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INTRODUCTION 

 
The Advising, Benchmarks, and Data Handbook (ABD) is a comprehensive guide for initial certification candidates enrolled in 
undergraduate preservice education and Masters in Teaching initial certification programs. It contains program information and 
requirements, including Transition Point expectations and benchmark assessments.  Curriculum contracts are included so that 
candidates can monitor their progress through required courses. Additionally, candidates should access information about field 
experiences from the Initial Certification Field Experience Handbook and the professional semester from the Professional 
Semester Handbook. Both of these documents can be found online at http://www.bellarmine.edu/education/forms.aspx. 
 
Candidates are expected to be knowledgeable about the program requirements and continuous assessment expectations 
contained in this handbook. Many of the requirements, such as the benchmark assessments, require that candidates use 
LiveText as a data management system for entering the various assessments.  The Appendix contains forms as well as 
instructions on entering assessments into LiveText. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

http://www.bellarmine.edu/education/forms.aspx
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Bellarmine University Mission Statement 
 

Bellarmine University is an independent Catholic university serving the region, nation and world by educating talented, diverse 
students of all faiths and many ages, nations, and cultures, and with respect for each individualôs intrinsic value and dignity.  
We educate our students through undergraduate and graduate programs in the liberal arts and professional studies, within 
which students develop the intellectual, moral, ethical and professional competencies for successful living, work, leadership 
and service to others.  We achieve these goals in an educational environment committed to excellence, academic freedom, 
and authentic conversations not dominated by particular political or other single perspective and thus to thoughtful, informed 
consideration of serious ideas, values, and issues, time-honored and contemporary, across a broad range of compelling 
regional, national and international matters.  By these means, Bellarmine University seeks to benefit the public interest, to help 
create the future, and to improve the human condition. Thus we strive to be worthy of our foundational motto: In Veritatis 
Amore, In the Love of Truth. 
 

Mission Statement of the Annsley Frazier Thornton School of Education 
 
The Annsley Frazier Thornton School of Education prepares caring, effective educators in the Catholic liberal arts tradition of 
Bellarmine University to teach and lead in diverse settings (Reaffirmed May 12, 2011). 

 
Vision Statement of the Annsley Frazier Thornton School of Education 

 
Our vision is to prepare dynamic educators to serve, work, and lead in a changing global community (Adopted August 16, 
2011). 
 

Introduction 
 

Bellarmine University welcomes you to the Annsley Frazier Thornton School of Education (AFTSE) initial certification programs. 
It is the hope of the education faculty that your participation in these programs will be professionally stimulating and rewarding. 
 
The organizing theme of the AFTSE, Educator as Reflective Learner, is a natural outgrowth of the philosophy and mission of 
the University. As such, it becomes the grounding theme for all significant assessment and data collection processes 
(continuous assessment) encountered by the student (hereafter, candidate) on his/ her journey towards teacher certification. 
 
The AFTSEôs Assessment, Benchmark, and Data Handbook (hereafter, ABD) is intended for candidates, Bellarmine faculty, 
school partners and interested collaborators who provide the necessary assistance and services to ensure the optimum 
development of the regionôs finest teachers.  Although the Handbook cannot answer all questions which arise regarding 
assessment, benchmarks, and data collection, it does provide a thorough overview of the continuous assessment process. The 
assessments, benchmarks and processes described within this handbook are subject to change. 
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Conceptual Framework 

 
The AFTSEôs continuous assessment plan integrates the components of our conceptual framework, specifically the AFTSEôs 
Program Objectives and Theme, to measure the candidateôs knowledge, skills, and dispositions in becoming a highly effective 
educator, and to provide a cycle of pertinent information upon which to make overall program improvements. These 
components of candidate competency are determined within the framework provided by the Kentucky Teacher Standards 
(KTS). These standards undergird all assessments, benchmarks, and data as they relate to candidate proficiencies. 
 
Theme: Educator as Reflective Learner 
 
As a vital component of the university, the AFTSE is responsible for the preparation of educators with the knowledge, skills, 
and dispositions necessary for becoming effective contributors to the academic profession and society in the complex and 
diverse world of the 21st century.   
 
The following table provides the rationale for the AFTSEôs program theme, Educator as Reflective Learner.  Using Linda Valliôs 
(1997) conceptualization of five different, yet related, types of reflection, the AFTSE straightforwardly reveals its values and 
rationale: 
 
 

Valliõs five types of reflection 
Connection to Bellarmine Universityõs Educator 

Preparation Program 

Technical reflection: The educator matches oneôs own performance 
to external guidelines.  Content of this form of reflection centers on 
general instruction and management behaviors based on research of 
teaching. 

 
Reflective inquiry encourages a continuous relationship between experience and 
understanding, which promotes research, reflection, and refinement.  Relying upon 
recognized bodies of knowledge, educators perceive relationships and connections 
between parts of the teaching and learning process.  This style of thinking 
develops within each teacher a critical disposition for broad-based problem-solving 
abilities and also nurtures life-long learning. 
 

Reflection-in and on-action: The educator bases decisions on oneôs 
own unique situation and considers personal teaching performance. 

Reflective thinking involves continuous assessment, creating a 
balance between new information and the critical examination of prior 
teaching experiences relevant to the new information. 
 

Deliberative reflection: The educator weighs competing viewpoints 
and research findings regarding a whole range of pedagogical 
concerns/decisions (e.g., curriculum, instructional strategies, rules and 
organization of classroom, etc.).  

 
Educators, while exercising freedom of choice for themselves and 
learners, rely on a strong research base as a guide for their pedagogy.  
Educators, furthermore, are responsible for initiating such activities 
within various styles of performance in order to meet the diverse 
needs of students. 
  

Personalistic reflection: The educator listens to and trusts oneôs own 
inner voice and the voices of others.  Content for this type of reflection 
includes personal growth and relationships with students. 

 
The reflective thinker knows that not only are oneôs feelings, emotions, 
and cognition closely related, but they are highly interactive in the 
teaching and learning process. 
 

Critical reflection: The educator considers the social, moral, and 
political dimensions of schooling and judges these dimensions in light 
of the ethical criteria such as social justice and equality of opportunity. 

As the educator models reflective thinking, s/he encourages the same 
kind of thinking in her/his students.  Such thinkingðopen-mindedness 
and discernment, rational judgment and creativityðis likely to transfer 
to other aspects of studentsô lives. 

 
Program Objectives 
 

Foundational to the conceptual framework and integral to the mission and theme of the AFTSE are the Program Objectives, 
which form the basis of the overall Continuous Assessment Plan of the unit, and specifically frame the assessments in each of 
the three Transition Points (in the continuous assessment plan) of both the initial and advanced programs. The AFTSE requires 
candidates in all initial and advanced programs to demonstrate proficient performance on its Program Objectives through the 
following criteria of continuous assessment:  individual course assessments, field and clinical evaluations, dispositions 
assessments, benchmark and/or anchor assessments, and Capstone Project and/or standardized exams (where appropriate). 
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Based on this program assessment data, the candidate who achieves proficiency accomplishes the following Program 
Objectives: 

1) Collaborates with education stakeholders, including parents, teachers, administrators, and the community, to improve 
student learning and achievement (Collaboration); 

2) Reflects on diverse field and clinical experiences, making instructional decisions based on individual learner needs 
(Field and Clinical Experiences); 

3) Demonstrates educator dispositions that value the dignity and unique development of individual learners, and the 
intellectual, moral, ethical, and professional competencies that characterize effective teaching and leading 
(Dispositions); 

4) Analyzes data to make pedagogical and content based decisions that inform teaching, learning, leading, and 
achievement in the 21st Century (assessment driven Pedagogy); and  

5) Employs Valliôs five reflective processes which include technical, personalistic, deliberative, in and on action, and 
critical reflection (Reflection). 

 
Kentucky Teacher Standards 
 

Adopted in February 2008 by the Kentucky Education Professional Standards Board and upon the Recommendation of the 
Kentucky Council on Teacher Standards both Initial and Experienced Levels, the following list comprises the standards with 
which all teacher candidates must demonstrate proficient competency in order to become certified to teach in the 
Commonwealth of Kentucky.   
 
1. The teacher demonstrates a current and sufficient academic knowledge of certified content areas to develop student 

knowledge and performance in those areas. 
2. The teacher designs/plans instruction and learning climates that develop student abilities to use communication skills, 

apply core concepts, become self-sufficient individuals, become responsible team members, think and solve problems, and 
integrate knowledge. 

3. The teacher creates a learning climate that supports the development of student abilities to use communication skills, apply 
core concepts, become self-sufficient individuals, become responsible team members, think and solve problems, and 
integrate knowledge. 

4. The teacher introduces/implements/manages instruction that develops student abilities to use communication skills, apply 
core concepts, become self-sufficient individuals, become responsible team members, think and solve problems, and 
integrate knowledge. 

5. The teacher assesses learning and communicates results to students and others with respect to student abilities to use 
communication skills, apply core concepts, become self-sufficient individuals, become responsible team members, think 
and solve problems, and integrate knowledge. 

6. The teacher uses technology to support instruction; accesses and manipulates data; enhances professional growth and 
productivity; communicates and collaborates with colleagues, parents, and the community; and conducts research. 

7. The teacher reflects on and evaluates specific teaching/learning situations. 
8. The teacher collaborates with colleagues, parents, and other agencies to design, implement, and support learning 

programs that develop student abilities to use communication skills, apply core concepts, become self-sufficient individuals, 
become responsible team members, think and solve problems, and integrate knowledge. 

9. The teacher evaluates his/her overall performance with respect to modeling and teaching Kentuckyôs learning goals, 
refines the skills and processes necessary, and implements a professional development plan. 

10. The teacher provides professional leadership within the school, community, and education profession to improve student 
learning and well-being. 

 
Continuous Assessment 

 
The AFTSEôs Continuous Assessment Plan is based on three transition points: Admit to Teacher Education Program, Admit to 
the Professional Semester, and Exit / Certification. Each of these transitions is outlined in the following information. 
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The philosophy of this continuous assessment plan is that the professional educator engages in a continuous, lifelong 
professional development process. Included in this process is the continuous assessment conducted by the candidate, the 
teacher education faculty, and relevant practitioners during all phases of initial certification. 
 
Continuous Assessment ï Major Components 
 

Candidates for initial certification are assessed in multiple ways at various stages of their respective programs. The means of 
assessment for each program include: 
 

¶ LiveText is used by candidates in all programs as both a tool to enter assessments as well as receive feedback on 
their performance. The unit uses LiveText for the purpose of managing and assessing candidate data, evaluating data 
for candidate proficiency, and analyzing data for program evaluation and improvement. 
 

¶ Program Objectives form the basis for candidates in all programs to demonstrate proficiency through individual course 
assessments, field and clinical evaluations, dispositions assessments, benchmark and anchor assessments, and 
standardized exams (where applicable). Based on these assessment data, the candidate who achieves proficiency:  
1) Collaborates with education stakeholders, including parents, teachers, administrators, and the community, to 

improve student learning and achievement; 
2) Reflects on diverse field and clinical experiences, making instructional decisions based on individual learner 

needs; 
3) Demonstrates educator dispositions that value the dignity and unique development of individual learners, and the 

intellectual, moral, ethical, and professional competencies that characterize effective teaching and leading; 
4) Analyzes data to make pedagogical and content based decisions that inform teaching, learning, leading, and 

achievement in the 21st Century; and  
5) Employs Valliôs five reflective processes which include technical, personalistic, deliberative, in and on action, and 

critical reflection. 
            Education course objectives and assessments are aligned with the AFTSE Program Objectives in order to measure  
            candidate performance and proficiency. 
 

¶ Benchmarks are course, program, and field-based assessments which have been developed as a specific means to 
measure critical elements of candidate knowledge and skills as related to the Kentucky Teacher Standards and 
professional standards from relevant learned societies (e.g., NCTM, NSTA, CEC, etc.). Benchmark assessments for 
initial certification programs are consistent across candidates to provide comparative data.  
 

¶ Field and Practicum Experiences are required in all programs, with specific (hourly) requirements based on individual 
program requirements. Diversity in field sites is a priority ï both with respect to P-12 student population and 
cooperating teacher/building leader. In addition to the requirements for hours spent in diverse partner schools, the 
AFTSE requires candidates to collect performance assessments from cooperating teachers/principals after each 
field/internship placement. These evaluations are part of the candidateôs progress through transition points. 

 

¶ Dispositions are self-assessed by all candidates at each transition point as well as institutionally assessed by faculty, 
cooperating teachers, and professional semester supervisors. These assessments are used to evaluate the 
dispositions described by national organizations (NCATE, InTASC) and correlated with the Kentucky Teacher 
Standards. Dispositional concerns of candidates in all programs are addressed in a Dispositions Intervention Plan that 
is monitored by faculty and the candidateôs advisor or university supervisor. 
 

¶ Professional Growth Plans are individualized plans that guide an initial candidateôs growth and progress through the 
professional semester. These plans have substantive reflective components, are developed collaboratively between 
candidates, faculty, advisors, and P-12 building leaders, and guide candidatesô professional development. 
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¶ Completion of Professional Requirements includes the Praxis II series of assessments, which provide a nationally 
standardized, summative evaluation of candidatesô general and subject-specific knowledge of teaching skills and 
content. The Kentucky Teacher Internship Program (KTIP) is an additional professional requirement of the EPSB, 
during candidatesô first year of teaching after graduation and prior to final certification.  

 

¶ Academic Preparedness and Status include a wide range of general achievement data that are gathered to provide a 
means of evaluation for the individual candidate, program and unit. Entrance exams such as the GRE and Praxis I,II, 
GPA across content and within education courses, interviews for program admission, writing prompts to indicate skill 
levels, technology skill surveys, and progress within and exit from programs are examples of the required data. These 
achievement data provide the framework for movement through each of the Transition Points. 

 

The following charts provide an overview of the components of the AFTSE continuous assessment plan for each initial 
certification program and the Transition Point at which they are required. 
 
Initial Certification Program, Undergraduate Education 
 
 

Component 
TP 1: Admission 

to Teacher 
Education 

TP 2: Admission 
to Professional 

Semester 

TP 3: Exit / 
Certification 

University entrance requirements; AFTSE requirements: 1) 
ACT composite score of 21 OR SAT score of 970 OR 
acceptable PRAXIS I/PPST scores; 2) minimum B- in all 
education courses (all TPs); 3) minimum C+ in Engl 101, 
Comm 103 or 205, Math 101 and Math 102; 4) cumulative 
GPA of 2.75 
 

x   

Professional interview x   

Writing prompt x   

Kentucky Certified Personnel Code of Ethics x x x 

Maintenance of appropriate GPA (2.75 cum; 2.75 major ï 
middle/secondary) 

x x x 

Successful completion of benchmarks x x x 

Teaching dispositions institutional assessment 
(with remediation as appropriate) 

x x x 

Teaching dispositions self-assessment x x x 

Faculty recommendation x x x 

Successful completion of all required coursework (3/4 of 
education coursework and courses in major for admission to 
professional semester) 

x x x 

Successful completion of field experience requirements x x  

Assessment of field experience by Cooperating Teachers x x  

Successful completion of Professional Semester 
requirements (benchmarks, surveys, professional growth 
plan) 

  x 

Assessment of the Professional Semester by Cooperating 
Teachers &  University Supervisors 

  x 

Candidate Performance Record   x 

Passing scores on appropriate Praxis examinations   x 
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Initial Certification Program, Master of Arts in Teaching (MAT) 
 
 
 

Component 
TP 1: Admission 

to Teacher 
Education 

TP 2: Admission 
to Student 
Teaching 

TP 3: Exit / 
Certification 

University entrance requirements (baccalaureate degree 
from accredited institution; 2.75 on 4.0 scale overall GPA 
for all undergrad coursework; 3.0 GPA in undergrad major; 
satisfactory scores on GRE or other approved exam; 
recommendations, official transcripts from all higher ed 
institutions attended; TOEFLiBT if applicable for English as 
second language applicants)  

x   

Aggregate university entrance requirements as a Bellarmine 
factor*  

x   

Maintenance of appropriate GPA (3.0 cum on 4.0 scale) x x x 

Professional interview (evidence of competency) x   

Writing prompt (evidence of competency) x   

Kentucky Certified Personnel Code of Ethics x x x 

Successful completion of benchmarks x x x 

Teaching dispositions institutional assessment 
(with remediation as appropriate) 

x x x 

Teaching dispositions self-assessment x x x 

Faculty recommendation x x x 

Successful completion of all required coursework x x x 

Successful completion of field experience requirements x x  

Assessment of field experience by Cooperating Teachers x x  

Successful completion of Professional Semester 
requirements (benchmarks, surveys, professional growth 
plan) 

  x 

Assessment of the Professional Semester by Cooperating 
Teachers &  University Supervisors 

  x 

Candidate Performance Record   x 

Passing scores on appropriate Praxis examinations** x  x 

*Bellarmine Factor is an aggregate score combining minimum guidelines for GRE, GMAT, and LSAT scores and  

¶ Major GPA + Cum GPA and GRE scores = 1400 

¶ Major GPA + Cum GPA and GMAT scores = 1000 

¶ Major GPA + Cum GPA and LSAT scores = 750 

**Admission to the School of Education requires the passage of one content area Praxis II exam. 
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Kentucky Teacher Internship Program (KTIP) 
 

Since 1985, the Kentucky Teacher Internship Program (KTIP) has made significant contributions to the quality 
of teaching in Kentuckyôs classrooms. Recognizing the importance of providing support to new teachers, 
Kentucky has a long history of facilitating the induction of new professionals and establishing a culture of 
continuous growth for the profession. 
  
In 2008, Kentuckyôs Education Professional Standards Board (EPSB) adopted the Kentucky Teacher 
Standards that define what beginning teachers are expected to know and do. Subsequently, KTIP ensures that 
the standards used enable a seamless transition from teacher preparation through induction. An increased 
emphasis was given to helping new teachers move through a process of professional growth designed to 
enhance their ability to reflect on and analyze their teaching and to make the curricular and instructional 
adjustments necessary for ensuring maximum student learning. 
 
The Kentucky Teacher Internship Program (KTIP) is a one (1) year internship program required of all new 
teachers and out-of-state teachers with less than two (2) years of successful teaching experience who are 
seeking initial certification in Kentucky. This one (1) year internship is credited to the intern for experience and 
retirement, and during the internship the intern is provided full benefits. 
 
All Kentucky teacher internships must be conducted in a public school or a nonpublic school which meets the 
state performance standards as established in KRS 156.160 or which has been accredited by a regional or 
national accrediting association.  Internships may not be conducted in at-home services. 
 
The agency that directs The Kentucky Teacher Internship Program: 

 
The Education Professional Standards Board 

Division of Professional Learning and Assessment 
100 Airport Road, 3rd Floor 
Frankfort, Kentucky 40601 
http://www.epsb.ky.gov/ 

Phone: 502-564-4606 or Toll Free at 888-598-7667 
Fax: 502-564-7080 

 

 
 

  

http://www.epsb.ky.gov/
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Professional Code of Ethics 
 

The AFTSE is committed to upholding the Professional Code of Ethics for Kentucky School Certified Personnel (see Appendix, 
p. 61) in all aspects of its teacher education programs, including field experiences and the professional semester. Candidates 
are introduced to the Code of Ethics in their initial coursework requiring field experience and are expected to abide by its 
stipulations throughout their program up to their exit (Transition Point 3). Violations of the Code of Ethics, such as falsifying the 
number of field hours or the signature of a cooperating teacher in a field placement, or violating the confidentiality of information 
concerning students, are serious and may result in dismissal from the AFTSE.  

 
Additionally, all candidates must complete (and pass) a criminal records check before beginning field placement and adhere to 
all character and fitness policies as determined by the Kentucky Education Professional Standards Board.  
 

Dispositions 
 

As part of this emphasis on professional and ethical behavior, all candidates are required to adhere to the professional 
dispositions determined by the AFTSE within the five themes:   
 
Theme I: Continuous Reflection and Lifelong Learning:  The AFTSE prepares candidates to be lifelong learners who value 
continuous reflection as integral to the instructional process. Candidates understand that reflection facilitates critical thinking 
and problem solving.  
Theme II: Personal Integrity:  The AFTSE recognizes the importance of integrity and honesty as foundational to 
professionalism, and the need for educators to accept responsibility for their own actions. Candidates are expected to 
demonstrate respect and care for others as well as a steady emotional temperament for a safe and healthy environment for 
student learning.  
Theme III: Cultural Responsiveness:  The AFTSE believes that all children/youth can learn and creates opportunities for 
candidates to understand and appreciate individuals with unique learning needs and exceptionalities. Candidates are 
prepared to work effectively with, lead, and be led by individuals of diverse races, cultures, religions, sexual orientations, and 
ethnic backgrounds, thereby expanding their worldview.  
Theme IV: Professional Integrity:  The AFTSE prepares candidates to lead socially and ethically responsible lives through 
active involvement in school, community and professional activities, exhibiting a positive work ethic, acting in a proactive 
manner, and maintaining professional behavior.  
Theme V: Collaboration and Leadership:  The AFTSE prepares candidates to demonstrate effective interpersonal skills, 
share information and materials willingly with others, seek to resolve conflict effectively, and mentor colleagues as appropriate. 
Candidates are prepared to use research to develop and/or improve their practice and to use that research collaboratively for 
the benefit of P-12 student achievement.  
 
Candidates self-assess their dispositions at all three Transition Points (see Dispositions Self-Assessment in Appendix, p. 96). 
Faculty and/or cooperating teachers and professional semester supervisors assess candidatesô dispositions on the same 
instrument ï the Institutional Dispositions Assessment. The AFTSE views the assessment of dispositions as a developmental 
process, recognizing that candidates may exhibit areas for growth as they progress through programs. When candidates self-
assess or are institutionally assessed as ñneeding intervention,ò a Dispositions Intervention Plan is put into effect with specific 
intervention strategies and a timeline for remediating the area(s) of concern. Dispositions Intervention Plans are developed 
cooperatively with the candidate and faculty and maintained in candidatesô folders for monitoring (see Appendix, p. 98 for the 
plan template). 

 
Field and Clinical Experiences 

 
Field experience is a developmental process which begins early in a candidateôs (preservice teacherôs) program, typically in 
initial education coursework. The initial phase of experiences focuses on child or adolescent development, the foundations of 
schooling and school curriculum, and teacher roles and responsibilities. Subsequent experiences focus on instructional design 
and strategies, assessment, and classroom management, particularly as these pedagogical skills relate to diverse learners and 
their specific needs. As experiences progress, candidates plan and implement instruction, assess student learning, and 
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evaluate learning outcomes. In all field placements, candidates are expected to display appropriate professional dispositions, 
adhere to the Professional Code of Ethics for Kentucky Certified School Personnel, and to represent Bellarmine University as 
conscientious and capable preservice teachers. Candidates are evaluated throughout the field experience by AFTSE faculty 
and cooperating teachers (see Appendix, pp. 99-105 for cooperating teacher evaluation forms).  

There are five primary purposes of field experience: 

1. To allow candidates to explore the profession of teaching and make informed decisions about teaching as a 
professional career; 

2. To require candidates actively to research and analyze the curriculum, content, and instructional strategies used in P-
12 schools to provide appropriate learning experiences for all students; 

3. To observe and display the professional dispositions and ethical behavior required of highly effective educators; 

4. To encourage candidates to develop and refine teaching practices through continuous reflection as they relate to P-12 
students from a variety of cultural and ability backgrounds; and 

5. To provide formative and summative assessment data relating to candidatesô progression in their development as 
professional educators as they become proficient in the Kentucky Teacher Standards. 

Candidates maintain the appropriate Log of Hours to validate their field experiences (see Appendix, pp. 112-116) for Logs of 
Hours). Additionally, candidates may be assigned a variety of tasks/assessments to complete during their field placements by 
course instructors or practicum supervisors. Integral to every field experience is reflective journaling, using Valliôs (1997) types 
of reflection. Specific information and required forms are detailed in the Field Experience Handbook for initial certification 
candidates. This separate document is intended for preservice teachers (candidates), cooperating teachers, Bellarmine 
supervisors and others who provide the necessary assistance and services within the field placement experience, and is 
available online at www.bellarmine.edu/education/forms.aspx. 

 

Professional Semester 

The professional semester is the most significant experience of the preservice candidate as the culmination of the knowledge, 
skills, and dispositions developed in the teacher education program. The professional semester provides the broadest and 
most concentrated opportunities for internalizing and practicing the concepts of Educator as Reflective Learner, the organizing 
theme of the education unit. To this professional experience, the beginning teacher brings the knowledge, skills, attitudes, and 
values formed throughout his / her education program at Bellarmine University into the authentic environment of the P-12 
classroom. The candidate is able to measure his/her impact on P-12 student learning as an outcome of continuous assessment 
and reflection on best practices in teaching. Just as the organizing theme Educator as Reflective Learner is a natural outgrowth 
of the philosophy and mission of the University, the reflective activities in the professional semester also offer significant 
opportunities for integrating all of the teacher education components into the teaching role. The events during the professional 
semester focus on the significance of reflection in this integrative process. Specific requirements, policies and procedures, and 
forms for the professional semester are contained in a separate document, the Professional Semester Handbook, available 
online at www.bellarmine.edu/education/forms.aspx. 

 

 

 

 

 

 

 

 

 

http://www.bellarmine.edu/education/forms.aspx
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Alternative Route to Teacher Certification  

(Option 6) 
 

In conjunction with the Kentucky Education Professional Standards Board, the Annsley Frazier Thornton School of Education at 
Bellarmine University has developed an alternative route to obtain teacher certification and complete the Master of Arts in 
Teaching degree (Option 6). The student pursuing this route must be fully admitted to graduate studies, and pass the Praxis II 
tests appropriate for their teaching content field. Paperwork to apply for the Temporary Provisional License will be completed 
upon acceptance of an offer of employment from a school district.   
 
Bellarmine Alternative Certification (Option 6) candidates, as required by administrative regulation 16 KAR 9:080, are enrolled 
in the MAT program and must fulfill all of the requirements of that program. Additionally, alternative certification candidates are 
required to: 
 

¶ Sign a copy of the Professional Code of Ethics for Kentucky School Certified Personnel; 

¶ Implement a mentoring plan developed by employing school and the university (which includes dates and times of 
formal observations, coaching and conferencing); 

¶ Be observed, coached, and mentored for a minimum of 15 hours per semester by a university assigned mentor (see 
related forms and documents in the Alternative Certification Handbook); 

¶ Attend three of five required professional learning community sessions; 

¶ Keep a weekly journal that will be read by the university mentor that outlines positive experiences, what needs 
improvement, and questions; 

¶ Communicate weekly with the university mentor and school mentor; and 

¶ Schedule weekly meetings with the school mentor (documented). 

Alternative certification candidates are held to the same continuous assessment requirements as all MAT candidates, including 
those at TP 3 (during the professional semester experience). Candidates are acquainted with the CAP and its requirements 
informally during the university admission process, but formally during the MAT mandatory orientation held before Module I. 
Information on Option 6 policies and procedures is particularly critical for those candidates who are considering the alternative 
certification option. MAT candidates are required to follow all program guidelines in the Alternative Certification Handbook. For 
example, the number of required field hours for designated modules is reduced for alternative certification candidates in 
alignment with their full time teacher of record status. The AFTSE believes that alternative certification is an important option for 
MAT candidates, however is most concerned with high quality P-12 instruction by well-prepared educators. Therefore, effective 
August, 2011, the AFTSE will consider candidates for alternative certification only after they have successfully completed 
Module I, unless candidates can show documentation of prior teaching or teacherôs aide experience. 
 
AFTSE full-time faculty and adjunct faculty serve as mentors to candidates, and all mentors are trained by the unit in the 
policies and procedures for supervision. Documentation of the mentoring plan and its fulfillment is done each semester. 
Mentors have the following responsibilities:  
 

¶ Implement a mentoring plan developed by the employing school and the university, including dates and times of formal 
observations, coaching, and conferencing sessions; 

¶ Observe, coach and conference with the candidate for a minimum of 15 hours per semester; 

¶ Engage with the candidate in professional learning communities;  

¶ Read and respond to weekly journals; 

¶ Communicate with school mentors and principals; 

¶ Keep a log of hours of interactions; and  

¶ Submit required forms in a timely manner. 
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Undergraduate Education Initial Certification 
 

Bellarmineôs School of Education is leading the nation in innovative teacher education programs. Bellarmine is one of a small 
number of colleges and universities in the nation creating a more comprehensive teacher preparation program which 
incorporates the national standards for teacher competencies and the state standards (Kentucky Teacher Standards) by 
requiring all undergraduate students interested in teaching elementary or middle grades to complete a four year program which 
leads to certification in both general education (P-5 or 5-8) and special education for learning and behavior disorders (P-12). 
 
Dual Certification 
 
The diversity of the typical classroom in private, public or parochial schools has changed dramatically, requiring that teachers 
come to the classroom prepared with a new and more varied set of competencies. National and State standards for teacher 
competencies have outlined the skills necessary for the teacher of the 21st Century. The standards include skills in Planning, 
Learning Climate, Instructional Delivery, Assessment, Teamwork, Professional Growth, as well as Personal and Professional 
Reflection. Additionally, teachers must be skilled in communication, collaboration, critical-thinking and creativity. Embedded in 
each of these skill areas are critical foundations of teaching which require the teacher to assess, understand, and address the 
unique needs of students with educational disabilities and multicultural backgrounds. 
 
The AFTSE believes that the preparation of teachers with dual certification in general and special education competencies 
prepares our graduates to succeed in diverse and challenging classrooms. Graduates will be leaders in education serving their 
communities by helping every child or adolescent develop to his/her highest potential. 
 
Secondary Education Program 
 
The AFTSEôs four-year secondary teacher education program provides the critical skills necessary for a teacher in the general 
education classroom of today and tomorrow. This program requires the undergraduate student to develop an academic 
emphasis for teaching as well as skills that will improve the learning capacity of students found in the general education setting. 
Academic emphases include English, Mathematics, Social Studies, Biology, Chemistry, Art (grades P-12) and Integrated Music 
(grades P-12). 
 
Programs of Study 
 
Specific programs of study for each teacher education program are outlined in this section, including curriculum advisement 
contracts for each of these programs. 
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Praxis Planning Guide** - Undergraduate Education Initial Certification 
 Elementary 

Title Number Required 

Elementary Education: Multiple Subjects 5031* Pass for certification 

Reading and Language Arts Subtest 5032 

Mathematics Subtest (Calculator allowed.) 5033 

Social Studies Subtest 5034 

Science Subtest (Calculator allowed.) 5035 
 

 

* To pass the Elementary Education: Multiple 
Subjects test you must receive a passing 
score on each subtest. You must take the full 
test on your initial attempt. If after your first 
attempt you did not pass one of the individual 
subtests, you may take just that subtest again 
for a reduced fee. 

Special Education: Principles of Learning and Teaching: 
Grades Kï6 

5622 Pass for certification 

Middle 

Title Number Required 

Social Studies  0089 

Pass for certification 
Science  0439 

Math  0069 

English  0049 

Principles of Learning and Teaching: Grades 5ï9 0623 Pass for certification 

Special Education: Core Knowledge and Mild to 
Moderate Applications 
 

0543 Pass for certification 

 

Secondary 

Title Number Required 

Social Studies 0086 

Pass for certification 

Chemistry 0245 

Biology 0235 

Math 0061 & 0063 

English 0044 

Principles of Learning and Teaching: Grades 7ï12 0624 Pass for certification 

P ï 12 Art 0135  

P ï 12 Music 0114  

Art or Music 
0622, 0623, 
0624 

PLT (Choose one) 

NOTE:  Several Praxis II tests are now available in computer format; see www.ets.org/praxis for details and different test registration numbers. 

 

http://www.ets.org/praxis/prepare/materials/5031
http://www.ets.org/praxis/test_day/policies/calculators
http://www.ets.org/praxis/test_day/policies/calculators
http://www.ets.org/praxis/prepare/materials/0622
http://www.ets.org/praxis/prepare/materials/0622
http://www.ets.org/praxis/prepare/materials/0623
http://www.ets.org/praxis/prepare/materials/0543
http://www.ets.org/praxis/prepare/materials/0543
http://www.ets.org/praxis/prepare/materials/0624
http://www.ets.org/praxis
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Benchmarks, Forms and Assessments Planning Guide-Undergraduate Initial Certification 

 
         Transition Point 1 ð Admission to Teacher Education 

Benchmark Projects / Assessments Course  
Connections to KY 
Teacher Standards 

Philosophy Paper Benchmark EDUC 200 1, 3, 6, 7, 8 

Technology - Web Page Design for Content 
Enhancement 

EDUC 116 6 

Teaching Dispositions Self-Assessment EDUC 200 1 - 10 

Teaching Dispositions Institutional Assessment EDUC 200 1 - 10 

Admission Interview and Writing Prompt EDUC 112/131 1, 3, 6, 7, 8 

Field Placement Evaluation Forms Each course with a field placement 1, 7, 8 

 
        Transition Point 2 ð Admission to Professional Semester 

Benchmark Projects / Assessments Course 
Connections to KY 
Teacher Standards 

Classroom Management Paper 
EDUC 309 (E/M)*  
EDUC 355 (S)** 

1, 3, 4, 7 

Standards Based Unit of Study 
EDUC 312 (E/M)  
EDUC 342 (S) 

1 ï 9 

Teaching Dispositions Self-Assessment 
EDUC 309 (E/M) 
EDUC 342 (S) 

1 - 10 

Teaching Dispositions Institutional Assessment 
EDUC 312 (E/M) 
EDUC 342 (S) 

1 - 10 

Field Evaluation Forms Each course with a field placement 1, 2, 3, 7, 8 

Pre-professional Semester Teaching Assessment 
EDUC 111,122 (E/M) 
EDUC 355, 132 (S) 

1, 2, 3, 4, 5, 6 

*Elementary/Middle Program                Note:  See curriculum contracts in following section for Art (P-12) and Integrated Music (P-12) courses. 
**Secondary Program 

 
         Transition Point 3 Professional Semester ð Exit / Certification 

Benchmark Projects / Assessments Course 
Connections to KY 
Teacher Standards 

Collaboration/Leadership Paper Professional Semester 8 & 10 

Observed Lessons Professional Semester 1 ï 9 

Standards Based Unit of Study Professional Semester 1 ï 9  

Professional Growth Plan 
Professional Semester with University 
Supervisor and Cooperating Teacher 

9 

Kentucky Teacher Standards Self-Assessment Professional Semester 7 & 9 

Teaching Dispositions Self-Assessment Professional Semester 1 - 10 

Teaching Dispositions Institutional Assessment 
Completed by University Supervisor and 
Cooperating Teacher 

1 - 10 

Candidate Performance Record Document (CPR) Professional Semester I ï 10 

Survey of the Professional Semester  Professional Semester 7 

Evaluation Forms Professional Semester 7  
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Outline for Four Year Plan  

Name:_______________ Program:________ __  
 

Advisor:__ ______ ______________________  
 

Fall, __________  Spring, __________  
  

 
 
 
 
 
 

Summer  
 
 

Fall, __________  Spring, __________  
  

 
 
 
 
 
 

Summer  
 
 

Fall, __________  Spring, __________  

  
 
 
 
 
 
 

Summer  
 

Fall, __________  Spring, __________  
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Advising Conference Notes 
                                                        

Teacher Candidate:  ________________________________ 
 
Date of Conference:  ______________ 
______________________________________________________________________________________________________________
______________________________________________________________________________________________________________
____________________________________________________________________ 
 
Candidate Signature ______________________ Advisor__________________________  
 
Date of Conference:  ______________ 
______________________________________________________________________________________________________________
______________________________________________________________________________________________________________
____________________________________________________________________ 
 
Candidate Signature _______________________ Advisor__________________________ 
 
Date of Conference:  ______________ 
______________________________________________________________________________________________________________
______________________________________________________________________________________________________________
____________________________________________________________________ 
 
Candidate Signature _______________________ Advisor__________________________ 
 
Date of Conference:  ______________ 
______________________________________________________________________________________________________________
______________________________________________________________________________________________________________
____________________________________________________________________ 
 
Candidate Signature _______________________ Advisor__________________________ 

 
Date of Conference:  ______________ 
______________________________________________________________________________________________________________
______________________________________________________________________________________________________________
____________________________________________________________________ 
 
Candidate Signature _______________________ Advisor__________________________ 

 
Date of Conference:  ______________ 
______________________________________________________________________________________________________________
______________________________________________________________________________________________________________
____________________________________________________________________ 
 
Candidate Signature _______________________ Advisor__________________________ 
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BELLARMINE UNIVERSITY CURRICULUM CONTRACT 

Early Education (P-5) and Learning and  
Behavior Disorder Specialization (P-12) 

CERTIFICATION PROGRAM 
 
Candidate  Name:                                                                                                                  ID# 

GPA Major (min 2.75)                                                                                                              Cum GPA (min 2.75) 

 
Core Requirements Hrs 58 

   Course 

D
e

p
t 

C
o

u
rs

e
 

# S
e

m
 

H
rs
 

S
e

m
 

T
a

k
e

n 

Freshman Focus IDC. 100 1  

Freshman Seminar IDC. 101 3  

Expository Writing ENGL 101 3  

Reading Literature ENGL 200 3  

Fine or Perf. Arts ART 201/202 3  

Communications COMM 103/205 3  

Foundations Math MATH 101 3  

Foundations Math MATH 102 3  

Chemistry ENVS 150 3  

Biology BIOL 112-116 3  

W. World I or II HIST 116/117 3  

Economics      ECON 110   

Sociology   (2 of 3) 
SOC 
101 OR 

ANTH 
111/GEOG 

175 
6**  

Political Science POLSC 101   

Philosophy PHIL 160 3  

Philosophy PHIL 301 3  

Theology THEO 200 3  

Theology Elective THEO  3  

U.S. Experience IDC. 200 3  

Transcultural Exper IDC. 301 3  

Senior Seminar IDC. 401 3  

 
Professional Education  Hrs 49 

Intro School of Ed EDUC 112 1  

Computer Applications EDUC 116 3  

Foundations of Education EDUC 200 3  

School Health, Nutrition EDUC 208 3  

Child Development A EDUC 102 3  

School Arts Methods EDUC 231 3  
Classroom Mgmt Strategies EDUC 309 3  

School Music Methods EDUC 329 3  
Literature For Children EDUC 334 3  

Teaching Reading EDUC 335 3  

Teaching Mathematics EDUC 336 3  

Teaching Science EDUC 337 3  

Teaching Social Studies EDUC 338 3  

Teaching Language Arts EDUC 339 3  

Supervised Prof Semester (P-5) EDUC 431 6  

Curric. Design & Issues EDUC 436 3  

 

 
Testing Requirements* 

Elem. Content 0014  

Spec. Ed: Core Content Knowledge 0353  

Spec. Ed:  Mild to Moderate 0542  

Principles of Learn & Teach 0522  

 
Transition Requirements                                     Met 

Admit to Teacher Education (TP 1)  

Admit to Professional Semester (TP 2)  

Exit from Program (TP 3)  

 
*Praxis test requirements are subject to change; contact 
KY Education Professional Standards Board (EPSB) for 
current testing requirements at www.epsb.ky.gov. 
Computer format tests can be found at www.ets.org/praxis. 
 

 
 
_________________________       __________ 
Advisor Signature        Date 
 
 

_________________________       __________ 
Candidate Signature                                   Date 
 
**These 6 hours must include either Econ or PolSci. 

 
 

Specialization ð Learning & Behavior Dis. Hrs 29 

Course 

D
e

p
t 

C
o

u
rs

e
 # 

S
e

m
 H

rs 

S
e

m
 T

a
k
e

n 

Child Development B EDUC 220 3  

Field Based Instruction EDUC 111 1  

Field Based Instruction EDUC 122 1  

Nature & Needs EDUC 214 3  

Procedures EDUC 312 3  

Language Dev & Culture EDUC 315 3  

Education Measurements EDUC 362 3  
Early Education of Exceptional Child EDUC 382 3  
Supervised Prof Semester (LBD) EDUC 420 6  

Prof Partnerships EDUC 446 3  

http://www.epsb.ky.gov/
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Elementary Majors  
 
Transition Point 1 (Admission) Criteria : 

¶ 2.75 cum GPA  

¶ Passing PPST (Praxis I)  

¶ Minimum B - in all education courses  

¶ Minimum of C+ in Engl 101, Comm 103 or 205, Math 101, Math 102  

¶ Proficient on required benchmarks  

¶ Sat isfactory recommendations and cooperating teacher evaluations  

¶ Code of Ethics  

¶ Writing prompt; admission interview  

¶ Appropriate teacher dispositions  
 
Transition Point 2 (Admission to Professional Semester) Criteria : 

¶ Senior standing (90+ semester hours)  

¶ Successful field experiences and cooperating teacher evaluations  

¶ 2.75 cum GPA  

¶ Minimum B - in all education courses; completion of ¾ of required education courses  

¶ Code of Ethics  

¶ Appropriate teacher dispositions  

¶ Approval of teacher education faculty  
 
Transition Point 3 (Exit from Program) Criteria:  

¶ Successful completion of the professional semester  

¶ Successful completion of all program requirements (including minimum B - in all education 
courses and minimum 2. 75 GPA) 

¶ Successful completion of all benchmark requireme nts  

¶ Successful completion of all field requirements  

¶ Appropriate teacher dispositions  

¶ (For certification) Passing appropriate Praxis II assessments  
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BELLARMINE UNIVERSITY CURRICULUM CONTRACT 
English (5-9) and Learning and Behavior Disorders (P-12) Specialization 

CERTIFICATION PROGRAM 
Candidate  Name:                                                                                                                   ID# 

GPA Major (min 2.75)                                                                                                              Cum GPA (min 2.75) 

 

Core Requirements Hrs 52 

   Course 

D
e

p
t 

C
o

u
rs

e
 # 

S
e

m
 H

rs 

S
e

m
 

T
a

k
e

n 

Freshman Focus IDC. 100 1  

Freshman Seminar IDC. 101 3  

Expository Writing ENGL 101 3  

Fine or Perf. Arts ART 201/202 3  

Communications COMM 103/205 3  

Math MATH 101 3  

Math MATH 102 3  

Chemistry 
CHEM 
ENVS 

109-111 
130/150 

3  

Biology BIOL 112-116 3  

W. World I or II HIST 116/117 3  

Economics     or 
ECON    110                                       
 

   

Sociology       or 

SOC101/ANTH  
111/GEOG 
175 
 

 3  

Political Science POLSC    101    

Philosophy PHIL 160 3  

Philosophy PHIL 301 3  

Theology THEO 200 3  

Theology Elective THEO  3  

U.S. Experience IDC. 200 3  

Transcultural Exper IDC. 301 3  

Senior Seminar IDC. 401 3  

 

Professional Education  Hrs 28 

Intro School of Ed EDUC 112 1  

Computer Applications EDUC 116 3  

Foundations of Education EDUC 200 3  

School Health, Nutrition EDUC 208 3  

Child Development A EDUC 102 3  
Classroom Mgmt Strategies EDUC 309 3  
Curric. Design & Issues (Middle) EDUC 343 3  
Superv. Prof. Semester (5-9) EDUC 443 6  

Reading in Content Areas EDUC 445 3  

 
_________________________      __________ 
Advisor Signature       Date 
______________________________      ___________ 
Candidate Signature                                 Date 
 
 

*MAT 590 recommended 

 

 
Testing Requirements* 

Middle School English 0049  

Spec. Ed: Core Content Knowledge 0353  

Spec. Ed:  Mild to Moderate 0542  

Principles of Learn & Teach 0523  

 

Transition Requirements                                  Met 

Admit to Teacher Education  (TP 1)  

Admit to Professional Semester  (TP 2)  

Exit from Program  (TP 3)  

* Praxis test requirements are subject to change; contact 
KY Education Professional Standards Board (EPSB) for 
current testing requirements at www.epsb.ky.gov. 
Computer format tests can be found at www.ets.org/praxis. 

 
 
 
 

Specialization ð Learning & Behavior Dis. Hrs 29 

Course 

D
e

p
t 

C
o

u
rs

e
 # 

S
e

m
 H

rs 

S
e

m
 T

a
k
e

n 

Child Development B EDUC 220 3  

Field Based Instruction EDUC 111 1  

Field Based Instruction EDUC 122 1  

Nature & Needs EDUC 214 3  

Procedures EDUC 312 3  

Language Dev & Culture EDUC 315 3  

Education Measurements EDUC 362 3  
Early Education of Exceptional Child EDUC 382 3  
Supervised Prof. Semester (LBD) EDUC 421 6  

Prof. Partnerships EDUC 446 3  

Specialization - English Hrs 30 

English ENGL 101 3  

World of Texts ENGL 201 3  

American Literature I ENGL 207 3  

American Literature II ENGL 208 3  

British Literature I ENGL 209 3  

British Literature II ENGL 210 3  

Language Dev. & Culture  EDUC 315   
- or -  Linguistics ENGL 402 3  

Literature for Children EDUC 334 3  

Teaching  of Reading EDUC 335 3  

Teaching Language Arts EDUC 339/590* 3  

http://www.epsb.ky.gov/
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Middle School Majors  
 
Transition Point 1 (Admission) Criteria : 

¶ 2.75 cum GPA  

¶ Passing PPST (Praxis I)  

¶ Minimum B - in all education courses  

¶ Minimum of C+ in Engl 101, Comm 103 or 205, Math 101, Math 102  

¶ Proficient on required benchmarks  

¶ Satisfactory recommendations and cooperating teacher evaluations  

¶ Code of Ethics  

¶ Writing prompt; admission interview  

¶ Appropriate teacher dispositions  
 
Transition Point 2 (Admiss ion to Professional Semester) Criteria : 

¶ Senior standing (90+ semester hours)  

¶ Successful field experiences and cooperating teacher evaluations  

¶ 2.75 cum GPA; 2.75  GPA in content teaching major  

¶ Minimum B - in all education courses; completion of ¾ of required education courses  

¶ Completion of at least ¾ of the course work for the content major  

¶ Code of Ethics  

¶ Appropriate teacher dispositions  

¶ Approval of teacher education faculty  
 
Transition Point 3 (Exit from Program) Criteria:  

¶ Successful completion of the profess ional semester  

¶ Successful completion of all program requirements (including minimum B - in all 
education courses and minimum 2. 75 GPA) 

¶ Successful completion of all benchmark requirements  

¶ Successful completion of all field requirements  

¶ Appropriate teacher d ispositions  

¶ (For certification) Passing appropriate Praxis II assessments  
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BELLARMINE UNIVERSITY CURRICULUM CONTRACT 
Mathematics (5-9) and Learning and Behavior Disorders (P-12) Specialization  

CERTIFICATION PROGRAM 
 
Candidate  Name:                                                                                                                   ID# 

GPA Major (min 2.75)                                                                                                              Cum GPA (min 2.75) 

 

Core Requirements Hrs 52 

   Course 

D
e

p
t 

C
o

u
rs

e
 # 

S
e

m
 H

rs 

S
e

m
 T

a
k
e

n 

Freshman Focus IDC. 100 1  

Freshman Seminar IDC. 101 3  

Expository Writing ENGL 101 3  

Reading Literature ENGL 200 3  

Fine or Perf. Arts   3  

Communications COMM 103/205 3  

Math MATH 101 3  

Chemistry 
CHEM 
ENVS 

109-111 
130 or 150 

3  

Biology BIOL 112-116 3  

W. World I or II HIST 116/117 3  

Economics     or ECON 110   

Sociology       or 
SOC 
101 

ANTH 
111/GEOG 

175 
3  

Political Science POLSC 101   

Philosophy PHIL 160 3  

Philosophy PHIL 301 3  

Theology THEO 200 3  

Theology Elective THEO  3  

U.S. Experience IDC. 200 3  

Transcultural Exper IDC. 301 3  

Senior Seminar IDC. 401 3  

 

Professional Education  Hrs 28 

Intro School of Ed EDUC 112 1  

Computer Applications EDUC 116 3  

Foundations of Education EDUC 200 3  

School Health, Nutrition EDUC 208 3  

Child Development A EDUC 102 3  
Classroom Mgmt Strategies EDUC 309 3  
Curric. Design & Issues (Middle) EDUC 343 3  
Superv. Prof Semester  (5-9) EDUC 443 6  

Reading in Content Areas EDUC 445 3  

 
 

_________________________       __________ 
Advisor Signature       Date 
 

_________________________       _______ 
Candidate Signature                                   Date 
 

 

 

*MAT 580 Recommended 

 

Testing Requirements* 

Middle School Mathematics 0069  

Spec. Ed: Core Content Knowledge 0353  

Spec. Ed:  Mild to Moderate 0542  

Principles of Learn & Teach 0523  

 

Transition Requirements                             Met 

Admit to Teacher Education  (TP 1)  

Admit to Professional Semester  (TP 2)  

Exit from Program  (TP 3)  

 

* Praxis test requirements are subject to change; 
contact KY Education Professional Standards Board 
(EPSB) for current testing requirements at 
www.epsb.ky.gov. 
Computer format tests can be found at www.ets.org/praxis. 

Specialization ð Learning & Behavior Dis.  Hrs 32 

Course 

D
e

p
t 

C
o

u
rs

e
 # 

S
e

m
 H

rs 

S
e

m
 T

a
k
e

n 

Child Development B EDUC 220 3  

Field Based Instruction EDUC 111 1  

Field Based Instruction EDUC 122 1  

Nature & Needs EDUC 214 3  

Procedures EDUC 312 3  

Language Dev & Culture EDUC 315 3  

Teaching of Reading EDUC 335 3  

Education Measurements EDUC 362 3  
Early Education of Exceptional Child EDUC 382 3  
Supervised Prof Semester (LBD) EDUC 421 6  

Prof Partnerships EDUC 446 3  

Specialization - Mathematics Hrs 25-28 

Math 101 MATH 101 3  

Math 102 MATH 102 3  

Calculus I MATH 117 3  

Discrete Math MATH 120 3  

Elementary Statistics MATH 205 4  

Linear Algebra MATH 215 3  

Numbers & Proofs 
Strongly Recommended 

MATH 231 3  

Modern Geometry MATH 305 3  

Teaching Mathematics EDUC 
336 
/580* 

3  

http://www.epsb.ky.gov/
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Middle School Majors  
 
Transition Point 1 (Admission) Criteria :  

¶ 2.75  cum GPA  

¶ Passing PPST (Praxis I)  

¶ Minimum B - in all education courses  

¶ Minimum of C+ in Engl 101, Comm 103 or 205, Math 101, Math 102  

¶ Proficient on required benchmarks  

¶ Satisfactory recommendations and cooperating teacher evaluations  

¶ Code of Ethics  

¶ Writing prompt; admission interview  

¶ Appropriate teacher dispositions  
 
Transition Point 2 (Admission to Professional Semester) Criteria : 

¶ Senior standing (90+ semester  hours)  

¶ Successful field experiences and cooperating teacher evaluations  

¶ 2.75 cum GPA; 2. 75 GPA in content teaching major  

¶ Minimum B - in all education courses; completion of ¾ of required education courses  

¶ Completion of at least ¾ of the course work for the  content major  

¶ Code of Ethics  

¶ Appropriate teacher dispositions  

¶ Approval of teacher education faculty  
 
Transition Point 3 (Exit from Program) Criteria:  

¶ Successful completion of the professional semester  

¶ Successful completion of all program requirements (inc luding minimum B - in all education 
courses and minimum 2. 75 GPA) 

¶ Successful completion of all benchmark requirements  

¶ Successful completion of all field requirements  

¶ Appropriate teacher dispositions  

¶ (For certification) Passing appropriate Praxis II assessm ents  
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BELLARMINE UNIVERSITY CURRICULUM CONTRACT 
Science (5-9) and Learning and Behavior Disorders (P-12) Specialization 

CERTIFICATION PROGRAM 
 
Candidate  Name:                                                                                                                   ID# 

GPA Major (min 2.75)                                                                                                              Cum GPA (min 2.75) 

 

*MAT 596 recommended 

 
 
 
 

 
__________________________      ________ 
Advisor                                              Date 
__________________________     _________ 
Candidate                                         Date 
*Praxis test requirements are subject to change; contact KY Education Professional Standards Board for current testing requirements & computer format at 
www.epsb.ky.gov.

Core Requirements Hrs 57 

   Course 
D

e
p

t 

C
o

u
rs

e
 # 

S
e

m
 H

rs
 

S
e

m
 T

a
k
e

n 

Freshman Focus IDC. 100 1  

Freshman Seminar IDC. 101 3  

Expository Writing ENGL 101 3  

English Literature ENGL 200 3  

Fine or Perf. Arts   3  

Communications COMM 103/205 3  

Math MATH 101 3  

Math MATH 102 3  

Chemistry (for Major) CHEM 103 4  

Biology  (for Major) BIOL 130 4  

W. World I or II HIST 116/117 3  

Economics     or ECON 110   

Sociology       or SOC 101 
ANTH 

111/GEOG 
175 

3  

Political Science POLSC 101   

Philosophy PHIL 160 3  

Philosophy PHIL 301 3  

Theology THEO 200 3  

Theology Elective THEO  3  

U.S. Experience IDC. 200 3  

Transcultural Exper IDC. 301 3  

Senior Seminar IDC. 401 3  

Professional Education  Hrs 28 

Intro School of Ed EDUC 112 1  

Computer Applications EDUC 116 3  

Foundations of Education EDUC 200 3  

School Health, Nutrition EDUC 208 3  

Child Development A EDUC 102 3  
Classroom Mgmt Strategies EDUC 309 3  
Curric. Design & Issues (Middle) EDUC 343 3  
Superv. Prof. Semester (5-9) EDUC 443 6  

Reading in Content Areas EDUC 445 3  

Specialization ð Learning & Behavior Dis. Hrs 32 

Course 

D
e

p
t 

C
o

u
rs

e
 # 

S
e

m
 H

rs 

S
e

m
 T

a
k
e

n 

Child Development B EDUC 220 3  

Field Based Instruction EDUC 111 1  

Field Based Instruction EDUC 122 1  

Nature & Needs EDUC 214 3  

Procedures EDUC 312 3  

Language Dev. & Culture EDUC 315 3  

Teaching of Reading EDUC 335 3  

Education Measurements EDUC 362 3  
Early Education of Exceptional Child EDUC 382 3  
Superv. Prof. Semester (LBD) EDUC 421 6  

Prof. Partnerships EDUC 446 3  

Specialization ð Science Hrs 27 

Intro to Astronomy   PHY 105   

- or -   3  

Exploration of Universe PHY 106   
Environmental Science ENVS 111   

Botany BIOL 112   

Microbial World BIOL 113   

Human Bio Health & Disease BIOL 114 6  

Intro. To Life Science BIOL 115   

Evolution, Ecology & Behavior BIOL 116   

Modern Genetics & Cloning BIOL 117   

Drugs & Human Body BIOL 118   

Gen. College Chemistry I CHEM 103 4  

Gen. College Chemistry II CHEM 104 4  

Principles of Biology BIOL 130 4  

Teaching Science EDUC 
348/ 
596* 

3  

Earth Science    ENVS 150 3  

Transition Requirements                              Met 

Admit to Teacher Education  (TP 1)  

Admit to Professional Semester  (TP 2)  

Exit from Program  (TP 3)  

Testing Requirements* 

Middle School Science 0439  

Spec. Ed: Core Content Knowledge 0353  

Spec. Ed:  Mild to Moderate 0542  

Principles of Learn & Teach 0523  

http://www.epsb.ky.gov/
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Middle School Majors  

 
Transition Point 1 (Admission) Criteria : 

¶ 2.75 cum GPA  

¶ Passing PPST (Praxis I)  

¶ Minimum B - in all education courses  

¶ Minimum of C+ in Engl 101, Comm 103 or 205, Math 101, Math 102  

¶ Proficient on required benchmarks  

¶ Satisfactory recommendations and cooperating teacher evaluations  

¶ Code of Ethics  

¶ Writing prompt; admission interview  

¶ Appropriate teacher dispositions  
 
Transition Point 2 (Admission to Professional Semester) Criteria : 

¶ Senior st anding (90+ semester hours)  

¶ Successful field experiences and cooperating teacher evaluations  

¶ 2.75 cum GPA; 2. 75 GPA in content teaching major  

¶ Minimum B - in all education courses; completion of ¾ of required education courses  

¶ Completion of at least ¾ of the  course work for the content major  

¶ Code of Ethics  

¶ Appropriate teacher dispositions  

¶ Approval of teacher education faculty  
 
Transition Point 3 (Exit from Program) Criteria:  

¶ Successful completion of the professional semester  

¶ Successful completion of all program requirements (including minimum B - in all 
education courses and minimum 2. 75 GPA) 

¶ Successful completion of all benchmark requirements  

¶ Successful completion of all field requirements  

¶ Appropriate teacher dispositions  

¶ (For certification) Passing appr opriate Praxis II assessments  
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BELLARMINE UNIVERSITY CURRICULUM CONTRACT 
Social Studies (5-9) and Learning and Behavior Disorders (P-12) Specialization 

CERTIFICATION PROGRAM 
 
Candidate  Name:                                                                                                                  ID# 

GPA Major (min 2.75)                                                                                                              Cum GPA (min 2.75) 

 

 
___________________        _______ 
Advisor                                            Date 
_______________________         ________ 
Candidate                                         Date 
 
*MAT 586 Recommended 

 
* Praxis test requirements are subject to change; contact KY Education Professional Standards Board (EPSB) for current testing requirements & computer 

format at www.epsb.ky.gov. 

Core Requirements Hrs 55 

   Course 
D

e
p

t 

C
o

u
rs

e
 # 

S
e

m
 H

rs 

S
e

m
 T

a
k
e

n 

Freshman Focus IDC. 100 1  

Freshman Seminar IDC. 101 3  

Expository Writing ENGL 101 3  

Reading Literature ENGL 200 3  

Fine or Perf. Arts ART 201/202 3  

Communications COMM 103/205 3  

Foundations Math I MATH 101 3  

Foundations Math II MATH 102 3  

Biology BIOL 112-116 3  

Chemistry 
CHEM 
ENVS 

109-111 
130 or 150 

3  

W. World I or II HIST 116/117 3  

Economics     or ECON 110   

Sociology       or 
SOC 
101 

ANTH 111 3  

Political Science POLSC 101   

Philosophy PHIL 160 3  

Philosophy PHIL 301 3  

Theology THEO 200 3  

Theology Elective THEO  3  

U.S. Experience IDC. 200 3  

Transcultural Exper IDC. 301 3  

Senior Seminar IDC. 401 3  

Professional Education  Hrs 28 

Intro School of Ed EDUC 112 1  

Computer Applications EDUC 116 3  

Foundations of Education EDUC 200 3  

School Health, Nutrition EDUC 208 3  

Child Development  A EDUC 102 3  
Classroom Mgmt Strategies EDUC 309 3  
Curric. Design & Issues (Middle) EDUC 343 3  
Superv. Prof. Semester (5-9) EDUC 443 6  

Reading in Content Areas EDUC 445 3  

Specialization ð Learning Behavior Dis. Hrs 32 

Course 

D
e
p

t 

C
o
u

rs
e

 # 

S
e
m

 H
rs 

S
e
m

 
T

a
k
e
n 

Child Development B EDUC 220 3  

Field Based Instruction EDUC 111 1  

Field Based Instruction EDUC 122 1  

Nature & Needs EDUC 214 3  

Procedures EDUC 312 3  
Language Dev. & Culture EDUC 315 3  

Education Measurements EDUC 362 3  
Early Education of Exceptional Child EDUC 382 3  
Superv. Prof. Semester (LBD) EDUC 421 6  

Prof. Partnerships EDUC 446 3  

Teaching of Reading EDUC 335 3  

Specialization ð Social Studies Hrs 27 

Course 

D
e
p

t 

C
o
u

rs
e

 # 

S
e
m

 H
rs 

S
e
m

 

T
a
k
e
n 

Amer Natôl Govnôt 
   

POL SCI 101 3  

Sociology   
SOC 
101 

 or ANTH 
111 

3  

     

Prin of Macro Econ ECON 110 3  

World History I HIST 116 3  

World History II HIST 117 3  

U.S. History I HIST 201 3  

U.S. History II HIST 202 3  

Geography GEOG 175 3  

Teaching Social Studies EDUC 338/*586 3  

Transition Requirements                                      Met 

Admit to Teacher Education  (TP 1)  

Admit to Professional Semester  (TP 2)  

Exit from Program  (TP 3)  

Testing Requirements* 

Middle School Social Studies 0089  

Spec. Ed Core Content Knowledge 0353  

Spec. Ed. Mild to Moderate 0542  

Principles of Learn & Teaching  0523  

http://www.epsb.ky.gov/


 

Middle School Majors  
 
Transition Point 1 (Admission) Criteria : 

¶ 2.75  cum GPA  

¶ Passing PPST (Praxis I)  

¶ Minimum B - in all education courses  

¶ Minimum of C+ in Engl 101, Comm 103 or 205, Math 101, Math 102  

¶ Proficient on required benchmarks  

¶ Satisfactory recommendations and cooperating teacher evaluations  

¶ Code of Ethics  

¶ Writing prompt; admission interview  

¶ Appropriate teacher dispositions  
 
Transition Point 2 (Admission to Professional Semester) Criteria : 

¶ Senior standing (90+ semester hours)  

¶ Successful field experiences and cooperating teacher evaluations  

¶ 2.75 cum GPA; 2. 75 GPA in content teaching major  

¶ Minimum B - in all education courses; completion of ¾ of required education courses  

¶ Completion of at least ¾ of the course work for the content major  

¶ Code of Ethics  

¶ Appropriate teacher dispositions  

¶ Approval of teacher education faculty  
 
Transition Point 3 (Exit from Program) Criteria:  

¶ Successful completion of the professional semester  

¶ Successful completion of all program requirements (including mi nimum B - in all 
education courses and minimum 2. 75 GPA) 

¶ Successful completion of all benchmark requirements  

¶ Successful completion of all field requirements  

¶ Appropriate teacher dispositions  

¶ (For certification) Passing appropriate Praxis II assessments  
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 



 

BELLARMINE UNIVERSITY CURRICULUM CONTRACT- SECONDARY EDUCATION 
Biology Concentration* 

CERTIFICATION PROGRAM, Grades 8-12 
 
Candidate  Name:                                                                                                                   ID# 

GPA Major (min 2.75)                                                                                                              Cum GPA (min 2.75) 

 

Core Requirements Hrs 55 

   Course 

D
e

p
t 

C
o

u
rs

e
 # 

S
e

m 
H

rs
 

S
e

m
 T

a
k
e

n 

Freshman Focus IDC. 100 1  

Freshman Seminar IDC. 101 3  

Expository Writing ENGL 101 3  

Reading Literature ENGL 200 3  

Fine or Perf. Arts   3  

Communications COMM 103/205 3  

Elem. Statistics MATH 205 4  

Biology BIOL 130 4  

Chemistry CHEM 103 4  

W. World I or II HIST 116/117 3  

Philosophy PHIL 160 3  

Philosophy PHIL 301 3  

Theology THEO 200 3  

Theology Elective THEO  3  

Social Science   3  

U.S. Experience IDC. 200 3  

Transcultural Exper IDC. 301 3  

Senior Seminar IDC. 401 3  

 
Professional Education  Hrs 44 

Intro School of Ed EDUC 131 1  

Computer Applications EDUC 116 3  

Foundations of Education EDUC 200 3  

School Health, Nutrition EDUC 208 3  

Collaboration EDUC 212 3  

Field Based Instruction  EDUC 132 1  

Psych Of Adolescence EDUC 221 3  
Teaching Science in Secondary School EDUC 349 3  
Sec Classroom  Learn Envrnmnt EDUC 355 3  
Curric. Design & Issues (Sec) EDUC 341 3  
Teaching Secondary School EDUC 342 3  

Superv. Prof. Semester EDUC 441 6  

Superv. Prof. Semester EDUC 442 6  

Reading in Content Areas EDUC 445 3  
*Candidates desiring to complete the B.A in Biology  
must complete 6 hours of foreign language; Biol  219; a 
BIOL or CHEM or PHYS course, a 200 level or higher 
BIOL; a 300 level or higher BIOL or ENVS course. Please 
consult your biology advisor on the B.A.  
 

 

 
 

 
Testing Requirements** 

Biology Content 0235  

Principles of Learn & Teaching  0524  

 
 

Transition Requirements                                  Met 

Admit to Teacher Education  (TP 1)  

Admit to Professional Semester   (TP 2)  

Exit from Program  (TP 3)  

 
** Praxis test requirements are subject to change; contact KY 

Education Professional Standards Board (EPSB) for current testing 
requirements at www.epsb.ky.gov. 

Computer format tests can be found at www.ets.org/praxis. 
 

 
_________________________       __________ 
Advisor Signature       Date 

 
              _________________________       __________ 

Candidate Signature                                  Date

Specialization ð Biology Hrs 51 

Course 

D
e

p
t 

C
o

u
rs

e
 # 

S
e

m
 H

rs 

S
e

m
 T

a
k
e

n 

Anat. & Phys. I BIOL 108 4  

Anat. & Phys. II BIOL 109 4  

Principles of Biology BIOL 130 4  

Animal Diversity BIOL 140 4  

Plant Diversity BIOL 220 4  

Cell Biology BIOL 231 4  

Genetics BIOL 240 4  

Microbiology BIOL 313 4  

Molecular Biology BIOL 317 4  

Ecology BIOL 408 4  

Gen Chemistry I CHEM 103 4  

Gen Chemistry II CHEM 104 4  

Organic Chemistry I CHEM 205 4  

http://www.epsb.ky.gov/


 

 
Secondary Education Majors  

 
Transition Point 1 (Admission) Criteria : 

¶ 2.75 cum GPA  

¶ Passing PPST (Praxis I)  

¶ Minimum B - in all education courses  

¶ Minimum of C+ in Engl 101, Comm 103 or 205  

¶ Proficient on required benchmarks  

¶ Satisfactory recommendations and cooperating teacher evaluations  

¶ Code of Ethics  

¶ Writing prompt; admission interview  

¶ Appropriate teacher disposi tions  
 
Transition Point 2 (Admission to Professional Semester) Criteria : 

¶ Senior standing (90+ semester hours)  

¶ Successful field experiences and cooperating teacher evaluations  

¶ 2.75  cum GPA; 2. 75 GPA in content teaching major  

¶ Minimum B - in all education cour ses; completion of ¾ of required education courses  

¶ Completion of at least ¾ of the course work for the content teaching major  

¶ Code of Ethics  

¶ Appropriate teacher dispositions  

¶ Approval of teacher education faculty  
 
Transition Point 3 (Exit from Program) Criteria:  

¶ Successful completion of the professional semester  

¶ Successful completion of all program requirements (including minimum B - in all education 
courses and minimum 2. 75 GPA) 

¶ Successful completion of all benchmark requirements  

¶ Successful completion o f all field requirements  

¶ Appropriate teacher dispositions  

¶ (For certification) Passing appropriate Praxis II assessments  
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BELLARMINE UNIVERSITY CURRICULUM CONTRACT- SECONDARY EDUCATION 
Chemistry  Concentration* 

CERTIFICATION PROGRAM, Grades 8-12 
Candidate Name: ____________________  ID#_______________ 

GPA Major (min. 2.75):____________  Cum GPA (min. 2.75):______ 

 

 
 
 

 
 
 
 

 
 
 
 
 
 
 
 
**Praxis test requirements are subject to change; contact KY 
Education Professional Standards Board (EPSB) for current testing 
requirements at www.epsb.ky.gov. Computer format tests can be 
found at www.ets.org/praxis. 

 
 
_________________________       __________                     

  Advisor Signature         Date 
  _________________________       __________ 
  Candidate Signature                                      Date                          

Core Requirements Hrs 55 

   Course 

D
e

p
t 

C
o

u
rs

e
 # 

S
e

m
 H

rs 

S
e

m
 T

a
k
e

n 

Freshman Focus IDC. 100 1  

Freshman Seminar IDC. 101 3  

Expository Writing ENGL 101 3  

Reading Literature ENGL 200 3  

Fine or Perf. Arts   3  

Communications COMM 103/205 3  

Math MATH 117 4  

Physics PHYS 205 4  

Chemistry CHEM 103 4  

W. World I or II HIST 116/117 3  

Social Science   3  

Philosophy PHIL 160 3  

Philosophy PHIL 301 3  

Theology THEO 200 3  

Theology Elective THEO  3  

U.S. Experience IDC. 200 3  

Transcultural Exper IDC. 301 3  

Senior Seminar IDC. 401 3  

Professional Education  Hrs 44 

Intro School of Ed EDUC 131 1  

Computer Applications EDUC 116 3  

Foundations of Education EDUC 200 3  

School Health, Nutrition EDUC 208 3  

Collaboration EDUC 212 3  

Field Based Instruction  EDUC 132 1  

Psych Of Adolescence EDUC 221 3  
Teaching Science in Secondary School EDUC 349 3  
Sec Classroom  Learn Envrnmnt EDUC 355 3  
Curric. Design & Issues (Sec) EDUC 341 3  
Teaching Secondary School EDUC 342 3  
Superv. Prof. Semester (8-12) EDUC 441 6  
Superv. Prof. Semester (8-12) EDUC 442 6  

Reading in Content Areas EDUC 445 3  

Specialization ð Chemistry Hrs 50 

Course 

D
e

p
t 

C
o

u
rs

e
 # 

S
e

m
 H

rs 

S
e

m
 T

a
k
e

n 

Gen Chemistry I CHEM 103 4  

Gen Chemistry II CHEM 104 4  

Organic Chemistry I CHEM 205 4  

Organic Chemistry II CHEM 206 4  

Biochemistry I CHEM 301 3  

Biochemistry I Lab CHEM 301L 3  

Phys. Chem CHEM 307 1  

Phys. Chem Lab CHEM 307L 1  

Inorganic Chemistry CHEM 309 3  

Inorganic Chem Lab CHEM 309L 1  

Analytical Chemistry I CHEM 411 3  

Chemical Analysis Lab CHEM 411L 1  

Calculus I MATH  117 4  

Calculus II MATH 118 4  

General Physics I PHYS 205 4  

General Physics II PHYS 206 4  

Earth Science ENVS 130 3  

Testing Requirements** 

CHEM:  Content Knowledge 0245  

Principles of Learn & Teaching  0524  

Transition Requirements                                     Met 

Admit to Teacher Education  (TP 1)  

Admit to Professional Semester  (TP 2)  

Exit from Program  (TP 3)  

http://www.epsb.ky.gov/
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Secondary Education Majors  
 
Transition Point 1 (Admission) Criteria : 

¶ 2.75 cum GPA  

¶ Passing PPST (Praxis I)  

¶ Minimum B - in all education courses  

¶ Minimum of C+ in Engl 101, Comm 103 or 205  

¶ Proficient on required benchmarks  

¶ Satisfac tory recommendations and cooperating teacher evaluations  

¶ Code of Ethics  

¶ Writing prompt; admission interview  

¶ Appropriate teacher dispositions  
 
Transition Point 2 (Admission to Professional Semester) Criteria : 

¶ Senior standing (90+ semester hours)  

¶ Successful field experiences and cooperating teacher evaluations  

¶ 2.75 cum GPA; 2. 75 GPA in content teaching major  

¶ Minimum B - in all education courses; completion of ¾ of required education courses  

¶ Completion of at least ¾ of the course work for the content teaching m ajor  

¶ Code of Ethics  

¶ Appropriate teacher dispositions  

¶ Approval of teacher education faculty  
 
Transition Point 3 (Exit from Program) Criteria:  

¶ Successful completion of the professional semester  

¶ Successful completion of all program requirements (including minimum B - in all education 
courses and minimum 2. 75 GPA) 

¶ Successful completion of all benchmark requirements  

¶ Successful completion of all field requirements  

¶ Appropriate teacher dispositions  

¶ (For certification) Passing appropriate Praxis II assessments  
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BELLARMINE UNIVERSITY CURRICULUM CONTRACT ð SECONDARY EDUCATION 
English Concentration and B.A. in English 

CERTIFICATION PROGRAM, Grades 8-12 
 
Candidate  Name:                                                                                                                       ID# 

GPA Major (min 2.75)                                                                                                              Cum GPA (min 2.75) 

 

Core Requirements Hrs 52 

Course 
D

e
p

t 

C
o

u
rs

e
 # 

S
e

m
 H

rs 

S
e

m
 

T
a

k
e

n 

Freshman Focus IDC. 100 1  

Freshman Seminar IDC. 101 3  

Expository Writing ENGL 101 3  

World of Texts ENGL 201 3  

Fine or Perf. Arts ART 201/202 3  

Communications COMM 103/205 3  

Math Elective MATH 107 3  

Biology BIOL 112-116 3  

Chemistry 
CHEM 
ENVS 

109-111 
130 

3  

W. World I or II HIST 116/117 3  

Philosophy PHIL 160 3  

Philosophy PHIL 301 3  

Theology THEO 200 3  

Social Science   3  

Theology Elective THEO  3  

U.S. Experience IDC. 200 3  

Transcultural Exper IDC. 301 3  

Senior Seminar IDC. 401 3  

 
 
 
 

 
 
 
 
 

 
 
 
          *Note:  Engl 250 is not required of education majors. 

 
 
 
 

______________________________     _______________ 

Advisor Signature                                                 Date 
 
____________________________________     _________________ 
Candidate Signature                                            Date 

 
*Praxis test requirements are subject to change; contact KY Education 
Professional Standards Board (EPSB) for current testing requirements at 

www.epsb.ky.gov.  Computer format tests can be found at 
www.ets.org/praxis

. 
 

Specialization ð English* Hrs 45 

Course 

D
e

p
t 

C
o

u
rs

e
 # 

S
e

m
 H

rs 

S
e

m
 T

a
k
e

n 

Mass Media        - or - COMM 304   
News Writing      - or - COMM 312 3  
Creative Writing   - or - ENGL 312/313   
Theater THEA    

World of Texts ENGL 201 3  

AM Literature ENGL 207 3  

AM Literature II ENGL 208 3  

British Survey Lit I ENGL 209 3  

British Survey Lit II ENGL 210 3  

American Lit Elective ENGL 300/400 3  

British Lit Elective ENGL 300/400 3  

Multicultural American Lit ENGL 
324 (or as 
approved) 

3  

Womenôs Lit ENGL 
436 (or as 
approved) 

3  

Modern Linguistics ENGL 402 3  

Shakespeare ENGL 412 3  

Integrative Seminar ENGL 450 3  

Foreign Lang. Req.  
as 
required 

6  

Testing Requirements* 

Eng Lang, Lit & Comp Content Knowledge 0041  

Eng, Lang, Lit Comp Essay 0042  

Principles of Learn & Teaching  0524  

Professional Education  Hrs 44 

Intro School of Ed EDUC 131 1  

Computer Applications EDUC 116 3  

Foundations of Education EDUC 200 3  

School Health, Nutrition EDUC 208 3  

Collaboration EDUC 212 3  

Field Based Instruction  EDUC 132 1  

Psych Of Adolescence EDUC 221 3  
Teaching English in Secondary School EDUC 346 3  
Sec Classroom  Learn Envrnmnt EDUC 355 3  
Curric. Design & Issues (Sec) EDUC 341 3  
Teaching Secondary School EDUC 342 3  
Superv. Prof. Semester  (8-12) EDUC 441 6  
Superv. Prof. Semester  (8-12) EDUC 442 6  

Reading in Content Areas EDUC 445 3  

Transition Requirements                                     Met 

Admit to Teacher Education   (TP 1)  

Admit to Professional Semester   (TP 2)  

Exit from Program  (TP 3)  

http://www.epsb.ky.gov/
http://www.ets.org/praxis
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Secondary Education Majors  
 
Transition Point 1 (Admission) Criteria : 

¶ 2.75 cum GPA  

¶ Passing PPST (Praxis I)  

¶ Minimum B - in all education courses  

¶ Minimum of C+ in Engl 101, Comm 103 or 205  

¶ Proficient on required benchmarks  

¶ Satisfactory recommendations and cooperating teacher evaluations  

¶ Code of Ethics  

¶ Writing prompt; admission interview  

¶ Appropriate teacher dispositions  
 
Transition Point 2 (Admission to Professional Semester) Criteria : 

¶ Senior standing (90+ semester hours)  

¶ Successful field experiences and  cooperating teacher evaluations  

¶ 2.75 cum GPA; 2. 75 GPA in content teaching major  

¶ Minimum B - in all education courses; completion of ¾ of required education courses  

¶ Completion of at least ¾ of the course work for the content teaching major  

¶ Code of Ethics  

¶ Appropriate teacher dispositions  

¶ Approval of teacher education faculty  
 
Transition Point 3 (Exit from Program) Criteria:  

¶ Successful completion of the professional semester  

¶ Successful completion of all program requirements (including minimum B - in all educat ion 
courses and minimum 2. 75 GPA) 

¶ Successful completion of all benchmark requirements  

¶ Successful completion of all field requirements  

¶ Appropriate teacher dispositions  

¶ (For certification) Passing appropriate Praxis II assessments  
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BELLARMINE UNIVERSITY CURRICULUM CONTRACT ð SECONDARY EDUCATION 
Mathematics Concentration and B.A. in Mathematics 

CERTIFICATION PROGRAM, Grades 8-12 
Candidate  Name:                                                                                                                   ID# 

GPA Major (min 2.75)                                                                                                              Cum GPA (min 2.75) 

 

Core Requirements Hrs 49 

   Course 

D
e

p
t 

C
o

u
rs

e
 # 

S
e

m
 H

rs 

S
e

m
 T

a
k
e

n 

Freshman Focus IDC. 100 1  

Freshman Seminar IDC. 101 3  

Expository Writing ENGL 101 3  

Reading Literature ENGL 200 3  

Fine or Perf. Arts   3  

Communications COMM 103/205 3  

Chemistry 
CHEM 
ENVS 

109-111 
130 

3  

Biology BIOL 112-116 3  

W. World I or II HIST 116/117 3  

Social Science   3  

Philosophy PHIL 160 3  

Philosophy PHIL 301 3  

Theology THEO 200 3  

Theology Elective THEO  3  

U.S. Experience IDC. 200 3  

Transcultural Exper IDC. 301 3  

Senior Seminar IDC. 401 3  

 

Professional Education  Hrs 44 

Intro School of Ed EDUC 131 1  

Computer Applications EDUC 116 3  

Field Based Instruction EDUC 132 1  

Foundations of Education EDUC 200 3  

School Health, Nutrition EDUC 208 3  

Collaboration EDUC 212 3  

Psych Of Adolescence EDUC 221 3  
Curric. Design & Issues (Sec) EDUC 341 3  
Teaching Secondary School EDUC 342 3  
Teaching Math in Sec. Schools EDUC 347 3  
Sec Classroom Learning Environment EDUC 355 3  
Superv. Prof. Semester (8-12) EDUC 441 6  
Superv. Prof. Semester (8-12) EDUC 442 6  

Reading in Content Areas EDUC 445 3  

 
_________________________       __________ 
Advisor Signature       Date 
 
______________________________      _____________ 
Candidate Signature                                  Date 

 

 
 

Testing Requirements* 

Math Content 0061  

Math Proofs Models, Problems 0063  

Principles of Learn & Teach 0524  

 
 

Transition Requirements                              Met 

Admit to Teacher Education  (TP 1)  

Admit to Professional Semester  (TP 2)  

Exit from Program  (TP 3)  

 
*Praxis test requirements are subject to change; contact KY 
Education Professional Standards Board (EPSB) for current testing 

requirements at www.epsb.ky.gov. Computer format tests can be 
found at www.ets.org/praxis. 
 
 

 

Specialization ð Mathematics Hrs 
45-
49 

Course 

D
e

p
t 

C
o

u
rs

e
 # 

S
e

m
 H

rs 

S
e

m
 T

a
k
e

n 

Calculus I MATH 117 4  

Calculus II MATH 118 4  

Discrete Math MATH 120 3  

Elementary Stats MATH 205 4  

Linear Algebra MATH 215 3  

Calculus III MATH 216 3  

Numbers & Proofs MATH 231 3  

Modern Geometry MATH 305 3  

Probability & Stats MATH 314 3  

Abstract Algebra MATH 331   
            Or   3  
Real Analysis MATH 403   

Readings in Math MATH 450 3  
Math Electives  (1) MATH 300 or 400 3  
Foreign Lang. Req.   101, 102 6  

Strongly Recommended: 
Programming Fund C.S. 130 4  

http://www.epsb.ky.gov/
http://www.ets.org/praxis
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Secondary Education Majors  
 
Transition Point 1 (Admission) Criteria : 

¶ 2.75  cum GPA  

¶ Passing PPST (Praxis I)  

¶ Minimum B - in  all education courses  

¶ Minimum of C+ in Engl 101, Comm 103 or 205  

¶ Proficient on required benchmarks  

¶ Satisfactory recommendations and cooperating teacher evaluations  

¶ Code of Ethics  

¶ Writing prompt; admission interview  

¶ Appropriate teacher dispositions  
 
Transi tion Point 2 (Admission to Professional Semester) Criteria : 

¶ Senior standing (90+ semester hours)  

¶ Successful field experiences and cooperating teacher evaluations  

¶ 2.75 cum GPA; 2. 75 GPA in content teaching major  

¶ Minimum B - in all education courses; completi on of ¾ of required education courses  

¶ Completion of at least ¾ of the course work for the content teaching major  

¶ Code of Ethics  

¶ Appropriate teacher dispositions  

¶ Approval of teacher education faculty  
 
Transition Point 3 (Exit from Program) Criteria:  

¶ Success ful completion of the professional semester  

¶ Successful completion of all program requirements (including minimum B - in all education 
courses and minimum 2. 75 GPA) 

¶ Successful completion of all benchmark requirements  

¶ Successful completion of all field requirements  

¶ Appropriate teacher dispositions  

¶ (For certification) Passing appropriate Praxis II assessments  
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



36 
 

BELLARMINE UNIVERSITY CURRICULUM CONTRACT- SECONDARY EDUCATION 
Social Studies Concentration* 

CERTIFICATION PROGRAM, Grades 8-12 
 
Candidate  Name:                                                                                                                  ID# 

GPA Major (min 2.75)                                                                                                              Cum GPA (min 2.75) 

 
 
 

 
**Candidates desiring to complete the B.A. in History must complete 6 
hours of foreign language and either Pol. Sci 203 or 204. 

 
 
 

 

 
** Praxis test requirements are subject to change; contact KY 

Education Professional Standards Board (EPSB) for current testing 

requirements at www.epsb.ky.gov. Computer format tests can be 
found at www.ets.org/praxis. 
 
 
____________________________________     _____________________             

Advisor Signature                                   Date                                    

 
______________________________________    ___________________ 

Candidate Signature                                Date 

Professional Education  Hrs 44 

Intro School of Ed EDUC 131 1  

Computer Applications EDUC 116 3  

Foundations of Education EDUC 200 3  

School Health, Nutrition EDUC 208 3  

Collaboration EDUC 212 3  

Field Based Instruction  EDUC 132 1  

Psych Of Adolescence EDUC 221 3  
Teaching Social Studies in Secondary 
School 

EDUC 338 3  

Sec Classroom  Learn Envrnmnt EDUC 355 3  
Curric. Design & Issues (Sec) EDUC 341 3  
Teaching Secondary School EDUC 342 3  
Superv. Prof. Semester  (8-12) EDUC 441 6  
Superv. Prof. Semester  (8-12) EDUC 442 6  

Reading in Content Areas EDUC 445 3  

Specialization ð Social Studies Hrs 48 

Course 

D
e

p
t 

C
o

u
rs

e
 # 

S
e

m
 H

rs 

S
e

m
 T

a
k
e

n 

Amer Natôl Govnôt or 
Political Theory 

POLSC 
101, 203 
or 204 

3  

Gen Psychology PSY 103 3  

Sociology SOC 101/201 3  

Prin of Macro Econ ECON 110 3  

Prin of Micro Econ ECON 111 3  

World History I HIST 116 3  

World History II HIST 117 3  

U.S. History I HIST 201 3  

U.S. History II HIST 202 3  

History (American) 

 
HIST 

300 or 
400 

3  

History (World) 
(Ancient or Modern) 

HIST 
300 or 
400 

9  

     

Methodology of History HIST 323 3  

Practical Historical Res HIST 324 3  

Geography  GEOG 175 3  

Testing Requirements** 

Content Knowledge 0081  

Interpret. Of Materials 0083  

Principles of Learn & Teaching  0524  

Transition Requirements                               Met 

Admit to Teacher Education  (TP 1)  

Admit to Professional Semester  (TP 2)  

Exit from Program  (TP 3)  

Core Requirements Hrs 49 

   Course 

D
e

p
t 

C
o

u
rs

e
 # 

S
e

m
 H

rs 

S
e

m
 T

a
k
e

n 

Freshman Focus IDC. 100 1  

Freshman Seminar IDC. 101 3  

Expository Writing ENGL 101 3  

Reading Literature ENGL 200 3  

Fine or Perf. Arts ART 201/202 3  

Communications COMM 103/205 3  

Math Elective MATH 107 3  

Biology BIOL 112-116 3  

Chemistry 
CHEM 
ENVS 

109-111 
130 

3  

Soc Science   3  

Philosophy PHIL 160 3  

Philosophy PHIL 301 3  

Theology THEO 200 3  

Theology Elective THEO  3  

U.S. Experience IDC. 200 3  

Transcultural Exper IDC. 301 3  

Senior Seminar IDC. 401 3  

http://www.epsb.ky.gov/
http://www.ets.org/praxis
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Secondary Education Majors  
 
Transition Point 1 (Admission) Criteria : 

¶ 2.75 cum GPA  

¶ Passing PPST (Praxis I)  

¶ Minimum B - in  all education courses  

¶ Minimum of C+ in Engl 101, Comm 103 or 205  

¶ Proficient on required benchmarks  

¶ Satisfactory recommendations and cooperating teacher evaluations  

¶ Code of Ethics  

¶ Writing prompt; admission interview  

¶ Appropriate teacher dispositions  
 
Transition Point 2 (Admission to Professional Semester) Criteria : 

¶ Senior standing (90+ semester hours)  

¶ Successful field experiences and cooperating teacher evaluations  

¶ 2.75 cum GPA; 2. 75 GPA in content teaching major  

¶ Minimum B - in all education courses; co mpletion of ¾ of required education courses  

¶ Completion of at least ¾ of the course work for the content teaching major  

¶ Code of Ethics  

¶ Appropriate teacher dispositions  

¶ Approval of teacher education faculty  
 
Transition Point 3 (Exit from Program) Criteria:  

¶ Successful completion of the professional semester  

¶ Successful completion of all program requirements (including minimum B - in all 
education courses and minimum 2. 75 GPA) 

¶ Successful completion of all benchmark requirements  

¶ Successful completion of all field  requirements  

¶ Appropriate teacher dispositions  

¶ (For certification) Passing appropriate Praxis II assessments  
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BELLARMINE UNIVERSITY CURRICULUM CONTRACT 

Art Education 

CERTIFICATION PROGRAM, Grades P-12 
 
Candidate  Name:                                                                                                                  ID# 

GPA Major (min 2.75)                                                                                                              Cum GPA (min 2.75) 

 

*Fine Arts Course must be outside major 

**Additional Courses required for Art Major, including meeting the BU foreign language      

    requirement. 

 
 
 
 

 
 
 
 
 
 
 

***Praxis test requirements are subject to change; contact KY 

Education Professional Standards Board (EPSB) for current testing 
requirements at www.epsb.ky.gov. 

Computer format tests can be found at www.ets.org/praxis. 

 
_________________________       __________ 
Advisor Signature       Date 
 

_________________________       __________ 
Candidate Signature                                  Date 

 
 
 

Core Requirements Hrs 52 

   Course 

D
e

p
t 

C
o

u
rs

e
 #

 

S
e

m
 

H
rs
 

S
e

m
 

T
a

k
e

n 

Freshman Focus IDC. 100 1  

Freshman Seminar IDC. 101 3  

Expository Writing ENGL 101 3  

Reading Literature ENGL 200 3  

Fine or Perf. Arts*   3  

Communications COMM 103/205 3  

Math Elective MATH 107 3  

Social Science   3  

Chemistry 
ENVS 
CHEM 

   130 
109-111 

3  

Biology BIOL 112-116 3  

W. World I or II HIST 116/117 3  

Philosophy PHIL 160 3  

Philosophy PHIL 301 3  

 Theology THEO 200 3  

Theology Elective THEO  3  

U.S. Experience IDC. 200 3  

Transcultural Exper IDC. 301 3  

Senior Seminar IDC. 401 3  

Specialization ð Art** Hrs 36 

Course 

D
e

p
t 

C
o

u
rs

e
 #

 

S
e

m
 

H
rs
 

S
e

m
 

T
a

k
e

n 

Drawing & Comp I ART 101 3  

Drawing & Comp II ART 102 3  

2-D Design ART 211 3  

3-D Design ART 230 3  

Beginning Ceramics ART 242 3  

Color Imaging ART 248 3  

Photography ART 250 3  

Painting I ART 303 3  
Art History/Ancient to Medieval ARTH 201 3  
Art History/Renaissance to Mod ARTH 202 3  

Art Electives (Choose from) Art 

240, 
243,304,307, 
320, 325, 
420, 421 

6  

Testing Requirements*** 

ART:  Content Knowledge 0133  

Art Making 0131  

Principles of Learn & Teaching (Choose 
Level) 

(Elem) 0522 
(Mid) 0523 
(Sec) 0524 

 
Professional Education  Hrs 48 

Intro School of Ed EDUC 131 1  

Computer Applications EDUC 116 3  

Foundations of Education EDUC 200 3  

School Health, Nutrition EDUC 208 3  

Field Based Instruction EDUC 111 1  

Field Based Instruction  EDUC 132 1  

Child Development A EDUC 102 3  

Child Development B EDUC 220 3  

School Arts Methods EDUC 231 3  

Psych Of Adolescence EDUC 221 3  

Classroom Mgmt       EDUC 309   
- or-   3  
Sec Classroom      EDUC 355   

Curric. Design & Issues (Sec) EDUC 341 3  
Teaching Secondary School EDUC 342 3  
Superv. Prof. Semester (P-5;  
5-9) 

EDUC 
431/ 
443 

6  

Curric. Design & Issues (Elem) EDUC 436 3  
Superv. Prof. Semester (5-9;  
8-12) 

EDUC 
443/ 
442 

6  

Transition Requirements                                   Met 

Admit to Teacher Education  (TP 1)  

Admit to Professional Semester  (TP 2)  

Exit from Program  (TP 3)  

http://www.epsb.ky.gov/
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Secondary Education Majors/P -12 Art or Music Education Majors  
 
Transition Point 1 (Admission) Criteria : 

¶ 2.75 cum GPA  

¶ Passing PPST (Praxis I)  

¶ Minimum B - in all education courses  

¶ Minimum of C+ in Engl 101, Comm 103 or 205  

¶ Proficient on required benchmarks  

¶ Satisfactory recommendations and cooperating teacher evaluations  

¶ Code of Ethics  

¶ Writing prompt; admission interview  

¶ Appropriate teacher dispositions  
 
Transition Point 2 (Admission to Professional Semester) Criteria : 

¶ Senior standing (90+ semester hours)  

¶ Successful field experiences and cooperating teacher evaluations  

¶ 2.75 cum GP A; 2. 75 GPA in content teaching major  

¶ Minimum B - in all education courses; completion of ¾ of required education courses  

¶ Completion of at least ¾ of the course work for the content teaching major  

¶ Code of Ethics  

¶ Appropriate teacher dispositions  

¶ Approval of teacher education faculty  
 
Transition Point 3 (Exit from Program) Criteria:  

¶ Successful completion of the professional semester  

¶ Successful completion of all program requirements (including minimum B - in all 
education courses and minimum 2. 75 GPA) 

¶ Successful  completion of all benchmark requirements  

¶ Successful completion of all field requirements  

¶ Appropriate teacher dispositions  

¶ (For certification) Passing appropriate Praxis II assessments  
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BELLARMINE UNIVERSITY P-12 INTEGRATED MUSIC CURRICULUM CONTRACT 

 
Candidate:   ____________________  ID#: ___________ Major GPA (Min. 2.75):_______    Cum GPA (Min. 2.75): ______ 
 
 

*Fine Arts Course must be outside major 
**Music Major requires additional courses 

***Praxis test requirements are subject to change; contact KY 

Education Professional Standards Board (EPSB) for current testing 
requirements at www.epsb.ky.gov.  

 

 
Music Ensemble   (1sh)    

Music Ensemble   (1sh)    

Music Ensemble   (1sh)    

Music Ensemble   (1sh)    
 

Testing Requirements*** 

MUSIC: Content Knowledge 0113  

Music Concepts & Processes 0111  

Principles of Learn & Teaching (Choose 
Level) 

(Elem) 0522 
(Mid) 0523 
(Sec) 0524 

 

 
 
 
 
 
 

_________________________    __________ 
Evidence from Music Dept. of demonstrated      Date Recôd 
proficiency in piano. 
 

_________________________       __________ 
Advisor Signature       Date 

_________________________       __________ 
Candidate Signature                                  Date 

Core Requirements Hrs 52 

   Course 

D
e

p
t 

C
o

u
rs

e
 # 

S
e

m
 H

rs 

S
e

m
 T

a
k
e

n 

Freshman Focus IDC. 100 1  

Freshman Seminar IDC. 101 3  

Expository Writing ENGL 101 3  

Reading Literature ENGL 200 3  

Fine or Perf. Arts*   3  

Communications COMM 103/205 3  

Math Elective MATH 107 3  

Social Science   3  

Chemistry 
ENVS 
CHEM 

130 
109-111 

3  

Biology BIOL 111-116 3  

W. World I or II HIST 116/117 3  

Philosophy PHIL 160 3  

Philosophy PHIL 301 3  

Theology THEO 200 3  

Theology Elective THEO  3  

U.S. Experience IDC. 200 3  

Transcultural Exper IDC. 301 3  

Senior Seminar IDC. 401 3  

Professional Education  Hrs 48 

Intro School of Ed EDUC 131 1  

Computer Applications EDUC  116 3  

Foundations of Education EDUC 200 3  

School Health, Nutrition EDUC 208 3  

Field Based Instruction EDUC 111 1  

Field Based Instruction  EDUC 132 1  

Child Development A EDUC 102 3  

Child Development B EDUC 220 3  

School Music Methods EDUC 329 3  

Psych Of Adolescence EDUC 221 3  

Classroom Mgmt       EDUC 309   
- or-   3  
Sec Classroom      EDUC 355   

Curric. Design & Issues (Sec) EDUC 341 3  
Teaching Secondary School EDUC 342 3  
Superv. Prof. Semester  (P-5;  
5-9) 

EDUC 
431/ 
443 

6  

Curric. Design & Issues (Elem) EDUC 436 3  
Superv. Prof. Semester (5-9; 
8-12) 

EDUC 
443/ 
442 

6  

Specialization ð Music** Hrs 44 

Course 

D
e

p
t 

C
o

u
rs

e
 

# S
e

m
 

H
rs
 

S
e

m
 

T
a

k
e

n 

Introd. Study of Music MUSC 110 2  

Music Theory I MUSC 101 3  

Music Theory II MUSC 102 3  

Music Theory III MUSC 201 3  

Music Theory IV MUSC 202 3  

Music History MUSC 211 3  

Music History MUSC 330 3  

Music History MUSC 409 3  

Recital MUSC 410 1  

Conducting MUSC 320 2  

Orchestra MUSC 341   
                    -or -   2  

Choral Music                                              MUSC 403    

Music Technology MUST 173 2  

Applied Major   (7 hrs) 

I (1sh)  V (1sh)    

II  (1sh)  VI  (1sh)    

III  (1sh)  VII  (1sh)    

IV  (1sh)      

Percussion Lessons MUSI 183 1  

Aural Skills  I MUSC 105 1  

Aural Skills II MUSC 205 1  

Transition Requirements                              Met 

Admit to Teacher Education  (TP 1)  

Admit to Professional Semester  (TP 2)  

Exit from Program  (TP 3)  

http://www.epsb.ky.gov/
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Secondary Education Majors/P -12 Art or Music Education Majors  

 
Transition Point 1 (Admission) Criteria : 

¶ 2.75  cum GPA  

¶ Passing PPST (Praxis I)  

¶ Minimum B - in all education courses  

¶ Minimum of C+ in Engl 101, Comm 103 or 205  

¶ Proficient on required benchmarks  

¶ Satisfactory recommendations and cooperating te acher evaluations  

¶ Code of Ethics  

¶ Writing prompt; admission interview  

¶ Appropriate teacher dispositions  
 
Transition Point 2 (Admission to Professional Semester) Criteria : 

¶ Senior standing (90+ semester hours)  

¶ Successful field experiences and cooperating teacher evaluations  

¶ 2.75 cum GPA; 2. 75 GPA in content teaching major  

¶ Minimum B - in all education courses; completion of ¾ of required education 
courses  

¶ Completion of at least ¾ of the course work for the content teaching major  

¶ Code of Ethics  

¶ Appropriate te acher dispositions  

¶ Approval of teacher education faculty  
 
Transition Point 3 (Exit from Program) Criteria:  

¶ Successful completion of the professional semester  

¶ Successful completion of all program requirements (including minimum B - in 
all education courses and minimum 2.75  GPA) 

¶ Successful completion of all benchmark requirements  

¶ Successful completion of all field requirements  

¶ Appropriate teacher dispositions  

¶ (For certification) Passing appropriate Praxis II assessments  
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Graduate Education Master of Arts in Teaching Certification 
 

Master of Arts in Teaching (MAT) Program 
 

The MAT degree is open to applicants who hold a baccalaureate degree from an 
accredited institution and seek initial teaching credentials. The MAT is an accelerated, 
outcome-based, cohort program. Classes meet one evening a week and selected 
Saturdays per semester with the exception of the final professional (supervised 
teaching) semester. 
 

MAT Program of Studies- Elementary School Education, Grades P-5 
 
Early Elementary, Grades P-5, requires a minimum 36 hours of a liberal studies 
emphasis to be completed prior to the Professional Semester. A student may elect to 
add certification in Learning and Behavior Disorders. This will require additional course 
work. Curriculum contracts for the LBD certification can be found within this section. 
 
MAT Program of Studies- Middle School Education, Grades 5-9 
 
Middle School, Grades 5-9, requires 24 hours of specialization in one or two of the 
following areas: English/Communications, Mathematics, Science, Social and 
Behavioral Studies, or Special Education. All necessary coursework in the 
specialization areas must be completed prior to the Professional Semester. A student 
may elect to add certification in Learning and Behavior Disorders. This requires 
additional course work. Curriculum contracts for the LBD certification can be found 
within this section. 
 
MAT Program of Studies- Secondary School Education, Grades 8-12 
 
Secondary School Education, Grades 8-12, requires thirty-six (36) hours of 
specialization in one of the following areas: Biology, Chemistry, English, Mathematics 
or Social Studies. All necessary coursework in the specialization area must be 
completed prior to the Professional Semester. A student may elect to add 
certification in Learning and Behavior Disorders. This will require additional course 
work. Curriculum contracts for the LBD certification can be found within this section. 
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Praxis Planning Guide - Graduate Education Initial Certification 

 Elementary 

Title 
CODE 
CDT 

Required 

Elementary Education: Content 
Knowledge 

5031 comprehensive and must be taken 
first 
 (Individual tests if candidate did not 
reach a passing score)  
5032  Reading/LA 
5033  Mathematics ,  
5034  Social Studies 
5035  Science 

Pass during Mod I 

Principles of Learning and Teaching 
PLT: Grades K-6 

5622 computer/0622 paper Pass for certification 

 
Middle 

Title (5-9) 
CODE 
CDT 

CODE 
PDT 

Required 

 Social   Social Studies 5089  

One content area passed during Mod I; 
All others passed for certification 

Science N/A 0439 

              Mathematics N/A 0069 

              English/Language Arts 5049 0049 

Principles of Learning and Teaching Grades 5-9i 5623 0623 Pass for certification 

Secondary 

Title (8-12) 
Code 
CDT 

CODE 
PDT 

Required 

Social Studies 5086 
0086 

One content area passed during Mod I; 
All others passed for certification 

Chemistry 5245 
0245 

Biology 5235 
0235 

Mathematics Content Knowledge AND Mathematics 
Proofs, Models and Problems Part 1( paper only) 

5061 
 

0061 
0063 

English 5044 
0044 

Principles of Learning and Teaching PLT: Grades 7-12 5623 
 
0623 

Pass for certification 

 
Exceptional Children Certificate - Learning and Behavior Disorders P-12 

Title 
Code  
CDT 

 
Required 

Special Education: Core Knowledge & Mild to 
Moderate Applications  (Option 2)* 

0543 
 

Pass for certification 
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Benchmarks, Forms and Assessments Planning Guide - Graduate Initial Certification 
Transition Point 1 ð Admission to Teacher Education 

Benchmark Projects / Assessments Course* 
Connections to KY 
Teacher Standards 

Philosophy Paper Mod I 1, 3, 6, 7, 8 

Classroom Management Paper Mod I 1, 3, 4, 7 

Kentucky Teacher Standards Self-Assessment Mod I  7 

Teaching Dispositions Self-Assessment Mod I  1 - 10 

Teaching Dispositions Institutional Assessment Completed by Mod I instructor 1 - 10 

Field Placement Evaluation Forms Each course with a field placement 1, 7, 8 

Transition Point 2 ð Admission to Professional Semester 

Benchmark Projects / Assessments Course* 
Connections to KY 
Teacher Standards 

Standards Based Unit of Study (theoretical)  Mod IV Elem & Middle/Secondary 1 ï 9 

Technology - Web Page Design for Content 
Enhancement 

Mod III Elem & Middle/Secondary 6 

Teaching Dispositions Self-Assessment Mod IV 1 - 10 

Teaching Dispositions Institutional Assessment Completed by Mod IV instructor 1 - 10 

Field Placement Evaluation Forms Each course with a field placement 1, 2, 3, 7, 8 

Transition Point 3 ð Exit from Program 

Benchmark Projects / Assessments Course (Mod V)* 
Connections to KY 
Teacher Standards 

Collaboration/Leadership Paper Professional Semester 8 & 10 

Observed Lessons Professional Semester I ï 9  

Standards Based Unit of Study Professional Semester I ï 9 

Professional Growth Plan 
Mod V with University Supervisor and 
Cooperating Teacher 

9 

Kentucky Teacher Standards Self-Assessment Mod V 7 & 9 

Teaching Dispositions Self-Assessment Mod V 1 ï 10 

Teaching Dispositions Institutional Assessment 
Completed by University Supervisor and 
Cooperating Teacher 

1 - 10 

Field Placement Evaluation Forms Each course with a field placement 1, 2, 3, 7, 8 

*Mod I Elem:   MAT 501, 520, 525             Mod I Middle:  MAT 501, 502, 505, 509            Mod I Sec:  MAT 501, 502, 507,509 
 Mod II Elem:   MAT 535, 540, 550             Mod II Middle:  MAT 605, 610                           Mod II Sec:  MAT 605, 610 
 Mod III Elem:  MAT 600, 615                     Mod III Middle: MAT 600, 614, 615                   Mod III Sec: MAT 600, 614, 615 
 Mod IV Elem:  MAT 555, 560                     Mod IV Middle: MAT 545; MAT 580,586,         Mod IV Sec: MAT 545; MAT 582  
                                                                                             590 or 596                                                   588,592 or 598 
Mod V Elem:   MAT 630, 635 (Prof. Semester)     Middle MAT 643, 644 (Prof. Semester)     Sec MAT 648, 649 (Prof. Sem) 
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Bellarmine University 
Annsley Frazier Thornton School of Education 

MAT Advising Form  
Required Courses to Fulfill Academic Deficiencies 

Module I Semester ______ 
Pass Praxis Content Knowledge 
 
 

Module II Semester ______ 
 
 
 
 

Module III Semester ______ 
(summer only) 
 
 
 

Module IV Semester ______ 
 
 
 
 
 

Module V Semester ______ 
Pass for certification Praxis II 
Principles of Learning and 
Teaching (PLT) Appropriate Grade 
Level 
 
 

 

Exceptional Children Certification P-12 (Optional) 

Required Classes Semester Completed 

SPED 510 ï Nature and Needs   

SPED 515 ï Speech and Language  

SPED 520 ï Spec. Educ. Transitions (elem. cert.)  

SPED 525 ï Methods and Procedures I  

SPED 526 -  Methods and Procedures II  

SPED 530 ï Teaming and Collaboration (5-9 or 8-12 cert.)  

SPED 540 ï Educational Measures  

SPED 612 ï Advanced Field Placement  

SPED 613 ï Advanced Professional Placement  

LITR 535  - Teaching of Reading (5-9 or 8-12 cert.)  

MATH 523 ï Foundations of Mathematics (5-9 or 8-12 cert.)  

Dispositions Filed:  
Candidate Signature: __________________________________ Date: ______________________ 
 
Advisor Signature: ____________________________________  Date: ______________________ 

Praxis Exams Required for Certification in Learning and Behavior Disorders P-12 
 

Exam 
Number 

Requir
ed 
Score 

OPTION 1 Education of Exceptional Students Core Content Knowledge  
OR  

0353 157 

Special Education: Core Knowledge and Applications OR 5354 151 

Special Education: Core Knowledge and Applications (paper) 
AND 

0354 151 

Education of Exceptional Students: Mild to Moderate 0542 172 

OPTION 2 Special Education: Core Knowledge and Mild to Moderate OR 5543 158 

Special Education: Core Knowledge and Mild to Moderate 
(paper) 

0543 158 
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Advising Appointments 
 

Date: ____________________________ Candidate Signature ________________________________ 
 
 
 
 
 
 

Date: ____________________________ Candidate Signature ________________________________ 
 
 
 
 
 
 

Date: ____________________________ Candidate Signature ________________________________ 
 
 
 
 
 
 

Date: ____________________________ Candidate Signature ________________________________ 
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Bellarmine University 
School of Education 

Academic Emphasis:  Early Elementary Program (Grades P-5) 

 
Advanced students completing a MAT Program of Studies for Early Elementary Education, Grade P-5, must have completed 
a minimum of 36 hours of liberal studies emphasis.  In most cases, a student with a baccalaureate degree will have satisfied 
the liberal studies emphasis.  If, however, the student lacks one or more of the courses, they must complete this coursework 
as part of their MAT Program.  The liberal studies emphasis is as follows: 

Required Courses 
(3 hrs each unless otherwise indicated) 

 
Course # 

 
Course Description 

 
Where 

 
Grade 

 
English Composition 1 

    

 
English Composition 2 

    

 
Literature 

    

 
Communications or Public Speaking 

    

 
Fine Arts Elective 

    

 
World History 

    

 
American History 

    

 
Science (with lab) 

    

 
Science (with lab) 

    

 
Six hours chosen from: 

    

 
               Economics 

    

 
               Sociology 

    

 
            Political Science 

    

 
            Anthropology 

    

 
            Geography 

    

 
Foundations of Math I  AND 

    

 
Foundations of Math 2 

    

 
OR Math 523 (4 credit hours) 

    

 
Name of Applicant::  _____________________________________________________Date_____________ 
 
Verified By:_____________________________________________________________Date____________ 

 
Comments or Special Conditions: 
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Bellarmine University 
School of Education 

Academic Emphasis:  Middle School Education (Grades 5-9) 
 

Advanced students completing a MAT Program of Studies for Middle School Education, Grades 5-9 must have completed 
two 24 semester hour academic specializations.  If the student has not completed the required 24 semester hours in both 
specializations as part of their baccalaureate program, they must complete the needed coursework as part of their MAT 
Program.  The student must have at least a C+ (2.75 on a 4.0 scale) average in both specializations.  The academic 
specialization emphases are as follows: 
 
Student:  _______________________________________________________ Soc. Sec. # __________________________ 
 
 
ENGLISH AND COMMUNICATIONS, 24 SEMESTER HOURS 

Required Courses Course # Course Description (College/University) Grade 

English Composition 1    

English Composition 2    

World Literature 1    

World Literature 2    

American Literature    

Communications or Public Speaking    

English Elective    

Teaching English/Language Arts  IN MAT PROGRAM  

    
 
STUDIES IN MATHEMATICS, 24 SEMESTER HOURS 

Required Courses Course # Course Description (College/University) Grade 

Foundations of Math 1    

Foundations of Math 2    

Elementary Functions    

Calculus 1    

Statistics    

Linear Algebra    

Geometry    

Computer Science    

Teaching Mathematics  IN MAT PROGRAM  

    
 
STUDIES IN THE SCIENCES, 24 SEMESTER HOURS 

Required Courses Course # Course Description (College/University) Grade 

Chemistry 1    

Chemistry 2    

Biology 1    

Biology 2    

Botany    

Physics    

Earth Science    
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Teaching Science  IN MAT PROGRAM  

 
 
SOCIAL AND BEHAVIORAL STUDIES, 24 SEMESTER HOURS 

Required Courses Course # Course Description (College/University) Grade 

World History 1    

World History 2    

U.S. History    

Economics    

Political Science    

Sociology or Anthropology    

Geography    

Teaching Social Studies  IN MAT PROGRAM  

 
 
SPECIAL EDUCATION (ALL COURSES REQUIRED FOR P-12 LBD CERTIFICATION) 

Required Courses Course # Course Description (College/University) Grade 

Nature and Needs of Children/Youth 
with Learning Disabilities (LBD) 

  SPED 
    510  

 

Methods & Procedures for Children 
with LBD I     525  

 

Methods & Procedures II     526   

Language Develop & Culture     515   

Collaboration     530   

Educational Measurement     540   

Teaching of Reading     535   

Foundations of Math     523   

Fieldwork I     612   

Introduction to Special Education  IN MAT PROGRAM  

Classroom Management  IN MAT PROGRAM  

Reading Content  IN MAT PROGRAM  

Adv Practicum/Student Teaching  IN MAT PROGRAM  

 
 
Name of Applicant:  ____________________________________________________________ Date:_________________ 
 
Specialization Selected:  ______________________________________________________________________________ 
 
Verified By: __________________________________________________________________  Date:________________ 
 

Comments or Special Conditions  
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Bellarmine University 
School of Education 

Academic Emphasis:  Secondary Education (Grades 8-12) 
 

Advanced students completing a MAT Program of Studies for Secondary Education, Grades 8-12, must have completed a 36 
semester hour teaching major.  If the student has not completed the required 36 semester hour teaching major as part of 
their baccalaureate program, they must complete the needed coursework as part of their MAT program.  The student must 
have at least a C+ (2.75 on a 4.0 scale) in the chosen teaching major.  The teaching majors are as follows: 
 
Student:  _______________________________________________________ Soc. Sec. # __________________________ 
 
BIOLOGY 

Required Courses Course # Course Description (College/University) Grade 

Biology I    

Biology II    

Cell Biology    

Molecular Biology    

Microbiology    

Chemistry I: Structure    

Chemistry II: Bonding    

Physics or Calculus I    

Anatomy & Physiology I    

Anatomy & Physiology II    

    
CHEMISTRY 

Required Courses Course # Course Description (College/University) Grade 

Chemistry I:  Structure    

Chemistry II:  Bonding    

Biochemistry I    

Organic Chemistry I    

Inorganic Chemistry    

Analytical Chemistry I    

Physical Chemistry I    

Physics I    

Physics II    

Calculus I    

Calculus II    

    
ENGLISH 

Required Courses Course # Course Description (College/University) Grade 

English Composition I    

English Composition II    

World Literature I    

World Literature II    

American Literature I    

American LiteratureII    

Communications or Public Speaking    
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Language Dev. Or Modern Linguistics    

Advance Studies in Literature    

Advance Writing    

Drama    

Elective    

 
MATHEMATICS 

Required Courses Course # Course Description (College/University) Grade 

Calculus I    

Calculus II    

Linear Algebra    

Abstract Algebra    

Computer Science    

Probability and Math Statistics    

Physics    

Differential Equations    

Discrete Math    

Modern Geometry    

Real Analysis    

Elective    

 
SOCIAL SCIENCES 

Required Courses Course # Course Description (College/University) Grade 

World History I     

World History II    

American History I    

American History II    

Recent History    

Economics    

Geography    

Political Science    

Sociology    

Psychology    

Anthropology    

Elective    

 
Specialization Selected: 

 
Evaluated By:                                                                                                                               Date: 

 
Student Signature 

 
Comments: 
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*Praxis test requirements are subject to change; contact KY Education Professional Standards Board 

(EPSB) for current testing requirements at www.epsb.ky.gov. 

 

Bellarmine University Curriculum Contract 
 

Master of Arts in Teaching P-5 Elementary Education 

This Program of Studies leads to Rank II Certification in Elementary School, P-5. 

 

Candidate:____________________________________________ 

 

ID #  _________________________ 

 

Course 

 

Title  

 

Hrs 

Term 

Comp. 

 

 

 

Grade 

 

 

Module I 

 

7 Cr. 

    

MAT 501 Advanced Field 

Placement/Observation 

(1)     

MAT 520  Foundations of Elementary 

Education 

(3)     

MAT 525 Advanced Child Development (3)     

Admitted to Teacher Education Program (TP 1)      

 

Module II  

 

8 Cr. 

  

MAT 535  The Teaching of Reading (3)     

MAT 540  Literature for Children & Youth (3)     

MAT 550  Curriculum Design Methods (2)     

 

Module III  6 Cr.     

MAT 600  Research Methodology (3)     

MAT 615  Computer Applications in Education (3)     

 

Module IV  6 Cr.     

MAT 555  Teaching Mathematics (3)     

MAT 560  Teaching Science (3)     

*NOTE: Candidates must complete all undergraduate coursework and have transcripts on file at BU 

before admission to the professional semester. 

 

Admitted to Professional Semester (TP 2) 

Module V 9 Cr.     

MAT 630/635 

 

Supervised Professional Semester - 

Elementary 

(9)     

 

Recommended for Initial Certification (TP 3)    

     

  TOTAL 

HOURS 

  

  36 Credits   

*Candidate must maintain at least a 3.00 GPA throughout his/her Program of Studies.  Required Praxis 

Exams*:    

 Elem. Education: Content Knowledge   

(0014)     

Principles of 

Learning & Teaching  

(0522) 

  

_________________________________     ____________ 

Candidateôs Signature                                    Date 

_____________________________   

__________ 

Graduate Advisorôs Signature               Date 

http://www.epsb.ky.gov/
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University entrance requirements: (baccalaureate degree from accredited institution; 2.75 on 4.0 scale overall 

GPA for all undergrad coursework; 3.0 GPA in undergrad major; satisfactory scores on GRE or other approved 

exam; recommendations, official transcripts from all higher ed institutions attended; TOEFLiBT if applicable for 

English as second language applicants) 

 
Transition Point 1 ð Admission to Teacher Education 

Benchmark Projects / Assessments Course 

Philosophy Paper Mod I 

Classroom Management Paper Mod I 

Kentucky Teacher Standards Self-Assessment Mod I  

Teaching Dispositions Self-Assessment Mod I  

Teaching Dispositions Institutional Assessment Completed by Mod I instructor 

Field Placement Evaluation Forms Each course with a field placement 

 
Transition Point 2 ð Admission to Professional Semester 

Benchmark Projects / Assessments Course 

Standards Based Unit of Study (theoretical)  Mod IV Elem & Middle/Secondary 

Technology - Web Page Design for Content 
Enhancement 

Mod III Elem & Middle/Secondary 

Kentucky Teacher Standards Self-Assessment Mod IV 

Teaching Dispositions Self-Assessment Mod IV 

Teaching Dispositions Institutional Assessment Completed by Mod IV instructor 

Field Placement Evaluation Forms Each course with a field placement 

 
Transition Point 3 ð Exit from Program 

Benchmark Projects / Assessments Course (Mod V) 

Collaboration/Leadership Paper Professional Semester 

Observed Lessons Professional Semester 

Standards Based Unit of Study Professional Semester 

Professional Growth Plan 
Mod V with University Supervisor and 
Cooperating Teacher 

Kentucky Teacher Standards Self-Assessment Mod V 

Teaching Dispositions Self-Assessment Mod V 

Teaching Dispositions Institutional Assessment 
Completed by University Supervisor and 
Cooperating Teacher 

Field Placement Evaluation Forms Each course with a field placement 
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 *Praxis test requirements are subject to change; contact KY Education Professional Standards Board (EPSB) for 

current testing requirements at www.epsb.ky.gov. 

 
 
 

Bellarmine University Curriculum Contract 
Master of Arts in Teaching 5-9 Middle School Education 

This Program of Studies leads to Rank II Certification in Middle School. 

Candidate: _____________________________________________ ID #  _________________________ 

 

Course 

 

Title  

 

Hrs 

Term 

Completed 

 

 

 

Grade 

 

Module I 9 Cr.     

MAT 501 Advanced Field Placement/Observation (1)     

MAT 502 Foundations of Middle/Secondary 

Education 

(3)     

MAT 505  Middle Grades Curriculum (3)     

MAT 509  Classroom Management Strategies (2)     

Admitted to Teacher Education Program (TP 1)      

Module II  6 Cr.   

MAT 605  Teaching Diverse Learners (3)     

MAT 610 Parents, School & Community (3)     

Module III  9 Cr.     

MAT 600  Research Methodology (3)     

MAT 614 Adolescent Psychology (3)     

MAT 615  Computer Applications in Education (3)     

Module IV  9 Cr.     

MAT 545  Reading in the Content (3)     

MAT 580 Teaching Math Middle School (3)     

MAT 586 Teaching Social Studies Middle School (3)     

MAT 590  Teaching Language Arts Middle School (3)     

MAT 596 Teaching Science Middle School (3)     

Admitted to Professional Semester (TP 2) 

Module V 6 Cr.     

MAT 643 Professional Semester - Middle (3)     

MAT 644 Professional Semester - Middle (3)     

Recommended for Initial Certification (TP 3)    

  TOTAL HOURS     

  39 Credits   

*Candidate must maintain at least a 3.00 GPA throughout his/her Program of Studies. 

Required 

Praxis Exams 

Social Studies (0089)   Science (0439) 

Math  (0069)                  English (0049) 

Principles of Learning 

& Teaching  (0523) 

  

____________________________     ___________ 

Candidateôs Signature                          Date 

_____________________________     _________ 

Graduate Advisorôs Signature                Date 

 

http://www.epsb.ky.gov/
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University entrance requirements: (baccalaureate degree from accredited institution; 2.75 on 4.0 scale overall 

GPA for all undergrad coursework; 3.0 GPA in undergrad major; satisfactory scores on GRE or other approved 

exam; recommendations, official transcripts from all higher ed institutions attended; TOEFLiBT if applicable for 

English  

as second language applicants) 

 
Transition Point 1 ð Admission to Teacher Education 

Benchmark Projects / Assessments Course 

Philosophy Paper Mod I 

Classroom Management Paper Mod I 

Kentucky Teacher Standards Self-Assessment Mod I  

Teaching Dispositions Self-Assessment Mod I  

Teaching Dispositions Institutional Assessment Completed by Mod I instructor 

Field Placement Evaluation Forms Each course with a field placement 

 
Transition Point 2 ð Admission to Professional Semester 

Benchmark Projects / Assessments Course 

Standards Based Unit of Study (theoretical)  Mod IV Elem & Middle/Secondary 

Technology - Web Page Design for Content 
Enhancement 

Mod III Elem & Middle/Secondary 

Kentucky Teacher Standards Self-Assessment Mod IV 

Teaching Dispositions Self-Assessment Mod IV 

Teaching Dispositions Institutional Assessment Completed by Mod IV instructor 

Field Placement Evaluation Forms Each course with a field placement 

 
Transition Point 3 ð Exit from Program 

Benchmark Projects / Assessments Course (Mod V) 

Collaboration/Leadership Paper Professional Semester 

Observed Lessons Professional Semester 

Standards Based Unit of Study Professional Semester 

Professional Growth Plan 
Mod V with University Supervisor and 
Cooperating Teacher 

Kentucky Teacher Standards Self-Assessment Mod V 

Teaching Dispositions Self-Assessment Mod V 

Teaching Dispositions Institutional Assessment 
Completed by University Supervisor and 
Cooperating Teacher 

Field Placement Evaluation Forms Each course with a field placement 
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*Praxis test requirements are subject to change; contact KY Education Professional Standards Board (EPSB) for 

current testing requirements at www.epsb.ky.gov. 

 

 

Bellarmine University Curriculum Contract 
 

Master of Arts in Teaching 8-12 Secondary Education  

This Program of Studies leads to Rank II Certification Secondary 

Candidate: _____________________________________________ ID #  _________________________ 

 

Course 

 

Title  

 

Hrs 

 

Term Comp. 

 

 

 

Grade 

 

 

Module I 

 

9 Cr. 

    

MAT  501  Advanced Field Placement/Observation (1)     

MAT 502 Foundations of Education 

Middle/Secondary 

(3)     

MAT 507  Curriculum Design/Method in 

Secondary Schools 

(3)     

MAT 509  Classroom Management Strategies (2)     

Admitted to Teacher Education Program (TP 1)      

 

Module II  

 

6 Cr. 

  

MAT 605  Teaching Diverse Learners (3)     

MAT 610  Parents, School & Community (3)     

 

Module III  9 Cr.     

MAT 600  Research Methodology (3)     

MAT 614 Adolescent Psychology (3)     

MAT 615  Computer Applications in Education (3)     

 

Module IV  6 Cr.     

MAT 545  Reading in the Content (3)     

MAT 582  Teaching Secondary Math  (3)     

MAT 588  Teaching Secondary Social Studies  (3)     

MAT 592  Teaching Secondary English (3)     

MAT 598  Teaching Secondary Science (3)     

Admitted to Professional Semester (TP 2) 

 

Module V 6 Cr.     

MAT 648  

MAT 649  

Professional Semester - Secondary (3) 

(3) 

    

 

Recommended for Initial Certification (TP 3)    

     

  TOTAL HOURS    

  36 Credits   

     

*Candidate must maintain at least a 3.00 GPA throughout his/her Program of Studies; Required Praxis 

Exams* 
 

 
Math (0061 & 0063)         Biology (0235) 

English (0041 & 0042)     Chemistry (0245) 

Social Studies (0081 & 0083) 

Principles of Learning & 

Teaching  (0524) 

  

________________________________    ______________ 

Candidateôs Signature                                  Date 

_____________________________     _________ 

Graduate Advisorôs Signature                 Date 

 

http://www.epsb.ky.gov/
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University entrance requirements: (baccalaureate degree from accredited institution; 2.75 on 4.0 scale overall 

GPA for all undergrad coursework; 3.0 GPA in undergrad major; satisfactory scores on GRE or other approved 

exam; recommendations, official transcripts from all higher ed institutions attended; TOEFLiBT if applicable for 

English as second language applicants) 

 
Transition Point 1 ð Admission to Teacher Education 

Benchmark Projects / Assessments Course 

Philosophy Paper Mod I 

Classroom Management Paper Mod I 

Kentucky Teacher Standards Self-Assessment Mod I  

Teaching Dispositions Self-Assessment Mod I  

Teaching Dispositions Institutional Assessment Completed by Mod I instructor 

Field Placement Evaluation Forms Each course with a field placement 

 
Transition Point 2 ð Admission to Professional Semester 

Benchmark Projects / Assessments Course 

Standards Based Unit of Study (theoretical)  Mod IV Elem & Middle/Secondary 

Technology - Web Page Design for Content 
Enhancement 

Mod III Elem & Middle/Secondary 

Kentucky Teacher Standards Self-Assessment Mod IV 

Teaching Dispositions Self-Assessment Mod IV 

Teaching Dispositions Institutional Assessment Completed by Mod IV instructor 

Field Placement Evaluation Forms Each course with a field placement 

 
Transition Point 3 ð Exit from Program 

Benchmark Projects / Assessments Course (Mod V) 

Collaboration/Leadership Paper Professional Semester 

Observed Lessons Professional Semester 

Standards Based Unit of Study Professional Semester 

Professional Growth Plan 
Mod V with University Supervisor and 
Cooperating Teacher 

Kentucky Teacher Standards Self-Assessment Mod V 

Teaching Dispositions Self-Assessment Mod V 

Teaching Dispositions Institutional Assessment 
Completed by University Supervisor and 
Cooperating Teacher 

Field Placement Evaluation Forms Each course with a field placement 
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BELLARMINE UNIVERSITY CURRICULUM CONTRACT 
Learning and Behavior Disorders (LBD) - Dual/Certification Program P-12 

       Candidate: ______________________________                                        ID# 
________________________ 

1. The candidate must meet the academic admission criteria for the Master of Arts in Education or Master 
of Arts in Teaching program at Bellarmine University. 

2. The candidate must hold a valid Kentucky Certification for Grades P-5 or be concurrently enrolled 
in the MAT Elementary program. 

3. This certification program can be part of a planned Rank I Program. 

Elementary Candidates 
Course Requirements 

Credit 
Hours 

Undergraduate or 
Graduate Course 
Taken/Equivalent 

Graduate Courses 
to Be Taken 

  MAT 501/550  Curriculum Design/Field 3  (MOD I-IV) 

  MAT 520   Foundations of Elementary Education 3  (MOD I) 

   SPED 510   Nature & Needs of Students with 
LBD 

3 
  

  SPED 515   Speech & Language Development 
and Culture 

3 
  

   SPED 520 Special Education Transitions: Early 
Childhood through Early Adulthood 

3 
  

SPED 525   Methods and Procedures for 
Students with LBD I 

3 
  

  SPED 526   Methods and Procedures for 
Students with LBD II (prerequisite SPED 525) 

3 
  

 SPED 540   Education Measurements 3   

  EDUG 612  Advanced Field Placement 3  (Prior to MOD V) 

MAT 650  Professional Semester (if MAT) 
      OR 
EDUG 613  Advanced Professional   

     Placement (if certified in general educ.) 
 

3 

 (MOD V) 

Total Hours Required: 30   

*Praxis Exams Required:    0353 and  0542 
OR   0543 (9/11 ð 8/12) 

 
  

 
Note:  Candidates who have certification in one or more categories of Special Education from another state will be 
required to take coursework in SPED 510, 525, and 526 depending upon previous coursework and classroom 
experience with children and youth in the four categories included in the LBD P-12 certification:  Learning 
Disabilities, Mild Mental Disability, Emotional and Behavior Disorders, and Other Health Impaired. 
_________________________  _______   ________________________   ________ 
Candidate Signature                    Date         Advisor Signature       Date 
 
 
*Praxis test requirements are subject to change; contact KY Education Professional Standards Board (EPSB) for 
current testing requirements at www.epsb.ky.gov/. 
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BELLARMINE UNIVERSITY CURRICULUM CONTRACT 
Learning and Behavior Disorders (LBD) ð Dual/Certification Program P-12 

 
      Candidate: ____________________________                                      ID #: _______________________ 

1. The candidate must meet the academic admission criteria for the Master of Arts in Education or Master 
of Arts in Teaching program at Bellarmine University. 

2. The candidate must hold a valid Kentucky Certification for Grades 5-9 or 8-12, or be concurrently 
enrolled in the MAT Middle/Secondary program. 

3. This certification program can be part of a planned Rank I Program. 

Middle and Secondary Candidates 
Course Requirements 

Credit 
Hours 

Undergraduate or Graduate 
Course Taken/Equivalent 

Graduate 
Courses to 
Be Taken 

  MAT 509   Classroom Management Strategies 3  (MOD I) 

   MAT 545     Reading in the Content Areas 3  (MOD IV) 

  MAT 610  Parents, School and Community  3  (MOD II) 

  SPED 510   Nature & Needs of Students with LBD 3   

 SPED 515   Speech & Language Development and 
Culture 

3 
  

SPED 525   Methods and Procedures for Students 
with LBD I 

3 
  

  SPED 526   Methods and Procedures for Students 
with LBD II (Prerequisite SPED 525) 

3 
  

  SPED 530   Teaming and Collaboration 3   

  SPED 540   Education Measurements 3   

  EDUG 612  Advanced Field Placement 3  (Prior to MOD V) 

MAT 650  Professional Semester (if MAT) 
     OR 
EDUG 613  Advanced Professional    
      Placement (if certified in general educ.) 

3 

 (MOD V) 

    LITR 535     Teaching of Reading 3   

 Math 101 & 102      or 
 Math 523     Foundations of Mathematics 

4 
  

Total Hours Required: 40   

*Praxis Exams Required:       0353 and 0542  OR 
                                             0543  (9/11 ð 8/12) 

 
  

 
Note:  Candidates who have certification in one or more categories of Special Education from another state 
will be required to take coursework in SPED 510, 525, 526 depending upon previous coursework and 
classroom experience with children and youth in the four categories included in the LBD P-12 certification:  
Learning Disabilities, Mild Mental Disability, Emotional and Behavior Disorders, and Other Health Impaired. 
 
 
*Praxis test requirements are subject to change; contact KY Education Professional Standards Board (EPSB) for 
current testing requirements at www.epsb.ky.gov/. 
                                                               
______________________     _______         _______________________   _______ 
Candidate Signature                 Date               Advisor Signature                    Date 
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KENTUCKY CERTIFIED SCHOOL PERSONNEL 
KRS 161.028 requires that the Education Professional Standards Board develop a professional code of ethics. The 
Professional Code of Ethics for Kentucky Certified School Personnel, codified in 16 KAR 1:020, establishes the ethical 
standards for Kentucky certified school personnel and establishes that violation of the code may be grounds for revocation or 
suspension of Kentucky teacher/administrator certification. 

 
 
 
 
 
 

 
TO STUDENTS 

TO PARENTS TO EDUCATION PROFESSIONS 

1. Shall provide students with 
professional education services in a 
nondiscriminatory manner and in 
consonance with accepted best 
practice known to the educator. 
2. Shall respect the constitutional rights 
of all students. 
3. Shall take reasonable measures to 
protect the health, safety, and 
emotional well-being of students. 
4. Shall not use professional 
relationships or authority with students 
for personal advantage. 
5. Shall keep in confidence information 
about students which has been 
obtained in the course of professional 
service, unless disclosure serves 
professional purposes or is required by 
law. 
6. Shall not knowingly make false or 
malicious statements about students or 
colleagues. 
7. Shall refrain from subjecting students 
to embarrassment or disparagement. 
8. Shall not engage in any sexually 
related behavior with a student with or 
without consent, but shall maintain a 
professional approach with students. 
Sexually related behavior shall include 
such behaviors as sexual jokes; sexual 
remarks; sexual kidding or teasing; 
sexual innuendo; pressure for dates or 
sexual favors; inappropriate physical 
touching, kissing, or grabbing; rape; 
threats of physical harm; and sexual 
assault. 

1. Shall make reasonable effort to 
communicate to parents information 
which should be revealed in the 
interest of the student. 
2. Shall endeavor to understand 
community cultures and diverse home 
environments of students. 
3. Shall not knowingly distort or 
misrepresent facts concerning 
educational issues. 
4. Shall distinguish between personal 
views and the views of the employing 
educational agency. 
5. Shall not interfere in the exercise of 
political and citizenship rights and 
responsibilities of others. 
6. Shall not use institutional privileges 
for private gain, for the promotion of 
political candidates, or for partisan 
political activities. 
7. Shall not accept gratuities, gifts, or 
favors that might impair or appear to 
impair professional judgment, and shall 
not offer any of these to obtain special 
advantage. 

1. Shall exemplify behaviors which 
maintain the dignity and integrity of the 
profession. 
2. Shall accord just and equitable 
treatment to all members of the 
profession in the exercise of their 
professional rights and responsibilities. 
3. Shall keep in confidence information 
acquired about colleagues in the 
course of employment, unless 
disclosure serves professional 
purposes or is required by law.  
4. Shall not use coercive means or give 
special treatment in order to influence 
professional decisions. 
5. Shall apply for, accept, offer, or 
assign a position or responsibility only 
on the basis of professional preparation 
and legal qualifications. 
6. Shall not knowingly falsify or 
misrepresent records of facts relating 
to the educatorôs own qualifications or 
those of other professionals. 

I, the undersigned, do hereby confirm that I have read, understand and agree to adhere to the ESPB Education Professional Standards 
Board CODE OF ETHICS as outlined above.  I further acknowledge that this document will become part of my permanent and professional 
file, and will be revisited at various times during my professional education and beyond. 

___________________________________________________________     _______________________ 
Pre-Service Teacher Signature              Date 

CERTIFIED SCHOOL PERSONNEL IN THE COMMONWEALTH: 
1. Shall strive toward excellence, recognize the importance of the pursuit of truth, nurture democratic citizenship, and safeguard 

the freedom to learn and to teach. 
2. Shall believe in the worth and dignity of each human being and in educational opportunities for all. 
3. Shall strive to uphold the responsibilities of the education profession, including the following obligations to students, to 

parents, and to the education profession. 
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Creating a Benchmark project in LiveText 
 

The process to create and submit a Benchmark is accessible 24 hours a day within your LiveText 
account. Select the appropriate blue button at your Dashboard to review the creation and submission 
processes.  

 
 
Benchmark creation in LiveText begins within the LiveText course for which the Benchmark is to be 
completed.  The Benchmark project template is found within the course that you will submit the 
Benchmark.   Each Benchmark template contains a descriptions page, a general description of the 
assignment and detailed directions. Please review the description and directions to ensure that you 
comprehend the expectations of the assignment. Clarify any misunderstandings with your course 
instructor.  
 

 

After you create your Benchmark 
and for each time you need to 
access your Benchmark in 
LiveText you will need to access 

your work from the Active 
Documents tab at your 

Dashboard.DO NOT access your 
work within the courses tab ever 
again or you will create a new 
document.  

To submit your Benchmark click 
the red colored ôSubmit 
Assignmentõ tab.  
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Philosophy of Education Paper 

 

The philosophy of education paper has three components at Transition Point 1 and should be approximately 7-
10 pages.  All teacher candidates for initial certification in the Annsley Frazier Thornton School of Education are 
required to write a philosophy of education paper, which is scored ñproficientò on the assessment rubric.  This 
paper must be submitted and assessed through LiveText so that student performance data can be reviewed to 
track individual candidate progress and for use in program improvement. 
  

1. Describe your specific education philosophical orientation.  The description should include major themes 
in the philosophy, important contributors to the philosophy, and expectations for teachers and students 
who operate within this philosophical orientation.  For example, what are the major themes in the 
progressivist philosophy?  Who are important contributors to progressivism?  Why?  What role are 
progressivist teachers expected to take?  What role are students in a progressive classroom expected to 
take?  

  
2. Select three of the four kinds of experiences that typically create a candidateôs initial perspective on 

teaching.  
  

¶ Your experience as a student in school  
¶ Your personal beliefs  
¶ Your experience working in schools  
¶ Views of teaching you have encountered in the media  
  

Use these experiences to describe your beliefs about teaching and learning.  For example, if you believe 
that teachers should provide tutoring assistance to students after school, what are the experiences 
youôve had that shaped this belief?  Did you have a personal experience with a teacher who tutored after 
school (autobiography)?  Did you see a movie with an inspiring teacher who tutored students after 
school (media)? 
  

After you have described your beliefs about teaching and learning and connected your experiences to 
these beliefs, explain how the philosophical orientation you described in the first component of the paper 
aligns with your beliefs about teaching and learning.   
  

3. Select three of the four kinds of experience that typically create a candidateôs initial perspective on 
students.  

  
¶ Your experience as a student in school  
¶ Your personal beliefs  
¶ Your experience working with students in the age group you hope to teach  
¶ Views of students you have encountered in the media  

  
Use these experiences to describe your beliefs about students.  For example, if you believe that 
students lack motivation for learning, what are the experiences youôve had that shaped this belief?  Did 
you have a field experience with students you could not motivate (work)?  Did you read an article about 
increasing numbers of students who are not motivated to learn (media)? 
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After you have described your beliefs about students and connected your experiences to these beliefs, 
explain how the philosophical orientation you described in the first component of the paper aligns with 
your beliefs about students.   
  

Note:  Students should use APA guidelines for text citations and references. 
 
Reflection 
 
 For the Philosophy of Education Paper, a four page (max) reflective essay, which adequately addresses the 
following, is required: 
¶ Reflections provide clear connections to performance criteria of Kentuckyôs Teacher Standards: Initial 

Level, 1,3 & 7. Candidates should address areas of strength and for growth for each Kentuckyôs Teacher 
Standards: Initial Level specified.  

¶ The following two forms of Valliôs reflections are used to elaborate on decisions related to the 
assignment: Deliberative Reflection and Personalistic Reflection.     

 
Final Rating  
 
Final percent scores can be found by multiplying the points awarded for each indicator (Distinguished 4, Proficient 
3, Apprentice 2, Novice 1), by the weight given that indicator (denoted by the number in parenthesis within each 
element). Sum the products and divide by the number of elements given for that standard. 
 
0 to 66%     Novice 
67 to 79%   Apprentice 
80 to 92%   Proficient 
92 to 100% Distinguished 

 
PHILOSOPHY OF EDUCATION PAPER RUBRIC 

ANALYTIC SCORING OF PHILOSOPHY OF EDUCATION PAPER 
Rating Ź 
Indicator ź 

Distinguished Proficient Apprentice Novice 

a. Research of 
Philosophical 
Orientation  
KTS 1 & 3 

The description of the 
philosophical orientation is 
outstanding and includes a 
detailed analysis of themes, 
important figures, and 
teacher/student roles. 

The philosophical orientation 
is well stated. Analysis of the 
philosophy includes themes, 
important figures and 
teacher/student roles. 

A description of the 
philosophical orientation is 
evident, but analysis of the 
philosophy lacks detailed 
themes, important figures, 
and/or teacher/student roles. 

Description of philosophical 
orientation is vague. 
Analysis of the philosophy 
lacks detailed themes, 
important figures, and/or 
teacher/student roles. 

b Beliefs About 
Teaching and 
Learning  
KTS 1, 3 & 7 

Beliefs about teaching and 
learning are clearly stated 
and are distinctly linked to 
experiences and 
philosophical orientation. 
Beliefs are grounded in 
dispositional qualities as 
outlined in the unitôs 
disposition assessment. 

Beliefs about teaching and 
learning are clearly stated. A 
connection to experiences 
and philosophical 
orientation(s) is evident. 
Some beliefs are grounded 
in dispositional qualities as 
outlined in the unitôs 
disposition assessment. 

Some clearly stated beliefs 
about teaching and learning 
are evident while others 
remain vague and 
unsupported by experiences 
and/or philosophy. Few 
beliefs are grounded in 
dispositional qualities as 
outlined in the unitôs 
disposition assessment. 

Beliefs about teaching are 
vague and ambiguous. It is 
difficult to discern those 
beliefs and their connection 
to experiences and 
philosophy. Beliefs are not 
grounded in dispositional 
qualities as outlined in the 
unitôs disposition. 

c. Beliefs About 
Children / 
Adolescents  
KTS 1, 3 & 7 

Beliefs about children/ 
adolescents are clearly 
stated and distinctly linked to 
experiences and 
philosophical orientation. 

Beliefs about children/ 
adolescents are clearly 
stated. A connection to 
experiences and philosophy 
is evident. Some beliefs are 

Some clearly stated beliefs 
about children/ adolescents 
are evident while others 
remain vague and 
unsupported by experiences 

 
Beliefs about 
children/adolescents are 
vague and ambiguous. It is 
difficult to discern those 
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Beliefs are grounded in 
dispositional qualities as 
outlined in the unitôs 
disposition assessment. 

grounded in dispositional 
qualities as outlined in the 
unitôs disposition 
assessment. 

and/or philosophy. Few 
beliefs are grounded in 
dispositional qualities as 
outlined in the unitôs 
disposition assessment. 

beliefs and their connection 
to your experiences and 
philosophy. Beliefs are not 
grounded in dispositional 
qualities as outlined in the 
unitôs disposition 
assessment. 
 

d. Organization and 
Style 
 

The paper has excellent 
organization and a readable 
style that enhances 
comprehension. 

The organization and style 
of the paper assists 
comprehension. 

Some organization and style 
problems are evident 
throughout the paper, 
impeding comprehension. 

Organization and style 
problems are evident 
throughout the paper, 
making it difficult to read and 
comprehend 

e. Mechanics 
 

No mechanical, APA style, 
and/or grammatical errors 
are evident. 

Minor mechanical, APA 
style, and/or grammatical 
errors are evident. 

Some mechanical, APA 
style, and/or grammatical 
errors are evident. 

Numerous mechanical, APA 
style, and/or grammatical 
errors are evident. 

Reflection and 
Connection to 
Standards 
KTS 1 & 7  

Reflection specifically 
connects assignment to 
performance criteria of 
standards; areas of strength 
and for growth within the 
standards are explicit; 
extensive use of the 
following two forms of Valliôs 
reflection forms; Deliberative 
Reflection and Personalistic 
Reflection is evident to 
elaborate on decisions 
related to the assignment. 

Reflection connects 
assignment to performance 
criteria of standards; areas 
of strength and for growth 
within the standards are 
clear; adequate use of the 
following two forms of Valliôs 
reflection forms; Deliberative 
Reflection and Personalistic 
Reflection is evident to 
elaborate on decisions 
related to the assignment. 

Reflection is minimally 
connected to performance 
criteria of standards; areas 
of strength and for growth 
with in the standards are 
minimal; little use of the 
following two forms of Valliôs 
reflection forms; Deliberative 
Reflection and Personalistic 
Reflection is evident to 
elaborate on decisions 
related to the assignment. 

Reflection does not 
adequately or accurately 
connect performance criteria 
to standards; areas of 
strength and for growth 
within the standards are 
vague and/or ambiguous; 
minimal use of the following 
two forms of Valliôs reflection 
forms; Deliberative 
Reflection and Personalistic 
Reflection is evident to 
elaborate on decisions 
related to the assignment. 

 
PHILOSOPHY OF EDUCATION PAPER 

Holistic Score 
 

Distinguished 
 

93 to 100% Distinguished 

Proficient 
  
80 to 92%   Proficient 

Apprentice 
 
67 to 79%   Apprentice 

Novice 
 
0 to 66%     Novice 
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POSITIVE CLASSROOM CLIMATE CREATION 

1) Philosophical Statement 

a. Mission StatementðCreate a mission statement of no more than five sentences that represents 

how your beliefs will be put into action as you envision the creation of your future classroom. 

b. Five to ten personal beliefs ï List five to ten overarching personal beliefs. For each belief 

support your opinion with Educational or Learning theory.  You may also use support from your 

own personal experiences in the classroom as a teacher or student to further support your 

belief. 

 

2) Classroom Organization 

a. Classroom Design-- Create a drawing or diagram of your hypothetical classroom, indicating 

room arrangement, instructional areas, and where specific items/areas might be located. You 

may use an electronic drawing or a hand drawing, but both should look professional.  

b. Narrative --   Accompany your diagram with a narrative explaining room décor, the physical 

atmosphere you intend to create, and how you expect your room arrangement to contribute to 

content-specific instruction and the developmental needs of students. Your design should 

support and be supported by your personal beliefs 

 

3) Positive Learning Environment 

a. Expectations ï Answer the question, ñHow do my expectations and beliefs about expectations 

effect my classroom climate?ò  

b. Rules/guidelines/limits-  Introduce your opinions about rules; the creation, implementation, and 

display. 

i. Proactive/preventativeðExplain the need for proactive planning and what rules you 

will plan to have in your classroom. 

ii. Reactive/consequential-- Explain the need for consequences when rules are not 

adhered to and what consequences you will plan to have in your classroom. 

c. Procedures/Routines ïExplain why procedures and routines are necessary.  List the main 

areas that will require a procedure/routine in your classroom. For each area of requirement 

explain the steps of the procedure you will put in place. 

d. Strategies for motivationð Explain why strategies for motivation are needed. List the strategies 

that you will implement in your classroom. Include the set of skills for which students should be 

proficient for the strategy to be effective. 

e. Strategies for engagement-- Explain why strategies for engagement are needed. List the 

strategies that you will implement in your classroom. Include the set of skills for which students 

should be proficient for the strategy to be effective. 

 

4) Building Community 
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a. Value for Diversity ï Students will enter your classroom from a variety of backgrounds. 

Describe how valuing diversity is important for building community in a classroom. Further 

Explain how you will incorporate the following in your classroom; 

i. High expectations (learner outcomes) for all  

ii. Culturally responsive teaching 

b. Individual Needð Students will enter your classroom with a variety of unique strengths and 

struggles. In considering this explain how your classroom community might be effected by 

students with strengths and/or struggles within the following areas;  

i. Social skills 

ii. Problem-solving 

iii. Decision making 

iv. Self-control 

c. UDLðExplain what UDL is and how you will incorporate it for the purposes of building your 

classroom community. 

d. Mutual Respect 

i. Positive invitations 

ii. Welcoming 

iii. Teacher to student 

iv. Student to teacher 

v. Student to Student 

 

5) Communication-- Teacher with parentsðAs a teacher, how do you intend to Communicate with the 

parents or guardians of your students? Explain the need for communication and also how you will 

communicate the following.  

a. Introduction of yourself and your classroom to the parents. This may be a 

Letter/syllabus/PowerPoint/Wiki and should be utilized for beginning of the year 

b. Instructional News 

c. Assessment Updates 
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POSITIVE CLASSROOM CLIMATE CREATION 

 
ANALYTIC SCORING OF CLASSROOM MANAGEMENT PAPER 

Rating Ź 
Indicator ź 

Distinguished Proficient Apprentice Novice 

a. Research of 
Philosophical 
Orientation 
KTS 1 & 3 

The description of the 
classroom management 
philosophical orientation is 
outstanding and includes a 
detailed analysis of themes, 
important figures, and 
teacher/student roles. 

The philosophical orientation 
is well stated. Analysis of the 
classroom management 
philosophy includes themes, 
important figures and 
teacher/student roles. 

A description of the 
philosophical orientation is 
evident, but analysis of the 
classroom management 
philosophy lacks detailed 
themes, important figures, 
and/or teacher/student roles. 

Description of philosophical 
orientation is vague. 
Analysis of the classroom 
management philosophy 
lacks detailed themes, 
important figures, and/or 
teacher/student roles. 

b. Classroom 
Arrangement 
KTS 3 & 4 

All components of classroom 
arrangement are included 
and are distinctly linked to 
philosophy of classroom 
management; drawing or 
diagram is professional, 
creative and explicit. 

Most components of 
classroom arrangement are 
included and most are linked 
to philosophy of classroom 
management; drawing or 
diagram is professional and 
clear. 

Some components of 
classroom arrangement are 
included and/or some are 
linked to philosophy of 
classroom management; 
drawing or diagram is not 
professionally developed 
and/or clear. 

Few components of 
classroom arrangement are 
included and/or are not 
linked to philosophy of 
classroom management 
and/or links are vague; 
drawing or diagram is not 
included and/or looks 
amateurish. 

c. Create a Positive 
Classroom 
Environment 
KTS 3, 4 & 7 

Strategies to create a 
positive learning 
environment are addressed 
in depth and provide an 
outstanding overview of the 
learning environment. 

A description of strategies to 
create a positive learning 
environment is clearly 
stated. All parts of the 
description are clearly and 
accurately addressed. 

Some strategies to create a 
positive learning 
environment are clearly 
stated while others remain 
vague and ambiguous. 
Some parts of the 
description are addressed. 

Few strategies to create a 
positive learning 
environment are included 
and/or they are vague or 
ambiguously stated. Few 
parts of the description are 
addressed. 

d. Beliefs About 
routines, Rules & 
Expectations 
KTS 3,4 & 7 

A description of routines, 
rules & expectations is 
clearly stated and is 
distinctly linked to 
experiences and 
management philosophy. 
The description is grounded 
in dispositional qualities as 
outlined in the unitôs 
disposition assessment. 

A description of routines, 
rules & expectations is 
clearly written. A connection 
to experiences and 
management philosophy is 
evident. The description is 
grounded in some 
dispositional qualities as 
outlined in the unitôs 
disposition assessment. 

A description of routines, 
rules & expectations is 
sometimes evident but is 
more often vague and 
unsupported by experiences 
and/or management 
philosophy. Only a few parts 
of the description are 
grounded in dispositional 
qualities as outlined in the 
unitôs disposition 
assessment. 
 

The description of routines, 
rules & expectations is 
vague and ambiguous. It is 
difficult to discern a 
connection to experiences 
and management 
philosophy. The description 
is not grounded in 
dispositional qualities as 
outlined in unitôs disposition 
assessment. 

e. The Influence of 
Demographics & 
Achievement Data 
on the Classroom 
Management 
Philosophy 
KTS 3 & 7  

Analyses of these contextual 
issues of classroom 
management are clearly 
stated and distinctly linked to 
classroom management 
philosophy. 

Analyses of these contextual 
issues are clearly stated and 
connected to the classroom 
management philosophy. 

Some analyses of the 
influence of these contextual 
issues of classroom 
management are evident 
while some remain vague 
and unsupported and/or 
disconnected from the 
classroom management 
philosophy. 

Analyses of the influence of 
these contextual issues of 
classroom management are 
vague and ambiguous 
and/or disconnected from 
the classroom management 
philosophy. 
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f. Organization and 
Style 
 

The paper has excellent 
organization and a readable 
style that enhances 
comprehension. 

The organization and style 
of the paper assists 
comprehension. 

Some organization and style 
problems are evident 
throughout the paper, 
impeding comprehension. 

Organization and style 
problems are evident 
throughout the paper, 
making it difficult to read and 
comprehend. 

g. Mechanics 
 

No mechanical, APA style, 
and/or grammatical errors 
are evident. 

Minor mechanical, APA 
style, and/or grammatical 
errors are evident. 

Some mechanical, APA 
style, and/or grammatical 
errors are evident. 

Numerous mechanical, APA 
style, and/or grammatical 
errors are evident. 

h. Reflection and 
Connection to 
Standards 
KTS 3, 4 & 7  

Reflection specifically 
connects assignment to 
performance criteria of 
standards; areas of strength 
and for growth within the 
standards are explicit; 
extensive use of the 
following three forms of 
Valliôs reflection forms; In 
and On Action, Critical 
Reflection and Deliberative 
Reflection, are evident to 
elaborate on decisions 
related to the assignment. 

Reflection connects 
assignment to performance 
criteria of standards; areas 
of strength and for growth 
within the standards are 
clear; adequate use of the 
following three forms of 
Valliôs reflection forms; In 
and On Action, Critical 
Reflection and Deliberative 
Reflection, are evident to 
elaborate on decisions 
related to the assignment. 

Reflection is minimally 
connected to performance 
criteria of standards; areas 
of strength and for growth 
within the standards are 
minimal; little use of the 
following three forms of 
Valliôs reflection forms; In 
and On Action, Critical 
Reflection and Deliberative 
Reflection, are evident to 
elaborate on decisions 
related to the assignment. 

Reflection does not 
adequately or accurately 
connect performance criteria 
to standards; areas of 
strength and for growth 
within the standards are 
vague and/or ambiguous; 
minimal use of the following 
three forms of Valliôs 
reflection forms; In and On 
Action, Critical Reflection 
and Deliberative Reflection, 
are evident to elaborate on 
decisions related to the 
assignment. 

 
CLASSROOM MANAGEMENT PAPER 

Holistic Score 
 

Distinguished 
 

93 to 100% Distinguished 

Proficient 
  
80 to 92%   Proficient 

Apprentice 
 
67 to 79%   Apprentice 

Novice 
 
0 to 66%     Novice 
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Professional Growth Plan 
 

All teacher candidates for initial certification in the Annsley Frazier Thornton School of Education are required to 
create and implement a professional growth plan that results in measurable improvement of performance using 
the Kentucky Teacher Standards. The Professional Growth Plan must be submitted through LiveText so that 
candidate growth can be reviewed by your advisor at each transition point using Standard 9:  Evaluates Teaching 
& Implements Professional Development.  Individual candidate progress is collected for use in program 
improvement.  
 
Transition Point 1 
Your exhibit for Transition Point 1 should be a professional growth plan, completed in Microsoft Word.  
¶ Initial Self-Assessment 

o Using the Kentucky Teacher Standards Self-Assessment, assess your performance level on 
each standard.  Discuss your self-assessment with your advisor. 

¶ Professional Growth Plan 
Using your self-assessment, course grades, other relevant student performance data, and feedback 
from your faculty; 

o Identify and document your strengths and areas for professional growth related to the Kentucky 
Teacher Standards. 

o From these, identify two or three priority areas ï areas for growth that if addressed would most 
improve your ability to facilitate student learning and meet the Kentucky Teacher Standards. 

o For each priority area for growth, develop a one-year work plan for improving your teaching 
performance. 

¶ Organize your PGP  using the following format: 
o Strengths related to Kentucky Teacher Standards. 
o Areas for Professional Growth. 
o A work Plan for each priority area. 

Á Outcomes ï what you plan to accomplish. 
Á Activities/Timeline Chart. 
Á Evidence of achievement - how you will show evidence of your progress. 

Transition Point 2 
For the second Transition Point, you will review and report on your progress toward professional growth and 
update your professional growth work plan with any new areas of priority. The report includes: 

¶ Documentation of progress on work plans.  

¶ An update of your self-assessment.  

¶ An update your work plans.  
Transition Point 3 
For the final Transition Point, you will prepare a final report that includes: 

¶ A final Kentucky Teacher Standards Self-Assessment.  

¶ Documentation of progress on work plans 

¶ A statement of future professional growth priority areas. 
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 The Transition Point 3 final report should not exceed 5 pages, including documentation from Cycles 1 and 2. 
 
 Final Rating 
The Professional Growth Plan is not formally evaluated. 

Professional Growth Plan ï Planning Worksheet 
 

Design and implement a professional growth plan that results in measurable improvement of your performance 
using the Kentucky Teacher Standards.  ñSubmit for Reviewò this project with your university supervisor and 
cooperating teacher, who will review and evaluate your performance on this task using Standard 9: Evaluates 
Teaching & Implements Professional Development. 

  
 
 

Professional Growth Plan 
Planning Worksheet 

¶ Complete the Kentucky Teacher Standards Self-Assessment, completed via óformsô in LiveText 
Use your reflections, student performance data, feedback from your faculty, and work with your University 
Supervisor and/or Cooperating Teacher to: 

o Identify and document your strengths and areas for professional growth related to the Kentucky 
Teacher Standards, and 

o Develop a work plan for improving your teaching performance by the end of the Candidateship 
year. 

¶ Your PGP should be a MS word document organized using the following format: 
o Strengths related to Kentucky Teacher Standards. 
o Areas for Professional Growth (mark priority areas with an asterisk). 
o Work Plan for Priority Areas for Growth (one plan for each area). 
o Outcomes ï what you plan to accomplish. 

Identify areas of strength related to the Kentucky Teacher 
Standards: 

 

Identify areas for growth: 
 

 

Choose two priority areas for growth: 

 

Work Plan: What will you do to work on these areas for growth? 

 

What do you hope to accomplish? 
 

 

How will you monitor your progress? 
 

 

Periodically describe the progress made. Provide documentation and evidence of achievement. 
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Standard-Based Unit of Study Directions  
(Incorporating the Lesson Plan Template) 

 
The Standards Based Unit of Study (SBUS) contains the lesson plans, procedures, assessments, handouts and 

instructional materials for a 10-15 day (2/3 weeks), topical unit of study. The SBUS Benchmark is taught for entry 

into Transition Point 2 and Transition Point 3. 

¶ Transition Point 2 SBUS Theoretical Unit 

1. Developed for classroom implementation but the entire unit is not expected to be taught.  

2. Contains a minimum of two lesson plans developed using the Bellarmine Lesson Plan 

Template.  

3. It is preferred that the videotaped lesson required at this transition be from the SBUS.  

4. Each SBUS ñTaskò is to be developed and completed.  

¶ Transition Point 3 SBUS (Professional Semester) 

1. Should be implemented in its entirety.  

Á If a question occurs about teaching the SBUS the cooperating teacher, university 

supervisor, and teacher candidate should meet and resolve the problem to 

everyoneôs satisfaction 

Á In the rare case in which implementation issues occur a minimum of two consecutive 

lessons must be taught.  

2. Contains two lesson plans developed using the Bellarmine Lesson Plan Template 

3. Each SBUS Task must be completed  

4.  The SBUS is developed in collaboration and co-taught with the cooperating teacher. 

NOTE:  During the Professional Semester a common due date for SBUS completion will be established.  
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Bellarmine University 
Standards Based Unit of Study  

 
 

Component I:  Classroom Teaching 
Task A-1:  Teaching and Learning Context 

 
Teacher Candidate:                                                                                   Date:  

Content Areas: 
 

Grade Level(s): 
 
 

Daily average number of students taught 
 
 

School Instructional Goals 
 
Analyze major school instructional goals and briefly describe your anticipated contribution.  Work with 
cooperating teacher to help identify these goals. 
 
 

(Multiple sources of data should include faculty meeting notes, Comprehensive School Improvement Plan, 
School-Based Decision Making Council minutes, continuous assessment data, content literacy plans, and other 
sources of data)(e.g., Program Review process being developed). 
 

Resources/Assistance 
Develop (conduct) an inventory of available resources and assistance. (Possible examples: technology, parent 
involvement, supplies, and human resources available to you.)   
 
 
Describe how you will utilize resources to implement school and instructional goals.    
 
 
 

Critical Student Characteristics or Attributes 
a. Using appropriate student achievement and demographic data identify and describe the characteristics 

of your students that will require differentiated instruction to meet their diverse needs. (In developing 
your response, you may need to examine characteristics such as differences in culture, language, and 
learning styles as well as differences in developmental levels and achievement levels.) 

 
 

b. Based on the diversities youôve described in a above develop a profile for three specific students in your 
class(es) that you teach during your school day.  
 

One student struggling to meet lesson objectives or targets:   
 
 
One student meeting lesson objectives or targets: 
 
 
 
One student exceeding lesson objectives or targets:  

*Form must be completed and approved by Instructor or University Supervisor before beginning unit preparation. 
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Component I: Classroom Teaching  
Task A-2:  Lesson Plan 

Students will complete the following lesson plan template (A-2) for two consecutive 
lessons. Both of the lessons will be taught and observed; one by the university supervisor 

and one by the cooperating teacher. 
 
Demographic Information 
 
Teacher Candidate:                        Date:                                # of Students:                Age/Grade Level:          
 
 Content Area: Unit Title:                                            Lesson Title: 

 
Lesson Alignment to Unit 
Respond to the following items: 
 
a) Which specific unit objective(s) or target(s) are addressed by this lesson? 

 
 
 
 

b) Connect the objectives to the state curricular documents, i.e., Program of Studies, Kentucky Core 
Content, and/or Kentucky Core Academic Standards. 

 
 
 
 
c) Describe studentsô prior knowledge or focus of the previous learning. 
 
 
 
 
d) Explain how this lesson connects to the unitôs summative assessment.  
 
 
 
 
e) Explain the rationale for differentiating instruction to meet diverse needs. 
 
 
 
 
f) Pre-Assessment:  Describe your analysis of pre-assessment data used in developing lesson 

objectives/learning targets.  
 
 
 
 
g) Describe how you will activate prior knowledge. 
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Instruction and Assessment Plan 
 

 
Lesson Objectives/ 
Learning Targets 

Add rows as necessary. 

 
Lesson Assessment 

In parentheses, indicate the Bloomôs Taxonomy level (knowledge, 
comprehension, application, etc.é) for each assessment item. Each learning 
objective/target is measured by a formative assessment item. 

 

 
Objective/target: 
 
 

 
Formative Assessment Item: 
 
 
Formative Assessment Accommodations: 
 

 
Objective/target: 
 
 

 
Formative Assessment Item: 
 
 
Formative Assessment Accommodations: 
 

Procedures 
 
List in chronological order the sequence of strategies and activities you will use to engage students and 
accomplish your objectives. Within this sequence, describe how the differentiated strategies will meet 
individual student needs and diverse learners in your plan. (Use this section to outline the who, what, when, 
and where of the instructional strategies and activities.) ï Add more rows as necessary. 
 

Time Range Description 

  

  

  

 
 

 
Media/Technologies/Resources: 
 
List all media, technology, and resources utilized in this lesson. Cite where appropriate. 
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Component I: Classroom Teaching  

Task C: Lesson Analysis and Reflection 

 
Teacher Candidate:                                                    Date: 

Complete Task C only for each specific lesson taught. 
 

1.  Explain how you determined the levels of student performance on your objective(s)/learning targets.  Refer to 
criteria and student work used to make this determination. 
 
 

2.  For each lesson objective/learning target, sort the student performance into three categories 
 

Learning Objective / Target Below 
Criteria 

Meeting 
Criteria 

Exceeding 
Criteria 

    
 

 
 

   

 
 

3.  Reflect on the following: 
 

a) How effective was your instruction based on analysis of student performance identified in number 2 above? 
 
 

b) What new professional learning and resources could help you increase your instructional effectiveness? 
 
 

c) Describe common patterns in student performance.  How will these patterns be used in planning and 
instruction? 
 

 

Student Group Differentiated Instruction 

Below Criteria 
(Design corrective / intervention) 
 

 

Meeting Criteria 
(Design enrichment / extension) 
 

 

Exceeding Criteria 
(Design enrichment / extension) 
 

 

 
 

4.  Describe how you communicate continuous progress with students and parents/caregivers (other than school 
grade reporting). 
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Component III: Instructional Unit  
Task G: Designing the Instructional Unit 

 
Teacher Candidate:                                                                                                                                Date:  
 
# of Students:                Age/Grade Level:                                  Content: 
 

Unit Title: Unit Duration:  
 
 

Respond to the following items: 

 
1) Identify unit objectives that indicate the knowledge, reasoning, performance skills, and/or products that 

underpin the standard(s) addressed by the unit. Show the connection of the objectives to the state curriculum 
documents, i.e., Program of Studies, Kentucky Core Content, and/or Kentucky Core Academic Standards. 
Utilize district curriculum maps, PLC data, content literacy plans, 21

st
 Century Skills, etc., to help formulate the 

unit objectives. 
 

Learning Objective / Target National / Kentucky Core Content Standards 
 

 
 

 
 
 

 
 

 
 
 

 
 
 

 

 
 
 

 
2) Provide an overview of technology that will be integrated to enhance instruction and demonstrate student use of 
technology. 
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Component III: Instructional Unit  

Task H:  The Assessment Plan 

 
Teacher Candidate:                                                              Date: 

 
1. Pre-Assessment Plan  
 

 
Unit Objectives  

 
Type of Formative 
Assessment  

 
Items/performances measuring 
attainment of unit objective 

   
 
 
 
 
 

 

2. Pre-instruction Assessment Analysis  (attach tables, charts, or graphs to support your analysis) 

¶ Describe the patterns of student performance you found relative to each learning outcome.  (Attach 
tables, graphs or charts of student performance that allowed you to identify the patterns of student 
performance noted.) Complete only if Alt. Cert or in Professional Semester. 

 
 
 

¶ Describe how you use(d) the analysis of your pre-assessment data in your design of instruction. 
Complete only if Alt. Cert or in Professional Semester. 
 

 
 
 

¶ Describe how you use(d) pre-assessment data to plan your instruction.  
 

 

3. Summative Assessment Plan 
 

Unit Objectives  Type of Assessment Items/performances measuring 
attainment of unit objective 
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Component III: Instructional Unit  

Task I: Designing Instructional Strategies and Activities 
 
Day:_______ (Form should be completed for 10-15 instructional days- add additional tables for each day as  

 

 

 

 

 

 

 

 

 
Lesson Objectives/ 
Learning Targets 

 
Lesson Assessment 

In parenthesis, indicate the 
Bloomôs Taxonomy level 

(knowledge, comprehension, 
application, etc.é) for each 

assessment item. 

 
Instructional Strategy/Activity 

Objective(s)/target(s): 
 
 

Formative Assessment 
Item(s): 
 
 
Formative Assessment 
Accommodations: 
 

Strategy/Activity: 
 
Activity Adaptations: 
 
Media/technologies/resources: 

Procedures: List in chronological order the sequence of strategies and activities you will use to engage students 
and accomplish your objectives. Within this sequence, describe how the differentiated strategies will meet individual 
student needs and diverse learners in your plan. (Use this section to outline the who, what, when, and where of the 
instructional strategies and activities.) ï Add more rows as necessary. 
 

Time 
Range 

Description 
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Directions for J-1:  Reflecting on the Impact of Instruction 

 
Reflecting on the Impact of Instruction 
 
Based on your organization and analysis of the assessment data complete the following template, 
Task J-1, Reflecting on the Impact of Instruction.  Typically, a majority of students (more than 50 
percent) will meet the objectives that are established.  However, it is unlikely that all students will 
meet all of the objectives all of the time.  When students do not meet the objectives, you must reflect 
on the objectives themselves, the planned assessment(s), and the instruction that took place. 

 

Component III:  Instructional Unit 

Task J-1: Reflecting on the Impact of Instruction 
 
Teacher Candidate:                                                                     Date: 

 
1. Select the unit objective on which your students were most successful based on your analysis of student learning.   
Based on samples of student work, provide two or more possible reasons for this success. 
 
 

 
2. Select the unit objective on which your students were least successful based on your analysis of student learning.    
Based on samples of student work, provide two or more possible reasons for this lack of success.   
 
 

 

3. Describe the performance of the identified diverse or gap group(s) in your class compared to the performance of the class as a 
whole.   What factors contributed to their success/failure?   
 
 

 
4. To ensure that all your students are making continuous progress, what are your plans to address issues identified in the unit?  
 
 

 
5. Based on your reflection about your studentsô performances, describe at least two areas for professional growth that you believe 
have the potential to increase your instructional effectiveness and thereby improve your studentsô learning. Utilize the Kentucky 
Teacher Standards: Initial Level in constructing your response. 
 
 
 

6. Use Valliôs Technical Reflection to explain and elaborate upon key decisions related to the development of your unit. 
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Directions for Completing Task J-2 
 

Using the Task J-2template, document the information provided and the methods used to communicate with 
students, parents/caregivers, and colleagues regarding classroom expectations, student progress, and how students, 
parents/caregivers, and colleagues can become more involved in learning. 

 

Component III (continued):  Instructional Unit 
Task J-2: Communication and Follow-Up   

 
Teacher Candidate:                                                                     Date: 

1. Describe how you use(d) formative assessment data to monitor student progress and guide instruction throughout the unit.  
Give specific examples. 

 
 
 

 
2.  What opportunities for self-reflection did you offer the students?  
 
 
 
 
3. As indicated in the table below, describe the information you would provide to the students, parents/caregivers, and colleagues. 

Include how you can communicate that information. 
 

 
 
 
 

                                                        Information Provided and Methods Used 

Group 
Prior to Instruction During Instruction After Instruction 

Students 

   

Parents/Caregivers 

   

Colleagues 
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Lesson Plan  
Component 

Distinguished 
(4 points) 

       Proficient 
         (3 points) 

  Apprentice  
    (2 points) 

Novice  
        (1 point) 

Demographic 
Information 

Complete: 
Teacher candidate, date, 
# of students, age/grade 
level, content area, unit 
title, & lesson title 

Mostly Complete: 
Teacher candidate, date, 
# of students, age/grade 
level, content area, unit 
title, & lesson title 

Partially Complete: 
Teacher candidate, 
date, # of students, 
age/grade level, 
content area, unit title, 
& lesson title 

Incomplete: 
Teacher candidate, date, 
# of students, age/grade 
level, content area, unit 
title, & lesson title 

Lesson 
Alignment to 
Unit  
 

Each specific unit 
objective/target 
addressed by this lesson 
is stated clearly and is 
measurable.  

Each specific unit 
objective/target 
addressed by this lesson 
is stated and is 
measurable.  

Each specific unit 
objective/learning 
target addressed by 
this lesson is either 
unclear or not 
measurable. 

Each specific unit 
objective/learning target 
addressed by this lesson 
is unclear and not 
measurable, or absent. 

Objectives/targets are 
clearly connected to 
appropriate curricular 
documents/standards. 

Objectives/targets are 
based upon applicable 
curricular 
documents/standards.  

Most objectives/targets 
are based upon 
curricular 
documents/standards.   

Objectives/targets are not 
based upon curricular 
documents/standards.  

Clearly analyzes 
studentsô prior 
knowledge of lessonôs 
content. 

Analyzes studentsô prior 
knowledge of lessonôs 
content. 

Mentions studentsô 
prior knowledge of 
lessonôs content. 

Fails to describe studentsô 
prior knowledge. 

Clearly describes 
summative 
assessment(s) for this 
particular unit and 
explains how this lesson 
contributes. 

Describes summative 
assessment(s) for this 
particular unit and how 
this lesson contributes. 

Vaguely describes 
summative 
assessment(s) for this 
particular unit and 
explains how this 
lesson contributes. 

Fails to describe 
summative 
assessment(s) for this 
particular unit and how 
this lesson contributes. 

Explains the basis for 
differentiating instruction 
to meet diverse student 
needs. 

Offers some rationale for 
differentiating instruction 
to meet diverse student 
needs. 

Identifies student 
characteristics or 
attributes that affects 
learning. 

Omits rationale or does 
not differentiate 
instruction to meet 
diverse student needs. 

Provides a detailed and 
clear description of pre-
assessment analysis that 
is supported by data. 

Provides an adequate 
description of pre-
assessment analysis that 
is supported by data. 

Provides a vague 
description of pre-
assessment analysis 
that is supported by 
data. 

Omits a description of 
pre-assessment analysis 
that is supported by data. 

Includes a thorough 
description of how prior 
knowledge will be 
activated. 

Includes an adequate 
description of how prior 
knowledge will be 
activated. 

Includes a vague 
description of how prior 
knowledge will be 
activated. 

Omits a description of 
how prior knowledge will 
be activated. 

Instruction and 
Assessment 

Each assessment item 
clearly measures the 

Each assessment item 
measures the intended 

Each assessment item 
attempts to measures 

Each assessment item 
does not measure the 

Bellarmine University 
Lesson Plan Rubric 

Task A-2 & C 

*Each row on the rubric receives an individual score (1-4) 
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Plan 
 

intended learning 
objective/target. 

learning objective/ target.   the intended learning 
objective/target.  

learning objectives/ 
targets.  

Varied assessment items 
have the appropriate 
Bloomôs taxonomy level. 

Each assessment item 
has the appropriate 
Bloomôs taxonomy level. 

Some assessment 
items designate the 
appropriate Bloomôs 
taxonomy level. 

Assessment items do not 
have Bloomôs taxonomy 
level. 

Assessment 
accommodations are 
varied and appropriate 
as specified by IEPs/504 
plans. 

Assessment 
accommodations are 
appropriate as specified 
by IEPs/504 plans. 

Some assessment 
accommodations are 
appropriate as 
specified by IEPs/504 
plans. 

Assessment 
accommodations do not 
meet IEPs/504 plans. 

Procedures 
 

Lists chronologically in 
detail each instructional 
activity. 

Lists chronologically 
each instructional 
activity. 

Lists each instructional 
activity. 

Neglects to list each 
instructional activity.  

Denotes specific and 
realistic time estimates 
for each activity. 

Denotes realistic time 
estimates for each 
activity. 

Denotes estimated 
time for each activity. 

Lacks estimated times for 
activities. 

Specifies in detail the 
student role and teacher 
role during each part of 
the lesson. 

Specifies student role 
and teacher role during 
the lesson. 

Specifies student role 
or teacher role during 
the lesson. 

Does not identify student 
or teacher role during the 
lesson. 

Strategically 
incorporates formative 
assessment(s) 
chronologically. 

Incorporates formative 
assessment(s) 
chronologically.  

Incorporates formative 
assessment(s).  

Lacks formative 
assessment.  

Differentiates 
instructional activities 
based on specific 
student differences.  

Differentiates 
instructional activities 
based on student 
differences.  

Differentiates 
instructional activities. 

Does not differentiate 
instructional activities.  

Varies instructional 
activities based on 
student differences to 
enhance content of the 
lesson. 

Varies instructional 
activities based on 
student differences.   

Varies instructional 
activities.   
 

Does not vary 
instructional activities.  

Engages each student in 
activities. 

Engages most students 
in activities. 

Engages some 
students in activities. 

Engages few students in 
activities.  

Media/ 
Technology/ 
Resources 

All materials and 
resources including 
quantity and type (citing 
when necessary) are 
listed; complete listing of 
teacher and/or student 
technology. 

Most materials and 
resources including 
quantity and type (citing 
when necessary) are 
listed; mostly complete 
listing of teacher and/or 
student technology. 

Some materials and 
resources including 
quantity and type 
(citing when 
necessary) are listed; 
incomplete listing of 
teacher and/or student 
technology. 

Neglects to list materials 
and resources and/or 
omits citations when 
necessary. 
 

Lesson Analysis 
and Reflection 
 

Specifies the levels of 
student performance for 
each learning 
objective/target, with 
reference to criteria 
and/or student work.  

Specifies the levels of 
student performance for 
each learning 
objective/target.  
 

States levels of student 
performance for 
learning 
objective(s)/target(s).  
 

Neglects to identify levels 
of student performance 
for learning 
objective(s)/target(s). 
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Determines whether 
students exceeded, met 
or did not meet the 
established criteria for 
each learning 
objective/target. 

Determines whether 
students exceeded, met 
or did not meet the 
established criteria for 
most learning 
objective/target. 

Determines whether 
students exceeded, 
met or did not meet the 
established criteria for 
some learning 
objective/target. 

Neglects to group 
students based on 
criteria. 
 

Specifically relates 
student performance on 
each objective to 
effectiveness of 
instruction.  

Relates student 
performance on each 
objective to effectiveness 
of instruction. 

Relates student 
performance on some 
objectives to 
effectiveness of 
instruction  

Does not relate student 
performance on 
objectives to 
effectiveness of 
instruction. 
 

Analyzes professional 
learning and resources 
that specifically relate to 
these objectives and 
instructional 
effectiveness. 

Describes professional 
learning and resources 
that relate to these 
objectives and 
instructional 
effectiveness. 

Describes professional 
learning and resources 
that loosely relate to 
these objectives and 
instructional 
effectiveness. 

Does not describe 
professional learning and 
resources that relate to 
these objectives or 
instructional 
effectiveness. 

Clearly addresses 
patterns and trends for 
planning the next lesson. 

Addresses patterns and 
trends for planning the 
next lesson.  

Addresses patterns 
and trends.  

Disregards patterns or 
trends in student 
performance levels. 

Develops three 
corrective activities for 
reteaching students who 
did not meet the learning 
objective(s)/target(s).  

Develops two corrective 
activities for reteaching 
students who did not 
meet the learning 
objective(s)/target(s).  

Develops one 
corrective activity for 
reteaching students 
who did not meet the 
learning 
objective(s)/target(s).  

Neglects to develop 
corrective activities or 
does not link corrective 
activity to learning 
objective(s)/target(s).  

Creates three 
enrichment activities to 
extend learning for 
students who did meet 
the learning 
objective(s)/target(s).  

Creates two enrichment 
activities to extend 
learning for students who 
did meet the learning 
objective(s)/target(s).  

Creates one 
enrichment activity to 
extend learning for 
students who did meet 
the learning 
objective(s)/target(s).  

Neglects to create 
enrichment activities or 
does not link corrective 
activity to learning 
objective(s)/target(s).  
 

Creates three 
enrichment activities to 
extend learning for 
students who exceeded 
the learning 
objective(s)/target(s).  

Creates two enrichment 
activity to extend learning 
for students who 
exceeded the learning 
objective(s)/target(s).  

Creates one 
enrichment activity to 
extend learning for 
students who 
exceeded the learning 
objective(s)/target(s).  

Neglects to create 
enrichment activities or 
does not link corrective 
activity to learning 
objective(s)/target(s).  
 

Constructs a clear and 
detailed plan to 
communicate learning 
results to students and 
parents. 
 

Constructs a plan to 
communicate learning 
results to students and 
parents.  

Constructs a plan to 
communicate learning 
results to students or 
parents.  

Constructs inadequate 
plan to communicate 
learning results.  
 

Mechanics No spelling or 
grammatical errors 
distract from readability. 
 

Minimal spelling or 
grammatical errors 
distract from readability. 

Some spelling or 
grammatical errors 
distract from 
readability. 

Numerous spelling and/or 
grammatical errors 
distract from readability. 

 
TOTAL POINTS POSSIBLE =  _____/116 
COMMENTS: 
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Lesson Plan  
Component 

Distinguished 
(4 points) 

       Proficient 
         (3 points) 

  Apprentice  
    (2 points) 

      Novice  
        (1 point) 

Teaching and 
Learning 
Context (Task A-
1) 

Complete: 
Teacher candidate, date, 
# of students, age/grade 
level, & content area 

Mostly Complete: 
Teacher candidate, 
date, # of students, 
age/grade level, & 
content area 
 

Partially Complete: 
 Teacher candidate, 
date, # of students, 
age/grade level, & 
content area 
 

Incomplete: 
Teacher candidate, 
date, # of students, 
age/grade level, & 
content area 
 

Analyzes schoolôs 
instructional goals using 
multiple sources of data 
and specifically 
addresses his/her 
contribution. 
 

Describes schoolôs 
instructional goals 
using data and 
addresses his/her 
contribution. 
 

Describes schoolôs 
instructional goals and 
addresses his/her 
contribution. 
 

Does not describe 
schoolôs instructional 
goals nor addresses 
his/her contribution. 
 

Identifies multiple 
resources available and 
clearly explains how they 
will be utilized. 
 

Identifies resources 
available and explains 
how they will be 
utilized. 
 

Identifies resources 
available but does not 
explain how they will 
be utilized. 
 

Does not identify 
resources available 
nor explain how they 
will be utilized. 
 

Analyzes data on 
characteristics of 
students for 
differentiation of 
instructional goals. 
 

Describes 
characteristics of 
students for 
differentiation of 
instructional goals. 
 

Describes some 
characteristics of 
students to identify 
differentiated 
instructional goals. 
 

Does not describe 
characteristics of 
students for 
differentiation of 
instructional goals. 
 

Thoroughly profiles each 
of the three types of 
students with regard to 
lesson objectives. 

Profiles each of the 
three types of students 
with regard to lesson 
objectives. 

Somewhat describes 
each of the three types 
of students with regard 
to lesson objectives.  
 

Does not describe the 
three types of students 
with regard to lesson 
objectives. 

Designing the 
Unit (Task G) 
 
 
 

Complete: 
Teacher candidate, date, 
# of students, age/grade 
level, content area, unit 
title & duration. 

Mostly Complete: 
Teacher candidate, 
date, # of students, 
age/grade level, 
content area, unit title 
& duration. 
 

Partially Complete: 
Teacher candidate, 
date, # of students, 
age/grade level, 
content area, unit title 
& duration. 
 

Incomplete: 
Teacher candidate, 
date, # of students, 
age/grade level, 
content area, unit title 
& duration. 
 

Bellarmine University 
Unit Rubric 

Task A-1, G, H, I, J-1, J-2 
*Each row on the rubric receives an individual score (1-4) 
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Each specific unit 
objective/target 
addressed by this lesson 
is stated clearly and is 
measurable. 

Each specific unit 
objective/target 
addressed by this 
lesson is stated and is 
measurable.  

Each specific unit 
objective/learning 
target addressed by 
this lesson is either 
unclear or not 
measurable. 

Each specific unit 
objective/learning 
target addressed by 
this lesson is unclear 
and not measurable, 
or absent. 
 

Objectives/targets are 
clearly connected to 
appropriate curricular 
documents/standards. 
 

Objectives/targets are 
based upon applicable 
curricular 
documents/standards.  
 

Most 
objectives/targets are 
based upon curricular 
documents/standards.   
 

Objectives/targets are 
not based upon 
curricular 
documents/standards.  
 

All technology resources 
including quantity and 
type (citing when 
necessary) are listed; 
complete description of 
student technology 
usage. 
 

Complete listing of 
teacher and student 
technology (citing 
when necessary). 
 

Incomplete listing of 
teacher and/or student 
technology. 
 

Neglects to list 
technology resources 
and/or omits 
explanation of student 
use when necessary. 
 

Assessment 
Plan (Task H) 
 

Each assessment item 
clearly measures the 
intended learning 
objective/target.  
 
 

Each assessment item 
measures the intended 
learning objective/ 
target.   
 

Each assessment item 
attempts to measure 
the intended learning 
objective/target.  
 

Each assessment item 
does not measure the 
learning objectives/ 
targets.  

Formative assessment 
items have been selected 
appropriately to measure 
unit objectives. 
 

Most formative 
assessment items 
measure the unit 
objectives 
appropriately. 
 

Some formative 
assessment items 
measure the unit 
objectives 
appropriately. 

Formative assessment 
items do not 
adequately measure 
stated objectives. 

Clearly analyzes 
studentsô prior knowledge 
of lessonôs content. 
 

Describes studentsô 
prior knowledge of 
lessonôs content. 

Mentions studentsô 
prior knowledge of 
lessonôs content. 

Fails to describe 
studentsô prior 
knowledge. 

Provides a detailed and 
clear description of pre-
assessment analysis that 
is supported by data. 

Provides an adequate 
description of pre-
assessment analysis 
that is supported by 
data.  
 

Provides a vague 
description of pre-
assessment analysis 
that is supported by 
data. 

Omits a description of 
pre-assessment 
analysis that is 
supported by data. 

Clearly describes how 
each summative 
assessment(s) item 
aligns with intended 
learning objective/target. 
 

Describes how each 
summative 
assessment(s) item 
aligns with intended 
learning 
objective/target. 
 

Vaguely describes 
how each summative 
assessment(s) item 
aligns with intended 
learning 
objective/target. 
.  

Fails to describe how 
each summative 
assessment(s) item 
aligns with intended 
learning 
objective/target. 
 

Instructional 
Strategies and 
Activities (Task 
I) 
 
 

Lists chronologically in 
detail each instructional 
activity. 
 

Lists chronologically 
each instructional 
activity. 

Lists each instructional 
activity. 

Neglects to list each 
instructional activity.  

Denotes specific and 
realistic time estimates 

Denotes realistic time 
estimates for each 

Denotes estimated 
time for each activity. 

Lacks estimated times 
for activities. 



 

87 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

for each activity. 
 

activity. 

Specifies in detail the 
student role and teacher 
role during each part of 
the lesson. 
 
 

Specifies student role 
and teacher role 
during the lesson. 

Specifies student role 
or teacher role during 
the lesson. 

Does not identify 
student or teacher role 
during the lesson. 

Strategically incorporates 
formative assessment(s) 
chronologically. 
 

Incorporates formative 
assessment(s) 
chronologically.  

Incorporates formative 
assessment(s).  

Lacks formative 
assessment.  

Differentiates 
instructional activities 
based on specific student 
differences.  
 

Differentiates 
instructional activities 
based on student 
differences.  
 

Differentiates 
instructional activities. 

Does not differentiate 
instructional activities.  

Includes a complete 
listing of teacher and/or 
student technology. 
 

Lists most teacher 
and/or student 
technology. 
 

Lists some teacher 
and/or student 
technology. 
 

Omits list of teacher 
and/or student 
technology. 
 

Varies instructional 
activities based on 
student differences to 
enhance content of the 
lesson. 
 

Varies instructional 
activities based on 
student differences.   

Varies instructional 
activities.   
 

Does not vary 
instructional activities.  

Engages each student in 
activities. 
 

Engages most 
students in activities.   

Engages some 
students in activities. 

Engages few or no 
students in activities.  

Reflection (Task 
J-1) 
 

Specifies the most 
successful learning 
objective/target based on 
student performance, 
with reference to criteria 
and/or student work.  
 

Specifies the most 
successful learning 
objective/target based 
on student 
performance. 
 

States the most 
successful learning 
objective/target based 
on student 
performance. 
 
 

Does not identify 
successful learning 
objective/target(s) 
based on student 
performance. 
 
 

Specifies the least 
successful learning 
objective/target based on 
student performance, 
with reference to criteria 
and/or student work.  

Specifies the least 
successful learning 
objective/target based 
on student 
performance. 

States the least 
successful learning 
objective/target based 
on student 
performance. 
 

Neglects to identify the 
least successful 
learning 
objective/target based 
on student 
performance. 
 

Clearly identifies and 
compares patterns and 
trends for students in 
diverse or gap group to 
whole class. 

Identifies and 
compares patterns 
and trends for 
students in diverse or 
gap group to whole 
class. 

Identifies patterns and 
trends for students in 
diverse or gap group. 

Disregards patterns or 
trends for students in 
diverse or gap group. 

Constructs a clear and 
detailed plan to address 
issues identified in the 
unit. 

Constructs a specific 
plan to address issues 
identified in the unit. 

Constructs a general 
plan to address some 
issues identified in the 
unit. 

Constructs no plan 
address issues 
identified in the unit. 
 

Reflects on specific areas Reflects on areas of Reflects on areas of Does not reflect on 
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TOTAL POINTS POSSIBLE =  _____/128 
COMMENTS: 
 
 

 

 
 

 

of strength and for growth 
within the Kentucky 
Teacher Standards. 
 

strength and for 
growth within the 
Kentucky Teacher 
Standards. 

strength or growth 
within the Kentucky 
Teacher Standards. 

areas of strength or 
growth within the 
Kentucky Teacher 
Standards. 

Intentionally and 
thoroughly utilizes Valliôs 
Technical Reflection to 
analyze unit development 
in rich detail. 
 

Utilizes Valliôs 
Technical Reflection to 
discuss unit 
development. 

Makes some use of 
Valliôs Technical 
Reflection to describe 
unit. 

Shows minimal or 
inappropriate use of 
Valliôs Technical 
Reflection to describe 
unit. 

Communication 
and Follow Up 
(Task J-2) 
 

Constructs a clear and 
detailed plan to 
communicate learning 
results to students, 
parents/caregivers, and 
colleagues. 
 

Constructs a plan to 
communicate learning 
results to students, 
parents/caregivers, 
and colleagues. 

Constructs a plan to 
communicate learning 
results to either 
students, parents 
/caregivers, or 
colleagues. 

Constructs inadequate 
plan to communicate 
learning results.  
 

 Provides specific 
examples of formative 
assessment data guiding 
the instruction of the unit.  
 

Provides examples of 
formative assessment 
data guiding the 
instruction of the unit.  
 

Mentions formative 
assessment data 
guiding the instruction 
of the unit.  
 

Does not mention 
formative assessment 
data guiding the 
instruction of the unit.  
 

Clearly describes 
opportunities for student 
self-reflection. 
 

Describes 
opportunities for 
student self-reflection. 
 

Mentions an 
opportunity for student 
self-reflection.  
 

Omits description of 
opportunities for 
student self-reflection. 
 

Specifically relates 
student performance on 
each objective to 
effectiveness of 
instruction.  

Relates student 
performance on each 
objective to 
effectiveness of 
instruction. 
 

Relates student 
performance on some 
objectives to 
effectiveness of 
instruction  

Does not relate 
student performance 
on objectives to 
effectiveness of 
instruction. 
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Teaching a Lesson, Methods Skills Demonstration: 
Video Taped Lesson Plan 

PreProfessional semester scoring 

rubric  

4  excellent 

performance  

3  

satisfactory 

performance     

2  

improvement 

needed    

1 significant 

improvement 

needed     

0  Not 

Observed  

Standard 1  The candidate 

communicates accurate 

knowledge of content.  

4  excellent 

performance  

3  satisfactory 

performance     2  

improvement 

needed    
1 significant 

improvement 

needed     
0  Not 

Observed 

Standard 2 The assessment  
reflects effective connections to  

learning objectives.  

4  excellent 

performance  
3  satisfactory 

performance     
2  

improvement 

needed    

1 significant 

improvement 

needed     

0  Not 

Observed  

Standard 3 The candidate uses  

appropriate language  

and voice.  

4  excellent 

performance  
3  satisfactory 

performance     
2  

improvement 

needed    

1 significant 

improvement 

needed     

0  Not 

Observed  

Standard 3 The candidate  
provides a positive, supportive  

learning climate.    

4  excellent 

performance  
3  satisfactory 

performance     
2  

improvement 

needed    

1 significant 

improvement 

needed     

0  Not 

Observed  

Standard 4 The candidate 

promotes higher order thinking 

skills.  

4  excellent 

performance  
3  satisfactory 

performance     
2  

improvement 

needed    

1 significant 

improvement 

needed     

0  Not 

Observed  

Standard 4 The candidate uses 

appropriate questioning 

strategies.  

4  excellent 

performance  
3  satisfactory 

performance     
2  

improvement 

needed    

1 significant 

improvement 

needed     

0  Not 

Observed  

Standard 4 The candidate 

maintains appropriate pace and 

makes efficient use of 

instructional time.  

4  excellent 

performance  
3  satisfactory 

performance     
2  

improvement 

needed    

1 significant 

improvement 

needed     

0  Not 

Observed  

Standard 4 The candidate 

engages students in lesson.  
4  excellent 

performance  
3  satisfactory 

performance     
2  

improvement 

needed    

1 signifi cant 

improvement 

needed     

0  Not 

Observed  

Standard 5 The candidate 

measures learning objectives.   
4  excellent 

performance  
3  satisfactory 

performance     
2  

improvement 

needed    

1 significant 

improvement 

needed     

0  Not 

Observed  

Standard 6 The candidate  

requests and uses technology,  

including assistive and  

adaptive technology.  

4  excellent 

performance  
3  satisfactory 

performance     
2  

improvement 

needed    

1 significant 

improvement 

needed     

0  Not 

Observed  
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Web Page Design for Content Enhancement 
 
All teacher candidates for initial certification in the Annsley Frazier Thornton School of Education are required to 
create a webpage with links to a lesson plan, curriculum page, and assessment they have created. The link to the 
web page and associated links must be submitted and assessed through LiveText so that student performance 
data can be reviewed to track individual candidate progress and for use in program improvement. A score of 
ñproficient,ò with this benchmark assessment allows the candidate to demonstrate competency in the program 
and on state standards. 
 
The webpage is created to provide a means of communicating with students, their parents, and the school 
community. The webpage is created using Microsoft Word (or similar Web publishing) software and is NOT an 
assignment which requires the knowledge of computer programming or html code. The webpage contains links to 
the lesson plan that the student has created. The content of the curriculum page and assessment should relate to 
the same content as the lesson.  
  
The webpage will be evaluated on the following components:   
 

¶ The webpage opens properly and the links to the lesson plan, curriculum page and assessment all open 
properly. The website should contain appropriate font, background, e-mail links, and enhancements. 

¶ The lesson plan, curriculum page, and assessment are appropriate for the grade designated in the 
lesson plan demographic information.  

¶ The lesson plan contains appropriate standards, goals, objectives, context, resources, procedures, and 
student assessment. 

¶ The curriculum page matches the content and standards of the lesson plan, contains multiple days, and 
includes hyperlinks to sites which will support the content of the lesson. 

¶ The assessment matches the content and standards of the lesson plan. The assessment contains 
categories that are appropriate for the lesson. There are options regarding the type of assessment used 
in this assignment. 

¶ The website should include additional appropriate links to support the instruction of the class. 
 
Reflection: For the Web Page Design, a four page (max) reflective essay, which adequately addresses the 
following, is required: 

¶ Reflections provide clear connections to performance criteria of Kentuckyôs Teacher Standards: Initial 
Level, 1,2,4,5,6 & 7. Candidates should address  areas of strength and for growth for each Kentuckyôs 
Teacher Standards: Initial Level specified.  

¶ Valliôs Technical form of reflection is used to elaborate on decisions related to the assignment.  
 
Final Rating  
 
Final percent scores can be found by multiplying the points awarded for each indicator (Distinguished 4, Proficient 
3, Apprentice 2, Novice 1), by the weight given that indicator (denoted by the number in parenthesis within each 
element). Sum the products and divide by the number of elements given for that standard. 
 
0 to 66%     Novice 
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67 to 79%   Apprentice 
80 to 92%   Proficient 
93 to 100% Distinguished 

 
 

WEB PAGE DESIGN FOR CONTENT ENHANCEMENT 
ANALYTIC SCORING OF WEB PAGE DESIGN 

Rating Ź 
Indicator ź 

Distinguished Proficient Apprentice Novice 

a. Uses technology 
to design and plan 
instruction  
KTS 1,2 & 6 

The website demonstrates 
an outstanding use of 
technology to plan and 
design instruction by the 
following criteria:  
All links function and open 
properly. The website 
contains appropriate 
elements such as font, 
background, e-mail links, 
and enhancements.  
All elements of the lesson 
plan, curriculum page, and 
assessment are appropriate 
for the grade level.  
The lesson plan contains all 
of the following elements:  
standards, goals, objectives, 
context, resources, and 
procedures  
The curriculum page 
contains all of the following 
elements:  
content and standards 
match the lesson plan, 
contains multiple days, 
includes hyperlinks to sites 
which will support the 
content of the lesson. 

The website demonstrates 
an appropriate use of 
technology to plan and 
design instruction by the 
following criteria:  
Most links function and open 
properly. The website 
contains appropriate 
elements such as font, 
background, e-mail links, 
and enhancements.  
Most elements of the lesson 
plan, curriculum page, and 
assessment are appropriate 
for the grade level  
The lesson plan contains 
most of the following 
elements:  
standards, goals, objectives, 
context, resources, and 
procedures  
The curriculum page 
contains most of the 
following elements:  
content and standards 
match the lesson plan, 
contains multiple days, 
includes hyperlinks to sites 
which will support the 
content of the lesson. 

The website demonstrates 
the occasional use of 
technology to plan and 
design instruction by the 
following criteria:  
Some links function and 
open properly. The website 
contains some inappropriate 
elements such as font, 
background, e-mail links, 
and enhancements.  
Some elements of the 
lesson plan, curriculum 
page, and assessment are 
appropriate for the grade 
level.  
The lesson plan contains 
some of the following 
elements:  
standards, goals, objectives, 
context, resources, and 
procedures  
The curriculum page 
contains some of the 
following elements:  
content and standards 
match the lesson plan, 
contains multiple days, 
includes hyperlinks to sites 
which will support the 
content of the lesson. 

The website demonstrates 
an a rare or inconsistent use 
of technology to plan and 
design instruction by the 
following criteria:  
Few or none of the links 
function and open properly. 
The website contains 
inappropriate elements such 
as font, background, e-mail 
links, and enhancements.  
Few or none of the elements 
of the lesson plan, 
curriculum page, and 
assessment are appropriate 
for the grade level  
The lesson plan contains 
few or none of the following 
elements:  
standards, goals, objectives, 
context, resources, and 
procedures  
The curriculum page 
contains few or none of the 
following elements:  
content and standards 
match the lesson plan, 
contains multiple days, 
includes hyperlinks to sites 
which will support the 
content of the lesson. 

b. Uses technology 
to implement 
instruction and 
facilitate student 
learning 
KTS 4 & 6 

The website includes six or 
more working links to 
support the instruction of the 
lesson. 

The website includes at 
least five working links to 
support the instruction of the 
lesson. 

The website includes at 
least three to four working 
links to support the 
instruction of the lesson. 

The website includes two or 
fewer working links to 
support the instruction of the 
lesson. 

c. Uses technology 
to assess and 
communicate 
student learning 
KTS 5 & 6 

The assessment contains all 
of the following elements: 
matches the content and 
standards of the lesson plan, 
contains categories that are 
appropriate for the lesson; 
includes options regarding 
the type of assessment used 
in this assignment. 

The assessment contains 
most of the following 
elements: matches the 
content and standards of the 
lesson plan, contains 
categories that are 
appropriate for the lesson; 
includes options regarding 
the type of assessment used 
in this assignment. 

The assessment contains 
some of the following 
elements: matches the 
content and standards of the 
lesson plan, contains 
categories that are 
appropriate for the lesson; 
includes options regarding 
the type of assessment used 
in this assignment. 

The assessment contains 
few or none of the following 
elements: matches the 
content and standards of the 
lesson plan, contains 
categories that are 
appropriate for the lesson; 
includes options regarding 
the type of assessment used 
in this assignment. 
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d. Integrates student 
use of technology 
into instruction 
KTS 6 

The website contains all of 
the following elements for 
student use: extends 
instruction for gifted and 
special needs students, 
engages students in grade 
level appropriate learning 
activities, which support the 
content. 

The website contains most 
of the following elements for 
student use: extends 
instruction for gifted and 
special needs students, 
engages students in grade 
level appropriate learning 
activities, which support the 
content. 

The website contains some 
of the following elements for 
student use: extends 
instruction for gifted and 
special needs students, 
engages students in grade 
level appropriate learning 
activities, which support the 
content. 

The website contains few or 
none of the following 
elements for student use: 
extends instruction for gifted 
and special needs students, 
engages students in grade 
level appropriate learning 
activities, which support the 
content. 

e. Reflection and 
Connection to 
Standards 
KTS 6 & 7  

Reflection specifically 
connects assignment to 
performance criteria of 
standards; areas of strength 
and for growth within the 
standards are explicit; 
extensive use of Valliôs 
Technical Reflection is 
evident to elaborate on 
decisions related to the 
assignment. 

Reflection connects 
assignment to performance 
criteria of standards; areas 
of strength and for growth 
within the standards are 
clear; adequate use of Valliôs 
Technical Reflection is 
evident to elaborate on 
decisions related to the 
assignment. 

Reflection is minimally 
connected to performance 
criteria of standards; areas 
of strength and for growth 
with in the standards are 
minimal; little use of Valliôs 
Technical Reflection is 
evident to elaborate on 
decisions related to the 
assignment. 

Reflection does not 
adequately or accurately 
connect performance criteria 
to standards; areas of 
strength and for growth 
within the standards are 
vague and/or ambiguous; 
minimal use of Valliôs 
Technical Reflection is 
evident to elaborate on 
decisions related to the 
assignment. 

 
WEB PAGE DESIGN FOR CONTENT ENHANCEMENT 

Holistic Score 
 

Distinguished 
 

93 to 100% Distinguished 

Proficient 
  
80 to 93%   Proficient 

Apprentice 
 
67 to 79%   Apprentice 

Novice 
 
0 to 66%     Novice 
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Collaboration Leadership Project 

 

Each student should prepare a 7+ page, double-spaced, typed, APA-formatted research paper that 
explores a potential collaborative project and demonstrates leadership potential.  This project is 
intended to (partially) fulfill Teacher Standards 8 (Collaborates with Colleagues, Parents, and Others) 

and 10 (Demonstrates Professional Leadership within School/Community/Education). Possible  topics 
for exploration include:  

¶ Service-Learning Partnership(s) 
¶ Parent-teacher conferences 
¶ Parental involvement in schools: Implications for school adjustment and achievement 
¶ Pedagogical/Instructional Strategies 

Each paper should begin by discussing what has prompted you to explore this collaboration (i.e., what 
learning needs have you identified? What do you hope to accomplish?).  The next portion of the paper 
should synthesize and summarize the research on the topic you chose (e.g., parent-teacher 
conferences, service-learning, etc.).  The next portion of the paper should describe your collaboration 
with colleagues, parents, and/or others: Who is involved?  What will the collaboration look like?  What 
are the intended outcomes? The next section of the paper describes how implementation of this 
project/partnership/collaboration will demonstrate professional leadership: How will you be a leader for 
others (parents, teachers, students, school, and/or community)? How might this collaboration improve 
student learning? How might this collaboration improve the school culture? The final section provides a 
plan to analyze data gathered from the collaboration and evaluate the outcome of the efforts. 
 
NOTE: This paper should include APA style text citations and references  
 
Reflection: Each paper should conclude with a benchmark reflection that connects your 
project/experience to the teacher standards outlined below, discusses your strengths and weaknesses 
related to these standards, and evaluates your use of Valliôs forms of reflection in the 
planning/research/implementation (during Transition Point 3) of the collaboration. 
 
Again, your reflections for the Collaboration / Leadership Project Benchmark Assignment should 
address the following: 

¶ Reflections provide clear connections to performance criteria of Kentuckyôs Teacher Standards: 
Initial Level, 8 & 10. Candidates should address areas of strength and for growth for each 
Kentuckyôs Teacher Standards: Initial Level specified.  

¶ The following three forms of Valliôs reflections are used to elaborate on decisions related to the 
assignment: In and On Action, Critical Reflection, and Deliberative Reflection are used to 
elaborate on decisions related to the assignment.    

 
The rubric for scoring this project is located within the CPR (Standards 8 & 10) and is to be 
completed at the end of the professional semester by the Bellarmine University Supervisor. 
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STANDARDS 8 & 10: COLLABORATES WITH COLLEAGUES/PARENTS/OTHERS & 
DEMONSTRATES PROFESSIONAL LEADERSHIP WITHIN SCHOOL/COMMUNITY/EDUCATION 

The teacher candidate collaborates with colleagues, parents, and other agencies to design, implement, and support learning 
programs that develop student abilities to use communication skills, apply core concepts, become self-sufficient individuals, 

become responsible team members, think and solve problems, and integrate knowledge. The teacher candidate also provides 
professional leadership within the school, community, and education profession to improve student learning and well-being. 

 
HOLISTIC SCORING OF STANDARDS 8 & 10 

Distinguished 
 
            4+        4         4- 

Proficient 
 
              3+        3         3- 

Apprentice 
 
             2+        2         2- 

Novice 
 
                1+        1         1- 

 
ANALYTIC SCORING OF STANDARDS 8 & 10 INDICATORS 

Rating Ź 
Indicator ź 

Distinguished Proficient Apprentice Novice 

 
Indicator 
Rating 

 

a. Identifies 
students/situations 
whose/when 
learning could be 
enhanced by 
collaboration 
KTS 8 & 10 

Identifies multiple 
students or situations 
whose/when learning 
could be enhanced by 
collaboration AND 
provides a well-
articulated and richly-
detailed rationale  

Identifies multiple 
students or situations 
whose/when learning 
could be enhanced by 
collaboration AND 
provides an 
appropriate rationale 

Identifies ONE 
student whose 
learning could be 
enhanced by 
collaboration AND 
provides an 
appropriate rationale 

Does not identify any 
students whose 
learning could be 
enhanced by 
collaboration OR 
identifies students or 
situation but provides 
no or an inappropriate 
rationale 

D  P  A  N 

b.  Collaborative 
effort builds from a 
synthesis and 
summary of the 
research literature 
and theory 
KTS 8 & 10 

The synthesis and 
summary of research 
is EXTREMELY 
WELL 
ARTICULATED AND 
RICHLY DETAILED. 
Analysis of the 
research includes 
MANY themes, 
important figures and 
teacher/student, 
school/community, or 
teacher/parent roles. 

The synthesis and 
summary of research 
is WELL STATED. 
Analysis of the 
research includes 
themes, important 
figures and 
teacher/student, 
school/community, or 
teacher/parent roles. 

The synthesis and 
summary of research 
is EVIDENT, but 
analysis of the 
research LACKS 
detailed themes, 
important figures, 
and/or 
teacher/student, 
school/community, or 
teacher/parent roles. 

Synthesis and 
summary of research 
is VAGUE, and 
analysis of research 
lacks detailed 
themes, important 
figures, and/or 
teacher/student, 
school/community, or 
teacher/parent roles 

D  P  A  N 

c.  Designs and 
implements a plan 
to enhance student 
learning that 
includes all parties 
in the 
collaborative/leader-
ship effort 

The collaboration plan 
is RICHLY DETAILED 
and makes EXPLICIT 
connections to the 
research  

The collaboration plan 
is CLEARLY STATED 
and connects to the 
research 

The collaboration is 
NOT CLEAR and/or 
only LOOSE 
connections are made 
to the research 

The collaboration is 
VAGUE and 
DISCONNECTED to 
the research 

D  P  A  N 

d. Illustrates how 
this collaborative 
leader-ship effort 
will demonstrate 
professional 
leadership  
KTS 10 

Demonstration of 
leadership is RICHLY 
DETAILED and 
makes EXPLICIT 
connections to the 
research  

Demonstration of 
leadership is 
CLEARLY STATED 
and shows some 
grounding in the 
research 

Demonstration of 
leadership is NOT 
COMPLETELY 
CLEAR and/or only 
LOOSE connections 
are made to the 
research 

Demonstration of 
leadership is VAGUE 
and 
DISCONNECTED to 
the research 

D  P  A  N 
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e. Provides plan to 
analyze data in 
order to evaluate the 
outcomes of 
collaborative/leader-
ship efforts 
KTS 8 & 10 

Plan shows how 
student learning data 
will be analyzed in 
order to evaluate the 
outcomes of 
collaboration AND 
provides explicit 
details for next steps  

Plan shows how 
student learning data 
will be analyzed in 
order to evaluate the 
outcomes of 
collaboration AND 
identifies next steps 

Plan shows how 
student learning data 
will be analyzed in 
order to evaluate the 
outcomes of 
collaboration BUT 
does not identify next 
steps 

Plan does not show 
how student learning 
will be analyzed or 
evaluated 

D  P  A  N 
 

f. Reflection 
KTS 7, 8 & 10 

Reflection specifically 
connects assignment 
to performance 
criteria of standards; 
areas for growth and 
of strength within the 
standards are explicit; 
extensive use of three 
of Valliôs forms of 
reflection:  In and On 
Action, Critical 
Reflection, and 
Deliberative 
Reflection, is evident 
to elaborate on 
decisions related to 
the assignment. 

Reflection connects 
assignment to 
performance criteria 
of standards; areas 
for growth and of 
strength within the 
standards are clear; 
adequate use of three 
of Valliôs forms of 
reflection:  In and On 
Action, Critical 
Reflection, and 
Deliberative 
Reflection, is evident 
to elaborate on 
decisions related to 
the assignment. 

Reflection is 
minimally connected 
to performance 
criteria of standards; 
minimal areas for 
growth and of 
strength within the 
standards are 
included; little use of 
three of Valliôs forms 
of reflection:  In and 
On Action, Critical 
Reflection, and 
Deliberative 
Reflection, is evident 
to elaborate on 
decisions related to 
the assignment. 

Reflection does not 
adequately or 
accurately connect 
performance criteria 
to standards; areas 
for growth and of 
strength within the 
standards are vague 
and/or ambiguous; 
minimal use of three 
of Valliôs forms of 
reflection:  In and On 
Action, Critical 
Reflection, and 
Deliberative 
Reflection, is evident 
to elaborate on 
decisions related to 
the assignment. 

 
D  P  A  N 

 

 
FEEDBACK AND QUESTIONS ON CANDIDATE PERFORMANCE ON STANDARDS 8 & 10 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
If more space is needed for feedback, attach additional pages. Be sure that the candidate's name and 
the date are on any additional pages. 
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Collaboration / Leadership Project 
Planning Worksheet 

Orientation meeting 
Discuss collaboration / leadership ideas and select a project with committee input 

Identify the need for collaboration in which studentsô learning 
will be enhanced 

 

Objectives: What do you plan to accomplish? And, how will your 
leadership be demonstrated 
 

 

How will you measure the impact of the collaborative efforts? 

 

Proposed Activities 
 

 

Timeline 
 

 

Persons involved 
 

 

Resources needed 
 

 

Periodically describe the progress made. Provide documentation and evidence of achievement 
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BELLARMINE UNIVERSITY  

Annsley Frazier Thornton School of Education 

Self or Institutional Educator Dispositions Assessment 
Candidate:_____________________      Candidate ID Number: ________________________ 

Date:_________  Program:___________   Name of Evaluator:  _________________________ 

Ǐ  Self-Assessment    Ǐ  Institutional Assessment     

Ǐ Transition Pt. 1      Ǐ Transition Pt. 2      Ǐ Transition Pt. 3 

Directions:  Each disposition described below is an expected behavior of education candidates. Please 

determine if the candidate exhibits each disposition. Dispositions that meet acceptable criteria are 

rated ñAò for Acceptable. Absence of a disposition, or behaviors that are in conflict with the 

expectation are rated ñGò for Area for Growth .  Dispositional issues that are of strong concern and 

require remediation are rated ñRò for Remediation. A Dispositions Intervention Plan must be 

developed with any ñRò for Remediation ratings.  

THEME I:  Continuous Reflection and Lifelong Learning 

ñAò Acceptable (This disposition meets acceptable criteria and/or exceeds expectations.) 

ñGò Area for Growth (An Area for Growth includes absence of the disposition, or behaviors  

that are in conflict with the expectation. A Dispositions Intervention Plan may be developed.) 

ñRò Remediation (A Remediation indicates dispositional issue is of strong concern. A 

Dispositions Intervention Plan must be developed.) 

____1. Seeks opportunities to learn new skills, knowledge of content, and develop 

professionally 

____2. Exercises critical thinking and problem-solving skills to generate appropriate solutions 

____3. Views reflection as integral to the instructional process 

____4. Values learning beyond minimal expectations 

If a  ñGò or ñRò were marked on any of the above items, please provide 

explanation/example(s): 

 

THEME II:  Personal Integrity  
ñAò Acceptable (This disposition meets acceptable criteria and/or exceeds expectations.) 

ñGò Area for Growth (An Area for Growth includes absence of the disposition, or behaviors  

 that are in conflict with the expectation. A Dispositions Intervention Plan may be  

 developed.) 

ñRò Remediation (A Remediation indicates dispositional issue is of strong concern. A  

 Dispositions Intervention Plan must be developed.) 

____5. Demonstrates respect, empathy, and caring for others 

____6. Accepts responsibility for own actions and their consequences 

____7. Is present, punctual and prepared 

____8. Maintains integrity and honesty in academic work, and  keeps personal and 

professional confidences 

____9. Displays steady emotional temperament 

If a ñGòor ñRò were marked on any of the above items, please provide 

explanation/example(s): 

THEME III:  Cultural Responsiveness 
ñAò Acceptable (This disposition meets acceptable criteria and/or exceeds expectations.) 
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ñGò Area for Growth (An Area for Growth includes absence of the disposition, or behaviors  

 that are in conflict with the expectation. A Dispositions Intervention Plan may be  

 developed.) 

ñRò Remediation (A Remediation indicates dispositional issue is of strong concern. A  

 Dispositions Intervention Plan must be developed.) 

____10. Demonstrates unbiased, fair, and non-prejudicial treatment of each person 

____11. Demonstrates the belief that diversity in the classroom, in the school, and in society  

              enhances learning 

____12. Holds high expectations for each student 

____13. Shows willingness to use culturally responsive strategies and non-discriminatory  

              assessment in applying effective instructional strategies 

If a ñGò or ñRò were marked on any of the above items, please provide 

explanation/example(s): 

 

THEME IV:  Professional Integrity  
____14. Solicits and values feedback from others and responds to that feedback 

____15. Maintains a professional and engaging demeanor, appearance, and voice 

____16. Values correct grammar in oral and written communication 

____17. Actively and respectfully listens to students, parents, instructors, and colleagues 

____18. Uses respectful and appropriate language with students, parents, and all professionals 

____19. Demonstrates organizational ability by functioning in a proactive and dependable  

              manner 

____20. Demonstrates a positive work ethic through willingness to exceed minimum  

              requirements 

____21. Shows flexibility in dealing with the unexpected and can change plans in response  

____22. Accepts responsibility for following established rules, procedures, policies, course 

and  

              Program requirements 

If aòGò or ñRò were marked on any of the above items, please provide 

explanation/example(s): 

 

THEME V:  Collaboration and Leadership  
ñAò Acceptable (This disposition meets acceptable criteria and/or exceeds expectations.) 

ñGò Area for Growth (An Area for Growth includes absence of the disposition, or behaviors  

 that are in conflict with the expectation. A Dispositions Intervention Plan may be  

 developed.) 

ñRò Remediation (A Remediation indicates dispositional issue is of strong concern. A  

 Dispositions Intervention Plan must be developed.) 

 

____23. Demonstrates effective interpersonal  skills (communication, enthusiasm, positive  

              attitude) in working with teachers, parents, and education professionals 

____24. Shares information, ideas, and materials willingly with others 

____25. Seeks to resolve conflict effectively 

____26. Takes initiative in goal setting, prioritizing, and distributing responsibilities to others 

____27. Uses research to develop and/or improve practice 

____28. Coaches and mentors colleagues as appropriate 
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If a ñGò or ñRò were marked on any of the above items, please provide 

explanation/example(s): 

                                                                                                                                   

_____________________            ________________            _________________________ 

Signature                                          Date                                 Printed Name 

NOTE:  If  designated Areas for Growth are considered by the evaluator to be significant in 

number or severity, a Dispositions Intervention Plan should be developed with the 

candidate. A Dispositions Intervention Plan must be developed for designated Remediation 

areas. 
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Annsley Frazier Thornton School of Education  
Candidate Dispositions Intervention Plan  

Candidates in the School of Education are expected to demonstrate effective teaching 

dispositions, as described in the Dispositions Self and Institutional Assessments and course 
syllabi.  Problems should be addressed first through discussion between the candidate and 

the appropriate instructor.  This signed document indicates that the candidate and a faculty 

member in the School of Education  worked in collaboration to develop a specific plan 

intended to remediate ineffective teaching dispositions.   

Candidate:                                           Area for 

Intervention/Remediation:  
 
I will take the following actions to address this area for growth in my professional 

dispositions:  

 

 
 

 
 
I will provide the following evidence of the impact of my actions on my professional 
dispositions:  

 

 
 
Timeline for Plan: 

 

Area for Intervention/Remediation:  
 
I will take the following actions to address this area for growth in my professional 

dispositions:  

 
 
 

 
 
I will provide the following evidence of the impact of my actions on my professional 

dispositions:  

 

 
 
Timeline for Plan: 

 
_______________________          _________________________           
______________________ 
Candidate                            Instructor(s)                             Advisor  
 
_______________________          __________________           _________________ 
Chair/Dean                          Date (Origin)                    Date (Plan Completion)      
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Plan is ____   is not  ____ considered fully remediated on _____________ (date).  

______________________________________        _________________________________ 
Candidate signature                                Instructor/Advisor Signature                        
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BELLARMINE UNIVERSITY  
School of Education Field ïBased Experience Evaluation Form I 

Freshmen, Sophomores (UNDG), Module I (MAT)  

 

Field Form I for Freshmen, Sophomores (UNDG), Module I (MAT) 

To the Classroom/Cooperating Teacher:  Thank you for opening your classroom to Bellarmine 

education students.  While in your classroom, the Bellarmine student is expected to be actively 

involved in working with students, assisting you in the classroom, and engaging in conversation 

with you and with your students (when appropriate).  

 

The following are expectations of the Bellarmine student placed in your classroom: 

¶ Arrive promptly, on designated dates as confirmed with you, the cooperating teacher 

¶ Check-in at school office 

¶ Stay for the agreed time period 

¶ Notify the teacher in advance of absence (unless an extreme emergency) 

¶ Assist individual students with projects, independent work 

¶ Work with small groups or individual students (review, make-up tests) 

¶ Keep the log of hours and have it signed at each visit by the cooperating teacher or principal 

¶ Have the cooperating teacher complete the evaluation (attached), including verifying the 

number of hours and ratings with his or her signature 

¶ Spend time primarily working with students and/or assisting you (minimizing time spent solely in 

observation) 

Possible Bellarmine student activities: 

¶ Listen to student(s) read aloud or tutor student in a content area 

¶ Assist in helping student with assignments or staying on task 

¶ Assist teacher with instructional activities/planning/classroom tasks 

¶ Assisting with teacher duties such as grading papers or evaluating student performance 

Expected Behaviors/Dispositions: 

¶ Takes initiative to be actively involved and asks questions 

¶ Maintains enthusiasm with students and staff 

¶ Is punctual and dependable in attendance  

¶ Keeps commitments to cooperating teacher 

¶ Interacts with students in a positive, respectful, and safe manner 

¶ Dresses and acts professionally, including language 

¶ Engages cooperatively with faculty and staff (as appropriate) 

Bellarmine students are not expected to: 

¶ Assume sole responsibility for classroom instruction, field trips, activities 

¶ Administer discipline outside the purview of the classroom teacher 

¶ Function as a substitute teacher 

¶ Receive remuneration of any kind for performing school duties 

*Principals are to determine whether or not an education student should remain 

 in a classroom staffed by a substitute teacher. 
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BELLARMINE UNIVERSITY 

School of Education Field ðBased Experience Evaluation Form I 
Freshmen, Sophomore (UNDG), Module I (MAT) 

Bellarmine Teacher Candidate:_____________________ Course:____________ Semester:___________ 
Classroom/Cooperating Teacher name:_________________________ School:______________________ 
Grade Level:________ 
 
Teacher Candidate Expected Behaviors/Dispositions (please provide comments in general, as well as for any 
area for growth): 
1) Takes initiative to be actively involved and asks questions 

___Acceptable (Teacher Candidate engages instructionally with students, seeks opportunities to  
                          be helpful to teacher, and shows interest and inquisitiveness about teaching)  
___Area for Growth (If Area for Growth is selected, please explain briefly in the box below) 

Comments: 
 
 

 

2) Maintains enthusiasm with students and staff 

    ___Acceptable (Teacher Candidate displays an affect marked by interactions that can be   
                              characterized as positive, encouraging, optimistic, and patient, with a sincere  
                             orientation toward learning)  
     ___Area for Growth (If Area for Growth is selected, please explain briefly in the box below) 

Comments: 
 
 

 
3) Is punctual and dependable in attendance  

    ___Acceptable (Teacher Candidate establishes the field schedule with the Cooperating Teacher  
                              and adheres to the designated dates, arrival time, and time period for being in  
                              the classroom. Teacher Candidate notifies the teacher in advance of an  
                             absence unless in the case of an extreme emergency) 
    ___Area for Growth (If Area for Growth is selected, please explain briefly in the box below) 

Comments: 
 

 
4) Keeps commitments to cooperating teacher 
___Acceptable (Teacher Candidate meets with the Cooperating Teacher to discuss the field  
                          requirements. Teacher Candidate keeps commitments and fulfills the  
                         expectations of the Field-Based Experience) 
___Area for Growth (If Area for Growth is selected, please explain briefly in the box below) 

Comments: 
 
 

 
5) Interacts with students in a positive, respectful, and safe manner 
___Acceptable (Teacher Candidate demonstrates a positive teacher presence by engaging  
                          students and responding with appropriate feedback within a safe learning  
                          climate) 
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___Area for Growth (If Area for Growth is selected, please explain briefly in the box below) 

Comments: 

 

 
6) Dresses and acts professionally, including language 
___Acceptable (Teacher Candidate consistently dresses and acts in a professional manner,  
                           including the use of appropriate language: uses positive tone, avoids use of  
                           slang, derogatory or demeaning language) 
___Area for Growth (If Area for Growth is selected, please explain briefly in the box below) 

Comments: 
 
 

 
7) Engages cooperatively with faculty and staff (as appropriate) 
___Acceptable (When requested to assist, the Teacher Candidate does so promptly, with  
                          attention to detail and with concern for the quality of the outcome) 
___Area for Growth (If Area for Growth is selected, please explain briefly in the box below) 

Comments: 
 
 

 
8) Overall the candidateôs performance in the classroom was  
___Acceptable (Teacher Candidate consistently meets the above criteria and/or is making 
                          good progress in doing so) 
___Area for Growth (If Area for Growth is selected, please explain briefly in the box below) 

Comments: 
 
 

Overall Comments: 
 
 
 
 
 
 
 
Cooperating Teacher Signature:_________________________ Teacher Candidate: 
_________________________ 
 
University Instructor Signature: __________________________ Total Number of Hours: ______________ 
 

 

Classroom/Cooperating Teacher, please select one or more of the following racial categories to describe 
yourself:  (These data are required for accreditation purposes.) 

 American Indian or Alaska Native   White 

 Asian   Hispanic 

 Black or African American   Other 

 Latin American  Prefer not to respond 

 Native Hawaiian or Pacific Islander  
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BELLARMINE UNIVERSITY  
School of Education Field ïBased Experience Evaluation Form II  

Junior, Senior (UNDG), Module II & IV (MAT), EDUG 612  

 

Field Form II Juniors (UNDG) and Modules II & IV (MAT)  

To the Classroom/Cooperating Teacher:  Thank you for opening your classroom to Bellarmine 

education students.  While in your classroom, the Bellarmine student is expected to be actively 

involved in working with students, assisting you in the classroom, and engaging in conversation 

with you and with your students (when appropriate).  

 

The following are expectations of the Bellarmine student placed in your classroom: 

¶ Arrive promptly, on designated dates as confirmed with you, the cooperating teacher 

¶ Check-in at school office 

¶ Stay for the agreed time period 

¶ Notify the teacher in advance of absence (unless an extreme emergency) 

¶ Keep the log of hours and have it signed at each visit by the cooperating teacher or principal 

¶ Have the cooperating teacher complete the evaluation (attached), including verifying the 

number of hours and ratings with his or her signature 

¶ Spend time primarily working with students and/or assisting you (minimizing time spent solely in 

observation) 

¶ Teach (and video tape) a lesson in your classroom 

¶ Confer with the Cooperating Teacher about the design and content of the lesson to be taught in 

your classroom.  

Possible Bellarmine student activities: 

¶ Assists individual students with projects and work 

¶ Work with small groups or individual students (review, make-up tests) 

¶ Grading papers or evaluating student performance 

¶ Listen to student(s) read aloud or tutor student in content area 

¶ Assist in helping student with assignments or staying on task 

¶ Assist teacher with instructional activities/planning/classroom tasks 

Expected Behaviors/Dispositions: 

¶ Takes initiative to be actively involved and asks questions 

¶ Maintains enthusiasm with students and staff 

¶ Is punctual and dependable in attendance  

¶ Keeps commitments to cooperating teacher 

¶ Interacts with students in a positive, respectful, and safe manner 

¶ Dresses and acts professionally, including language 

¶ Engages cooperatively with faculty and staff (as appropriate) 

¶ Implements a lesson that corresponds to the plan developed with the Cooperating Teacher 

¶ Incorporates Kentuckyôs Core Content and relevant curricular resources as they relate to the 
candidateôs  lesson plan in collaboration with the Cooperating Teacher 

Bellarmine students are not expected to: 

¶ Assume sole responsibility for classroom instruction, field trips, activities 

¶ Administer discipline outside the purview of the classroom teacher 

¶ Function as a substitute teacher 

¶ Receive remuneration of any kind for performing school duties 

*Principals are to determine if an education student should remain in a classroom staffed by a 

substitute. 
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BELLARMINE UNIVERSITY 
School of Education Field ðBased Experience Evaluation Form II 

Junior, Senior (UNDG), Module II & IV (MAT) 
 

Bellarmine Teacher Candidate:_____________________ Course:____________ Semester:___________ 
Classroom/Cooperating Teacher name:_________________________ School:______________________ 
Grade Level:________ 
 
Teacher Candidate Expected Behaviors/Dispositions (please provide comments in general, as well as for 
any areas for growth): 

1) Takes initiative to be actively involved and asks questions 

            ___Acceptable (Teacher Candidate engages instructionally with students, seeks opportunities to be 
            helpful to teacher, and shows interest and inquisitiveness about teaching) 
            ___Area for Growth 

            If Area for Growth is selected, please explain briefly in the box below. 

Comments 
 
 

 
2) Maintains enthusiasm with students and staff 

          ___Acceptable (Teacher Candidate displays an affect marked by interactions that can be characterized 
         as positive, encouraging, optimistic, and patient, with a sincere orientation toward learning)  
          ___Area for Growth 
          If Area for Growth is selected, please explain briefly in the box below. 

Comments 
 
 

 

3) Is punctual and dependable in attendance  

___Acceptable (Teacher Candidate establishes the field schedule with the Cooperating Teacher and 

adheres to the designated dates, arrival time, and time period for being in the classroom. Teacher 

Candidate notifies the teacher in advance of an absence unless in the case of an extreme emergency) 

___Area for Growth 

If Area for Growth is selected, please explain briefly in the box below. 

Comments 

 

 

4) Keeps commitments to cooperating teacher 

___Acceptable (Teacher Candidate meets with the Cooperating Teacher to discuss the field 

requirements. Teacher Candidate keeps commitments and fulfills the expectations of the Field-Based 

Experience) 

___Area for Growth 

If Area for Growth is selected, please explain briefly in the box below. 
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Comments 
 
 

 

5) Interacts with students in a positive, respectful, and safe manner 

___Acceptable (Teacher Candidate demonstrates a positive teacher presence by engaging students 

and responding with appropriate feedback within a safe learning climate) 

___Area for Growth 

If Area for Growth is selected, please explain briefly in the box below. 

Comments 

 

 

6) Dresses and acts professionally, including language 

___Acceptable (Teacher Candidate consistently dresses and acts in a professional manner, including 

the use of appropriate language:  uses positive tone, avoids use of slang, derogatory or demeaning 

language) 

___Area for Growth 

If Area for Growth is selected, please explain briefly in the box below. 

Comments 
 
 

 

7) Engages cooperatively with faculty and staff (as appropriate) 

___Acceptable (When requested to assist, the teacher candidate does so promptly, with attention to 

detail and with concern for the quality of the outcome) 

___Area for Growth 

If Area for Growth is selected, please explain briefly in the box below. 

Comments 

 

 

8) Confers with the Cooperating Teacher about the design and content of the lesson to be taught in your 

classroom 

___Acceptable  (Teacher Candidate meets in advance  with the Cooperating Teacher to choose a 

lesson topic that fits into the Cooperating Teacherôs established plans)   

___Area for Growth 

If Area for Growth is selected, please explain briefly in the box below. 

Comments 

 

 

9) Incorporates Kentuckyôs Core Content and relevant curricular resources in candidateôs lesson plan in 

collaboration with the Cooperating Teacher 
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___Acceptable  (Teacher Candidate and Cooperating Teacher jointly determine the Kentucky Core 

Content and lesson objectives specific to the lesson plan)  

___Area for Growth 

If Area for Growth is selected, please explain briefly in the box below. 

Comments 

 

 

10) Implementation of the lesson corresponds to the plan developed with the Cooperating Teacher 

___Acceptable (Teacher Candidate teaches the lesson plan as developed with the  

Cooperating Teacher)  

___Area for Growth 

If Area for Growth is selected, please explain briefly in the box below. 

Comments 
 
 

 

11) Overall the candidateôs performance in the classroom was  

     ___Acceptable (Teacher Candidate consistently meets the above criteria and/or is making  
     good progress in doing so) 
     ___Area for Growth 
    If Area for Growth is selected, please explain briefly in the box below. 

Comments 
 
  

 

Overall Comments: 

 

 
 
 
 
 
 
Cooperating Teacher Signature:__________________________Teacher Candidate: 
_________________________ 
 
University Instructor Signature: _______________________________  Total Number of Hours: ______________ 
 

Classroom/Cooperating Teacher, please select one or more of the following racial categories to describe 
yourself:  (These data are required for accreditation purposes.) 

 American Indian or Alaska Native   White 

 Asian   Hispanic 

 Black or African American   Other 

 Latin American  Prefer not to respond 

 Native Hawaiian or Pacific Islander  
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The following analytic scoring g uide is used to observe candidates in the semester preceding 

the Professional Semester.  The following scale is provided:  
  
4  excellent  performance  3  satisfactory performance    2  improvement needed   1 significant improvement 
needed    0   Not Observed  

 

Standard 1: Candidate Demonstrates Knowledge of Content  
  

_____  The candidate communicates accurate knowledge of content . 

 

 

 
 

 

 

 

 

Standard 2: Candidate Designs and Plans I nstruction  
 

_____  The learning objectives are observable , measurable , and contextual .  

_____  The planned activities address individual student needs .  

_____  The assessment reflects effective connections to learning objectives . 

 
 

 

 

 

 

 
 

Standard 3 : Candidate Creates Positive Classroom Climate  

  

_____  The candidate manages the e nvironment and materials in an  

organized and safe manner . 
_____  The candidate uses appropriate language and voice . 

_____  The candidate provides a positive, supportive learning climate .   

 Specific benchmarks i nclude:  

Á reinforcing  positive behavior  

Á communicating  high expectations  

Á addressing  inappropriate behavior  
Á demonstrating value and respect for students  

Á building  rapport with students  

 

 

 
 

Standard 4 : Candidate  Manages and Implements Instructio  

Name of Candidate:________________________ 

Name of Assessor:_ ________________________ 

Subject Observed:_________________________ 

Date:______________________________________ 

School  of Education  
Pre-Professional Semester  

 Teaching Assessment Form   

 

Comments , Standard 2 : 
 

 

Comments , Standard 3 : 
 

 

Comments , Standard 1 : 
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_____  The candidate effectively communicates lesson objectives . 

_____  The candidate promotes higher order thinking skills . 

_____  The candidate uses appropriate questioning strategies . 
_____  The candidate maintains appropriate pace and makes efficient use of  

 instructional time . 

_____  The candidate engages students in lesson .  Specific benchmarks include:  

Á implementing thinking and problem solving tasks  

Á utilizing  real -life situations  

Á managing discussions that  are topic related and open -ended  
Á maintaining  attention of students  

  

 

 

 
 

 

 

 

Standard 5 : Candidate Assesses and Analyzes Student Learning  

 
_____  The candidate outlines intended assessments in the lesson plan.  

_____  The candidate measures learning objectives .  Examples of specific  

      measures include:  

Á rubrics or scoring guides  

Á anecdotal notes  
Á checklists  

Á student work samples  

  

 

 

 
 

 

 

 

 
Standard 6: Candidate Demonstrates Implementation of Technology  

  

_____  The candidate uses the computer to do word processing, create databases, or make 

presentations.  

_____  The candidate requ ests and uses instructional technology, including assistive and 

adaptive  
          technology.  

 

 

 

 
 

 

 

 

Overall  Summary of Observation : 

______________________                      _____________________                    ____________ 
Observer Signature                           Candidate Signature                     Dat e 

Comments , Standard 4 : 
 
 

Comments , Standard 5 : 
 

 

Comments , Standard 6 : 
 
 



 

111 
 

 
 

Candidate Field Evaluation and Record of Hours Form 
(Completed in LiveText) 

 
1 Bellarmine Candidate's ID Number 
 
2 Bellarmine Candidate's Social Security Number 
 
3 Bellarmine Candidate First Name 
 
4 Bellarmine Candidate Last Name 
 
5 Undergraduate or Graduate 
  
6 Course Name / Number 
7 Cooperating Teacher First Name 
 
8 Cooperating Teacher Last Name 
 
9 Elementary School 
10 Other Elementary School (Use this space to record a school not listed in the above field. Choose blank for the field 
above) 
 
11 Middle School 
 
12 Other Middle School (Use this space to record a school not listed in the above field. Choose blank for the field above) 
13 High School  
14 Other High School (Use this space to record a school not listed in the above field. Choose blank for the field above) 
 
15 Grade level  
 
If multiple grade levels, select the grade level at which the majority of time was spent 
 
If resource or self contained, select the choice with the most appropriate description. 
16 Semester  

Fall  

Spring  

Summer  
 
17 Current Year 
 
18 Hours Completed _________ (Total Hours completed for the current semester must be recorded on a Field Observation 
Record Log, signed by your cooperating teacher and provided to your course instructor) 
 
 
 
19 Initial Meeting; did you have an initial meeting with the teacher before you observed? 
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Yes  

No  
 
20 Class Information Shared; the necessary classroom information was shared with you (lesson plans, schedules). 
 

Yes  

No  
 
21 Accessible, Timely & Hassle free; My field placement was accessible, timely and hassle free. 
 

Yes  

No  
 
22 Variety of Instructional Practices; My field placement allowed me to see a variety of instructional practices. 
 

Yes  

No  
 
23 Examples of Routines and Practices; My field placement provided examples of daily teaching routines and practices. 
 

Yes  

No  
 
 
24 Overall, I would (yes) or would not (no) recommend that we use this classroom again in the future. 
 

Yes  

No  
 
25 Additional Comments  
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Form Completion in LiveText 
 
All teacher candidates for initial certification in the Annsley Frazier Thornton School of Education are required to complete a 
variety of forms, submitted through LiveText, in order to track individual candidate progress for use in program improvement. 
 
Forms are generally shared at the beginning and end of each semester and will be accompanied by notification via posted 
signs, and verbally from your course instructor and program advisor. 
 
Completing the Kentucky Teacher Standards Self Assessment in LiveText: 
 
LiveText edu solutionsÊ features a data management tool that enables faculty to create forms for any number of reasons 
(such as collecting survey information, mailing list, etc.). Follow the steps below to fill out the Kentucky Teacher Standards 
Self Assessment forms using the LiveText edu solutionsÊ forms tool. 

 
1. Select Forms tab..  
2. Click the Take Form link that corresponds with the Kentucky Teacher Standards Self Assessment form.  
3. Fill out the form questions thoroughly and completely. 
4. Review your input for accuracy. 
5. Click the Save if you wish to save the inputs you have if you plan to the complete the form at a later date. 
6. Click Submit Form if you when you have reviewed the data for accuracy and have completed your input. Please 

be careful to click the Submit Form button only once. 
7. After a momentôs hesitation you will see a thank you statement informing you that the form submission is complete.  

 
After you complete the Kentucky Teacher Standards Self Assessment it should be ólinkedô to your Professional Growth Plan. 
 

1. Open your Professional Growth Plan 
2. Open the óSelf Assessmentô page; by clicking on the corresponding button from the left hand column. 
3. Click on the óeditô link that corresponds to the Kentucky Teacher Standards Self Assessment Results heading. 
4. Use the óFormô drop down menu to find and highlight the Kentucky Teacher Standards Self Assessment. 
5. Click óSaveô 

 
You should see the data from your Kentucky Teacher Standards Self Assessment displayed on your Self Assessment page. 
 
Completing the Teaching Dispositions Self Assessment in LiveText: 
 
LiveText edu solutionsÊ features a data management tool that enables faculty to create forms for any number of reasons 
(such as collecting survey information, mailing list, etc.). Follow the steps below to fill out the Teaching Dispositions Self 
Assessment form using the LiveText edu solutionsÊ forms tool. 

 
1. Select Forms tab.  
2. Click the Take Form link that corresponds with the Teaching Dispositions Self Assessment form.  
3. Complete the demographic questions thoroughly and completely. 
4. Each standard has two questions;  

¶ With the first, set your level of accomplishment to date; novice, apprentice, proficient, distinguished; the 
text describes valuing statements that can be associated with the standard 

¶ The second asks you to provide a brief rationale for your level of accomplishment; the text describes 
behaviors that could be used to operationalize the value statements from the prior question 

5. Fill out the form questions thoroughly and completely. 
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6. Review your input for accuracy. 
7. Click the Save if you wish to save your inputs and plan to return to complete the form at a later date. 
8. Click Submit Form when you have reviewed the data for accuracy and have completed your input. Please be 

careful to click the Submit Form button only once. 
After a momentôs hesitation you will see a thank you statement informing you that the form submission is complete. 

 
Completing the Teaching Dispositions Institutional Assessment in LiveText: 
 
LiveText edu solutionsÊ features a data management tool that enables faculty to create forms for any number of reasons 
(such as collecting survey information, mailing list, etc.). Follow the steps below to fill out the Teaching Dispositions 
Institutional Assessment form using the LiveText edu solutionsÊ forms tool. 

 
1. Select Forms tab. 
2. Click the Take Form link that corresponds with the Teaching Dispositions Institutional Assessment form.  
3. Complete the demographic questions thoroughly and completely. 
4. Notice that the majority of this formôs questions are shaded gray. These questions will be by faculty. 
5. You are not required to fill out the form questions shaded gray. 
6. Review your input for accuracy. 
7. Click the Save if you wish to save your inputs and plan to return to complete the form at a later date. 
8. Click Submit Form when you have reviewed the data for accuracy and have completed your input. Please be 

careful to click the Submit Form button only once. 
9. After a momentôs hesitation you will see a thank you statement informing you that the form submission is complete. 

 
Completing the Graduate OR Undergraduate Field Evaluation & Record of Hours form in LiveText: 
 
LiveText edu solutionsÊ features a data management tool that enables faculty to create forms for any number of reasons 
(such as collecting survey information, mailing list, etc.). Follow the steps below to fill out the Graduate OR Undergraduate 
Field Evaluation & Record of Hours form using the LiveText edu solutionsÊ forms tool. 

 
1. Select Forms tab. 
2. Click the Take Form link that corresponds with the Graduate OR Undergraduate Field Evaluation & Record of 

Hours form.  
3. Fill out the form questions thoroughly and completely. 
4. Review your input for accuracy. 
5. Click the Save if you wish to save the inputs you have if you plan to the complete the form at a later date. 
6. Click Submit Form if you when you have reviewed the data for accuracy and have completed your input. Please 

be careful to click the Submit Form button only once. 
7. After a momentôs hesitation you will see a thank you statement informing you that the form submission is complete. 
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GENERAL FIELD PLACEMENT LOG OF HOURS 

Name of Student: __________________________________  

Course:___________________________________ 

Name of School Site:   

Name of Principal:   

Host Teacher(s): 

Subject/Grade:                                              Semester:                                                    Year:   

 Date/Week Time IN 

/ OUT 

Tasks Performed in Placement(s) 
Authorized Signature 

1)      

2)      

3)      

4)      

5)      

6)      

7)      

8)      

9)      

10)      

11)      

12)      

13)      

14)      

15)      

16)      

   ____________ (Total Number of Hours) 

My signature indicates that the information above is true and accurate to the best of my knowledge. 

_____________________________________________                  _________________ 



 

116 
 

Student signature                                 Date 

______________________________________________                      _________________ 
Cooperating Teacher                                                                                      Date 

 

 

Suggestions for In Classroom Activities for Field experiences: 
 
OC ς observation of (Insert Content) 

OS ςobservation of (insert Strategy) 

SGA - Small group assistance 

SGT  - Small Group teaching 

WCT - Whole Class teaching ς be specific 

WCA ς Whole class assistance ς be specific 

ELLAς Help with ELL students 

SPED A ς Help with special needs students 

PLCA ς Professional Learning Communities/Development attendance 

AT ς Assisting teacher in other classroom instructional activities- be specific 

IEPM ς Attendance in IEP meetings 

RTI ς Providing an Instructional Intervention 

WTR ς Working the room to prevent/redirect discipline problems 
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FIELD Experiences (Outside) LOG OF HOURS 
Name of Student: __________________________________ Course: 

___________________________________ 

Name of School Site:   

Name of Principal:   

Host Teacher(s): 

Subject/Grade:                                              Semester:                                                    Year:   

Outside 
Classroom 
experiences 

Date/Week Time: 

in/out  

Hours Tasks Performed (see codes); 
Name Location Authorized Signature 

SBDM 

School Board 

Meeting    

 

 

Youth Service 
Ctr /  
Family 
Resource 
Centers    

 

 

School-based 

PD 

Professional 
Learning 
Communities    

 

 

Parent 
teacher 
conference 
ARC meetings    

 

 

Boys & girls 
Clubs /YMCA 

after School 

ESS    

 

 

Bellarmine 
Assessment 
Clinic    

 

 

Assisting 
teachers 
in school 
activities    

 

 

____________ (Total Number of Hours) 

My signature indicates that the information above is true and accurate to the best of my knowledge. 

_____________________________________________                _________________ 
Student signature                                Date 
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______________________________________________                      _________________ 
Bellarmine Professor                 Date 

 

Suggestions for Field experiences outside the classroom 

ELLAς Help with ELL students 

SPED A ς Help with special needs students 

PLCA ς Professional Learning Communities/Development attendance 

AT ς Assisting teacher in activities outside the classroom ς be specific 

IEPM ς Attendance in IEP meetings 

MS - Mentoring students-after school 

HH ς Helping students with homework 

OA  - Organizing activities for students outside classroom time 

FM ς Faculty meeting attendance-name school 

FT ς Participation/Chaperoning Class Field trips 

PTC ς Observing Parent ς teacher Conferences 


