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INTRODUCTION 

 
The Advising, Anchors, and Data Handbook (AAD) is a comprehensive guide for advanced degree or rank 
change candidates enrolled in Master of Arts in Education or Rank I programs. It contains program 
information and requirements, including Transition Point expectations and benchmark/anchor assessments.  
Curriculum contracts are included so that candidates can monitor their progress through required courses 
and Transition Points. 
 
Candidates are expected to be knowledgeable about the program requirements and continuous 
assessment expectations contained in this handbook. Many of the requirements, such as the anchor 
assessments, require that candidates use LiveText as a data management system for entering the various 
assessments.  The Appendix contains forms as well as instructions on entering assessments into LiveText. 
 
Candidates enrolled in the Master of Arts in Education program who are seeking additional certification in 
Learning and Behavior Disorders (P-12) should consult the Professional Semester Handbook for the 
supervisor‘s evaluation instrument used in EDUG 613. 
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Bellarmine University Mission Statement 
 

Bellarmine University is an independent Catholic university serving the region, nation and world by 
educating talented, diverse students of all faiths and many ages, nations, and cultures, and with respect for 
each individual‘s intrinsic value and dignity.  We educate our students through undergraduate and graduate 
programs in the liberal arts and professional studies, within which students develop the intellectual, moral, 
ethical and professional competencies for successful living, work, leadership and service to others.  We 
achieve these goals in an educational environment committed to excellence, academic freedom, and 
authentic conversations not dominated by particular political or other single perspective and thus to 
thoughtful, informed consideration of serious ideas, values, and issues, time-honored and contemporary, 
across a broad range of compelling regional, national and international matters.  By these means, 
Bellarmine University seeks to benefit the public interest, to help create the future, and to improve the 
human condition. Thus we strive to be worthy of our foundational motto: In Veritatis Amore, In the Love of 
Truth. 
 

Mission Statement of the Annsley Frazier Thornton School of Education 
 
The Annsley Frazier Thornton School of Education prepares caring, effective educators in the Catholic 
liberal arts tradition of Bellarmine University to teach and lead in diverse settings (Reaffirmed May 12, 
2011). 

 
Vision Statement of the Annsley Frazier Thornton School of Education 

 
Our vision is to prepare dynamic educators to serve, work, and lead in a changing global community 
(Adopted August 16, 2011). 
 

Introduction 
 

Bellarmine University welcomes you to the Annsley Frazier Thornton School of Education (AFTSE) 
advanced degree or rank change programs: Master of Arts in Education and Rank I. It is the hope of the 
education faculty that your participation in these programs will be professionally stimulating and rewarding. 
 
The organizing theme of the AFTSE, Educator as Reflective Learner, is a natural outgrowth of the 
philosophy and mission of the University. As such, it becomes the grounding theme for all significant 
assessment and data collection processes (continuous assessment) encountered by the student (hereafter, 
candidate) on his/ her journey toward an advanced degree or rank change. 
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The AFTSE‘s Assessment, Anchors, and Data Handbook (hereafter, AAD) is intended for candidates, 
Bellarmine faculty, school partners and interested collaborators who provide the necessary assistance and 
services to ensure the optimum development of the region‘s finest teachers.  Although the Handbook 
cannot answer all questions which arise regarding assessment, anchors, and data collection, it does 
provide a thorough overview of the continuous assessment process. The assessments, anchors, and 
processes described within this handbook are subject to change. 
 

Advanced Programs in this Document 
 

The Advising, Anchors, and Data Handbook (AAD) includes program requirements, anchor assessments, 
and required forms for the following programs: MAED in Teacher Leader, MAED in P-12 Reading and 
Writing, MAED in P-12 LBD (additional certification), Rank I with Teacher Leader Endorsement, Rank I with 
Reading and Writing Endorsement, Rank I with LBD additional certification, and Rank I with an 
individualized planned program in curriculum and instruction.  
 

Conceptual Framework 
 

The AFTSE‘s continuous assessment plan integrates the components of our conceptual framework, 
specifically the AFTSE‘s Program Objectives and Theme, to measure the candidate‘s knowledge, skills, 
and dispositions in becoming a highly effective educator, and to provide a cycle of pertinent information 
upon which to make overall program improvements. These components of candidate competency are 
determined within the framework provided by the Kentucky Teacher Standards (KTS), Advanced Level. 
These standards undergird all assessments, anchors, and data as they relate to candidate proficiencies. 
 
Theme: Educator as Reflective Learner 
 
As a vital component of the university, the AFTSE is responsible for the preparation of educators with the 
knowledge, skills, and dispositions necessary for becoming effective contributors to the academic 
profession and society in the complex and diverse world of the 21st century.   
 
The following table provides the rationale for the AFTSE‘s program theme, Educator as Reflective Learner.  
Using Linda Valli‘s (1997) conceptualization of five different, yet related, types of reflection, the AFTSE 
straightforwardly reveals its values and rationale: 
 
 

Valli‘s five types of reflection 
Connection to Bellarmine University‘s Educator 

Preparation Program 

Technical reflection: The educator matches one‘s own performance 
to external guidelines.  Content of this form of reflection centers on 
general instruction and management behaviors based on research of 
teaching. 

 
Reflective inquiry encourages a continuous relationship between experience and 
understanding, which promotes research, reflection, and refinement.  Relying upon 
recognized bodies of knowledge, educators perceive relationships and connections 
between parts of the teaching and learning process.  This style of thinking 
develops within each teacher a critical disposition for broad-based problem-solving 
abilities and also nurtures life-long learning. 
 

Reflection-in and on-action: The educator bases decisions on one‘s 
own unique situation and considers personal teaching performance. 

Reflective thinking involves continuous assessment, creating a 
balance between new information and the critical examination of prior 
teaching experiences relevant to the new information. 
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Deliberative reflection: The educator weighs competing viewpoints 
and research findings regarding a whole range of pedagogical 
concerns/decisions (e.g., curriculum, instructional strategies, rules and 
organization of classroom, etc.).  

 
Educators, while exercising freedom of choice for themselves and 
learners, rely on a strong research base as a guide for their pedagogy.  
Educators, furthermore, are responsible for initiating such activities 
within various styles of performance in order to meet the diverse 
needs of students. 
  

Personalistic reflection: The educator listens to and trusts one‘s own 
inner voice and the voices of others.  Content for this type of reflection 
includes personal growth and relationships with students. 

 
The reflective thinker knows that not only are one‘s feelings, emotions, 
and cognition closely related, but they are highly interactive in the 
teaching and learning process. 
 

Critical reflection: The educator considers the social, moral, and 
political dimensions of schooling and judges these dimensions in light 
of the ethical criteria such as social justice and equality of opportunity. 

As the educator models reflective thinking, s/he encourages the same 
kind of thinking in her/his students.  Such thinking—open-mindedness 
and discernment, rational judgment and creativity—is likely to transfer 
to other aspects of students‘ lives. 

 

Program Objectives 
 

Foundational to the conceptual framework and integral to the mission and theme of the AFTSE are the 
Program Objectives, which form the basis of the overall Continuous Assessment Plan of the unit, and 
specifically frame the assessments in each of the three Transition Points (in the continuous assessment 
plan) of both the initial and advanced programs. The AFTSE requires candidates in all initial and advanced 
programs to demonstrate proficient performance on its Program Objectives through the following criteria of 
continuous assessment:  individual course assessments, field and clinical evaluations, dispositions 
assessments, benchmark and/or anchor assessments, and Capstone Project and/or standardized exams 
(where appropriate). Based on this program assessment data, the candidate who achieves proficiency 
accomplishes the following Program Objectives: 

1) Collaborates with education stakeholders, including parents, teachers, administrators, and the 
community, to improve student learning and achievement (Collaboration); 

2) Reflects on diverse field and clinical experiences, making instructional decisions based on 
individual learner needs (Field and Clinical Experiences); 

3) Demonstrates educator dispositions that value the dignity and unique development of individual 
learners, and the intellectual, moral, ethical, and professional competencies that characterize 
effective teaching and leading (Dispositions); 

4) Analyzes data to make pedagogical and content based decisions that inform teaching, learning, 
leading, and achievement in the 21st Century (assessment driven Pedagogy); and  

5) Employs Valli‘s five reflective processes which include technical, personalistic, deliberative, in and 
on action, and critical reflection (Reflection). 

 
Kentucky Teacher Standards 
 

Adopted in February 2008 by the Kentucky Education Professional Standards Board and upon the 
Recommendation of the Kentucky Council on Teacher Standards both Initial and Experienced Levels, the 
following list comprises the standards with which all teacher candidates must demonstrate proficient 
competency in order to become certified to teach in the Commonwealth of Kentucky, as well as maintain 
licensure as advanced level practitioners:   
 
1. The teacher demonstrates a current and sufficient academic knowledge of certified content areas to 

develop student knowledge and performance in those areas. 
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2. The teacher designs/plans instruction and learning climates that develop student abilities to use 
communication skills, apply core concepts, become self-sufficient individuals, become responsible 
team members, think and solve problems, and integrate knowledge. 

3. The teacher creates a learning climate that supports the development of student abilities to use 
communication skills, apply core concepts, become self-sufficient individuals, become responsible 
team members, think and solve problems, and integrate knowledge. 

4. The teacher introduces/implements/manages instruction that develops student abilities to use 
communication skills, apply core concepts, become self-sufficient individuals, become responsible 
team members, think and solve problems, and integrate knowledge. 

5. The teacher assesses learning and communicates results to students and others with respect to 
student abilities to use communication skills, apply core concepts, become self-sufficient individuals, 
become responsible team members, think and solve problems, and integrate knowledge. 

6. The teacher uses technology to support instruction; accesses and manipulates data; enhances 
professional growth and productivity; communicates and collaborates with colleagues, parents, and the 
community; and conducts research. 

7. The teacher reflects on and evaluates specific teaching/learning situations. 
8. The teacher collaborates with colleagues, parents, and other agencies to design, implement, and 

support learning programs that develop student abilities to use communication skills, apply core 
concepts, become self-sufficient individuals, become responsible team members, think and solve 
problems, and integrate knowledge. 

9. The teacher evaluates his/her overall performance with respect to modeling and teaching Kentucky‘s 
learning goals, refines the skills and processes necessary, and implements a professional development 
plan. 

10. The teacher provides professional leadership within the school, community, and education profession 
to improve student learning and well-being. 

 
Continuous Assessment 

 
The AFTSE‘s Continuous Assessment Plan (CAP) is based on three transition points: Admission to 
Teacher Education Program, Mid-Point Progress in Program, and Exit from Program. Each of these 
transitions is outlined in the following information. 
 
The philosophy of this continuous assessment plan is that the professional educator engages in a 
continuous, lifelong professional development process. Included in this process is the continuous 
assessment conducted by the candidate, the teacher education faculty, and relevant practitioners during all 
phases of advanced certification and/or rank change. 
 
Continuous Assessment – Major Components 
 

Candidates for advanced degress and/or rank change are assessed in multiple ways at various stages of 
their respective programs. The means of assessment for each program include: 
 

 LiveText is used by candidates in all programs as both a tool to enter assessments as well as 
receive feedback on their performance. The unit uses LiveText for the purpose of managing and 
assessing candidate data, evaluating data for candidate proficiency, and analyzing data for 
program evaluation and improvement. 
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 Program Objectives form the basis for candidates in all programs to demonstrate proficiency 
through individual course assessments, field and clinical evaluations, dispositions assessments, 
anchor assessments, and standardized exams (where applicable). Based on these assessment 
data, the candidate who achieves proficiency:  
1) Collaborates with education stakeholders, including parents, teachers, administrators, and the 

community, to improve student learning and achievement; 
2) Reflects on diverse field and clinical experiences, making instructional decisions based on 

individual learner needs; 
3) Demonstrates educator dispositions that value the dignity and unique development of 

individual learners, and the intellectual, moral, ethical, and professional competencies that 
characterize effective teaching and leading; 

4) Analyzes data to make pedagogical and content based decisions that inform teaching, 
learning, leading, and achievement in the 21st Century; and  

5) Employs Valli‘s five reflective processes which include technical, personalistic, deliberative, in 
and on action, and critical reflection. 
 

(Education course objectives and assessments are aligned with the AFTSE Program Objectives in order to 
measure candidate performance and proficiency.) 
 

 Anchors (formerly benchmarks) are course, program, and field-based assessments which have 
been developed as a specific means to measure critical elements of candidate knowledge and 
skills as related to the Kentucky Teacher Standards, Advanced Level, and professional standards 
from relevant learned societies (e.g., NCTM, NSTA, CEC, etc.). Anchor assessments are 
differentiated across programs based on program competencies and requirements. 
 

 Field and/or Practicum Experiences are required in all programs, with specific (hourly) 
requirements based on individual program requirements. Diversity in field sites is a priority – both 
with respect to P-12 student population and cooperating teacher/building leader. In addition to the 
requirements for hours spent in diverse partner schools, the AFTSE requires candidates to collect 
performance assessments from cooperating teachers/principals after each field/internship 
placement. These evaluations are part of the candidate‘s progress through transition points. 

 

 Dispositions are self-assessed by all candidates at each transition point as well as institutionally 
assessed by faculty, cooperating teachers and/or building leaders. These assessments are used to 
evaluate the dispositions described by national organizations (NCATE, InTASC) and correlated 
with the Kentucky Teacher Standards. Dispositional concerns of candidates in all programs are 
addressed in a Dispositions Intervention Plan that is monitored by faculty and the candidate‘s 
advisor. 
 

 Professional Growth Plans are individualized plans that guide an advanced candidate‘s growth and 
progress through his/her program. These plans have substantive reflective components, are 
developed collaboratively between candidates, faculty, advisors, and P-12 building leaders, and 
guide candidates‘ professional development. 
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 Completion of Professional Requirements (where applicable) includes the Praxis II series of 
assessments, which provide a nationally standardized, summative evaluation of candidates‘ 
general and subject-specific knowledge of teaching skills and content.  

 

 Academic Preparedness and Status include a wide range of general achievement data that are 
gathered to provide a means of evaluation for the individual candidate, program and unit. Entrance 
exams such as the GRE and Praxis I, II, GPA across content and within education courses, 
interviews for program admission, technology skill surveys, and progress within and exit from 
programs are examples of the required data. These achievement data provide the framework for 
movement through each of the Transition Points. 

 

Continuous Assessment – Graduate Education Master of Arts in Education and Rank I Programs 
 

Candidates in the Master of Arts in Education (MAED) and Rank I Programs follow the CAP format of three 
transition points with specific requirements at each, including a continuously evolving professional growth 
plan, specific anchor assessments, and a culminating Capstone Project. The advanced candidate‘s 
program advisor plays a significant role in guiding the candidate through specific program requirements and 
beginning the Professional Growth Plan (PGP) process. Additionally, advanced candidates are directed to 
the Advising, Anchors, and Data Handbook (AAD) on the AFTSE web site, which contains specific 
information on program requirements at each transition point, and to the online Bellarmine Course Catalog 
(https://catalog.bellarmine.edu/2011-2012/), which contains admission requirements, required courses, and 
course descriptions. (Candidates in the Instructional Leadership and School Administration Program have 
their own program handbook.) Progress through the transition points is determined by a graduate 
committee composed of the graduate director and faculty who teach and/or advise in specific master‘s or 
Rank I programs. Candidates receive feedback on their performance and progress through advisory 
meetings, course and anchor assessments, dispositions assessments (and intervention plans, if needed), 
and faculty working with them on the culminating project. The essence of the advanced program is its 
individualized nature based on the needs of the candidate and reflected in the individualized PGP.  

The following table summarizes the assessment requirements for the MAED programs at each of the 
transition points and their connection to the Kentucky Teacher Standards (KTS) – Advanced Level: 
 
TABLE 1.  GRADUATE EDUCATION MASTER OF ARTS IN EDUCATION PROGRAMS 
 

Transition Point 1 

Documents Course 
Connections to KY Teacher 

Standards (Adv. Level) 

Dispositions Assessments EDUG 672 1 - 10  

Professional Growth Plan (PGP) EDUG 644 7, 9  

Research Proposal EDUG 601 7 - 10  

Discussion and approval to continue by grad committee    

 

Transition Point 2 

Anchor Projects Course 
Connections to KY Teacher 

Standards (Adv. Level) 

Standards Based Unit of Study (SBUS) 
EDUG 636 (except teacher 
leader) 

1 - 6  
 

Diagnostic Reading Case Study (Read & Writ Endorse.) LITR 663  1, 2, 3, 4, 5, 6, 7, 8  
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Web Page for Content Enhancement 
EDUG 648 (except teacher 
leader) 

6 
 

Dispositions Assessments 
EDUG 663 (except teacher 
leader) 

1 - 10 
 

PGP EDUG 671 (teacher leader) 1 – 10  

Anchor Assessment I (Teacher Leader) EDUG 670 1 - 10  

Anchor Assessment II (Teacher Leader) EDUG 673 1 - 10  

Discussion and approval to continue by grad committee    

 
Transition Point 3 

Culminating Assessments Course/Track 
Connection to KY Teacher 

Standards (Adv. Level) 

Practicum/Culminating Project LITR 670 1 - 10  

Culminating Project (Anchor III) / Praxis Exams 
EDUG 613 (LBD certification); 
EDUG 697 or 699 
 

1, 7, 8 & 10 
 

Dispositions Assessments 
LITR 670/EDUG 613/EDUG 697 or 
699 

1 - 10 
 

PGP 
LITR 670/EDUG 613/EDUG 697 or 
699 

1 - 10 
 

Exit from program (all requirements met)    

 

The following table summarizes the assessment requirements for Rank I programs at each of the transition 
points and their connection to the Kentucky Teacher Standards (KTS) – Advanced Level: 

 

TABLE 2.  GRADUATE EDUCATION RANK I PROGRAMS 
 

Transition Point 1 

Documents Course 
Connection to KY Teacher 

Standards (Adv. Level) 

Dispositions Assessments 1st 3-6 credit hours (or EDUG 672) 1 - 10  

Professional Growth Plan (PGP) Upon admission (or EDUG 644) 7, 9  

Discussion and approval to continue by grad committee    

 

Transition Point 2 

Benchmark/Anchor Projects Course 
Connection to KY Teacher 

Standards (Adv. Level) 

Transcript for completion of 15 credit hours Upon completion of coursework 1 - 10  

Dispositions Assessments 
LITR 645/SPED 525 or after 12 
credit hours 

1 - 10 
 

PGP 
LITR 645/SPED 525 or after 12 
credit hours; EDUG 671 (Teacher 
Leader) 

1 - 10 
 

Anchor Assessment I (Teacher Leader) EDUG 670 1 - 10  

Anchor Assessment II (Teacher Leader)  EDUG 673 1 - 10  

Discussion and approval to continue by grad committee    

 
Transition Point 3 
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Culminating Assignments Course/Track 
Connection to KY Teacher 

Standards (Adv. Level) 

Practicum/Culminating Project LITR 670 1 - 10  

Culminating Project 
EDUG 697 or 699 
(non-certification program)  

1 - 10 
 

Culminating Project / Praxis Exams EDUG 613 (LBD certification) 1 - 10  

Dispositions Assessments LITR 670/EDUG 613 1 - 10  

PGP LITR 670/EDUG 613 1 - 10  

Exit from program (all requirements met)    

 
Professional Code of Ethics 

 

The AFTSE is committed to upholding the Professional Code of Ethics for Kentucky School Certified 
Personnel (see Appendix, p. 61) in all aspects of its teacher education programs, including field 
experiences and practica. Candidates are introduced to the Code of Ethics in their initial coursework 
requiring field experience and are expected to abide by its stipulations throughout their program up to their 
exit (Transition Point 3). Violations of the Code of Ethics, such as falsifying the number of field hours or the 
signature of a cooperating teacher in a field placement, or violating the confidentiality of information 
concerning students, are serious and may result in dismissal from the AFTSE.  

 
Additionally, all candidates must complete (and pass) a criminal records check (where applicable) before 
beginning field placement or professional experiences and adhere to all character and fitness policies as 
determined by the Kentucky Education Professional Standards Board.  
 

Dispositions 
 

As part of this emphasis on professional and ethical behavior, all advanced candidates are required to 
adhere to the professional dispositions determined by the AFTSE. Candidates self-assess their dispositions 
at all three Transition Points (see Dispositions Self-Assessment, p. 51). Faculty and/or cooperating 
teachers, building leaders, and professional experience supervisors assess candidates‘ dispositions on the 
same instrument – the Institutional Dispositions Assessment. The AFTSE views the assessment of 
dispositions as a developmental process, recognizing that candidates may exhibit areas for growth as they 
progress through programs. When candidates self-assess or are institutionally assessed as ―needing 
intervention,‖ a Dispositions Intervention Plan is put into effect with specific intervention strategies and a 
timeline for remediating the area(s) of concern. Dispositions Intervention Plans are developed cooperatively 
with the candidate and faculty and maintained in candidates‘ folders for monitoring (see p. 57 for the plan 
template). 

 
Field and Professional Experiences 

 
Field and/or professional experiences are designed to enhance the advanced candidate‘s knowledge and 
skills in authentic settings, particularly in programs where candidates are adding a certification or 
endorsement. Since most advanced candidates are actively teaching, field experiences are conducted 
often after traditional school hours in after school programs or community settings. Additionally, some 
candidates, in cooperation with their building leader, may use planning time or days when their school is 
not in session to participate in placements at other schools or districts.  In all field and professional 
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placements, candidates are expected to display appropriate professional dispositions, adhere to the 
Professional Code of Ethics for Kentucky Certified School Personnel, and to represent Bellarmine 
University as conscientious and capable teachers. Candidates are evaluated in their field or professional 
experience by AFTSE faculty and cooperating teachers (see p. 85 for cooperating teacher evaluation form).  

The primary purposes of field and/or professional experience for the advanced candidate are: 

1. To require candidates actively to research and analyze the curriculum, content, and instructional 
strategies used in P-12 schools to provide appropriate learning experiences for all students; 

2. To observe and display the professional dispositions and ethical behavior required of highly 
effective educators and school leaders; 

3. To encourage advanced candidates to develop and refine teaching practices and leadership skills 
through continuous reflection as they relate to P-12 students from a variety of cultural and ability 
backgrounds; and 

4. To provide formative and summative assessment data relating to candidates‘ progression in their 
development as professional educators and school leaders as they become proficient in the 
Kentucky Teacher Standards – Advanced Level, and master the knowledge and skills appropriate 
to their advanced program. 

Candidates seeking P-12 LBD (additional) certification are required to complete an extensive 90-hour field 
experience (EDUG 612) working with students with disabilities in addition to a professional experience 
(EDUG 613) where they will be supervised as they actively teach students with disabilities. Candidates 
seeking P-12 Reading and Writing endorsement are required to complete a literacy practicum (LITR 670) 
as the capstone project for their program, including diagnostic assessment and intervention with P-12 
students.  Additionally, candidates in advanced programs may be assigned a variety of tasks/assessments 
to complete during their field placement or professional experience by course instructors or practicum 
supervisors. Integral to every field experience is reflective journaling, using Valli‘s (1997) types of reflection.  

Student Grievance Procedure 

 The Annsley Frazier Thornton School of Education (AFTSE) strives to ensure that each student 
(candidate) has a positive and successful experience in the course, degree or endorsement program in 
which he/she is enrolled.  In the event that a student has a concern or issue which he/she believes is not 
being addressed successfully, a student grievance procedure is in place to address such a concern.  
Procedures are as follows: 

Step 1:  The student (hereby referred to as candidate) first addresses in writing or in person the concern or 
grievance with the faculty/instructor (for course work concerns) or advisor (for programmatic concerns) in 
an effort to resolve the issue.   

Step 2:  If the issue is not revolved at this level (1), the candidate may present the concern or grievance to 
the program director or department chair of the candidate‘s program. If an instructor or advisor is involved, 
their participation in this next level is encouraged with the candidate and program director. 

Step 3:  If the issue is not resolved at this level (2), the candidate may present the concern or grievance to 
the associate dean and/or dean of the AFTSE.  The associate dean and/or dean may request the 
participation of other involved parties (Steps 1 & 2) as well in the decisions regarding the candidate‘s 
concern. 
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Step 4:  If the issue is not resolved at this level (3), the candidate may appeal the decision of the associate 
dean and, ultimately, the dean to the Vice-President for Academic Affairs.   

Additional Procedures 

 A candidate may request that the program director, department chair, or associate dean be present 
in the initial conversation with faculty or the advisor. 

 The faculty or advisor may request that the program director, department chair, or associate dean 
be present in the initial conversation with the candidate once he/she is apprised of the concern. 

 A written record of all meetings and correspondence relative to the candidate‘s concern is 
maintained for student grievances that move to Step 2 or beyond, with documentation of the 
resolution. 
These documents are housed in the dean‘s office in a binder of student (candidate) 
grievances to assure fairness and consistency in the procedures for addressing student 
grievances. 

 Beginning Fall 2011, each AFTSE course syllabus will contain a brief statement about the AFTSE 
student grievance procedure, directing students to more explanation in the Advising, Benchmarks, 
and Data Handbook for Initial Certification (ABD) and the Advising, Anchors, and Data Handbook 
for Advanced Programs (AAD), as follows: 
―If an issue or concern about this course or your performance arises, please confer with 
your instructor first. If the issue cannot be resolved with your instructor, you may elect to 
confer with the department chair or program director. Concerns should be taken to the 
Dean‘s office only after meeting with the department chair or program director first.‖ 

 Candidates may access the AFTSE policy in the ABD or the AAD, and the university‘s policy in the 
online University Course Catalog. 

 

Program Advising 

Candidates in the MAED program or Rank I program are assigned a faculty advisor at the beginning of their 
program. The advisor maintains a candidate folder with the original curriculum contract of the candidate‘s 
program, a candidate transcript, a record of advising conferences, copies of assessments such as the 
Professional Growth Plan, any correspondence with the candidate or other professionals, and Disposition 
Intervention Plans (where applicable). Candidate folders are kept in locked cabinets in the graduate records 
area.  

Candidates are required to see their faculty advisor regularly to register for courses and to maintain 
satisfactory progress in their programs. Advisors are the main conduit for monitoring overall candidate 
progress and providing feedback to candidates on that progress. 

Entrance requirements, course work, and required assessments vary depending on the candidate‘s 
program, however there are some assessments common to all programs.  The following chart details the 
significant program components at each transition point: 

TABLE 3. MASTER OF ARTS IN EDUCATION AND RANK I ASSESSMENT COMPONENTS 
 

Component 
TP 1: Admission 

to Program 

TP 2: Mid-point 
Review of Core 
Requirements 

TP 3: Exit from 
Program 
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University entrance requirements for MAED (baccalaureate 
degree from accredited institution; 2.75 on 4.0 scale overall 
GPA for all undergrad coursework; 3.0 GPA in undergrad 
major; satisfactory scores on GRE or other approved exam; 
recommendations, official transcripts from all higher ed 
institutions attended; teacher certification at program level 
of application; TOEFLiBT if applicable for English as second 
language applicants) Note:  MAED in Teacher Leadership 
requires current teaching position. 

x   

University entrance requirements for Rank I (valid 
professional teaching certificate; written professional 
development plan; recommendations from current principal 
and supervisor; GRE, TOEFLiBT if applicable for English as 
second language applicants) 

x   

Aggregate University entrance requirements as a 
Bellarmine factor* 

x   

Professional Growth Plan (PGP) including self-
assessments** 

x x x 

Faculty recommendation(s) x               x x 

Maintenance of appropriate GPA (3.0 cum on 4.0 scale) x x x 

Successfully completed benchmarks/anchor assessments  x x 

Teaching dispositions institutional assessment 
(with remediation as appropriate)*** 

x x x 

Teaching dispositions self-assessment*** x x x 

Successful completion of all required coursework  x x 

Field experience evaluations/practicum completion (where 
applicable) 

 x x 

Successful completion of Capstone Project   x 

 
*Bellarmine Factor is an aggregate score combining minimum guidelines for GRE, GMAT, and LSAT scores and  

 Major GPA + Cum GPA and GRE scores = 1400 

 Major GPA + Cum GPA and GMAT scores = 1000 

 Major GPA + Cum GPA and LSAT scores = 750 
**Self-assessments may include a technology screening, a Kentucky Teacher Standards (Advanced Level) self-assessment, and 
reflection on the Professional Code of Ethics for Kentucky School Certified Personnel. 
***MAED and Rank I in Teacher Leader have dispositions assessments at TP 1 and TP 3 

Faculty advisors use the candidate‘s program curriculum contract as a guide to the advising process 
relative to the sequence of courses, movement through transition points, and satisfactory progress. 
Curriculum contracts are included as follows: 

 MAED in Reading and Writing (P-12)  (Page 14) 

 MAED in Learning and Behavior Disorders (P-12) (additional certification)  (Pages 16, 18) 

 MAED in Teacher Leadership (P-12)  (Page 20) 

 Rank I in Reading and Writing (P-12)  (Page 22) 

 Rank I in Learning and Behavior Disorders (P-12) (additional certification)  (Pages 24, 26) 

 Rank I in Teacher Leadership (P-12)  (Page 28) 

 Rank I – Individualized Planned Program in Curriculum and Instruction  (Page 30) 
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 Advising Conference Notes Record  (Page 32) 

 
Bellarmine University Curriculum Contract 

Annsley Frazier Thornton School of Education – Master of Arts in Education 
with Endorsement in Reading and Writing (P-12) 

 
Candidate: ________________________________________ID #______________________ 
 
I.  Program of Studies:  This contract states the requirements for all candidates seeking a 
Master of Arts degree in Education with an Endorsement in Reading and Writing (P-12). 
 

I. Graduate Core Requirements: 15 credit hours 
Course                 Title Hrs     Semester Comp. Grade 
EDUG 601  Research Methodology¹  (TP1Anchor: Research Proposal) 3 _______________ _____ 
EDUG 672  Dynamic Teacher Leadership¹ (TP1 #1, 2, 3, 4, 6) 3 _______________ _____ 
EDUG 644  Teacher Leadership for Equity in Schools and the    

 Community 
3 _______________ _____ 

EDUG 636  Advanced Curriculum Methods (TP3 Anchor: 
    Standards Based Unit of Study) 

3 _______________ _____ 

EDUG 648  Technology Across the Curriculum (TP3 Anchor: Webpage    
 Design  for Content Enhancement) 

3 _______________ _____ 

 
II. Specialization Requirements: 21 credit hours 
Course         Title Hrs.    Semester Comp. Grade 
LITR 
621 

Strategic Reading and Writing²  3 _______________ _____ 

LITR 
622 

Emergent Literacy 3 _______________ _____ 

LITR 
625 

Theory & Politics of Reading 3 _______________ _____ 

LITR 
627 

Teaching Writing: A Workshop Approach 3 _______________ _____ 

LITR 
645 

Academic Literacy 3 _______________ _____ 

LITR 
663 

Diagnostic Reading³ (TP2 Anchor: Assessment Case 
Study) 

3 _______________ _____ 

LITR 
670 

Literacy Leadership & Practicum4  (TP3 #1, 2, 3; 
Anchor: Webpage Design; Anchor: Standards Based Unit 
of Study; Anchor: Practicum) 

3 _______________ _____ 

NOTES: 

¹EDUC 601 & 672 are taken concurrently                       ³Prerequisite is LITR 622 
²Prerequisites are LITR 622 and LITR 663                      4Admission to LITR 670 requires completion of LITR 621, 622, 626, 627, 645, & 663 
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Candidate’s Signature   Date              Graduate Advisor’s Signature               Date 

 
 
 
 
 
 
 
 

 

Anchors & Forms for TP1 Completed Anchors & Forms for TP2 Completed 
1. Dispositions Self-Assessment (672) 
2. Dispositions Institutional-Assessment (672) 
3. Professional Growth Plan (672) 
4. Kentucky Teacher Standards Self Assessment 
(672) 
5. Anchor: Research Proposal (601) 
6. Technology Screening Computer Experience and  
    NET*T Profile (672) 

_________ 
_________ 

1. Assessment Case Study (663) 
2. Dispositions Self-Assessment 
   (663) 

________ 
________ 

    
Anchors & Forms for TP3 – End of 
Program 

Completed   

1. Dispositions Self-Assessment (670) _________ 4. Anchor: Webpage Design (648) ________ 
2. Professional Growth Plan (670) _________ 5. Standards Based Unit of Study 

(636) 
_______ 

3. Dispositions Institutional Assessment (670) _________ 6. Anchor-Practicum (670) ________ 

Exit Requirements for MA with Endorsement in Reading and Writing (P-12) 
1.  Minimum GPA of 3.67 in all literacy related coursework 
2.  Successful completion of Supervised Practicum and exit interview 
All students seeking a Master’s degree must maintain a 3.0 GPA throughout the Master’s program and successfully complete a LITR 670. To receive the 
endorsement in reading and writing P-12, students must maintain a minimum of 3.67 in all literacy related coursework and successfully pass the supervised 
practicum (LITR 670) and exit interview.  Any changes to this contract must meet the curriculum guidelines for the certification sought and be approved by 
Bellarmine University’s School of Education. 
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Bellarmine University Curriculum Contract 

Annsley Frazier Thornton School of Education 

 Master of Arts in Education with Additional Certification in Learning & Behavior Disorders P-12 

Eligible candidates must hold a valid Elementary Education degree or license 

Candidate: _______________________________________     ID #:_____________________________________________ 

 

Benchmarks for TP 1 

  

 

 

 

Dispositions Self-Assessment 

 Completed 

 

 

Professional Growth Plan     

 

Course 

 

Hours 

  

Title 

 

Semester Completed 

_____ EDUG  601  3  Research Methods for School Leaders  

_____ EDUG  644 3  Teacher Leader for Equity in Schls/Comm  

_____ EDUG  672  3  Dynamic Teacher Leadership  

_____ EDUG  636  3  Advanced Curriculum & Methods  

_____ EDUG  648  3  Technology Across The Curriculum  

_____ LITR    663  3  Diagnosis of Read Difficulties  

 

Benchmarks for TP 2 – Midpoint  

  

Completed (w/Advisor) 

  

 

Core Course Benchmarks 

    

Dispositions Self-Assessment     

Institutional Dispositions Assessment     

Professional Growth Plan     

 

Specialization Requirements for LBD Certification  

                                                                                                                    

_____  SPED 510                             3       Nature and Needs of Students with LBD                  ________________ 

_____  SPED 515                             3       Speech and Language Development  & Culture       ________________ 

_____  SPED 520                             3       Special Education Transitions                                   ________________ 

_____  SPED 540                             3       Educational Measurements                                        ________________ 

_____  SPED 525                             3       Methods for Students with LBD I                             ________________ 

_____  SPED 526                             3       Methods for Students with LBD II                           ________________ 

_____  EDUG 612                            3       Advanced Field Placement                                        ________________ 

_____  EDUG 613                            3       Advanced Professional Placement                             _________________ 

 

 

Benchmarks for TP 3 

(Exit from Program) 

  

Completed (w/Advisor) 

  

 

Culminating Project (613) 

  

_________ 

  

Dispositions Self-Assessment  _________   

Institutional Dispositions Assessment  _________   

PGP 

*Praxis II Exams     (0353 and 0542 OR   

                                   0543) 

 _________ 

_________ 

  

 

This Contract represents the program of studies the advanced student expects to complete at Bellarmine University.  Any 

changes in this program must be approved by Bellarmine University’s School of Education. 

     

    

Candidate’s Signature                     Date                        Graduate Advisor’s Signature              Date 
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Admission Requirements:  Completed application including official college transcripts, educational autobiography, two 

recommendations, official GRE score report, copy of teaching credentials, official results of TOEFL or similar test where 

appropriate if English is second language.  Degree Requirements:  Minimum of 24 hours (of 30) of graduate credit earned in 

residence at Bellarmine; 3.0 on 4.0 scale GPA throughout program of studies; successful completion of all coursework, 

benchmarks, transition point requirements; successful completion of culminating project/experience; completion of all degree 

work within 6 years of applicant’s initial coursework. 

 

*Praxis test requirements are subject to change; contact KY Education Professional Standards Board (EPSB) for 

current testing requirements at www.epsb.ky.gov/. 
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Bellarmine University Curriculum Contract 

Annsley Frazier Thornton School of Education 

 Master of Arts in Education with Additional Certification in Learning & Behavior Disorders P-12 

Eligible candidates must hold a valid Middle or Secondary Education degree or license 

Candidate: _______________________________________     ID #:_____________________________________________ 

 

Benchmarks for TP 1 

  

 

 

 

Dispositions Self-Assessment 

 Completed 

 

 

Professional Growth Plan     

 

Course 

 

Hours 

  

Title 

 

Semester Completed 

_____ EDUG 601  3  Research Method for School Leaders  

_____ EDUG 644 3  Teacher Leader for Equity in 

Schls/Comm 

 

_____ EDUG 672  3  Dynamic Teacher Leadership  

_____ EDUG 648  3  Technology Across The Curriculum  

_____ LITR 545 3  Reading in the Content Areas  

 

Benchmarks for TP 2 – Midpoint  

  

Completed (w/Advisor) 

  

 

Core Course Benchmarks 

    

Dispositions Self-Assessment     

Institutional Dispositions Assessment     

Professional Growth Plan     

 

Specialization Requirements for LBD Certification  

                                                                                                                    

_____  Math 523                             4  Foundations of Mathematics                                       ________________ 

_____  SPED 510                            3  Nature and Needs of Children with LBD                   ________________ 

_____ SPED 515                             3   Speech and Language Development & Cultures       ________________ 

_____  LITR  535                            3   The Teaching of Reading                                           ________________ 

_____  SPED 530                            3   Teaming & Collaboration                                          ________________ 

_____  SPED 540                            3   Educational Measurement                                         ________________ 

_____  SPED 525                            3   Methods for Children with LBD I                             ________________ 

_____  SPED 526                            3   Methods for Children with LBD II                           ________________ 

_____  EDUG 612                           3  Advanced Field Placement                                         ________________ 

_____  EDUG 613                           3  Advanced Professional Placement                             ________________ 

 

 

Benchmarks for TP 3 

(Exit from Program) 

  

Completed (w/Advisor) 

  

 

Culminating Project (613) 

  

_________ 

  

Dispositions Self-Assessment  _________   

Institutional Dispositions Assessment  _________   

PGP 

*Praxis II Exams       (0353 and 0542   

                                           OR  0543)                                         

 _________ 

_________ 

  

 

This Contract represents the program of studies the advanced student expects to complete at Bellarmine University.  Any 

changes in this program must be approved by Bellarmine University’s School of Education. 

     

    

Candidate’s Signature                     Date                        Graduate Advisor’s Signature              Date 
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Admission Requirements:  Completed application including official college transcripts, educational autobiography, two 

recommendations, official GRE score report, copy of teaching credentials, official results of TOEFL or similar test where 

appropriate if English is second language.  Degree Requirements:  Minimum of 24 hours (of 30) of graduate credit earned in 

residence at Bellarmine; 3.0 on 4.0 scale GPA throughout program of studies; successful completion of all coursework, 

benchmarks, transition point requirements; successful completion of culminating project/experience; completion of all degree 

work within 6 years of applicant’s initial coursework. 

 

*Praxis test requirements are subject to change; contact KY Education Professional Standards Board (EPSB) for 

current testing requirements at www.epsb.ky.gov/. 
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Bellarmine University Curriculum Contract  

Master of Arts in Education in Teacher Leadership (P -12) 

 
This Program of Studies leads to a Master’s Degree/Rank II Certification.  

 
Student: ________________________________________  ID #______________________ 
 
I. Program of Studies:  This contract states the requirements for all candidates seeking a Master of Arts in 
Education in Teacher Leadership (P-12).  
 
Complete Graduate Admission Packet   __________ 
(Application, GRE Scores, Appropriate GPA, Current Teaching Certificate, 2 Letters of Recommendation, Official 
Transcripts, Letter of Intent) 
 
II. Graduate Core Strand Requirements:   12 semester hours  

 
Course Title          Hrs.  Term Comp. Grade       
 
EDUG 601 Research Methodology for School Leaders 
                      (Prerequisite for Anchor 3: Research Proposal) 3  __________ _____ 
EDUG 672    Dynamic Teacher Leadership for Equity  
                      In Schools                                                                      3                   __________         _____ 
EDUG 644    Teacher Leadership for Equity in Schools and  

Community   3  __________ _____ 
EDUG 645 Teacher Leadership Practices in Academic Literacy 3  __________ _____ 
                                                                                     ____ 

12 hours 

 
Anchors & Assessments for Transition Point I 
Professional Growth Plan (EDUG 644)                     __________ 
Dispositions Self-Assessment (EDUG 672)                                  __________ 
Dispositions Institutional Assessment (EDUG 672)                    __________ 
Kentucky Teacher Standards Self-Assessment:  
                Advanced Level (EDUG 644)                                         __________  
Field Evaluation Form (EDUG 644)                                              __________ 
Technology Screening Computer Experience and  
                 And NETS*T Profile* (EDUG 672)                             __________ 
Prerequisite for Anchor 3: Research Proposal (EDUG 601)         __________ 
 
III.  Teacher Leadership Strand Requirements:  9 credit hours  

 
Course Title          Hrs.  Term Comp. Grade       
 
EDUG 670 School Improvement Through Assessment,  
 Evaluation and Data Analysis (Anchor Assessment 1) 3  __________ _____ 
EDUG 671 Teacher Leadership To Improve Student Achievement 3  __________ _____ 
EDUG 673 Teacher Leadership for Communities of Practice  
 (Anchor Assessment 2) 3  __________ _____ 
  ____ 
  9   hours 
 
IV.  Individual Professional Growth Strand Requirements:  6 credit hours 
 *Other courses may be substituted for this strand. 
       
EDUG 640 Individual Professional Development (P-12) for 
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 Teacher and Instructional Leadership 3  __________ _____ 
EDUG 641 Special Topics in Professional Development (P-12) 
 for Teacher and Instructional Leadership  3  __________ _____ 
                                                                                   _____ 
  6   hours 

 

*Course credit for the professional growth strand #IV, may be earned through professional development experiences, 
graduate coursework in pedagogy or content such as SPED 510 or 525,  LITR 622,  625,  627, etc.  The plan will be 
developed in collaboration with the advisor and the candidate and credit earned must meet the goals of the professional 
growth plan. Completion of this strand may occur at varied points in a candidate’s program.  
   

Anchors & Assessments for Transition Point 2 
Professional Growth Plan (Midpoint) (EDUG 671)        __________ 
Anchor Assessment 1 (EDUG 670)                                  __________  
Anchor Assessment 2 (EDUG 673)                                  __________  
                
V.  Capstone Experience in Teacher Leadership Requirement:  3 credit hours 
Candidates select one option for their capstone project. 
 
EDUG 697   Applying Research to Practice  
 Capstone: Anchor Assessment 3             3   __________ _____ 
           or 
EDUG 699    Capstone: Master’s Thesis in Education 
                      Anchor Assessment 3                                                     3                    __________        _____ 

                                                                                        ____ 
                                                                                           3   hours 
Anchors & Assessments for Transition Point 3 
Professional Growth Plan Final Summary (EDUG 697 or 699)    _________ 
Dispositions Self-Assessment (EDUG 697 or 699)                       __________ 
Institutional Dispositions Assessment (EDUG 697 or 699)         __________ 
Kentucky Teacher Standards Self-Assessment:  
                Advanced Level  (EDUG 697 or 699)                             __________  
Field Evaluation Form (where applicable)                                      __________ 
Anchor Assessment 3 (Capstone EDUG 697 or EDUG 699)         __________ 
 

 Comments: 
 

 

 

 

 

 
All students seeking a Master’s degree in Teacher Leadership must successfully complete 30 hours of graduate coursework 
including a Capstone Project, which candidates select from the following options: Action Research Project, National Board 
Certification Project or Master’s Thesis.  There is no Praxis requirement for the Teacher Leadership Endorsement.   
 
Any changes to this contract must meet the curriculum guidelines for the certification sought and be approved by Bellarmine 
University’s School of Education. 
 

 
Candidate’s Signature           Date            Graduate Advisor’s Signature                     Date 
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Bellarmine University Curriculum Contract 

Annsley Frazier Thornton School of Education  

Rank I Endorsement in Reading and Writing (P-12) 

 
 
Candidate: _______________________________________ ID #______________________ 

Entrance Requirements:  Valid professional teaching certificate; professional development plan; 

recommendations (2); GRE; TOEFL or related measure of English proficiency; official 

transcripts of all undergraduate and graduate credits from accredited institution. 
 
I.  Program of Studies:  This contract states the requirements for all candidates seeking an 
Endorsement in Reading and Writing (P-12) leading to a Rank I – 30 hours total. 
 

I. Graduate Core Requirements: 3 credit hours 
Course                 Title Hrs  Semester Comp. Grade 
LITR 535    The Teaching of Reading  (candidate may have 

equivalent of this course) 
3 _______________ _____ 

TP1: Dispositions Self-Assessment  _______________  
 Dispositions Institutional Assessment    _______________  

 Professional Growth Plan  _______________  
 KY Teacher Standards Self-Assessment  _______________  
Completed after 6 course hours (LITR 622; 663 ) 
 
 
II. Specialization Requirements: 21 credit hours 
Course         Title Hrs. Semester Comp. Grade 
LITR  
621 

 Strategic Reading and Writing1 (TP2) 3 _______________ _____ 

LITR 
622 

 Emergent Literacy 3 _______________ _____ 

LITR 
626 

Theory & Politics of Reading 3 _______________ _____ 

LITR 
627 

Teaching Writing: A Workshop Approach 3 _______________ _____ 

LITR 
645 

Academic Literacy 3 _______________ _____ 

LITR 
663 

Diagnostic Reading2 (Anchor: Case Study) 3 _______________ _____ 

LITR 
670 

Literacy Leadership & Practicum  (TP3 Anchor: 
Practicum) 

3 _______________ _____ 

NOTES: 
1Prerequisites are LITR 622 and LITR 663 
2Prerequisite is LITR 622 
4Admission to LITR670 requires completion of 18 hours of Specialization Requirements (LITR 621, 622, 626, 627, 645, & 663) 
  
TP2:  Revision of Professional Growth Plan                                _____________ 
          Successful Completion of Coursework   (12 hours)            _____________   
          Anchor Assessment(s)                                                          _____________ 
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Advisor Signature for TP2:      __________________________    Date:  _____________        
                                                               

    
I understand that I must satisfy these requirements successfully to receive an endorsement in Reading and Writing, P-
12. 

___________________________    __________    __________________________    ________ 

Candidate’s Signature                          Date                Advisor’s Signature                         Date 

    
    
III. Additional Requirements for 
Completion of Rank I required  
Hours – 6 hours total  
 
The following are recommended: 

 EDUG 601 Research 

Methodology for School 

Leaders                             ____ 

 EDUG 636  Advanced 

Curriculum Methods        ____ 

 EDUG 640  Individual    

Professional Development (P-

12) for Teacher and 

Instructional Leadership   ____ 

 EDUG 641 Special Topics in 

Professional Development (P-

12) for Teacher and 

Instructional Leadership   ____ 

 
 
 
   

 

   

    
Anchors & Forms for TP3 – End of 
Program 

   Completed   

1. Dispositions Self-Assessment                _________   
2. Professional Growth Plan      _________   
3. Benchmark Assessment(s)                             _________   
4. Dispositions Institutional     
    Assessment                      
5. Successful Practicum   
 

    _________ 
        
   _______ 

 
 
 
 
 

 

Exit Requirements for Endorsement in Reading and Writing (P-12) 
1.  Minimum GPA of 3.67 in all literacy related coursework 
2.  Successful completion of Supervised Practicum and exit interview 
To receive the endorsement in reading and writing P-12, students must maintain a minimum of 3.67 in all literacy related coursework and successfully pass 
the supervised practicum (LITR 670) and exit interview.  Any changes to this contract must meet the curriculum guidelines for the certification sought and be 
approved by Bellarmine University’s School of Education. 
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BELLARMINE UNIVERSITY CURRICULUM CONTRACT 

P-12 Learning and Behavior Disorders Dual Additional Certification Program  

Candidate: ___________________________     ID# _________________________ 
1. The candidate must meet the academic admission criteria for the Master of Arts in Education or Master of 

Arts in Teaching program at Bellarmine University. 

2. The candidate must hold a valid Kentucky Certification for Grades 5-9 or 8-12, or be concurrently 

enrolled in the MAT Middle/Secondary program. 
3. This certification program can be part of a planned Rank I Program. 

 

Middle and Secondary Candidates 

Course Requirements 

Credit 

Hours 

Undergraduate or 

Graduate Course 

Taken/Equivalent 

Graduate 

Courses to Be 

Taken 

 

  MAT 509   Classroom Management 

Strategies 

 

3 

 (MOD I or 

equivalent) 

  
  MAT 545     Reading in the Content Areas 

 
3 

 (MOD IV or 

equivalent) 

 

  MAT 610  Parents, School and Community  

 

3 
 (MOD II, if 

applicable) 

 

  SPED 510   Nature & Needs of Students 

with LBD 

 

3 

  

 

  SPED 515   Speech & Language 

Development and Culture 

 

3 

  

 

SPED 525   Methods and Procedures for 

Students with LBD I 

 

3 

  

  SPED 526   Methods and Procedures for 

Students with LBD II 
3   

   

  SPED 530   Teaming and Collaboration      3 
  

 
 

  SPED 540   Education Measurements 

 

3 
  

 

  EDUG 612  Advanced Field Placement 

 
3 

 

 (Prior to MOD 

V; if 

applicable) 
MAT 450  Professional Semester (if MAT) 

    OR 
  EDUG 613  Advanced Professional 

Placement (if hold general educ. certification) 

 

3 

 (MOD V; MAT 

only) 

 

LITR   535  Teaching of Reading      3 
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 Math 101 & 102      or 

 Math 523     Foundations of Mathematics 
4 

  

Total Hours Required: 31(40*)   
**Praxis Exams Required:    0353 and 0542  OR 

                                               0543 (9/11 – 8/12) 
   

 

Note:  Candidates who have certification in one or more categories of Special Education from another state 

will be required to take coursework in SPED 510, 525, and 526 depending upon previous coursework and 

classroom experience with children and youth in the four categories included in the LBD P-12 certification:  

Learning Disabilities, Mild Mental Disability, Emotional and Behavior Disorders, and Other Health Impaired. 

*40 hours if candidate is concurrently enrolled in MAT program 

**Praxis test requirements are subject to change; contact KY Education Professional Standards Board (EPSB) for 

current testing requirements at www.epsb.ky.gov. 
                                                                

______________________     _______  _______________________   _______ 

Candidate Signature    Date      Advisor Signature        Date 

 

Entrance Requirements:  Valid professional teaching certificate; professional development plan; completed 

application with recommendations (2); GRE; TOEFL or related measure of English proficiency; official transcripts 

of all undergraduate and graduate credits from accredited institution. 

 
Continuous Assessment Requirements 
 

Transition Point 1 

Documents Course 
Connection to KY Teacher 

Standards (Adv. Level) 

Dispositions Assessments 
1st 3-6 credit hours (SPED 510; 
515) 

1 - 10 
 

Professional Growth Plan (PGP) Upon admission) 7, 9  

Discussion and approval to continue by grad committee    

 

Transition Point 2 

Benchmark/Anchor Projects Course 
Connection to KY Teacher 

Standards (Adv. Level) 

Transcript for completion of 15 credit hours Upon completion of coursework 1 - 10  

Dispositions Assessments SPED 525 or after 12 credit hours 1 - 10  

PGP Revised SPED 525 or after 12 credit hours 1 - 10  

Discussion and approval to continue by grad committee    

 
Transition Point 3 

Culminating Assignments Course/Track 
Connection to KY Teacher 

Standards (Adv. Level) 

Culminating Prof. Experience Evaluation(s) EDUG 613 (LBD certification) 1 - 10  

Dispositions Assessments EDUG 613 1 - 10  

PGP EDUG 613 1 - 10  

Praxis II Exams EDUG 613 1 - 10  

Exit from program (all requirements met)    

 

 

 

http://www.epsb.ky.gov/
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BELLARMINE UNIVERSITY CURRICULUM CONTRACT 

P-12 Learning and Behavior Disorders Dual Additional Certification 

Candidate:  _____________________________      ID# _____________________ 

1. The candidate must meet the academic admission criteria for the Master of Arts in 

Education or Master of Arts in Teaching program at Bellarmine University. 

2. The candidate must hold a valid Kentucky Certification for Grades P-5 or be 

concurrently enrolled in the MAT Elementary program. 
3. This certification program can be part of a planned Rank I Program. 

 

Elementary Candidates 

Course Requirements 

Credit 

Hours 

Undergraduate or 

Graduate Course 

Taken/Equivalent 

Graduate 

Courses to Be 

Taken 
 

  MAT 501/550  Curriculum Design/Field 

 

3 
 (MOD I-IV 

or equivalent) 

 

  MAT 520   Foundations of Elementary Education 

 

3 
 (MOD I 

or equivalent) 

  

  SPED 510   Nature & Needs of Students with LBD 

 
3 

  

 

  SPED 515   Speech & Language Development and 

Culture 

 

3 

  

 

   SPED 520 Special Education Transitions: Early 

Childhood through Early Adulthood 

 

3 

  

 

SPED 525   Methods and Procedures for Students 

with LBD I 

 

3 

  

  SPED 526  Methods and Procedures for Students 

with LBD II 
      3   

 

 SPED 540   Education Measurements 

 
3 

  

 

  EDUG 612  Advanced Field Placement 

 

3 

 

 (Prior to MOD 

V, if applicable) 

MAT 650  (Professional Semester (if MAT) 

     OR  
  EDUG 613  Advanced Professional Placement  (if 

certification in general educ.) 

 

3 

 (MOD V; MAT 

only) 

Total Hours Required: 30   
*Praxis Exams Required:    0353 and  0542 

                                    OR  0543 (9/11-8/12) 
   

 
Note:  Candidates who have certification in one or more categories of Special Education from another state will be 

required to take coursework in SPED 525, 526 and 510, depending upon previous coursework and classroom 
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experience with children and youth in the four categories included in the LBD P-12 certification:  Learning 

Disabilities, Mild Mental Disability, Emotional and Behavior Disorders, and Other Health Impaired. 

 

 

_________________________  _______    ________________________   ________ 

Candidate Signature       Date          Advisor Signature       Date 

 
*Praxis test requirements are subject to change; contact KY Education Professional Standards Board (EPSB) for 

current testing requirements at www.epsb.ky.gov. 

  
Entrance Requirements:  Valid professional teaching certificate; professional development 

plan; completed application with recommendations (2); GRE; TOEFL or related measure of 

English proficiency; official transcripts of all undergraduate and graduate credits from accredited 

institution. 

 

Continuous Assessment Requirements 
 

Transition Point 1 

Documents Course 
Connection to KY Teacher 

Standards (Adv. Level) 

Dispositions Assessments 
1st 3-6 credit hours (SPED 510; 
515; 520) 

1 - 10 
 

Professional Growth Plan (PGP) Upon admission) 7, 9  

Discussion and approval to continue by grad committee    

 

Transition Point 2 

Benchmark/Anchor Projects Course 
Connection to KY Teacher 

Standards (Adv. Level) 

Transcript for completion of 15 credit hours Upon completion of coursework 1 - 10  

Dispositions Assessments SPED 525 or after 12 credit hours 1 - 10  

PGP Revised SPED 525 or after 12 credit hours 1 - 10  

Discussion and approval to continue by grad committee    

 
Transition Point 3 

Culminating Assignments Course/Track 
Connection to KY Teacher 

Standards (Adv. Level) 

Culminating Prof. Experience Evaluation(s) EDUG 613 (LBD certification) 1 - 10  

Dispositions Assessments EDUG 613 1 - 10  

PGP EDUG 613 1 - 10  

Praxis II Exams EDUG 613 1 - 10  

Exit from program (all requirements met)    

 

 

 

http://www.epsb.ky.gov/
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Bellarmine University Curriculum Contract  

Endorsement in Teacher Leadership (P -12) 

 
This Program of Studies leads to an endorsement in Teacher Leadership and Rank I certification.  

 
Student: ________________________________________ ID #______________________ 
 
I. Program of Studies:  This contract states the requirements for all candidates seeking an 
endorsement in Teacher Leadership (P-12).  
 
Complete Graduate Admission Packet   __________ 
(Application, Current Teaching Certificate, Official Transcripts, Letter of Intent) 
 
Benchmarks for Transition Point I 
Professional Growth Plan  (EDUG 644)  __________ 
Dispositions Self-Assessment (EDUG 672)  __________ 
Institutional Dispositions Assessment (EDUG 672 __________ 
KY Teacher Standards Self-Assessment (EDUG 644)         _____________ 

Field Evaluation Form (EDUG 644)                                           _____________ 

Technology Screening and NETS Profile (EDUG 672)     _____________ 

 
Course Title          Hrs.  Term Comp. Grade       
 
EDUG 644   Teacher Leadership for Equity in Schools and  

Community     (3)  __________ _____                                                                            
EDUG 670   School Improvement Through Assessment,  
 Evaluation and Data Analysis                              
                  (Anchor Assessment 1)                                      (3)             __________ _____ 
EDUG 671   Teacher Leadership To Improve Student  
                   Achievement                                                     (3)             __________ _____ 
EDUG 672   Dynamic Teacher Leadership                          (3)                       __________ _____ 
EDUG 673   Teacher Leadership for Communities of Practice  
 (Anchor Assessment 2)   (3)  __________ _____ 
  ____ 
     15   hours 
Benchmarks for Transition Point 2 
Professional Growth Plan  (Midpoint – updated EDUG 671)     __________    
Anchor Assessment 1  (EDUG 670                                                 __________  
Anchor Assessment 2  (EDUG 673)                                                __________   
          
II.Capstone Experience in Teacher Leadership Requirement:  3 credit hours 
Candidates select one option for their capstone project. 
 
EDUG 697  Applying Research to Practice  
 Capstone: Anchor Assessment        (3)       __________ _____ 

           or 
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      EDUG 699 Capstone: Master’s Thesis in Education    (3)       __________        ____ 

                    Anchor Assessment                                     ____ 

                                                                                       3   hours 

Benchmarks for Transition Point 3 
Professional Growth Plan Final Summary (EDUG 697 or 699)       __________ 
Dispositions Self-Assessment (EDUG 697 or 699)                   __________ 
Institutional Dispositions Assessment (EDUG 697 or 699)                 ____________ 

KY Teacher Standards Self-Assessment (EDUG 697 or 699)              __________ 
Anchor Assessment 3 (Capstone) (EDUG 697 or 699)                      __________  
 

III.Additional Required Courses for Completion of Rank I: Candidate must complete 12 hours of additional 
coursework from the following recommended list: (This may vary with the individual candidate in terms of 
coursework transferred into the Rank I program.) 

Course                     Title                             

EDUG 601           Research Methodology for School Leaders                             ____ 

EDUG 636           Advanced Curriculum Methods                                               ____ 

EDUG 640           Individual Professional Development (P-12)  

                             for Teacher and Instructional Leadership                                 ____ 

EDUG 641           Special Topics in Professional Development (P-12)  

                             for Teacher and Instructional Leadership                                 ____ 

LITR 645             Teacher Leadership Practices in Academic Literacy                ____ 
 

Comments: 

 

 

 

 

 

 All students seeking the Teacher Leadership Endorsement (P-12) must successfully complete 18 hours of designated coursework including a 
Capstone Project, which students will select from the following options: Action Research Project, National Board Certification Project or 
Master’s Thesis.  There is no Praxis requirement for the Teacher Leadership Endorsement.   

Any changes to this contract must meet the curriculum guidelines for the certification sought and be approved by Bellarmine University’s School 
of Education. 

 
 
Candidate’s Signature       Date        Graduate Advisor’s Signature                 Date 

 
 
Entrance Requirements:  Valid professional teaching certificate; professional development 

plan; completed application with recommendations (2); GRE; TOEFL or related measure of 

English proficiency; official transcripts of all undergraduate and graduate credits from accredited 

institutions. 
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Bellarmine University 

Annsley Frazier Thornton School of Education 

Rank I Programs 
 

School of Education Rank I Program Curriculum Contract 

Individualized Planned Program in Curriculum and Instruction 

 

 

Candidate’s Name                                                  Address                               Telephone Number 

 

Candidate’s Bellarmine ID Number                                                       Program Preparation Date 

   

Purpose of the Rank I Program (check the appropriate one): 

   

____ 1.  To improve professional competencies in relationship to the Kentucky Teacher 

Standards (Advanced Level); 

____ 2.  To extend the scope of professional competencies by completing an additional 

certification/endorsement*; 

____ 3.  Other  (Specify):_____________________________________________________ 

 

 

 

 

  

 

Courses/Experiences to be completed 

 

Semester Hours 

 

Completed 

 

__________________________ 

 

__________ 

 

____________________ 

 

___________________________ 

 

__________ 

 

____________________ 

 

___________________________ 

 

__________ 

 

____________________ 

 

___________________________ 

 

__________ 

 

____________________ 

 

___________________________ 

 

__________ 

 

____________________ 

 

___________________________ 

 

__________ 

 

____________________ 

 

___________________________ 

 

__________ 

 

____________________ 

 

___________________________ 

 

__________ 

 

____________________ 

 

___________________________ 

 

__________ 

 

____________________ 

 

___________________________ 

 

__________ 

 

____________________ 

   

Total Required Hours:  60 hours post BA including Master’s (15 hours completed at Bellarmine) 

Rationale for Program Design based on Prof. Growth Plan: 
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*If pursuing an additional endorsement/certification, a specific curriculum contract for that 

endorsement will apply. 

 

Entrance Requirements:  Valid professional teaching certificate; professional development 

plan; completed application with recommendations (2); GRE; TOEFL or related measure of 

English proficiency; official transcripts of all undergraduate and graduate credits from accredited 

institution. 

 

Continuous Assessment Requirements 

 

Transition Point 1:                                                      Date Completed: 

 Assessment of KTS (Adv. Level)                  __________________ 

 Dispositions Assessments                              __________________ 

 Professional Growth Plan                               __________________ 

 

Transition Point 2:  Mid-point Assessment 

 Update Prof. Growth Plan                              __________________ 

 Successful Completion of Coursework          __________________ 

(9 hours) 

 

Transition Point 3:  Exit from Program 

 Final Prof. Growth Plan                                 __________________ 

 Dispositions Assessments 

 Successful Completion of Coursework          __________________ 

(12+ hours) 

 

 

 

 

_____________________            ______________________ 

Candidate’s Signature    Date                                                      Advisor’s Signature     Date 
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Advising Conference Notes 
                                                        

Teacher Candidate:  ________________________________ 
 
Date of Conference:  ______________ 
_____________________________________________________________________________________________
_____________________________________________________________________________________________
_____________________________________________________________________________________________
_________ 
 
Candidate Signature ______________________ Advisor__________________________  
 
Date of Conference:  ______________ 
_____________________________________________________________________________________________
_____________________________________________________________________________________________
_____________________________________________________________________________________________
_________ 
 
Candidate Signature _______________________ Advisor__________________________ 
 
Date of Conference:  ______________ 
_____________________________________________________________________________________________
_____________________________________________________________________________________________
_____________________________________________________________________________________________
_________ 
 
Candidate Signature _______________________ Advisor__________________________ 
 
Date of Conference:  ______________ 
_____________________________________________________________________________________________
_____________________________________________________________________________________________
_____________________________________________________________________________________________
_________ 
 
Candidate Signature _______________________ Advisor__________________________ 

 
Date of Conference:  ______________ 
_____________________________________________________________________________________________
_____________________________________________________________________________________________
_____________________________________________________________________________________________
_________ 
 
Candidate Signature _______________________ Advisor__________________________ 

BELLARMINE 
UNIVERSITY 
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Date of Conference:  ______________ 
_____________________________________________________________________________________________
_____________________________________________________________________________________________
_____________________________________________________________________________________________
_________ 
 
Candidate Signature _______________________ Advisor__________________________ 
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       EPSB PROFESSIONAL CODE OF ETHICS FOR 
KENTUCKY CERTIFIED SCHOOL PERSONNEL 

KRS 161.028 requires that the Education Professional Standards Board develop a professional code of ethics. The Professional 
Code of Ethics for Kentucky Certified School Personnel, codified in 16 KAR 1:020, establishes the ethical standards for Kentucky 
certified school personnel and establishes that violation of the code may be grounds for revocation or suspension of Kentucky 
teacher/administrator certification. 

 
 
 
 
 
 
                  TO STUDENTS TO PARENTS TO EDUCATION PROFESSIONALS 

1. Shall provide students with 
professional education services in a 
nondiscriminatory manner and in 
consonance with accepted best practice 
known to the educator. 
2. Shall respect the constitutional rights 
of all students. 
3. Shall take reasonable measures to 
protect the health, safety, and emotional 
well-being of students. 
4. Shall not use professional 
relationships or authority with students 
for personal advantage. 
5. Shall keep in confidence information 
about students which has been obtained 
in the course of professional service, 
unless disclosure serves professional 
purposes or is required by law. 
6. Shall not knowingly make false or 
malicious statements about students or 
colleagues. 
7. Shall refrain from subjecting students 
to embarrassment or disparagement. 
8. Shall not engage in any sexually 
related behavior with a student with or 
without consent, but shall maintain a 
professional approach with students. 
Sexually related behavior shall include 
such behaviors as sexual jokes; sexual 
remarks; sexual kidding or teasing; 
sexual innuendo; pressure for dates or 
sexual favors; inappropriate physical 
touching, kissing, or grabbing; rape; 
threats of physical harm; and sexual 
assault. 

1. Shall make reasonable effort to 
communicate to parents information 
which should be revealed in the interest 
of the student. 
2. Shall endeavor to understand 
community cultures and diverse home 
environments of students. 
3. Shall not knowingly distort or 
misrepresent facts concerning 
educational issues. 
4. Shall distinguish between personal 
views and the views of the employing 
educational agency. 
5. Shall not interfere in the exercise of 
political and citizenship rights and 
responsibilities of others. 
6. Shall not use institutional privileges 
for private gain, for the promotion of 
political candidates, or for partisan 
political activities. 
7. Shall not accept gratuities, gifts, or 
favors that might impair or appear to 
impair professional judgment, and shall 
not offer any of these to obtain special 
advantage. 

1. Shall exemplify behaviors which 
maintain the dignity and integrity of the 
profession. 
2. Shall accord just and equitable 
treatment to all members of the 
profession in the exercise of their 
professional rights and responsibilities. 
3. Shall keep in confidence information 
acquired about colleagues in the course 
of employment, unless disclosure serves 
professional purposes or is required by 
law.  
4. Shall not use coercive means or give 
special treatment in order to influence 
professional decisions. 
5. Shall apply for, accept, offer, or assign 
a position or responsibility only on the 
basis of professional preparation and 
legal qualifications. 
6. Shall not knowingly falsify or 
misrepresent records of facts relating to 
the educator‘s own qualifications or 
those of other professionals. 

I, the undersigned, do hereby confirm that I have read, understand and agree to adhere to the ESPB Education Professional Standards Board 
CODE OF ETHICS as outlined above.  I further acknowledge that this document will become part of my permanent and professional file, and 
will be revisited at various times during my professional education and beyond. 

___________________________________________________________     ______________________                 
Signature                                          Date 

CERTIFIED SCHOOL PERSONNEL IN THE COMMONWEALTH: 
1. Shall strive toward excellence, recognize the importance of the pursuit of truth, nurture democratic citizenship, and safeguard 

the freedom to learn and to teach. 
2. Shall believe in the worth and dignity of each human being and in educational opportunities for all. 
3. Shall strive to uphold the responsibilities of the education profession, including the following obligations to students, to 

parents, and to the education profession. 
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Creating a Benchmark/Anchor Project in LiveText 
 

The process to create and submit a Benchmark is accessible 24 hours a day within your LiveText account. 
Select the appropriate blue button at your Dashboard to review the creation and submission processes.  

 
 
Benchmark creation in LiveText begins within the LiveText course for which the Benchmark is to be 
completed.  The Benchmark project template is found within the course that you will submit the Benchmark.   
Each Benchmark template contains a descriptions page, a general description of the assignment and 
detailed directions. Please review the description and directions to ensure that you comprehend the 
expectations of the assignment. Clarify any misunderstandings with your course instructor.  
 

 
 

After you create your 
Benchmark/Anchor and for each 
time you need to access your 
Benchmark in LiveText you will 
need to access your work from the 

Active Documents tab at your 

Dashboard.DO NOT access your 
work within the courses tab ever 
again or you will create a new 
document.  

To submit your 
Benchmark/Anchor click the red 
colored ‗Submit Assignment‘ tab.  
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Form Completion in LiveText 
 
All teacher candidates for initial certification in the Annsley Frazier Thornton School of Education are required to complete a 
variety of forms, submitted through LiveText, in order to track individual candidate progress for use in program improvement. 
 
Forms are generally shared at the beginning and end of each semester and will be accompanied by notification via posted signs, 
and verbally from your course instructor and program advisor. 
 
Completing the Kentucky Teacher Standards Self Assessment in LiveText: 
 
LiveText edu solutions™ features a data management tool that enables faculty to create forms for any number of reasons (such 
as collecting survey information, mailing list, etc.). Follow the steps below to fill out the Kentucky Teacher Standards Self 
Assessment forms using the LiveText edu solutions™ forms tool. 

 
1. Select Forms tab..  
2. Click the Take Form link that corresponds with the Kentucky Teacher Standards Self Assessment form.  
3. Fill out the form questions thoroughly and completely. 
4. Review your input for accuracy. 
5. Click the Save if you wish to save the inputs you have if you plan to the complete the form at a later date. 
6. Click Submit Form if you when you have reviewed the data for accuracy and have completed your input. Please be 

careful to click the Submit Form button only once. 
7. After a moment‘s hesitation you will see a thank you statement informing you that the form submission is complete.  

 
After you complete the Kentucky Teacher Standards Self Assessment it should be ‗linked‘ to your Professional Growth Plan. 
 

1. Open your Professional Growth Plan 
2. Open the ‗Self Assessment‘ page; by clicking on the corresponding button from the left hand column. 
3. Click on the ‗edit‘ link that corresponds to the Kentucky Teacher Standards Self Assessment Results heading. 
4. Use the ‗Form‘ drop down menu to find and highlight the Kentucky Teacher Standards Self Assessment. 
5. Click ‗Save‘ 

 
You should see the data from your Kentucky Teacher Standards Self Assessment displayed on your Self Assessment page. 
 
Completing the Teaching Dispositions Self Assessment in LiveText: 
 
LiveText edu solutions™ features a data management tool that enables faculty to create forms for any number of reasons (such 
as collecting survey information, mailing list, etc.). Follow the steps below to fill out the Teaching Dispositions Self Assessment 
form using the LiveText edu solutions™ forms tool. 

 
1. Select Forms tab.  
2. Click the Take Form link that corresponds with the Teaching Dispositions Self Assessment form.  
3. Complete the demographic questions thoroughly and completely. 
4. Each standard has two questions;  

 With the first, set your level of accomplishment to date; novice, apprentice, proficient, distinguished; the text 
describes valuing statements that can be associated with the standard 

 The second asks you to provide a brief rationale for your level of accomplishment; the text describes 
behaviors that could be used to operationalize the value statements from the prior question 

5. Fill out the form questions thoroughly and completely. 
6. Review your input for accuracy. 
7. Click the Save if you wish to save your inputs and plan to return to complete the form at a later date. 
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8. Click Submit Form when you have reviewed the data for accuracy and have completed your input. Please be careful 
to click the Submit Form button only once. 

After a moment‘s hesitation you will see a thank you statement informing you that the form submission is complete. 
 
Completing the Teaching Dispositions Institutional Assessment in LiveText: 
 
LiveText edu solutions™ features a data management tool that enables faculty to create forms for any number of reasons (such 
as collecting survey information, mailing list, etc.). Follow the steps below to fill out the Teaching Dispositions Institutional 
Assessment form using the LiveText edu solutions™ forms tool. 

 
1. Select Forms tab. 
2. Click the Take Form link that corresponds with the Teaching Dispositions Institutional Assessment form.  
3. Complete the demographic questions thoroughly and completely. 
4. Notice that the majority of this form‘s questions are shaded gray. These questions will be by faculty. 
5. You are not required to fill out the form questions shaded gray. 
6. Review your input for accuracy. 
7. Click the Save if you wish to save your inputs and plan to return to complete the form at a later date. 
8. Click Submit Form when you have reviewed the data for accuracy and have completed your input. Please be careful 

to click the Submit Form button only once. 
9. After a moment‘s hesitation you will see a thank you statement informing you that the form submission is complete. 

 
Completing the Graduate OR Undergraduate Field Evaluation & Record of Hours form in LiveText: 
 
LiveText edu solutions™ features a data management tool that enables faculty to create forms for any number of reasons (such 
as collecting survey information, mailing list, etc.). Follow the steps below to fill out the Graduate OR Undergraduate Field 
Evaluation & Record of Hours form using the LiveText edu solutions™ forms tool. 

 
1. Select Forms tab. 
2. Click the Take Form link that corresponds with the Graduate OR Undergraduate Field Evaluation & Record of Hours 

form.  
3. Fill out the form questions thoroughly and completely. 
4. Review your input for accuracy. 
5. Click the Save if you wish to save the inputs you have if you plan to the complete the form at a later date. 
6. Click Submit Form if you when you have reviewed the data for accuracy and have completed your input. Please be 

careful to click the Submit Form button only once. 

After a moment‘s hesitation you will see a thank you statement informing you that the form submission is complete 
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Kentucky Teacher Standards Self-
Assessment, Advanced Level (completed in LiveText) 

1  Bellarmine Candidate's ID Number  

 
Find this number on your Bellarmine ID card 

2  Bellarmine Candidate's Social Security Number  

 
3  Bellarmine Candidate's First Name  

 
4  Bellarmine Candidate's Last Name  

 
5  Program  
Select each that apply 

Rank I   

Master of Arts (MA)  
Master of Arts in  (MA)  

 
6  Certification Area  

Elementary  
Middle  

Secondary  
7  Certification Content Areas (enter all) 

 

 
  

8  Transition Point  

I  
II  

III - Exit and Certification/Endorsement  
9  Kentucky Teacher Standard 1: The Teacher Demonstrates Applied Content 

Knowledge  
The teacher demonstrates a current and sufficient academic knowledge of 

certified content areas to develop student knowledge and performance in 
those areas.  

Distinguished (extensive)  
Proficient (adequate)  

Apprentice (some)  
Novice (limited)  

 
10 Kentucky Teacher Standard 1.1: Communicates concepts, processes, 
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and knowledge.  Advanced-Level Performance, Accurately and effectively 

communicates an in-depth understanding of concepts, processes, and/or 
knowledge in ways that contribute to the learning of all students. 

Distinguished (extensive)  
Proficient (adequate)  

Apprentice (some)  
Novice (limited)  

 
11 Kentucky Teacher Standard 1.2: Connects content to life experiences of 

student. Advanced-Level Performance, Effectively connects content to 
students’ life experiences including, when appropriate, prior learning in the 

content area or other content areas. 
Distinguished (extensive)  

Proficient (adequate)  
Apprentice (some)  

Novice (limited)  

 
12 Kentucky Teacher Standard 1.3: Demonstrates instructional strategies 

that are appropriate for content and contribute to student learning. 
Advanced-Level Performance, Consistently uses instructional strategies that 

are appropriate for content and contribute to the learning of all students. 
Distinguished (extensive)  

Proficient (adequate)  
Apprentice (some)  

Novice (limited)  
 

13 Kentucky Teacher Standard 1.4: Guides students to understand content 

from various perspectives. Advanced-Level Performance, Regularly guides 
students to understand content from appropriate diverse, multicultural, or 

global perspectives. 
Distinguished (extensive)  

Proficient (adequate)  
Apprentice (some)  

Novice (limited)  
 

14 Kentucky Teacher Standard 1.5: Identifies and addresses students’ 
misconceptions of content. Advanced-Level Performance, Consistently 

anticipates misconceptions related to content and addresses them by using 

appropriate instructional practices. 
Distinguished (extensive)  

Proficient (adequate)  
Apprentice (some)  

Novice (limited)  
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15  Kentucky Teacher Standard 2: The Teacher Designs and Plans Instruction  

The teacher designs/plans instruction that develops student abilities to 
use communication skills, apply core concepts, become self-sufficient 

individuals, become responsible team members, think and solve problems, 
and integrate knowledge. 

Distinguished (extensive)  
Proficient (adequate)  

Apprentice (some)  
Novice (limited)  

 
16 Kentucky Teacher Standard 2.1: Develops significant objectives 

aligned with standards. Advanced-Level Performance, Develops 
challenging and appropriate learning objectives that are aligned with 

local/state/national standards and are based on students’ needs, interests 
and abilities. 

Distinguished (extensive)  

Proficient (adequate)  
Apprentice (some)  

Novice (limited)  
 

17 Kentucky Teacher Standard 2.2: Uses contextual data to design 
instruction relevant to students. Advanced-Level Performance, Plans and 

designs instruction that is based on significant contextual and pre-
assessment data. 

Distinguished (extensive)  
Proficient (adequate)  

Apprentice (some)  
Novice (limited)  

 
18 Kentucky Teacher Standard 2.3: Plans assessments to guide 

instruction and measure learning objectives. Advanced-Level 

Performance, Develops well-designed assessments that align with learning 
objectives, guide instruction, and measure learning results. 

Distinguished (extensive)  
Proficient (adequate)  

Apprentice (some)  
Novice (limited)  

 
19 Kentucky Teacher Standard 2.4: Plans instructional strategies and 

activities that address learning objectives for all students. Advanced-Level 
Performance , Plans a learning sequence using instructional strategies and 

activities that build on students’ prior knowledge and address learning 
objectives. 

Distinguished (extensive)  
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Proficient (adequate)  

Apprentice (some)  
Novice (limited)  

 
20 Kentucky Teacher Standard 2.5: Plans instructional strategies and 

activities that facilitate multiple levels of learning. Advanced-Level 
Performance, Plans a learning sequence using strategies and activities 

that foster the development of higher-order thinking. 
Distinguished (extensive)  

Proficient (adequate)  
Apprentice (some)  

Novice (limited)  
 

     21 Kentucky Teacher Standard 3: The Teacher Creates and Maintains 
Learning Climate The teacher creates a learning climate that supports the 

development of student abilities to use communication skills, apply core 

concepts, become self-sufficient individuals, become responsible team 
members, think and solve problems, and integrate knowledge. 

Distinguished (extensive)  
Proficient (adequate)  

Apprentice (some)  
Novice (limited)  

 
22 Kentucky Teacher Standard 3.1: Communicates high expectations. 

Advanced-Level Performance, Consistently Sets significant and challenging 
behavioral and learning expectations for all students and communicates 

confidence in their ability to achieve those expectations. 
Distinguished (extensive)  

Proficient (adequate)  
Apprentice (some)  

Novice (limited)  

 
23 Kentucky Teacher Standard 3.2: Establishes a positive learning 

environment. Advanced-Level Performance, Maintains a fair, respectful, and 
productive classroom environment conducive to learning. 

Distinguished (extensive)  
Proficient (adequate)  

Apprentice (some)  
Novice (limited)  

 
24 Kentucky Teacher Standard 3.3: Values and supports student diversity 

and addresses individual needs. Advanced-Level Performance, Consistently 
uses appropriate and responsive instructional strategies that address the 

needs of all students. 
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Distinguished (extensive)  

Proficient (adequate)  
Apprentice (some)  

Novice (limited)  
 

25 Kentucky Teacher Standard 3.4: Fosters mutual respect between teacher 
and students and among students. Advanced-Level Performance, 

Consistently treats all students with respect and concern and actively 
encourages students to treat each other with respect and concern. 

Distinguished (extensive)  
Proficient (adequate)  

Apprentice (some)  
Novice (limited)  

 
26 Kentucky Teacher Standard 3.5: Provides a safe environment for 

learning. Advanced-Level Performance, Maintains a classroom environment 

that is both emotionally and physically safe for all students. 
Distinguished (extensive)  

Proficient (adequate)  
Apprentice (some)  

Novice (limited)  
 

     27 Kentucky Teacher Standard 4: The Teacher Implements and  
   Manages Instruction The teacher introduces/implements/manages  

   instruction that develops student abilities to use communication  
   skills, apply core concepts, become self-sufficient individuals,  

   become responsible team members, think and solve problems, and 
   integrate knowledge. 

  Distinguished (extensive)  
  Proficient (adequate)  

  Apprentice (some)  

  Novice (limited) 
   

 
 
  28 Kentucky Teacher Standard 4.1: Uses a variety of instructional  
  strategies that align with learning objectives and actively engage  

  students. Advanced-Level Performance, Consistently provides a  
  well-planned sequence of appropriate instructional strategies that  

  actively engage students in meeting learning objectives 
 Distinguished (extensive)  

 Proficient (adequate)  
 Apprentice (some)  

 Novice (limited) 
 

 29 Kentucky Teacher Standard 4.2: Implements instruction based on 
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 diverse student needs and assessment data. Advanced-Level  

 Performance, Implements instruction based on contextual  
 information and assessment data, adapting instruction to  

 unanticipated circumstances. 
 Distinguished (extensive)  

 Proficient (adequate)  
 Apprentice (some)  

 Novice (limited) 
 

 30 Kentucky Teacher Standard 4.3: Uses time effectively. Advanced- 
 Level Performance, Makes thoughtful choices about the  

 organization and implementation of both instructional and non- 
 instructional tasks to maximize time for student learning. 

Distinguished (extensive)  
Proficient (adequate)  

Apprentice (some)  

Novice (limited) 
           

31 Kentucky Teacher Standard 4.4: Uses space and materials  
effectively. Advanced- Level Performance, Makes optimal use 

of classroom space and uses a variety of instructional resources  
and technologies to enhance student learning. 

Distinguished (extensive)  
Proficient (adequate)  

Apprentice (some)  
Novice (limited) 

           
32 Kentucky Teacher Standard 4.5: Implements and manages  

 instruction in ways that facilitate higher order thinking.  
 Advanced- Level Performance, Consistently uses a variety of  

 appropriate strategies to facilitate higher-order thinking. 

Distinguished (extensive)  
Proficient (adequate)  

Apprentice (some)  
Novice (limited)         

  

     33 Kentucky Teacher Standard 5: The Teacher Assesses and  

 Communicates Learning Results the teacher assesses learning  
 and communicates results to students and others with respect to 

 student abilities to use communication skills, apply core concepts, 
 become self-sufficient individuals, become responsible team  

 members, think and solve problems, and integrate knowledge. 
 Distinguished (extensive)  

 Proficient (adequate)  
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 Apprentice (some)  

 Novice (limited)  
 

34  Kentucky Teacher Standard 5.1: Uses pre-assessments.  
Advanced- Level Performance, Consistently uses student baseline  

data from appropriate pre-assessments to promote the learning of  
 all students.  

Distinguished (extensive)  
 Proficient (adequate)  

Apprentice (some)  
Novice (limited)  

 
    35 Kentucky Teacher Standard 5.2: Uses formative assessments. 

    Advanced- Level Performance, Consistently uses appropriate  
    formative assessments to determine student progress, guide  

    instruction, and provide feedback to students. 

   Distinguished (extensive)  
   Proficient (adequate)  

   Apprentice (some)  
   Novice (limited)  

 
    36 Kentucky Teacher Standard 5.3: Uses summative assessments.  

    Advanced- Level Performance, Consistently uses appropriate  
    summative assessments aligned with the learning objectives to  

    measure student achievement. 
   Distinguished (extensive)  

   Proficient (adequate)  
   Apprentice (some)  

   Novice (limited)  
 

     37 Kentucky Teacher Standard 5.4: Describes, analyzes, and evaluates 

     student performance data. Advanced- Level Performance, Consistently  
     describes, analyzes, and evaluates student performance data to  

     determine student progress, identify differences among student groups,      
     and inform instructional practice. 

     Distinguished (extensive)  
     Proficient (adequate)  

     Apprentice (some)  
     Novice (limited)  

 
       38 Kentucky Teacher Standard 5.5: Communicates learning results to 

       students and parents. Advanced- Level Performance, Clearly     
       communicates to students and parents in a timely manner the evidence 

       of student performance and recommends future actions. 
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       Distinguished (extensive)  

       Proficient (adequate)  
       Apprentice (some)  

       Novice (limited)  
 

       39 Kentucky Teacher Standard 5.6: Allows opportunity for student self- 
       assessment. Advanced- Level Performance, Provides on-going  

       opportunities for students to assess and reflect on their own  
       performance in order to identify strengths and areas for future learning. 

       Distinguished (extensive)  
       Proficient (adequate)  

       Apprentice (some)  
       Novice (limited)  

 
      40 Kentucky Teacher Standard 6: The Teacher Demonstrates the  

      Implementation of Technology the teacher uses technology to support  

      instruction; access and manipulate data; enhance professional growth  
      and productivity; communicate and collaborate with colleagues, parents, 

      and the community; and conduct research. 
      Distinguished (extensive)  

      Proficient (adequate)  
      Apprentice (some)  

      Novice (limited) 
 

      41 Kentucky Teacher Standard 6.1: Uses available technology to design  
      and plan instruction. 6.1 Uses available technology to design and plan  

      instruction. Advanced- Level Performance, Uses appropriate technology  
      to design and plan instruction that supports and extends learning of all  

      students. 
      Distinguished (extensive)  

      Proficient (adequate)  

      Apprentice (some)  
      Novice (limited) 

 
     42 Kentucky Teacher Standard 6.2: Uses available technology to  

     implement instruction that facilitates student learning. Advanced- Level  
     Performance, Designs and implements research-based, technology- 

     infused instructional strategies to support learning of all students. 
     Distinguished (extensive)  

     Proficient (adequate)  
     Apprentice (some)  

     Novice (limited) 
 

    43 Kentucky Teacher Standard 6.3: Integrates student use of available  
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    technology into instruction. Advanced- Level Performance, Provides varied  

    and authentic opportunities for all students to use appropriate technology 
    to further their learning. 

    Distinguished (extensive)  
    Proficient (adequate)  

    Apprentice (some)  
    Novice (limited) 

 
   44 Kentucky Teacher Standard 6.4: Uses available technology to assess    

   and communicate student learning. Advanced- Level Performance, Uses  
   technology to assess student learning, manage assessment data, and  

   communicate results to appropriate stakeholders. 
   Distinguished (extensive)  

   Proficient (adequate)  
   Apprentice (some)  

   Novice (limited) 

 
  45 Kentucky Teacher Standard 6.5: Demonstrates ethical and legal use of   

  technology. Advanced- Level Performance, Provides and maintains a safe,  
  secure, and equitable classroom environment that consistently promotes  

  discerning and ethical use of technology. 
  Distinguished (extensive)  

  Proficient (adequate)  
  Apprentice (some)  

  Novice (limited) 
 

   
   

   46 Kentucky Teacher Standard 7: Reflects on and Evaluates Teaching and 
  Learning the teacher reflects on and evaluates specific teaching/learning  

  situations and/or programs. 

  Distinguished (extensive)  
  Proficient (adequate)  

  Apprentice (some)  
   Novice (limited) 

 
47 Kentucky Teacher Standard 7.1: Uses data to reflect on and evaluate 

student learning. Advanced- Level Performance, Uses formative and 
summative performance data to determine the learning needs of all 

students. 
Distinguished (extensive)  

Proficient (adequate)  
Apprentice (some)  

Novice (limited)  
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48 Kentucky Teacher Standard 7.2: Uses data to reflect on and evaluate 
instructional practice. Advanced- Level Performance, Uses performance data 

to conduct an in-depth analysis and evaluation of instructional practices to 
inform future teaching.  

Distinguished (extensive)  
Proficient (adequate)  

Apprentice (some)  
Novice (limited)  

 

49 Kentucky Teacher Standard 7.3: Uses data to reflect on and identify 
areas for professional growth. Advanced- Level Performance, Reflects on the 

evaluations of student learning and instructional practices to identify and 
develop plans for professional growth. 

Distinguished (extensive)  
Proficient (adequate)  

Apprentice (some)  
Novice (limited)  

 
 50 Kentucky Teacher Standard 8: Collaborates with 

Colleagues/Parents/Others the teacher collaborates with colleagues, parents, 
and other agencies to design, implement, and support learning programs 

that develop student abilities to use communication skills, apply core 
concepts, become self-sufficient individuals, become responsible team 

members, think and solve problems, and integrate knowledge. 

Distinguished (extensive)  
Proficient (adequate)  

Apprentice (some)  
Novice (limited)  

 
51 Kentucky Teacher Standard 8.1: Identifies students whose learning could 

be enhanced by collaboration. Advanced- Level Performance, Describes an 
on-going process for identifying situations in which student learning could be 

enhanced by collaboration. 
Distinguished (extensive)  

Proficient (adequate)  
Apprentice (some)  

Novice (limited)  
 

52 Kentucky Teacher Standard 8.2: Designs a plan to enhance student 

learning that includes all parties in the collaborative effort. Advanced- Level 
Performance, Designs a plan that involves parents, colleagues, and others in 

a collaborative effort to enhance student learning. 
Distinguished (extensive)  
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Proficient (adequate)  

Apprentice (some)  
Novice (limited)  

 
53 Kentucky Teacher Standard 8.3: Implements planned activities that 

enhance student learning and engage all parties. Advanced- Level 
Performance, Explains how the collaboration to enhance student learning has 

been implemented. 
Distinguished (extensive)  

Proficient (adequate)  
Apprentice (some)  

Novice (limited)  
 

54 Kentucky Teacher Standard 8.4: Analyzes data to evaluate the outcomes 
of collaborative efforts. Advanced- Level Performance, Uses appropriate 

student performance data to describe, analyze, and evaluate the impact of 

the collaborative activities on student learning and to identify next steps. 
Distinguished (extensive)  

Proficient (adequate)  
Apprentice (some)  

Novice (limited) 
 

    55 Kentucky Teacher Standard 9: Evaluates Teaching and Implement  
Professional Development t he teacher evaluates his/her overall 

performance with respect to modeling and teaching Kentucky's learning 
goals, refines the skills and processes necessary, and implements a 

professional development plan. 
Distinguished (extensive)  

Proficient (adequate)  
Apprentice (some)  

Novice (limited)  

 
 

56 Kentucky Teacher Standard 9.1: Self assesses performance relative to 
Kentucky’s Teacher Standards. Advanced-Level Performance, Thoroughly 

and accurately assesses current performance related to the Kentucky 
Teacher Standards and any school/district professional development 

initiatives. 
Distinguished (extensive)  

Proficient (adequate)  
Apprentice (some)  

Novice (limited)  
 

57 Kentucky Teacher Standard 9.2: Identifies priorities for professional 
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development based on data from self-assessment, student performance 

and feedback from colleagues. Advanced-Level Performance, Reflects on 
data from multiple sources (i.e., self-assessment, student performance, 

feedback from colleagues, school/district initiatives) and identifies priority 
areas for growth.  

Distinguished (extensive)  
Proficient (adequate)  

Apprentice (some)  
Novice (limited)  

 
58 Kentucky Teacher Standard 9.3: Designs a professional growth plan 

that addresses identified priorities. Advanced-Level Performance, Designs a 
clear, logical professional growth plan that addresses all priority areas. 

Distinguished (extensive)  
Proficient (adequate)  

Apprentice (some)  

Novice (limited)  
 

59 Kentucky Teacher Standard 9.4: Shows evidence of professional growth 
and reflection on the identified priority areas and impact on instructional 

effectiveness and student learning. Advanced-Level Performance, Shows 
clear evidence of the impact of professional growth activities on 

instructional effectiveness and student learning. 
Distinguished (extensive)  

Proficient (adequate)  
Apprentice (some)  

Novice (limited)  
 

  60 Kentucky Teacher Standard 10: Provides Leadership within     
 School/Community/Profession the teacher provides professional leadership 

 within the school. community, and education profession to improve student 

 learning and well-being. 
Distinguished (extensive)  

Proficient (adequate)  
Apprentice (some)  

Novice (limited)  
 

61 Kentucky Teacher Standard: 10.1 Identifies leadership opportunities that 
enhance student learning and/or professional environment of the school. 

Advanced-Level Performance, Identifies leadership opportunities within the 

school, community, or professional organizations to advance learning, 
improve instructional practice, facilitate professional development of 

colleagues, or advocate positive policy change; and selects an opportunity to 
demonstrate initiative, planning, organization, and professional judgment. 
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Distinguished (extensive)  

Proficient (adequate)  
Apprentice (some)  

Novice (limited) 
 

62 Kentucky Teacher Standard: 10.2 Develops a plan for engaging in 
leadership activities. Advanced-Level Performance, Develops a leadership 

work plan that clearly describes the purpose, scope, participants involved, 
timeline of events/actions, and plan for assessing progress and impact. 

Distinguished (extensive)  
Proficient (adequate)  

Apprentice (some)  
Novice (limited) 

 
63 Kentucky Teacher Standard: 10.3 Implements a plan for engaging in 

leadership activities. Advanced-Level Performance, Effectively implements 

the leadership work plan. 
Distinguished (extensive)  

Proficient (adequate)  
Apprentice (some)  

Novice (limited) 
 

64 Kentucky Teacher Standard: 10.4 Analyzes data to evaluate the results of 
planned and executed leadership efforts. Advanced-Level Performance, Uses 

data from the leadership effort to describe, analyze, and evaluate the impact 
on student learning. 

Distinguished (extensive)  
Proficient (adequate)  

Apprentice (some)  
Novice (limited) 
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MASTER OF ARTS IN EDUCATION or RANK I 

Teaching Dispositions Self or Institutional Assessment*  
 

Candidate:__________________________  Date:____________ Program Area: ______________________________________ 

□ Self Assessment   □ Institutional Assessment    □ Transition Pt. 1 □ Transition Pt. 3 

 
For self-assessment, determine a score based on the current level of understanding and/or performance for each of 
the standards and relevant teaching dispositions by circling the appropriate number for each item.  For institutional 
assessment, determine a score based on the current level of understanding and/or performance for each of the 

standards and relevant teaching dispositions indicated for a particular pathway.  A brief rationale for each rating is 
expected. 

 
4/Distinguished The candidate demonstrates excellent dispositional behaviors needed for effective teaching. 
3/Proficient The candidate demonstrates satisfactory dispositional behaviors needed for effective teaching. 
2/Apprentice The candidate needs to show improved dispositional behaviors needed for effective teaching. 

1/Novice The candidate shows unsatisfactory dispositional behaviors needed for effective teaching. 
 
*Based upon the Kentucky Teacher Standards (Advanced Level)  

 
Knowledge and Skills (KY Teacher Standards – Adv.) Operational Behaviors:  The teacher leader. . . 
1.  Demonstrates Knowledge of Content:  The teacher 
leader… 

 Recognizes that subject-matter knowledge 
is not a fixed body of facts but is complex 
and ever-evolving; 

 Appreciates multiple perspectives and 
conveys to learners how knowledge is 
developed from the vantage point of the 
learner and prior experiences; 

 Understands the diverse, multi-cultural, 
and global nature of content. 

a) Effectively communicates an in-depth 
understanding of content in ways that 
contribute to the learning of all 
students; 

b) Uses various methods of inquiry to 
acknowledge students’ life experiences 
and prior learning; promotes 
appreciation of multicultural and global 
perspectives;  

c) Effectively addresses students’ 
misconceptions. 

Novice (1)                                            
Apprentice (2) 

 
Proficient (3) 

 
Distinguished (4) 

 

Rationale (Written evidence might include course work, anchor assessments, field and/or professional development 

experiences, etc.): 
 
 

 

 
Knowledge and Skills (KY Teacher Standards – Adv.) Operational Behaviors:  The teacher leader. . . 
2.  Designs and Plans Instruction:  The teacher leader… 

 Understands the need for well-defined 
learning objectives that are aligned with 
local/state/national standards as they 
relate to students’ needs; 

 Values the development of students’ 
critical thinking, independent problem-
solving, and performance capabilities; 

 Believes that assessments need to align 
with learning objectives, guide instruction, 

a) Plans and designs instruction based 
on pre-assessment data, aligning 
lesson/unit objectives with 
local/state/national standards and 
students’ needs; 

b) Develops lesson plans with activities 
that require application, synthesis, and 
evaluation; designs choices for 
performance-based assessments; 

c) Accepts assessment feedback from 
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and measure learning results. 

 

evaluators and students and makes 
necessary changes; exhibits flexibility, 
understanding that student learning 
guides instruction. 

 
Novice (1)                                            

Apprentice (2) 
 

Proficient (3) 
 

Distinguished (4) 
 

Rationale (Written evidence might include course work, anchor assessments, field and/or professional development 
experiences, etc.): 
 
 

 
 

Knowledge and Skills (KY Teacher Standards - Adv) Operational Behaviors:  The teacher leader. . . 
3.  Creates and Maintains Learning Climate:  The teacher 
leader… 

 Creates and supports a positive classroom 
community with high expectations for all 
learners; 

 Models enthusiasm and provides other 
forms of motivation; 

 Believes that all children can learn at high 
levels and persists in helping all children 
achieve success 

 Reflects sensitivity to community, family, 
and cultural difference; 

 Makes students feel valued for their 
potential as people and helps them learn to 
value each other; 

 Respects the privacy of students and 
confidentiality of information. 

 

a) Uses affirming language to demonstrate 
a belief in the ability of all students to 
succeed;  

b) Speaks with animation and sincerity; uses 
welcoming words and gestures with all 
students; supports positive behavior; 

c) Provides structure for extra academic  
assistance (tutoring, before or after  
school conferencing, extended  
deadlines, differentiated instruction);  
designs and implements individual  
behavior systems for students with  
special needs; 

d) Articulates expectations for respectful 
language and behavior; displays 
professional behavior that never includes 
violation of confidences; ensures that 
every student feels safe; 

e) Respects the whole child, addressing 
cognitive, emotional, social, moral, and 
physical needs. 

Novice (1)                                            
Apprentice (2) 

 
Proficient (3) 

 
Distinguished (4) 

 

Rationale (Written evidence might include course work, anchor assessments, field and/or professional development 

experiences, etc.): 
 
 
 

 

Knowledge and Skills (KY Teacher Standards – Adv.) Operational Behaviors:  The teacher leader. . . 
4.  Implements and Manages Instruction:  The teacher 
leader… 

 Values flexibility and reciprocity in the 
teaching process as necessary for adapting 
instruction to assessment data, student 
responses, and needs; 

 Understands the role of time and space 

a) Links learning to prior knowledge and 
real life experiences, adapting 
instruction to student needs based on 
assessment data; 

b) Manages time and classroom space 
effectively, engages all students 
equitably, paces lesson appropriately; 
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management to enhance instruction; 

 Understands the need for using a variety of 
instructional strategies and technologies to 
enhance learning; 

 Values high-order thinking and appropriate 
strategies to engage students in problem-
solving. 

 

c) Differentiates instruction for cultural 
           diversity, learning styles, and special 

needs; integrates knowledge across 
disciplines; guides social behavior and 
encourages and models collaborative 
behavior; 

     d)   Incorporates strategies to develop 
students’ thinking and problem-solving 
skills. 

Novice (1)                                            
Apprentice (2) 

 
Proficient (3) 

 
Distinguished (4) 

 

Rationale (Written evidence might include course work, anchor assessments, field and/or professional development 
experiences, etc.): 
 
 

 
 

Knowledge and Skills (KY Teacher Standards – Adv.) Operational Behaviors:  The teacher leader. . . 
5.  Assesses and Communicates Learning Results:  The 
teacher leader… 

 Uses students’ strengths as a basis for 
growth and their errors as an opportunity 
for learning, providing opportunities for 
students to assess their own performance; 

 Appreciates individual variation within 
each area of development and is 
committed to helping all students develop 
self-confidence and competence; 

 Values ongoing assessment as essential to 
the instructional process and recognizes 
that many different assessment strategies, 
accurately and systematically used, are 
necessary for monitoring and promoting 
student learning. 

a) Uses a variety of assessment tools, 
both formal and informal; 
systematically collects, maintains, and 
analyzes assessment data to identify 
areas of strength and areas for 
improvement; uses data analysis to 
develop additional areas of instruction; 

b) Uses multiple assessments to address 
diversity, learning styles, multiple 
intelligences, and special needs; uses 
rubrics and/or scoring guides to guide 
student learning; 

c) Uses analysis of ongoing assessment 
data to plan instruction and monitor 
student performance; understands that 
student learning increases when 
formative assessment is linked to 
lesson objectives and when summative 
assessment is linked to formative 
assessment. 

Novice (1)                                            
Apprentice (2) 

 
Proficient (3) 

 
Distinguished (4) 

 

Rationale (Written evidence might include course work, benchmark assessments, field experience, professional 
semester, etc.): 

 
 
 
Knowledge and Skills (KY Teacher Standards – Adv.) Operational Behaviors:  The teacher leader . . . 
6.  Demonstrates Implementation of Technology:  The 
teacher leader… 

 Commits to learning about and 

a) Utilizes hardware and software to 
communicate, enhance instructional 
activities, maintain assessment records, 
and investigate information; 
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implementing new technology to increase 
and extend the learning of all students. 

 

b) Seeks out and uses assistive and adaptive 
technological tools to increase student 
learning; 

c) Provides authentic opportunities for all 
students to use technology to enhance 
their learning; 

d) Teaches and models ethical and legal use 
of technology. 

Novice (1)                                            
Apprentice (2) 

 
    Proficient (3) 

 
Distinguished (4) 

 

Rationale (Written evidence might include course work, benchmark assessments, field experience, professional 
semester, etc.): 

 

 
 
Knowledge and Skills (KY Teacher Standards – Adv.) Operational Behaviors:  The teacher leader. . . 
7.  Reflects and Evaluates Teaching and Learning:  The 
teacher leader… 

 Commits to reflection, assessment, and 
learning as an on-going process; 

 Makes data-based decisions to determine 
the learning needs of all students; 

 Recognizes responsibility for engaging in 
and supporting appropriate professional 
practices for self and colleagues to inform 
future instruction. 

 

a) Assesses and analyzes lessons and uses 
data to make instructional changes; 

b) Accepts proactive critiques and 
assistance from school and university 
personnel and provides proactive 
critiques and assistance to school and 
university personnel; 

c) Uses performance data for in-depth 
analysis and evaluation of instructional 
practices. 

  Novice (1)                                     
Apprentice (2) 

 
Proficient (3) 

 
Distinguished (4) 

 

Rationale (Written evidence might include course work, benchmark assessments, field experience, professional 
semester, etc.): 
 
 

 

Knowledge and Skills (KY Teacher Standards) Operational Behaviors:  The teacher leader. . . 
8.  Engages in Professional Collaboration with 
Colleagues/Parents/Others:  The teacher leader… 

 Values the involvement of 
parents/families as partners in the 
education process; 

 Values planning, assessment, and data 
analysis as collegial activities; 

 Using coaching and mentoring skills, works with 
other professionals and community leaders to 
improve the overall learning environment for 
students. 

a) Interacts and consults with parents, 
school colleagues, and the community 
to initiate improved school climate and 
positively enhance student 
performance; 

b) Shares responsibilities, attends meetings 
and classes on time, follows established 
timelines, follows through and 
completes assigned or voluntary tasks 
with colleagues; 

c) Provides mentoring or coaching in the 
school community; exercises tolerance 
for others and their perspectives; uses 
productive conflict resolution skills 
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with parents/colleagues/others. 
 

Novice (1)                                            
Apprentice (2) 

 
Proficient (3) 

 
Distinguished (4) 

 

Rationale (Written evidence might include course work, benchmark assessments, field experience, professional 
semester, etc.) 

 
 
 

Knowledge and Skills (KY Teacher Standards – Adv.) Operational Behaviors:  The teacher leader. . . 
9.  Evaluates Teaching and Engages in Professional 
Development:  The teacher leader… 

 Commits to continuous learning and 
engages in professional discourse about 
subject matter knowledge and children’s 
learning of the discipline; 

 Commits to seeking out, developing, and 
continually refining practices that address 
the individual and collective needs of 
students; 

 Provides professional development for 
parents/colleagues/others. 

a) Develops and follows a long term 
professional  
growth plan; uses reflection to 
implement and revise growth plan; 

b) Subscribes to professional journals 
and/or organizations; uses technology or 
other media to keep current in field; uses 
professional networks and learning 
communities to refine instruction for 
individual or group needs; 

c) Uses research to improve practice in 
collaboration with 
parents/colleagues/others. 

Novice (1)                                            
Apprentice (2) 

 
Proficient (3) 

 
Distinguished (4) 

 

Rationale (Written evidence might include course work, portfolio development, field experience, student teaching, etc.): 

 
 
 
 

Knowledge and Skills (KY Teacher Standards – Adv.) Operational Behaviors:  The teacher leader. . . 
10.  Provides Leadership within 
School/Community/Profession:  The teacher leader… 

 Understands taking risks to improve the 
educational experience for all children; 

 Acts as a systemic change agent and 
advocates for students and their families; 

 Serves as a role model for 
students/colleagues/the profession/to the 
community; 

 Understands the importance of equity in 
education and the need for socially just 
practices for all; 

 Understands the foundational importance 
of the impact on student learning as the 
guiding force of instructional change. 

a) Actively participates in the political and 
policy-making decisions that affect 
education for all children; 

b) Demonstrates values, beliefs, attitudes, 
and actions that inspire others to higher 
levels of performance and evoke 
educational change; 

c) Demonstrates a personal and 
professional code of ethics; 

d) Treats people fairly, equitably, and with 
dignity and respect; 

e) Frames leadership efforts around 
impact on student learning and 
achievement. 

Novice (1)                                            
Apprentice (2) 

 
Proficient (3) 

 
Distinguished (4) 

 

Rationale (Written evidence might include course work, portfolio development, field experience, student teaching, etc.) 
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(For Institutional Assessment Use Only) 
 
 

Evaluator for Institutional Assessment_________________________________ Date_____________ 
 
Are there areas for intervention/remediation in the institutional assessment?    ____ Yes         ____ No  
  
Comments: 
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Annsley Frazier Thornton School of Education 
Candidate Dispositions Intervention Plan 

 
Candidates in the School of Education are expected to demonstrate effective 

teaching dispositions, as described in the Dispositions Self and Institutional 
Assessments and course syllabi.  Problems should first be addressed through 
discussion between the candidate and the appropriate instructor.  This signed 

document indicates that the candidate and a faculty member in the School of 
Education worked in collaboration to develop a specific plan intended to 
remediate ineffective teaching dispositions. 

  

Area for Intervention/Remediation: 

I will take the following actions to address this area for growth in my 
professional dispositions: 
 

 
 

 
 
 

 

I will provide the following evidence of the impact of my actions on my 

professional dispositions: 
 
 

 
 

 
Timeline for completion: 

 

Area for Intervention/Remediation: 

I will take the following actions to address this area for growth in my 
professional dispositions: 
 

 
 

 
 
 

 

I will provide the following evidence of the impact of my actions on my 

professional dispositions: 
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Timeline for completion: 

 
 
_____________________________                      _______________________________ 
Candidate                                                  Instructor 
_____________________________                       
Dean/Administrator (if applicable)                                                   
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Technology Screening on Computer Experience and NETS•T Profile*  
   
Name      Date   Section   

A. Circle the description that relates your degree of use of the software, tool or techniques below that are 
typical technology that is used in teaching and learning.  

1 = Never heard of   2 = Heard of but never used   3 = Use monthly or less    4 = Use weekly  
 

Traditional Tools and Techniques 1 2 3 4 

1. Word processing software  Never 

heard of 

Heard of but 

never used 

Use but not 

frequently 

Use frequently 

(weekly) 

2. Database software (e.g. Access; Filemaker) Never 

heard of 

Heard of but 

never used 

Use but not 

frequently 

Use frequently 

(weekly) 

3. Spreadsheet software (excel)  Never 

heard of 

Heard of but 

never used 

Use but not 

frequently 

Use frequently 

(weekly) 

4. Multimedia authoring (e.g. KidPix, 

HyperStudio) 

Never 

heard of 

Heard of but 

never used 

Use but not 

frequently 

Use frequently 

(weekly) 

5. Graphic Organizers (e.g. Inspiration, 

Kidspiration) 

Never 

heard of 

Heard of but 

never used 

Use but not 

frequently 

Use frequently 

(weekly) 

6. Presentation software (e.g PowerPoint,)  Never 

heard of 

Heard of but 

never used 

Use but not 

frequently 

Use frequently 

(weekly) 

7. Photo editing software (e.g. PhotoShop 

Elements, Gimp) 

Never 

heard of 

Heard of but 

never used 

Use but not 

frequently 

Use frequently 

(weekly) 

8. PDF creation software (e.g. Adobe Acrobat, 

PDF Creator) 

Never 

heard of 

Heard of but 

never used 

Use but not 

frequently 

Use frequently 

(weekly) 

9. E-mail  Never 

heard of 

Heard of but 

never used 

Use but not 

frequently 

Use frequently 

(weekly) 

10. File Transfer Protocol (FTP)  Never 

heard of 

Heard of but 

never used 

Use but not 

frequently 

Use frequently 

(weekly) 

11. Web browser (e.g. IE; Firefox,)  Never 

heard of 

Heard of but 

never used 

Use but not 

frequently 

Use frequently 

(weekly) 

12. Browser Plug-ins (e.g. Acrobat Reader; Flash 

Player; Quicktime, RealPlayer)  

Never 

heard of 

Heard of but 

never used 

Use but not 

frequently 

Use frequently 

(weekly) 

13. Web page editors (e.g. Dreamweaver, Nvu)  Never 

heard of 

Heard of but 

never used 

Use but not 

frequently 

Use frequently 

(weekly) 

14. HTML code Never 

heard of 

Heard of but 

never used 

Use but not 

frequently 

Use frequently 

(weekly) 

15. Audio capture  Never 

heard of 

Heard of but 

never used 

Use but not 

frequently 

Use frequently 

(weekly) 

16. Video capture  Never 

heard of 

Heard of but 

never used 

Use but not 

frequently 

Use frequently 

(weekly) 

17. Video editing software (e.g. iMovie; Windows 

Moviemaker)  

Never 

heard of 

Heard of but 

never used 

Use but not 

frequently 

Use frequently 

(weekly) 
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18. Digital Camera Never 

heard of 

Heard of but 

never used 

Use but not 

frequently 

Use frequently 

(weekly) 

19. Document Camera Never 

heard of 

Heard of but 

never used 

Use but not 

frequently 

Use frequently 

(weekly) 

20. Web Cam Never 

heard of 

Heard of but 

never used 

Use but not 

frequently 

Use frequently 

(weekly) 

21. PDA Never 

heard of 

Heard of but 

never used 

Use but not 

frequently 

Use frequently 

(weekly) 

22. Scanner 

 

Never 

heard of 

Heard of but 

never used 

Use but not 

frequently 

Use frequently 

(weekly) 

23. Electronic Whiteboard Never 

heard of 

Heard of but 

never used 

Use but not 

frequently 

Use frequently 

(weekly) 

24. Media Players  (MP3, iPod) Never 

heard of 

Heard of but 

never used 

Use but not 

frequently 

Use frequently 

(weekly) 

25. Web-based office applications  (Google Docs) Never 

heard of 

Heard of but 

never used 

Use but not 

frequently 

Use frequently 

(weekly) 

26. Blog (web log) Never 

heard of 

Heard of but 

never used 

Use but not 

frequently 

Use frequently 

(weekly) 

27. Wiki   Never 

heard of 

Heard of but 

never used 

Use but not 

frequently 

Use frequently 

(weekly) 

28. Social Networking (e.g. Facebook, My Space Never 

heard of 

Heard of but 

never used 

Use but not 

frequently 

Use frequently 

(weekly) 

29. Online photo sharing (e.g Flickr, Picasa) Never 

heard of 

Heard of but 

never used 

Use but not 

frequently 

Use frequently 

(weekly) 

30. RSS (Real Simple Syndication) Never 

heard of 

Heard of but 

never used 

Use but not 

frequently 

Use frequently 

(weekly) 

31. Podcast Never 

heard of 

Heard of but 

never used 

Use but not 

frequently 

Use frequently 

(weekly) 

32. Twitter  Never 

heard of 

Heard of but 

never used 

Use but not 

frequently 

Use frequently 

(weekly) 

33. Social Bookmarking Never 

heard of 

Heard of but 

never used 

Use but not 

frequently 

Use frequently 

(weekly) 

 



62 
 

 
 

B. IT 486 is designed to meet the National Educational Technology Standards for 
Teachers (NETS•T) revised and adapted by the International Society for Technology in 
Education (ISTE) in 2008. To help us understand where you currently stand in relation to 
these standards, please respond to the following items by circling the number that 
corresponds to the scale:   

1= Strongly Disagree, 2 = Disagree, 3 = Agree, 4 = Strongly Agree  

Facilitate and Inspire Student learning  

At this point in time, I am able to…  SD D A SA 

a. research and discuss ways students can use digital tools and 

resources to enhance creative and innovative thinking and to develop 

and express their understandings of knowledge and concepts.  

1 2 3 4 

b. develop technology based learning activities to engage students in 

critical thinking, creativity, and authentic problem solving centered 

on real world issues 

1 2 3 4 

c. demonstrate the use of collaborative tools to promote student 

reflection, planning, and creative thinking 

1 2 3 4 

d. research and identify strategies for facilitating knowledge 

construction and creative thinking in either face-to-face or virtual 

environments 

1 2 3 4 

Design and Develop Digital-Age Learning Experiences and Assessments 

At this point in time, I am able to…  SD D A SA 

a. explain how existing learning resources could be designed or adapted 

to include students' use of technology tools to research and collect 

information online and to create a digital product 

1 2 3 4 

b. research and discuss ways in which technology resources enable 

students to explore questions and issues of individual interest and to 

plan and manage related research 

1 2 3 4 

c. research and design learning activities that use digital tools and 

resources to address a variety of learning styles, work strategies, 

abilities, and developmental levels 

1 2 3 4 

d. elect examples of technology-based formative and summative 

assessments and demonstrate how they can be used to inform 

learning and teaching 

1 2 3 4 

Model Digital-Age Work and Learning 

At this point in time, I am able to…  SD D A SA 

a. select and use hardware and software best suited to particular 

learning experiences and plan student learning experiences that 

appropriately use these tools 

1 2 3 4 

b. explore and demonstrate digital tools and resources for 

communicating and collaborating with students and other 

stakeholders to share information and establish a connection between 

school and home environments 

1 2 3 4 

c. research and demonstrate effective use of digital resources for 

communicating with students, parents, and peers 

1 2 3 4 

d. identify and discuss the effective use of current and emerging tools 

and resources to locate, analyze, evaluate, and use information 

1 2 3 4 
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resources for research and learning 

 

 

Promote and Model Digital Citizenship and Responsibility 

a. research and apply effective practices for the safe, ethical, legal, and 

healthy use of technology and the responsible care and handling of 

hardware, software, and information resources 

1 2 3 4 

b. investigate issues related to equitable access and develop strategies 

for managing technology to address students' diverse learning styles 

and development levels 

1 2 3 4 

c. demonstrate digital etiquette and identify how social interactions can 

support student learning and responsible use of technology 

1 2 3 4 

 

d. demonstrate the use of communication and collaboration tools for 

developing students' awareness of various cultures 

1 2 3 4 

 

Engage in Professional Growth and Leadership     

a. explore and discuss attributes of local and global learning 

communities where teachers can explore creative applications of 

technology to improve student learning 

1 2 3 4 

b. identify and evaluate local and global visions of technology infusion, 

ways of participating in shared decision making and community 

building, and strategies for developing the technology skill of others 

1 2 3 4 

 

c. investigate and reflect on research and professional practice for using 

digital tools and resources to support student learning 

1 2 3 4 

 

d. identify strategies for contributing to the effectiveness, vitality, and 

self-renewal of the teaching profession and the school community 

1 2 3 4 

 

 

Section C. Please complete the following demographic information. 
 

1. To what teacher education program have you been admitted:    

 (e.g. ECE; Elem Ed; Secondary Education; Deaf Ed; Special Ed; Art Ed; Music Ed;)   

 

2. What is your Subject Area Major (e.g. Secondary: Science, Math; Music: General, Instrumental, 

Vocal; PK-K, PK-3)      

3. What alternative license are you pursuing?     (Science, Math, Sp. Ed) 

NA 

4. What semester do you begin your internship? Fall 2009      Fall  2010       Fall  2011    NA 

5. Do you have computer access at home:       NO  YES   

6. What is the computer platform that you use at home?  Windows     Mac Linux 

7. What system software do you use?     (XP; Vista; OSX, etc) 

 
8. What type of Internet  connection do you have at home?:  None   Dial-up   Broadband

   

 

9. What is your gender?     Male   Female     
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10. What is your age range?  21-25   26-30          31-35            

 

36-40        over 40        

 

*Used with permission of Blanche O'Bannon, Ed.D., University of Tennessee, 
bobannon@utk.edu. 
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MAED CANDIDATE PROFESSIONAL GROWTH PLAN WORKSHEET 

Directions:  This worksheet is to be completed in preparation for developing your Professional Growth Plan.  

The following documents should be reviewed: Self assessment on Kentucky Teacher 

Standards – Advanced Level,  Dispositions Self Assessment, Technology Screening, and 

Professional Code of Ethics. 

Section A: Identify Growth Area/s for Teacher Leadership 
Answer the following questions to identify one or more area/s for growth that will enhance your content 

knowledge and teacher leadership skills. 

1. Using information from your school professional growth plan, your students’ performance data, your 

leadership experience, and feedback from your principal, identify specific knowledge, skills and/or 

dispositions that should be the focus of this growth plan. 

Area/s for Growth:  __________________________________________________ 

2. Using information and feedback from your school’s improvement plan and based on your own leadership 

experience, identify additional knowledge, skills and/or dispositions that are aligned with your school’s goals 

and should be incorporated into this growth plan. 

Area/s for Growth:  __________________________________________________ 

3. Reflecting on your own self- assessment of your knowledge, skills and dispositions in relation to the 

Kentucky Teacher Standards (Advanced Level), the Professional Code of Ethics of Kentucky School 

Certified Personnel, your proficiency in incorporating technology into instruction, and your leadership 

experience, identify additional area/s for growth you will address in this plan. 

 Area/s for Growth:  __________________________________________________ 

Section B:  Prioritize Growth Areas for Teacher Leadership 

From the identified areas for growth, identify two or three priority areas that will most improve your 

ability to facilitate student learning, enhance your teacher leadership skills, and meet the Kentucky 

Teacher Standards (Advanced Level). 

 Priority Area 1: 

 Priority Area 2: 

 Priority Area 3: 
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INSTRUCTIONS FOR DEVELOPING YOUR TEACHER LEADERSHIP PROFESSIONAL GROWTH 

PLAN: 

Considering the context of your school, data about your students, your leadership experience, and 

the analysis of your self-assessment, develop a professional growth plan in the template provided. 

1. State your professional growth goals/objectives in measurable or observable terms. 

 Identify two or three goals/objectives to address your priority growth areas. 

 Determine how each goal/objective contributes to your growth as a teacher leader. 

 

 

2. Describe the actions you will take to accomplish your goals/objectives, including timelines for 

completion of each action. 

 Describe the actions you will take to increase your knowledge, skills and/or dispositions to 

accomplish your professional growth goals/objectives. 

 Explain how your plan addresses one or more EPSB themes (literacy and reading, diversity 

(including gifted and talented), closing the achievement gap, technology and/or assessment for 

learning). 

 Discuss how your plan addresses the relevant Kentucky Teacher Standards (Advanced Level) 

informed by your Kentucky Teacher Standards Self-Assessment.   

 
 
 
 

Determine evidence of successful completion of your Professional Growth Plan:  
 

Cite evidence you will use to assess attainment of your goals/objectives and expected impact of 
outcomes on student achievement and leadership development. 

 

 Identify indicators of leadership that will be demonstrated in the attainment of your goals/objectives. 

 

 Using Valli’s forms of reflection, analyze how your actions have positively impacted your growth as 

a teacher leader and your progress toward meeting Kentucky Teacher Standards (Advanced 

Level). 
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Cite evidence you will use to assess attainment of your goals/objectives and expected impact of outcomes on student 

achievement and leadership development. 
 
 
 
Explain how your Professional Growth Plan addresses EPSB themes, Kentucky Teacher Standards, Valli‘s forms of 
reflection and priority needs derived from your self-assessment, feedback from your principal, and connections to 
your school improvement plan. 
 
 
The Professional Growth Plan stated above has been reviewed and is appropriate for implementation beginning with the 
school year 

Priority Area/s for Growth: 
 
 
 
 
Professional Goals/Objectives:  

Action Plan and Timeline: 

Assistance/Resources Needed: 

 
             
Candidate Signature       Date 
 
             
Faculty Mentor Signature       Date 
 
             
School/District Partner Signature      Date 

INITIAL PROFESSIONAL GROWTH PLAN 
For MASTER OF ARTS IN EDUCATION IN TEACHER LEADERSHIP/ 

Rank I/ADVANCED PROGRAMS 
CANDIDATE NAME:       
SCHOOL NAME:        DATE: ___________ 

 

BELLARMINE UNIVERSITY 
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The following documents should be reviewed:  Self assessment on Kentucky Teacher Standards – 

Advanced-level, Disposition self and institutional assessments in preparation for completion of the midpoint 

review. 

Midpoint Progress:  
Describe progress toward attainment of your goals. 
 
 
 
 
 
 
Effects on P – 12 Students‘ Learning: 
Describe the impact on student performance derived from the implementation of your Professional Growth Plan. 
 
 
 
 
 
 
Development as a Teacher Leader: 
Describe evidence reflecting your growth as a teacher leader. 
 
 
 
 
 
 
 
Modification/ Adjustments to the Plan: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

MIDPOINT PROFESSIONAL GROWTH PLAN 
For MASTER OF ARTS IN EDUCATION/RANK I 

To be completed at Transition Point 2 
 

I verify that I personally engaged in these activities and that all information contained in this plan is accurate. 
             
Candidate Signature       Date 
 
             
Faculty Mentor Signature       Date 
 
             
School/District Partner Signature      Date 
 
 
 
Signatures of Faculty Mentor and School/District Partner indicate satisfactory midpoint completion of the 
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The following documents should be reviewed:  Self assessment on Kentucky Teacher Standards – 

Advanced-level,  Disposition self and institutional assessments, and Valli‘s forms of reflection. 

 
 
 
Final Results:  
Assess attainment of your goals using evidence cited in your plan.  
 
 
 
 
Effects on P – 12 Students‘ Learning: 
Analyze the impact on student performance derived from the implementation of your Professional Growth Plan. 
 
 
 
 
Development as a Teacher Leader: 
Describe evidence reflecting your growth as a teacher leader. 
 
 
 
 
 
Next Steps: 
Using Valli’s forms of reflection and your Self Assessment of the Kentucky Teacher Standards (Advanced level), 
summarize how your knowledge, skills and dispositions have changed relative to  your growth as a teacher leader, 
your progress toward meeting Kentucky Teacher Standards (Advanced Level) and your ability to impact student 
achievement. 

 
 

 

 

 

 

 

 
      

FINAL PROFESSIONAL GROWTH PLAN 
For MASTER OF ARTS IN EDUCATION/RANK I 

 
To be completed at Transition Point 3 at the end of the graduate program in consultation with the 

faculty mentor and school/district partner. 
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                                Bellarmine Lesson Plan Template 

 

School and district factors  
School information should include appropriate standardized tests and school planning 
goals as well as additional relevant data 
 

Name: Date:  

Age/Grade Level:  Major Content: 

Number of Students: Subject: 

Number of Students with IEP / 504 plan:  Lesson Length: 

Number of English Language Learners:  Unit Title (refer to curricular maps): 

Number of Gifted Students: Lesson Number and Title:  

Assistance 

Place a √ beside the phrase that describes the types of help available to you 
 
□ instructional assistant       □ parent volunteers           □ peer (student) tutors 
□ resource teachers              □ classroom teacher          □ other (please specify) 
 
Student Differences 
Indicate the number of students in each category below and briefly describe the needs of 
students in the categories noted 
 
   ESL:                                 # with IEPs:                                     # with 504 modifications: 
Title I:                                Gifted:                                              Other: 
 
Description of needs: 
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 Response to Intervention 
Tier 1 Interventions: 
 
Tier 2 Interventions: 
 
Tier 3 Interventions: 

 
Student Diversity 
Please describe any language, cultural and/or achievement/developmental level 
differences that create instructional concerns in your class: 

Patterns of Achievement 
Indicate the number of students for each pattern of achievement: 

□ Below grade level         □At grade level                   □ Above grade level 

Other classroom conditions 
Describe other classroom conditions (if any) including student demographics that have 
implications for teaching and what might be observed in your classroom: 
 
 
Implications for Instruction 
Determine ways you will address individual needs based on identified student 
differences. 

Context for lesson 
1. Explain how this lesson relates to the unit of study or your broad goals for 

teaching the topic: 
 
 
 

2. Describe the students’ prior knowledge of the content of the lesson:  

 
 
 

3. Identify critical student characteristics or attributes that affect student learning:  
 
 
 

4. Describe culturally responsive teaching strategies designed to address student 
characteristics: 
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Learning Objective(s) OR Learning Target(s) 
1. Number each objective or target 

 
2. Objectives/targets are to be student oriented, observable, measurable, varied 

in complexity and specify the content knowledge and/or skills that students 
will demonstrate at the end of this lesson 

 
Connections to Standards 

 Connect your lesson objectives/learning targets to appropriate National and/or 
Kentucky curricular standards.  

 Use no more than two or three connections.  
 Explain the way(s) that each objective/target is related to National and/or 

Kentucky curricular standards.  
 
 
 
Assessment Plan 
Using the tabular format below, describe the way each learning objective/target will be 
assessed formatively to determine student progress and the way you will modify 
instruction when necessary.  Describe any summative assessment to be used as a part of 
this lesson. Include copies of the assessment instruments and scoring criteria or rubrics.  

Objective / Assessment Organizer 

Objective  
Number 

Type of 
Assessment 

Description of Assessment 
Depth of Knowledge Level Adaptations and/or 

Accommodations 

Objective # 
Formative OR 
Summative  

For example, Open response, 
True False, Matching, Exit 
Slip, Anticipatory Guide, 
Document Based Question 

DOK 1 Recall 

DOK 2 Comprehension 

DOK 3 
Application/Analysis/Synthesis 

DOK 4 Evaluation 

 

For example, differentiated 
readability, guided notes, 
assistive technology, extra 
time     for two students 
with  IEP's  

           Objective #        

          Objective #     
 

Resources, media and technology 
 Include copies of the specific instructional materials used in the lesson 
 List equipment needed for the lesson.  
 If appropriate, list technology resources for the lesson including hardware, 

software and Internet URLs, and be sure to cite the sources used to develop this 
lesson.  

* If internet resources were used to develop this lesson cite those specific websites and/or 
materials in this section.   
 
Procedures 
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Chronologically list each instructional activity. Specify for each 
 Approaches to activate students’ prior knowledge 
 Estimated time for each activity 
 Student’s role in the activity 
 Formative Assessment as the assessments occur during the activity 
 Strategies within the activity that demonstrate differentiated instruction 

Lesson Analysis and Reflection 
 
ANALYZE AND EVALUATE YOUR LESSON WITHIN TWO DAYS OF TEACHING THE 
LESSON.  
 

1. Establish the levels of student performance for each learning objective/target. 
Attach rubrics, criteria or cut scores used in this determination. 

 
 

2. Go back to each learning objective/target.  Identify specific accomplishments or 
problems that the groups of students demonstrated for each learning 
objective/target.   

 
Learning  
Objective/Learning Target 
# 

Names of Students Below 
Criteria 

Names of Students Met 
Criteria 

   
   

 
3. Reflect on the following:  

a. Identify patterns or trends in student performance levels. 
b. Group students based on student performance levels. 

 
4. How can you now use these patterns and trends for planning the next lesson? 

 
a. For each category of students, plan specific differentiated instructional activities 

to move all students forward.   
b. Design corrective activities for reteaching the learning objective(s)/target(s) for 

students who did not meet the learning objective(s)/target(s).   
c. Design enrichment activities to extend learning for students who did meet the 

learning objective(s)/target(s).  
 

Student Group Corrective Activity Enrichment/Extension 
Activity 
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5. Describe the way(s) you plan to report or plan to communicate learning results to 
students and parents.  
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Lesson Plan  

Component 

       Competent  

         (3 points) 

  Developing 

    (2 points) 

      Beginning 

        (1 point) 

Demographic 

Section 

Complete Complete  Incomplete 

School and 

district 

factors  

 

Identification information 

includes standardized test data 

and school goals.  

Identification information 

includes standardized test data 

or school goals.   

Identification information is 

incomplete or unclear.  

Assistance 

 

Identification information is 

complete; includes roles for 

those assisting.  

Identification information is 

complete.  

Identification information is 

incomplete.  

Student 

Differences 

 

Identification information is 

complete; specific instructional 

needs are clearly identified. 

Identification information is 

complete; instructional needs 

are clearly identified. 

Identification information is 

incomplete; instructional 

needs are not clear. 

Response to 

Intervention 

 

Appropriate RTI instructional 

strategies are designed to meet 

the needs of students at each of 

the three levels; assessments 

are designed to collect data to 

determine student progression.  

Appropriate RTI instructional 

strategies are identified for each 

of the three levels. 

Inappropriate RTI 

instructional strategies are 

identified for the three levels 

or there is missing 

information. 

Student 

Diversity 

 

Identification of language, 

cultural, achievement or 

developmental levels is clear; 

instructional concerns are 

explained.  

Identification of language, 

cultural, achievement or 

developmental levels is clear; 

general reference(s) to 

instructional concern.  

Identification of language, 

cultural, achievement or 

developmental levels is 

unclear or not linked to 

instructional concern.  

Patterns of 

Achievement 

 

Each achievement level is 

identified. 

One achievement level is 

identified.  

Achievement levels are not 

identified.  

Other 

classroom 

conditions (if 

necessary) 

 

Description of student 

demographics and other factors 

that may impact teaching and 

learning are addressed and 

linked to instructional 

activities.   

Description of student 

demographics and other factors 

that may impact teaching and 

learning are minimally 

addressed.     

Description of student 

demographics or other 

factors that may impact 

teaching and learning are not 

addressed.   

Implications 

for 

Instruction 

Cohesive explanation of the 

ways that individual student 

needs will be addressed during 

instruction.  

Minimal explanation of the 

ways that individual student 

needs will be addressed during 

instruction. 

No explanation of the ways 

that individual student needs 

will be addressed during 

instruction. 

Context for 

lesson 

 

Explains several ways lesson 

relates to unit of study or your 

broad goals. 

 

Explains a way lesson relates to 

unit of study or your broad 

goals.  

Does not explain how lesson 

relates to unit of study or 

your goals.  

Bellarmine University 
Lesson Plan Rubric 
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Describes students’ prior 

knowledge of lesson’s content 

and instructional approaches 

used to activate prior 

knowledge during the lesson. 

Describes students’ prior 

knowledge of lesson’s content. 

Fails to describe students’ 

prior knowledge. 

Identifies critical student 

characteristics or attributes that 

affect learning. 

 

Identifies a student 

characteristic or attribute that 

affects learning. 

 

Does not identify student 

characteristics or attributes 

that may affect learning. 

 

Chooses appropriate culturally 

responsive teaching strategies 

and provides a rationale for 

impact upon student 

engagement and outcomes.  

Chooses appropriate culturally 

responsive teaching strategies.  

 

Chooses teaching strategies 

that fail to address cultural 

differences.  

 

Learning 

Objective(s) 

OR Learning 

Target(s) 

 

Each learning 

objective/learning target is 

stated clearly and measurably.  

Some learning 

objectives/learning targets are 

stated and are measurable.  

Learning objectives/ 

learning targets are unclear 

and/or not measurable or 

absent.  

Learners are able to determine 

expected content, skills or 

behaviors.  

 

Learners are able to determine 

most expected content, skills or 

behaviors.  

 

Learners are unable to 

determine expected content, 

skills or behaviors.  

 

Objectives are based upon 

applicable curricular standards.  

 

Most objectives are based upon 

curricular standards.   

 

Objectives are not based 

upon curricular standards.  

 

Each objective is achievable 

within the lesson timeframe.  

Some objectives are not 

achievable within the lesson 

timeframe.  

Objectives are not 

achievable within the lesson 

timeframe.  

The objectives are varied in 

cognitive level.  

The objectives are somewhat 

varied in cognitive level.  

 

Objectives are not varied in 

cognitive level.  

Objectives are modified for 

students with 504 plans and/or 

IEPs when necessary. 

Objectives are modified for 

students with 504 plans and/or 

IEPs when necessary. 

Objectives are not modified 

for students with 504 plans 

and/or IEPs when necessary. 

Connections 

to Standards 

 

Two or three clear connections 

are made to National and/or 

Kentucky Curricular Standards. 

One clear connection is made to 

National and/or Kentucky 

Curricular Standards. 

Connection to National 

and/or Kentucky Curricular 

Standards is unclear or 

lacking. 

Assessment 

Plan 

 

 

Each assessment item measures 

the intended learning objective/ 

target.   

 

Assessment items attempt to 

measures the intended learning 

objective/target.  

 

Assessment items do not 

measure the learning 

objectives/ targets.  

Assessment items are included 

with plan.   

 

Some assessment items are 

included with plan.  

 

Assessment items are not 

included or inappropriate. 

 

Assessment accommodations 

are varied and appropriate as 

specified by IEPs/504 plans. 

Assessment accommodations 

are appropriate as specified by 

IEPs/504 plans. 

Assessment 

accommodations do not 

meet IEPs/504 plans. 

Resources, 

media and 

technology 

 

All materials and resources 

including quantity and type 

(when necessary) are listed; 

complete listing of teacher 

and/or student technology. 

Most materials and resources 

are listed including quantity 

and type (when necessary); 

most teacher and/or student 

technology listed. 

Essential materials and 

resources not listed; 

incomplete or no listing of 

teacher and/or student 

technology. 
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Procedures 

 

Lists chronologically  each 

instructional activity. 

Lists each instructional activity. Fails to list each 

instructional activity.  

Denotes realistic time estimates 

for each activity. 

 

Denotes estimated time for 

each activity. 

 

Lacks estimated times for 

activities. 

 

Specifies student role in the 

activity. 

 

Specifies student role in the 

activity. 

 

States teacher’s role.  

 

Incorporates formative 

assessment(s) chronologically.  

 

Incorporates formative 

assessment(s).  

 

Lacks formative assessment.  

 

Differentiates instructional 

activities based on student 

differences.  

Differentiates instructional 

activities. 

Does not differentiate 

instructional activities.  

Varies instructional activities 

based on student differences.   

Varies instructional activities.   

 

Does not vary instructional 

activities.  

Engages each student in 

activities.  

Engages most students in 

activities. 

Engages few students in 

activities.  

Lesson 

Analysis and 

Reflection 

 

Specifies the levels of student 

performance for each learning 

objective/target.  

 

States levels of student 

performance for learning 

objective(s)/target(s).  

 

Fails to identify levels of 

student performance for 

learning 

objective(s)/target(s). 

 

Includes clear rubrics, criteria 

or cut scores.  

Includes rubrics, criteria or cut 

scores.  

Does not include rubrics, 

criteria or cut scores.  

Determines whether students 

met or did not meet the 

established criteria for each 

learning objective/target. 

 

Determines whether students 

met or did not meet the 

established criteria for most 

learning objective/target. 

 

Neglects to group students 

based on criteria. 

 

Identifies specific patterns or 

trends in student performance 

levels. 

 

Identifies some patterns or 

trends in student performance 

levels. 

 

Misidentifies patterns or 

trends in student 

performance levels. 

 

Addresses patterns and trends 

for planning the next lesson.  

 

Addresses patterns and trends.  

 

Disregards patterns or trends 

in student performance 

levels. 

Designs differentiated 

instructional activities for next 

lesson based on student 

differences.  

 

Designs differentiated 

instructional activities for the 

next lesson.  

 

Omits differentiated 

instructional activities for 

the next lesson. 
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Develops corrective activities 

for reteaching students who did 

not meet the learning 

objective(s)/target(s).  

 

Develops one corrective 

activity for reteaching students 

who did not meet the learning 

objective(s)/target(s).  

 

Neglects to develop 

corrective activities or does 

not link corrective activity to 

learning 

objective(s)/target(s).  

 

Creates enrichment activities to 

extend learning for students 

who did meet the learning 

objective(s)/target(s).  

 

Creates one enrichment activity 

to extend learning for students 

who did meet the learning 

objective(s)/target(s).  

 

Neglects to create 

enrichment activities or does 

not link corrective activity to 

learning 

objective(s)/target(s).  

 

Constructs a plan to 

communicate specific learning 

results to students and parents.  

Constructs a plan to 

communicate learning results to 

students or parents.  

Constructs inadequate plan 

to communicate learning 

results.  

 

Accommodati

ons 

Differentiated  

Instruction or 

Multiple 

Strategies 

Learner differences are 

addressed with varied, 

appropriate strategies that 

enable all students to show 

evidence of their learning; 

accommodations for students 

with special needs are stated 

clearly and meet specific needs 

reflected by IEPs. 

Learner differences are 

addressed so that students can 

show evidence of learning in 

more than one way; 

accommodations and specially 

designed instruction for 

students with special needs are 

determined by students’ IEPs. 

Learner differences are not 

addressed;  no variations, 

accommodations, and/or 

specially designed 

instruction for students with 

special needs are included to 

show evidence of learning. 

Mechanics Few or no spelling or 

grammatical errors are present. 

Some spelling or grammatical 

errors are present. 

Numerous spelling and/or 

grammatical errors distract. 

Overall 

Lesson Plan  

Evaluation 

Lesson plan is comprehensive, 

detailed, sensitive to students’ 

needs, and follows criteria in 

rubric. 

Lesson plan exhibits 

satisfactory characteristics as 

described in rubric; adheres to 

standards. 

Lesson plan does not 

incorporate adequate detail 

or clarity; essential 

components are missing; 

plan is not age or content 

appropriate; plan does not 

meet minimal standards. 

 

TOTAL POINTS POSSIBLE =  _____/ 

COMMENTS: 
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Bellarmine Teacher Candidate Name:   

                                        

Date: 

Task G 1 

 
1. Unit Title and Estimated Time for Completion: 

 

 

2. Rationale for Unit: 

 

 

3.    National/ Kentucky Curricular Standards: Identify Program of Studies, Core 

Content for Assessment 4.1, Kentucky Core Academic Standards and/or other 

relevant National Curricular Standards met within this unit. 

 

 

4. Learning Context and Implications: 

 

 

 

5. Essential Question Focus (Key Concepts/Big Issues): 

 

 

 

6. Statement of Objectives for the Unit and Levels for Student Performance 

(Complete the following table. Add more rows as necessary) 

7.  

 

Lesson # and 

Title 

Objective # DOK Level Assessment Items 

    

    

    

    

    

    

    

    

    

    
 

Bellarmine University 
Standards Based Unit of Study  
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TASK G-2   Outline of Daily Plans:  Unit Organizer 

 
1. Provide a clear and sequential daily outline for each day’s instruction in your 2-3 week unit.  

Be sure that your chronological list of all learning activities/procedures specifies the following: 

             

 Estimated time for each activity 

 Approaches to activate students’ prior knowledge 

 Student’s role in each activity 

 Formative assessment(s) listed whenever these assessments occur during activity 

 Strategies within an activity that demonstrate differentiated instruction 

 Description of student-to-student and/or student-to-teacher interactions 

 Students’ use of technology to achieve learning objectives 

 Accommodations to enable all students to achieve learning objectives 

 Specific instructional activities to meet IEP/504 plans when appropriate  

 

Lesson 

# 

Learning Objective 

Addressed 

Instructional 

Strategy/Activity 

Needed 

Adaptations 

Assessment 

     

     

     
 

Task H -  The Pre-Assessment Plan: Unit Level Pre-Assessment 
 

 

1. Pre-Assessment Plan:  Before the Unit 
 

Lesson # 

and Title 

Objective 

# 

DOK 

Level 

Pre-Assessment Item(s) 

(provide the specific 

question) 

Accommodations 

     

     

     

 

2. Formative Assessment Plan:  During the Unit 

 

 

 

 

 

Lesson # 

and Title 

Objective 

# 

DOK 

Level 

Pre-Assessment Item(s) 

(provide the specific 

question) 

Accommodations 
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3.  Post Assessment Plan:  Summative Assessment at the End of Unit 
 

Lesson # 

and Title 

Objective 

# 

DOK 

Level 

Pre-Assessment Item(s) 

(provide the specific 

question) 

Accommodations 

     

     

     

4. Student Self-Assessment Opportunities within Unit 

 

 

 

  5. Plan to Monitor Student Progress 

 

 

6. Assessment Accommodations or Adaptations 

 

 

Task I- Pre-Assessment Analysis 

 
 

1. Describe the patterns of student performance you found relative to each learning 

outcome.  (Attach tables, graphs or charts of student performance that allowed you to 

identify the patterns of student performance noted.) 

 

 

2. Describe how you used the analysis of your pre-assessment data in your design of the 

instruction. 

 
 

3. How did your awareness of achievement gap groups among your students influence your 

planning and instruction? 

 

Task J 1- Organizing and Analyzing the Results (Whole Class) 

 
Student Pre Post Gain/ 

Loss 

Objective: Mark with X if met Comments 

1 2 3 4 5 6 7 

            

            

            

            

            

            

            
 



82 
 

 
 

Summary:   

 

 

Task J-2     Organizing and Analyzing the Results (Diverse Learners) 
 

 

Student Pre Post Gain/ 

Loss 

Objective: Mark with X if met Comments 

1 2 3 4 5 6 7 

            

            

            

            

            

            

            

            

            
 

Summary:   

 

 

 

Task J-3  Reflecting on the Impact of Instruction 

 
1. How many students met all of the objectives you established for this body of 

instruction? How many students did not meet all objectives? Describe the 

performance of the identified gap groups(s) in your class. What factors contribute to 

their success/failure? 

 
2. Did those students who were unsuccessful in meeting all objectives demonstrate 

substantial gains in knowledge and skills as defined in the objectives? Were there 

students who demonstrated very little gain or negative gain (regression) from pre-

assessment to post-assessment? How would you explain the performance of these 

students? 

 
3. Select the learning objective on which your students were most successful based on 

your analysis of student learning. Provide two or more possible reasons for this 

success. 

 

4.   Select the learning objective on which your students were least successful based on 

your analysis of student learning. Provide two or more possible reasons for this lack 

of success. Describe what you would do differently to improve student performance as 

evidenced in samples of student work. 
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5. Since the conclusion of the instructional unit, what have you done to help students 

who did not meet or master the objectives to improve their learning? 

 

6.  What impact will the information gained from your reflection about your students’ 

performances have on your future professional development decisions?  

  
7. Reflections and Connections to Kentucky's Teacher Standards: Initial Level 

 

For the Standards Based Unit of Study (SBUS), compose a four page (maximum) reflective 

essay that includes the following components: 

 

 Analysis of your specific areas of strength and specific areas for growth within the 

Kentucky Teacher Standards: Initial Level 

 

 Use of Valli’s Technical Reflection to explain and elaborate upon key decisions 

related to the development of your unit 

 
Task J-4  Communication and Follow-up 

 
1. Describe several ways that you introduced the unit and provided feedback 

throughout the instructional unit. What information did you provide to the 

groups listed below prior to instruction, during instruction and after instruction? 

How did you communicate that information? 

 

Group Prior to Instruction During Instruction After Instruction 

Students    

Parents/Caregiver    

Colleagues    
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Designing 

Instructional Unit  

Distinguished 

 
Proficient Apprentice Novice 

Student 

Characteristics  

that impact SBUS 

planning 

 

Analyzes student needs; 

specifically explains how 

instructional strategies 

were designed to engage 

this population of 

students. 

Describes student 

characteristics; makes 

clear connections 

between students’ needs 

and some instructional 

strategies. 

Generally describes 

students; makes broad, 

general connections 

between students’ needs 

and some instructional 

strategies. 

Overgeneralizes student 

characteristics and/or makes 

minimal connections 

between context and 

instructional strategies. 

National 

Standards/Kentuc

ky Curricular 

Standards 

Includes each national 

standard related to unit 

and makes appropriate 

interdisciplinary 

connections. 

Includes most national 

standards related to unit; 

makes interdisciplinary 

connections. 

Includes some national 

standards related to the 

unit; attempts 

interdisciplinary 

connections. 

Fails to reference national 

standards or includes 

irrelevant standards. 

Learning 

Objectives/ 

Daily Targets   

Each learning 

objective/target is stated 

clearly and measurably.  

Most learning 

objectives/targets are 

stated and are 

measurable.  

Some learning 

objectives/targets are 

clear and/or measurable.  

Learning objectives/targets 

are absent, unclear, or not 

measurable. 

Learners are able to 

determine expected 

content, skills or 

behaviors.  

Learners are able to 

determine most expected 

content, skills or 

behaviors.  

Learners are able to 

determine some 

expected content, skills 

or behaviors.  

Learners are unable to 

determine expected content, 

skills and behaviors.  

Objectives are based upon 

applicable curricular 

standards.  

Most objectives are 

based upon curricular 

standards. 

Some objectives are 

based upon curricular 

standards. 

Objectives are not based 

upon curricular standards. 

 

Each objective is 

achievable within lesson 

timeframe.  

Most objectives are 

achievable within lesson 

timeframe.  

Some objectives are 

achievable in  lesson 

timeframe.  

Objectives are not 

achievable in lesson 

timeframe.  

Objectives address varied 

and appropriate cognitive 

levels.  

Objectives address 

varied cognitive levels.  

Objectives show 

minimal variety in 

cognitive level.  

Objectives address one 

cognitive level. 

Objectives are 

appropriately modified for 

students with 504 plans 

and/or IEPs when 

necessary. 

Most objectives are 

modified for students 

with 504 plans and/or 

IEPs when necessary. 

Some objectives are 

modified for students 

with 504 plans or IEPs 

when necessary. 

Few or no objectives are 

modified for students with 

504 plans and IEPs. 

Assessments Each assessment item is 

aligned with and 

measures intended 

objective/ target.   

Most assessment items 

measure intended 

objective/target.  

Some assessment items 

measure 

objectives/targets.  

 

Assessment items do not 

measure objectives/targets.  

 

All assessment items are 

included within daily 

plans.   

Some assessment items 

are included within 

plans.  

Few assessment items 

are included within 

plans.   

Assessment items are not 

included with plans.   

Assessment 

accommodations are 

varied and appropriate as 

specified by IEPs/504 

plans. 

Assessment 

accommodations are 

appropriate as specified 

by IEPs/504 plans. 

Assessment 

accommodations are not 

specific to IEPs/504 

plans. 

Assessment 

accommodations do not 

meet IEPs/504 plans. 

Valli – Technical 

Reflection 

KTS 1,3,4,5, 6 & 7 

Reflects on specific areas 

of strength and for growth 

within the KTS; 

intentionally utilizes 

Valli’s Technical 

Reflection to analyze unit 

development in rich 

detail. 

Reflects on areas of 

strength and for growth 

within the KTS; utilizes 

Valli’s Technical 

Reflection to discuss unit 

development. 

Reflects on areas of 

strength or for growth 

within the KTS; makes 

some use of Valli’s 

Technical Reflection to 

describe unit. 

Reflects on areas of strength 

or for growth within the 

KTS; shows  minimal or 

inappropriate use of Valli’s 

Technical Reflection to 

describe  unit. 

Bellarmine University 
Standards Based Unit of Study Rubric 
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Teaching a Lesson, Methods Skills Demonstration: 

Video Taped Lesson Plan 
PreProfessional semester scoring 

rubric  

4  excellent 

performance 

3  

satisfactory 

performance     

2  

improvement 

needed    

1 significant 

improvement 

needed     

0  Not 

Observed 

Standard 1 The candidate 
communicates accurate 

knowledge of content. 

4  excellent 

performance 

3  satisfactory 

performance     2  

improvement 

needed    
1 significant 

improvement 

needed     
0  Not 

Observed 

Standard 2 The assessment 

reflects effective connections to  

learning objectives. 

4  excellent 

performance 
3  satisfactory 

performance     
2  

improvement 

needed    

1 significant 

improvement 

needed     

0  Not 

Observed 

Standard 3 The candidate uses  
appropriate language  

and voice. 

4  excellent 

performance 
3  satisfactory 

performance     
2  

improvement 

needed    

1 significant 

improvement 

needed     

0  Not 

Observed 

Standard 3 The candidate 

provides a positive, supportive 

learning climate.    

4  excellent 

performance 
3  satisfactory 

performance     
2  

improvement 

needed    

1 significant 

improvement 

needed     

0  Not 

Observed 

Standard 4 The candidate 

promotes higher order thinking 

skills. 

4  excellent 

performance 
3  satisfactory 

performance     
2  

improvement 

needed    

1 significant 

improvement 

needed     

0  Not 

Observed 

Standard 4 The candidate uses 

appropriate questioning 

strategies. 

4  excellent 

performance 
3  satisfactory 

performance     
2  

improvement 

needed    

1 significant 

improvement 

needed     

0  Not 

Observed 

Standard 4 The candidate 

maintains appropriate pace and 

makes efficient use of 

instructional time. 

4  excellent 

performance 
3  satisfactory 

performance     
2  

improvement 

needed    

1 significant 

improvement 

needed     

0  Not 

Observed 

Standard 4 The candidate 

engages students in lesson.  
4  excellent 

performance 
3  satisfactory 

performance     
2  

improvement 

needed    

1 significant 

improvement 

needed     

0  Not 

Observed 

Standard 5 The candidate 

measures learning objectives.   
4  excellent 

performance 
3  satisfactory 

performance     
2  

improvement 

needed    

1 significant 

improvement 

needed     

0  Not 

Observed 

Standard 6 The candidate 

requests and uses technology, 

including assistive and 
adaptive technology. 

4  excellent 

performance 
3  satisfactory 

performance     
2  

improvement 

needed    

1 significant 

improvement 

needed     

0  Not 

Observed 
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BELLARMINE UNIVERSITY 
School of Education Field–Based Experience Evaluation Form 

Master of Arts in Education/Rank I Advanced Programs 
 

Candidate:_______________________Course:__________________________Semester:____________  
 
Please circle the rating in the appropriate column that best describes the candidate: 

Meets Standard: The candidate demonstrates good to outstanding  knowledge, skills, and professional 
and dispositional behaviors needed for effective teaching. 
Needs Improvement: The candidate needs to show improved knowledge, skills, and professional and 
dispositional behaviors needed for effective teaching. 
Unsatisfactory:  The candidate shows unsatisfactory knowledge, skills, and professional and dispositional 
behaviors needed for effective teaching. 
Unable to Assess: There is no opportunity to assess the candidate on this knowledge, skill, or professional 
and dispositional behavior needed for effective teaching. 
 
CANDIDATE‘S KNOWLEDGE 

Meets Standard Needs Improvement Unsatisfactory Unable to 
Assess* 

The candidate demonstrates 
solid depth of knowledge 
of subject matter and is able 
to fully explain the  
complexity of content to 
students. 

The candidate 
demonstrates sporadic 
depth of knowledge  
of subject matter and is 
somewhat able to explain 
the complexity of content to 
students. 

The candidate fails to 
demonstrate depth of  
knowledge of subject 
matter and is unable  
to fully explain the  
complexity of content 
to students. 

Unable to 
assess 
this.  

The candidate demonstrates 
effectively the use of inquiry 
to tap students‘ prior 
knowledge 
and/or address 
misconceptions. 

The candidate does not  
consistently use inquiry to 
tap students‘ prior  
knowledge and/or address  
misconceptions. 

The candidate fails to 
use inquiry to tap 
students‘ 
prior knowledge and/or 
address 
misconceptions. 

Unable to 
assess 
this. 

 
*Please summarize the candidate‘s strengths and/or any concerns you have regarding the candidate‘s 
knowledge (including why the candidate‘s knowledge cannot be assessed): 
 
 
 
 
 
 
 
 
CANDIDATE‘S SKILLS 

Meets Standard Needs Improvement Unsatisfactory Unable to 
Assess* 
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The candidate is able to 
link instruction to 
assessment appropriately, 
using data-based decisions 
to guide lesson planning. 
 

The candidate lacks 
consistency in linking  
instruction to assessment 
in appropriate ways, and in 
using data-based decisions 
to guide lesson planning. 

The candidate fails to 
link instruction to 
assessment, 
and does not 
consistently use data-
based decisions 
to guide lesson planning. 

Unable to 
assess 
this.  

The candidate effectively 
engages students in critical  
thinking and problem-solving 
with authentic problems. 

The candidate does not  
consistently engage 
students in 
critical thinking and 
problem-solving with 
authentic problems. 

The candidate fails to 
use critical thinking and 
problem-solving 
strategies 
in instructional practice. 

Unable to 
assess 
this. 

The candidate effectively 
implements differentiated 
instruction, addressing all 
students‘ learning needs for 
student success. 

The candidate does not 
consistently implement  
differentiated instruction, 
thus impeding the learning 
of some students with 
specific needs. 

The candidate fails to  
implement differentiated 
instruction, thus 
hindering the progress 
of students with specific 
learning needs. 

Unable to 
assess 
this. 

The candidate effectively  
collaborates with school 
staff in a variety of ways 
including mentoring and/or 
coaching. 

The candidate does not  
consistently collaborate 
with school staff, or does 
not do so effectively in a 
variety of ways, including 
mentoring and/or 
coaching. 

The candidate fails to 
collaborate with school 
staff and/or lacks the 
skills to collaborate in a 
variety of ways, 
including mentoring 
and/or coaching. 

Unable to 
assess 
this. 

The candidate effectively 
models the use of innovative 
technology and/or engages 
students in using technology 
to enhance their learning. 

The candidate does not  
consistently model the use 
of innovative technology 
and/or engage students in 
using technology to 
enhance their learning. 

The candidate fails to 
model the use of 
innovative technology 
and/or lacks the skills to 
teach students to use 
technology to enhance 
their learning. 

Unable to 
assess 
this. 

The candidate demonstrates 
a positive teacher presence - 
teaching with enthusiasm, 
responding to students with  
positive and appropriate 
feedback, and maintaining a  
positive and safe learning 
climate. 

The candidate does not  
consistently demonstrate a  
positive teacher presence -
which may include an 
inconsistency in 
enthusiasm, lack of 
appropriate feedback, or 
inconsistency in 
maintaining a positive and 
safe learning climate. 

The candidate does not 
demonstrate a positive 
teacher presence – is un- 
enthusiastic, does not 
respond to students with 
positive feedback, and 
does not maintain a 
positive and/or safe 
learning climate. 

Unable to 
assess 
this. 

 
*Please summarize the candidate‘s strengths and/or any concerns you have regarding the candidate‘s 
skills (including why the candidate‘s skills cannot be assessed): 
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CANDIDATE‘S DISPOSITIONS and PROFESSIONAL BEHAVIORS 

Meets Standard Needs Improvement Unsatisfactory Unable to 
Assess* 

The candidate approaches 
diverse learner needs and/or 
disabilities as a positive  
opportunity for learning and 
instruction. 
 

The candidate approaches 
diverse learner needs 
and/or disabilities 
hesitantly or incon- 
sistently, viewing them as 
challenging and 
problematic. 

The candidate views 
diverse learner needs 
and/or disabilities 
negatively, viewing 
them  
as difficult obstacles to 
overcome. 

Unable to 
assess 
this.  

The candidate actively 
engages colleagues in 
professional conversation to 
increase student learning. 

The candidate does not  
consistently engage 
colleagues in professional 
conversation to increase 
student learning. 

The candidate fails to 
engage colleagues in 
professional 
conversation to 
increase student 
learning. 

Unable to 
assess 
this. 

The candidate actively 
engages parents, family, and 
the community as partners in 
student learning success. 

The candidate does not 
consistently engage 
parents, family, and the 
community as partners in 
student learning success. 

The candidate fails to 
view (and include) 
parents, family, and the 
community as partners 
in student learning 
success. 

Unable to 
assess 
this. 

The candidate openly requests 
feedback and accepts 
constructive criticism, making 
changes in knowledge, skills, 
or dispositions as necessary. 

The candidate does not 
consistently request 
feedback and/or accept 
constructive criticism, 
and/or consistently make 
changes in knowledge, 
skills, or dispositions as 
necessary. 

The candidate fails to 
request feedback 
and/or becomes 
defensive in response 
to constructive 
criticism, and/or 
refuses  
to make changes in 
knowledge, skills, or 
dispositions as 
necessary. 

Unable to 
assess 
this. 

The candidate consistently 
uses effective communication 
skills, including conflict 
resolution skills (when 
appropriate), with students, 

The candidate does not  
use effective 
communication skills 
consistently, including 
conflict resolution skills 

The candidate fails to 
use effective 
communication skills 
and/or conflict 
resolution skills with 

Unable to 
assess 
this. 
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parents, and colleagues. (when appropriate), with 
students, parents, and 
colleagues. 

students, parents, and 
colleagues. 

The candidate is consistently 
flexible, engages change 
willingly, and seeks new 
solutions to problems and 
challenges. 

The candidate does not  
consistently demonstrate 
flexibility or willingness to 
engage change, and/or 
does not seek consistently 
new solutions to problems 
and challenges.  

The candidate is rigid, 
resists change, and/or 
does not seek new 
solutions to problems 
and challenges. 

Unable to 
assess 
this. 

The candidate willingly takes 
on opportunities for 
leadership. 

The candidate sporadically 
takes on opportunities for 
leadership. 

The candidate ignores 
or refuses 
opportunities for 
leadership. 

Unable to 
assess 
this. 

 
*Please summarize the candidate‘s strengths and/or any concerns you have regarding the candidate‘s 
dispositions (including why the candidate‘s dispositions cannot be assessed): 
 
 
: 
 
 
 
 
 
 
Total number of clock hours spent in this placement: ____  (Please cross-check with candidate‘s Log of 
Hours.) 
                        
____________________________________________________________________________________ 
(School Placement Site)                                 (Class Observed)                                             (Grade Level) 
 
 

(University Instructor)                             (Date)                                             (Cooperating Teacher/Principal)                             
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GENERAL FIELD PLACEMENT LOG OF HOURS 

Name of Student: __________________________________  Course:___________________________________ 
Name of School Site:   

Name of Principal:   

Host Teacher(s): 

Subject/Grade:                                              Semester:                                                    Year:   

 Date/Week Time IN /OUT Tasks Performed in Placement(s) 
Authorized Signature 

1)      

2)      

3)      

4)      

5)      

6)      

7)      

8)      

9)      

10)      

11)      

12)      

13)      

14)      

15)      

16)      

   ____________ (Total Number of Hours) 

My signature indicates that the information above is true and accurate to the best of my knowledge. 

_____________________________________________                  _________________ 

Candidate Signature                                 Date 

______________________________________________                      _________________ 
Cooperating Teacher Signature                                                                    Date 
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          Bellarmine University Master of Arts in Education/     
Endorsement in Teacher Leadership (P-12) 

University Mentor Advising Checklist 
Date of Initial Advising Session:    _______________ 
A ―√‖ indicates completion of the following program requirements: 
_____Introduction to program requirements and signing of curriculum contract 

Transition Point 1   
_____KY Teacher Standards (Adv. Level) Self-Assessment 
_____Technology Self-Assessment 
_____Teaching Dispositions Self-Assessment 
_____Professional Growth Plan 
_____Field Experience Evaluation (if applicable) completed by cooperating teacher or principal 
Note:  Teaching Dispositions Institutional Assessment completed by principal or mentor or designated 
course instructor 
 

Transition Point 2 
_____Teaching Dispositions Self-Assessment 
_____Mid-point Professional Growth Plan 
_____Anchor Assessment 1 
_____Anchor Assessment 2 
_____ Field Experience Evaluation (if applicable) completed by cooperating teacher or principal 
Note:  Teaching Dispositions Institutional Assessment completed by principal or mentor or designated 
course instructor 
 

Transition Point 3/Exit from Program 
_____KY Teacher Standards (Adv. Level) Self-Assessment 
_____Teaching Dispositions Self-Assessment 
_____Final Professional Growth Plan 
_____Anchor Assessment 3 (Capstone Project) 
_____Successful completion of all required course work 
_____Field Experience Evaluation (if applicable) completed by cooperating teacher or principal 
Note:  Teaching Dispositions Institutional Assessment completed by principal or mentor or designated 
course instructor; resolution of any Disposition Intervention Plan(s) 
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Application for Professional Development Credit 
                                    MAED Teacher Leadership EDUC 640/641 
 
Candidate Name    ___________________________________ 
Advisor            ___________________________________ 
Date(s)                  ___________________________________ 
 
The opportunity to gain professional development credit for individual work offered at other educational 
venues and delineated in the Professional Growth plan is a unique feature of the MAED in Teacher 
Leadership at Bellarmine University. These growth activities are mutually decided upon by the principal (or 
designate), candidate and advisor as necessary for the candidate to gain skills in teacher leadership. 

General Guidelines:  

 Time for meals, breaks, exhibits, and any other non-instructional activities is not counted toward 
credit.  

 Instructor(s) must hold a master's degree or higher.  

 For multi-speaker activities, 75% of the total instructional time must be provided by presenters with 
master‘s degrees or higher.  

 One graduate credit is awarded for every 15 hours of approved direct instructional time.  

 Three graduate credits are awarded for 40-45 hours total in intense single topic training. 

Application Deadlines: Application for professional development approval must PRECEDE the training by 
a minimum of 20 business days. Bellarmine course credit will be offered typically by the semester following 
completion of the PD or at the discretion of the advisor. 
 
Basic Criteria: 

 Learning must be differentiated from experiences. Credit is not offered for the daily tasks of 
teaching or routine school assignments, committees, etc. 

 Learning must be current and based in best practice and current research. 

 Learning must be correlated to candidates‘ needs as described and outlined in the Professional 
Growth Plan and other program documentation. 

 Credit is given only if prior approval is given by the MA advisor. 
 
Candidates‘ Outcome Criteria: Candidates must complete in detail the following topics and attach these 
in a word document to be sent to the MA advisor.  Upon receipt of the document, the candidate will 
schedule a meeting with his/her advisor for clarification or approval and signatures.  
 
Use narrative (not bullets) to describe the learning. List all materials that you used (e.g. books, handouts, 
etc.). Describe each thoroughly as if the reader were not familiar with the topic. 
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1. Title and Description of Professional Development (include dates, times, instructor credentials, 
etc): Describe in depth how this professional development meets your Professional Growth Plan 
goals and enriches your professional abilities relative to the Kentucky Teacher Standards, 
Advanced Level. Be specific; make explicit connections between what you intend to learn and how 
these activities/learnings relate to the Teacher Leader Program/PGP. 
 

2. Describe probable and measurable outcomes and your proposal as to how you will demonstrate 
professional capacity building due to the training. 
 

3. Describe how you will verify completion of the professional development  - signature, letter, 
certificate, etc.  
 

4. Upon completion, the candidate must self-evaluate and reflect on how this experience improved or 
deepened his/her practice as a teacher leader.  The candidate must address how he/she will 
further test these skills, ideas or concepts, as well as apply them in other contexts. 

 
 
 
 
Approval Signatures:                              Date: 
 
Candidate __________________________________________  __________ 
 
Advisor _____________________________________________  __________ 
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Closing the Achievement Gap:  Reaching Each Child 
 

Teacher Leader Anchor Assessment 1  
EDUC 670 School Improvement Through Assessment, Evaluation, and 

Data Analysis  
 

The teacher leader candidate will partner with the principal and other school personnel, such as 
the School Council, to establish an action plan to address equity discrepancies in student 
achievement.  Implementation of the action plan may culminate in the Capstone project. 
 

Preparation for the plan (in collaboration with school partners): 
 Identify a specific underachieving population in a school and develop a school 

improvement project for addressing a gap in student achievement.  

 Identify the stakeholders relative to the identified population and the project. 

 Identify and research the cultural capital (poverty, gender, disability, ethnicity, race, 

English Language Learners, etc.) of the identified population. 

 Identify and research the barriers to student achievement in the identified population.  

Include the challenges and opportunities connected to community, school, and 

classroom and provide evidence of your data. 

 Examine research and promising practices in collaboration with school partners on 

achievement gap issues relevant to the identified population. 

 Identify and analyze the data relevant to the identified population: 

cognitive/achievement, affective/perceptual, school process and demographic data. 

 Identify Assistive/Augmentative Technology within the school building or available in 

the community that promotes learning specified to the targeted population, e.g., the 

Assistive Technology Lab, WHAS Crusade for Children Assessment Clinic, Bellarmine 

Center.  

 

Development of the Plan (in collaboration with school partners): 

 Create a summary of the data collected and analyzed that provides a rationale for the 

plan. 

 Identify one to three project goals and objectives based on the data. 

 Describe the intended impact on student achievement and systemic change that the 

plan is designed to accomplish. 



95 
 

 
 

 Describe a plan that will include specific interventions to accomplish the 

goals/objectives, overcome barriers, and capitalize on the strengths of the targeted 

population. 

 Explain how stakeholders will be engaged in the intervention process. 

 Develop a plan timeline that includes ongoing assessment and appropriate quality 

checks. 

 Determine strategies for monitoring and evaluating your plan. 

 Present your findings and recommendations to a school stakeholder group, such as the 

School Council or Instructional Leadership Team. 

  
Teacher Leader Candidate Reflection: 

 In a written essay, reflect on the plan’s processes, outcomes, and impact on student 

achievement and systemic change. 

 Reflect on the plan’s processes and outcomes, using the following forms of Valli’s 

reflections: Technical Reflection, Critical Reflection and In & On Action.  

 In consultation with school partners, reflect on your strengths and areas for growth 

relative to this project. 

 

 

 

 

  



 

RUBRIC FOR ANCHOR ASSESSMENT 1 

Elements ** 
 
 
                                             

Bellarmine Strands (based on KTS & SPA 
standards, etc. in Bellarmine Master of Arts in 

Education in Teacher Leadership Matrix) * 

Acceptable Unacceptable 

Identification of the underachieving 
population targeted for gap reduction.  
 

I, V Multiple types of data, including cultural capital, are 
analyzed for identification of the underachieving population.   
Charts or matrices are included to support the identification 
of the underachieving population. Evidence of collaboration 
documented. 

Data analyses, including cultural capital, are limited or 
nonexistent. Charts or matrices are incomplete or not 
developed.  Evidence of collaboration not documented. 

Comments:  
 
 
 

Identification of stakeholders. 
 

III & VIII The plan includes a detailed narrative describing 
stakeholders and resources.  The plan connects 
stakeholders to interventions. Evidence of collaboration 
documented. 

A detailed narrative is incomplete or absent.  Little or no 
connection between stakeholders and interventions. 
Evidence of collaboration not documented. 

Comments:  
 
 
 
 

Identifies then analyzes four or more 
types of data to include; 
cognitive/achievement data, 
affective/perceptual data, school process 
data and demographic. 
 

V, VI At least three or more types of data are analyzed within the 
plan:  cognitive/achievement data, affective/perceptual data, 
school process data and demographic.  Data charts are 
complete or included in the analysis. The analysis of data 
describes the targeted population‘s achievement 
discrepancies in relation to comparative groups.  Evidence 
of collaboration documented. 

Less types of data are analyzed.   Data charts are 
incomplete or not included in the analysis. The analysis of 
data is limited in comparisons among student groups.  
Evidence of collaboration not documented. 

Comments:  
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Elements Strand Acceptable Unacceptable 

Development of a timeline and action 
plan to impact student achievement of 
the underachieving population.  

I, II, V, VI, VII, IX & X The plan includes a timeline for the following: 
goals/objectives; plan of action and activities; and 
monitoring and assessment, including quality checks. The 
timeline is stated clearly enough that others may be able to 
duplicate the work in other settings. Evidence of 
collaboration documented. 

The plan fails to meet more than two of the identified 
criteria. Evidence of collaboration not documented. 

Analysis of the barriers, challenges, and 
opportunities connected to community, 
school, classroom, and course content.   
 

V, II, Written narrative and presentation support and include a 
detailed, analytical, and comprehensive description of the 
data analysis of accessibility for the student and family, and 
access to community, school and classroom resources to 
include Assistive/ Augmentative Technology. All connections 
between barriers, challenges, and opportunities and the 
results of data are well-supported. Evidence of collaboration 
documented. 

Narrative and presentation lack clarity and essential data 
analysis of accessibility for the student and family, and 
access to community, school and classroom resources.  
Evidence of collaboration not documented. 

Comments:  
 
 
 
 

Elements Strand Acceptable Unacceptable 

Examines research and promising 
practice. 
 

I, II, IV, V, VI, VII, IX & X The written narrative and presentation contain extensive 
evidence of research in classroom equity and accessibility 
and make recommendations as to current best practices in 
promoting equity. The presentation utilizes relevant 
technology.  Evidence of collaboration documented. 

The written narrative and presentation are limited in 
research evidence and lack recommendation or suggestions 
as to best practices.  Evidence of collaboration not 
documented. 

Comments:  
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Includes Assistive/Augmentative 
Technology in the plan of action and 
relevant school goals. 
 

VI The plan explicitly indicates the use of Assistive/ 
Augmentative Technology into classroom practices. 

The plan does not explicitly indicate the use of Assistive/ 
Augmentative Technology into classroom practices. 

Comments:  
 
 
 
 
 

The plan identifies the impact on student 
achievement. 
 

IV,V , VIII & IX The plan is designed with quality checks to determine 
movement toward a goals and objectives.  The assessment 
plan includes opportunities for reflection and 
communications with identified stakeholders.  Evidence of 
collaboration documented. 

The plan fails to identify quality checks nor does not identify 
ways quality checks will be communicated to identified 
stakeholders. Evidence of collaboration not documented. 

Comments:  
 
 
 
 
 

Reflection and Connection to Teacher 
Leadership. 
 

VII Reflection connects Anchor Assessment to project 

processes and outcomes, impact on student achievement 

and systemic change, using the following forms of Valli‘s 

reflections: Technical Reflection, Critical Reflection and In & 

On Action.  Evidence of collaboration documented. 

 

Reflection fails to connect the Anchor Assessment to 
performance criteria of a teacher leader with areas of 
strength and growth identified.  Does not include one or 
more of the following Valli‘s forms of reflection: Technical 
Reflection, Critical Reflection and In & On Action. Evidence 
of collaboration not documented. 

Comments:  
 
 
                                                                                                                                                                                                                                                          
 

*See Bellarmine Master of Arts in Education in Teacher Leadership Matrix 
**Assessment point values for this rubric to be determine
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Anchor Assessment 2 
Leadership in School Improvement Through  

Professional Development 
EDUC 673: Teacher Leadership for Communities of Practice 

 
The Teacher Leader candidate will identify a priority need area utilizing data available from the school that 
necessitates professional development for teachers.  The candidate will develop a plan for this professional 
development in partnership with the principal and other school personnel. 
 

Preparation for the Plan (in collaboration with school partners): 
 

 Identify and recruit stakeholders to co-design the professional development activities; 

 Identify a priority need area using relevant data; 

 Conduct effective planning meetings to design the professional development activities; 

 

 Plan a session that incorporates the characteristics of best practices in professional development 

and addresses adult learning styles and processes; 

 

 Incorporate a system for the monitoring of implementation of the professional development; 

 

 Incorporate a plan for measuring the impact on student achievement;  

 

 Oversee and facilitate the implementation of the professional development activity;  

 

 Write a two-to-three page reflection on your efforts, utilizing both Valli‘s personalistic and in-and-on 

action genres and include insights on what worked, how you know it was successful, and what you 

might change if you replicated the process. 

  



99 
 

                                                                                                                                                                       
 

Anchor Assessment 2 Rubric 
 

Elements ** 
 
 
 
 
 
 

Bellarmine Strands 
(based on KTS & SPA 

standards, etc. in 
Bellarmine Master of Arts 
in Education in Teacher 

Leadership Matrix) * 

Acceptable Unacceptable 

Uses data from the school‘s 
improvement plan to identify a 
professional development focus for 
school faculty and/or staff.        

V - X Candidate demonstrates a 
comprehensive analysis of relevant 
data and identifies a focus area 
congruent with the findings. 

Data is not thoroughly analyzed and/or 
there is little or no correlation between 
data and the focus area. 

Comments: 
 
 
 

   

Identifies and recruits stakeholders to 
co-design necessary professional 
development activities.                                                        

III, VIII, IX X Candidate involves principal and 
other school personnel, encourages 
active participation, and provides 
documentation of participant input. 

Candidate fails to involve appropriate 
stakeholders or provides no 
documentation of stakeholder 
involvement in the process. 

Comments: 
 
 
 

   

Conducts planning meetings to design 
professional development activities.        

VII, VIII, IX, X Candidate utilizes effective meeting 
strategies to lead the team in the 
development process. 

Candidate fails to utilize effective meeting 
strategies to lead the team in the 
development process. 

Comments: 
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Practices effective group processes.        
 

VII, VIII, X Candidate utilizes good oral and 
written communication skills and 
resolves conflict, where appropriate. 

Fails to utilize good communication skills 
and/or conflict resolution skills. 

Comments:    
 
 
 
 

Designs a professional development 
process that is job-embedded.                                 
 
                                                               

VII, VIII, 
IX, X 

The professional development plan 
calls for a sustained, intensive, 
classroom focused approach with 
the intention of causing positive and 
lasting impact on classroom 
practice. 

The professional development plan fails 
to reflect a process of a sustained, 
intensive, classroom focused approach 
with the intention of causing positive and 
lasting impact on classroom practice. 

Comments: 
 
 
 

   

Designs a professional development 
process that focuses on the content 
and performances that lead P – 12 
students to mastery of relevant 
standards.                  
                                                                       

I - X The professional development plan 
calls for a focus on an accepted set 
of standards such as the Program of 
Studies, Early Childhood Standards, 
Character Education, Kentucky 
Learner Goals, College Readiness 
Standards, etc. 

The plan fails to reference the content or 
performance standards relevant to the 
overall goals of the professional 
development. 

Comments:    
 
 
 

Designs a professional development 
plan that focuses on research-based 
practices for improving student 

I - X The professional development plan 
includes effective research-based 
practices, identifying the focus as a 

The professional development plan fails 
to include effective research-based 
practices, that identify focus as a proven 
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performance.              
                                                                     

proven method for reducing barriers 
to student achievement.  

method for reducing barriers to student 
achievement. 

Comments:    
 
 
 

Conducts a professional development 
session(s) that is/are grounded in the 
critical attributes of adult pedagogy.                    
                                                                      

VII, VIII, IX X The session incorporates 
appropriate adult pedagogy such as 
reflective practice, feedback, choice, 
peer interaction, mentoring, active 
inquiry and investigations, collegial 
networks. 

The session fails to incorporate the 
appropriate attributes of adult pedagogy. 

Comments: 
 
 
 

   

Designs a system for the long-range 
evaluation of the effect of the 
professional development on student 
achievement.   
                                                                         

I - X The project incorporates an effective 
plan for ongoing evaluation of the 
impact of the professional 
development on student 
achievement. 

The project does not incorporate an 
effective plan for ongoing evaluation of 
the impact of the professional 
development on student achievement. 

Comments: 
 
 
 

   

Oversees implementation of 
professional development activities.                               
 
 
                                                                         

V - X The candidate either delivers or 
facilitates the delivery of the 
professional development activity, 
including marketing, facility 
acquisition, and provision of 
equipment and materials. 

The candidate fails to thoroughly organize 
and successfully deliver the professional 
development activity. 

Comments: 
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Uses a coaching or mentoring process 
to monitor the ongoing implementation 
of the targeted professional 
development area and the impact on 
teacher practices.               

V - X The candidate includes an effective 
monitoring plan for the ongoing 
evaluation of the impact of the 
professional development on 
teacher practices. 

The candidate does not include an 
effective monitoring plan for the ongoing 
evaluation of the impact of the 
professional development on teacher 
practices. 

Comments: 
 
 
 

   

Writes a two-to-three-page reflective 
essay using specific Valli genres that 
demonstrates ongoing learning from 
the professional development project.                                  

I - X The essay incorporates both Valli‘s 
personalistic and in-an-on action 
genres; speaks to the strengths and 
challenges of the professional 
development project, including 
suggestions for revision if replicated. 

The essay does not incorporate both 
Valli‘s personalistic and in-an-on action 
genres; does not speak to the strengths 
and challenges of the professional 
development project, and/or does not 
include suggestions for revision if 
replicated. 
 

Comments: 
 
 
 

   

 
*See Bellarmine Master of Arts in Education in Teacher Leadership Matrix 
**Assessment point values for this rubric to be determined
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BELLARMINE UNIVERSITY 

ANNSLEY FRAZIER THORNTON SCHOOL OF EDUCATION 
 

EDUC 697:  Applying Research to Practice (Capstone:  Anchor  
                    Assessment 3) 

 
3 Credit Hours 

 
 
 

   
 
 

THEME: EDUCATOR AS REFLECTIVE LEARNER 
 

UNIVERSITY MISSION STATEMENT 

 Bellarmine University is an independent Catholic university serving the region, nation and world by 
educating talented, diverse students of all faiths and many ages, nations, and cultures, and with respect for 
each individual‘s intrinsic value and dignity. We educate our students through undergraduate and graduate 
programs in the liberal arts and professional studies, within which students develop the intellectual, moral, 
ethical and professional competencies for successful living, work, leadership and service to others. We 
achieve these goals in an educational environment committed to excellence, academic freedom, and 
authentic conversations not dominated by particular political or other single perspective and thus to 
thoughtful, informed consideration of serious ideas, values, and issues, time-honored and contemporary, 
across a broad range of compelling regional, national and international matters. By these means, 
Bellarmine University seeks to benefit the public interest, to help create the future, and to improve the 
human condition.  Thus we strive to be worthy of our foundational motto:  In Veritatis Amore ,In the Love of 
Truth. 
 
LEAD INSTRUCTOR:  Sonya Mooser Burton 
OFFICE:  BOB 315 
PHONE:  452-8339 
E-MAIL:  sburton@bellarmine.edu 
OFFICE HOURS:   By appointment  
                              

Teacher Leader Capstone:  
Anchor Assessment 3 
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CLASS MEETING TIMES:  To be determined (National Board Certification option requires seminar 
participation throughout the year-long project; Action Research Project requires collaboration with 
faculty mentor and school/community personnel). 

COURSE DESCRIPTION:  EDUC 697 is centered on a Capstone Project that is a required 

culminating task in partial fulfillment of the Masters of Arts in Education in Teacher Leadership 

(P-12) degree.  The candidate demonstrates leadership through planning and executing a school 

or community-based action research project aimed at education al improvement, or may choose 

to plan and implement a National Board Certified Teacher project leading to National Board 

Certification. 

The candidate will address the KERA initiatives (Learner Goals based on Academic Expectations, Program 
of Studies, Core Content/Commonwealth Accountability Testing System (CATS), and Standards and 
Indicators for School Improvement (SISI) as an integral part of the Capstone.  The Capstone project will 
address any or all of the following themes: diversity of learners; assessment for learning; literacy/reading; 
closing the achievement gap (identifying highly effective strategies); instructional technology; and/or 
constructing differentiated lessons for the learner.  Capstone projects must address competencies aligned 
with the Kentucky Teacher Standards (Advanced Level).  For details on the above, see the Masters of Arts 
in Education in Teacher Leadership (P-12) Program Matrix in the Appendix: 
(www.bellarmine.edu/education/forms.asp). 
 
ANNSLEY FRAZIER THORNTON SCHOOL OF EDUCATION PROGRAM OBJECTIVES: 
 
The AFTSE prepares caring and effective educators with the knowledge, skills, and dispositions to teach 
and lead in diverse settings. Candidates demonstrate proficient to distinguished performance through the 
following criteria: individual course assessments, field and clinical evaluations, dispositional assessments, 
benchmarks assignments, and standardized exams. Based on this program assessment data, the 
candidate who achieves proficiency:  

 works collaboratively across disciplines, school corridors/environments, and community settings to 
foster student learning;  

 participates and reflects on field and clinical experiences requiring decision-making, intercultural 
experiences, and collaboration with professionals;  

 exhibits educator dispositions that respect and foster the uniqueness and dignity of each individual 
learner as well as value intellectual, moral, ethical, and professional competencies;  

 constructs pedagogical and content based decisions including, but not limited to methods of 
instruction, classroom management, professional relationships, and methods of assessment;  

 incorporates Valli‘s five reflective processes which include technical, personalistic, deliberative, in 
and on action, and critical reflection.  
  

COURSE/LEARNER OBJECTIVES for Capstone Action Research Project (with connections to strands of the Master of Arts in 
Education in Teacher Leadership P- 12 Matrix):   
 

The candidate will be able to demonstrate the following abilities: 
 

1. To analyze school and community data for developing and implementing a school improvement 
plan and to assess the effectiveness of an instructional program component and/or practice.  
Linked to STRAND(S):  I, II, III, V, VI, VIII, X 

http://www.bellarmine.edu/education/forms.asp


105 
 

                                                                                                                                                                       
 

2. To conduct action research in consultation with the principal and School Based Decision- Making 
Council in the context of the local school and/or community which is focused on solution(s) for 
increased student achievement in the school setting.  Linked to STRAND(S):  I, II, III, IV, V, VI, 
VII, VIII, IX, X  

3. To design, supervise, and evaluate a school improvement project using diagnostic, formative and 
summative assessment techniques.  Linked to STRAND(S):  I, II, III, V, VI, VIII, IX, X. 

4. To develop, write, and present the action research project to stakeholders. Linked to STRAND(S):  
I, II, III, IV, V, VI, VII, IX, X. 

5. To use self-reflective and critical thinking skills (application through evaluation) as well as Valli‘s 
(1997) Critical form of reflection in an applied problem-solving context.   Linked to STRAND(S):  I, 
III, IV, V, VI, VII, X.   

6. To demonstrate technology competency skills by using applications that address multiple media 
showing student work samples as evidence that supports teaching and student learning  Linked to 
STRAND VI. 

 
DESCRIPTION OF THE ACTION RESEARCH PROJECT 
 
The goal of the action research project is for the teacher leader to identify a problem, refine strategies for 
problem investigation, improve educational decision-making, and serve alongside school administrators as 
instructional leaders in effecting positive change in the school and/or community. 
 
Each student will develop one (1) project focusing on one of the following areas: 

 KERA initiatives 

 Diversity 

 Assessment  

 Literacy 

 Closing the achievement gap 
 
This capstone is designed to help the teacher leader develop as a researcher by designing an action 
research project to implement in their individual school or community.  The teacher leader will use 
systematic inquiry to investigate a problem of interest and significance to school improvement.  The project 
will show connections and collaboration with the school‘s administrative leadership, Instructional 
Leadership Team, any pertinent district officials, and the school community   The candidate will choose a 
focus for the project around the following: 

 Determine a research question 

 Use cognitive data to describe the setting around which the research is to be conducted   

 Review related literature 

 Use quantitative and/or qualitative research methods  to collect, analyze,  and interpret data  

 Develop the plan of action to effect change 

 Provide a summary and discussion of impact of the action research 

 Use assessment data to inform developmental aspects of the action research, including summative 
assessment  

 Present the outcomes of the project 
 
Timeline of Action Research Capstone:  
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ELEMENT Aug Sep Oct Nov Dec Jan Feb Mar Apr May 

1.  In concert with school leadership 
identify an area or topic for the 
action research project 

 
 

√ 

         

2.  Develop the hypothesis or research 
question to inform your action 
research  

 
√ 

 
√ 

        

3.  Identify the goal(s) and objectives 
for the project 

  
√ 

        

4.  Conduct a literature review related 
to your topic 

  
√ 

 
√ 

       

5.  Implement the action research plan    
√ 

 
√ 

 
√ 

 
√ 

 
√ 

 
√ 

  

6.  Collect, analyze, and assemble data    
√ 

 
√ 

 
√ 

 
√ 

 
√ 

 
√ 

  

7.  Develop the summary and 
conclusions for the action research 
project 

        
√ 

  

8.  Prepare the action research 
document 

        
√ 

  

9.  Present the action research project 
to appropriate audiences 

         
√ 

 

10.  Write an impact reflection on your 
research 

         
√ 

 

11.  Submit your scholarly document for 
publication (optional) 

          
√ 

12.  Peer review   √   √  √   

 
Rubric to assess the action research project accompanies this syllabus. 
 
COURSE/LEARNER OBJECTIVES for National Board Certification Project (with connections to strands of the Master of Arts in 
Education in Teacher Leadership P- 12 Matrix):   
 

The candidate will be able to demonstrate the following abilities: 
 

1. Identify certificate area that clearly represents the candidate‘s experiences in the field.  Linked to 
STRAND(S):  I, II, III, V, VI, X. 

2. Create three portfolio entries which are classroom-based and include videotaped recordings of 
classroom instruction and student work samples as evidence that supports their teaching and more 
importantly, student learning.  Linked to STRAND(S):  I, V, VI, VII, VII, IX, X. 

3. Develop one entry outside of the classroom which demonstrates teacher leadership with families, 
the community, and/ or colleagues in the field and how these relationships/ activities impact 
student learning.  Linked to STRAND(S):  I, II, III, IV, V, VI, VIII, X. 

4. Demonstrate competency in their content knowledge by completing six computer-based exercises 
in the chosen certificate area at an Assessment Center.  Linked to STRAND(S):  I, II, III, IV, V, VI, 
VII, X. 
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5. Organize work, including a self-reflection, into a final presentation to be given at the end of the 
capstone semester.  Linked to STRAND(S):  I, II, III, IV, V, VI, VII, VIII, IX, X. 

 
DESCRIPTION OF THE NATIONAL BOARD CERTIFICATION PROJECT 
 
This capstone experience offers the student the opportunity to demonstrate competencies as a leader in 
the field of education and earn certification as a Nationally Board Certified Teacher.  This course provides 
the structure/ framework for students to complete the necessary components of the portfolio as evidence of 
accomplished teacher leadership.  The student may choose from 25 certificate areas which cover 15 
subjects and seven student age categories. 
Additional details will be provided in the required seminars for those candidates choosing this capstone 
option. 
 
Timeline of the National Board Certification Capstone: 
 

August September October November December January February March  

Choose 
certificate 
area; 
Assign 
mentor & 
2 Faculty 
members 

 
Peer 
Review 

     Portfolio 
mailed to 
NBCT 

 
 
GRADING: See Attached Evaluation Rubrics for both the Action Research Project and the National 
Board Certification Project. 
(Candidates are reminded that the final course grade in National Board Certification (EDUC 697) is not an 
indication of how successful a candidate will be in achieving National Board Certification. Only the National 
Board for Professional Teaching Standards can evaluate the quality of the candidate‘s school-site portfolio 
and performance on the Assessment Center exercises.) 
 
INCOMPLETE GRADES:  An incomplete (I) grade will be issued by the instructor only if there is a medical or personal 
emergency with verification from the student, or if there are mitigating circumstances discussed with the instructor prior to the 
end of the semester. The student must complete an Incomplete Grade Form, with the instructor‘s permission, specifying 
how and when the course requirements will be completed.  
 

DIVERSITY/TECHNOLOGY/DISPOSITIONS:  Awareness and avoidance of bias related to 

gender, culture, ethnicity, disability, religion, economic and environmental equity issues are 

embedded throughout the course content and subject matter including all texts. 

Each student will meet course objectives by completing assignments and projects that require the 

use of technology. Communication with teachers, other students, web-based research, and 

development of multimedia presentations are all part of the course work.   

Dispositional expectations for school leaders are identifed as part of the continuous assessment 

plan of the Master of Arts in Education in Teacher Leadership (P-12).  Students complete self-

evaluations and receive feedback from the instructor/faculty mentor throughout the teacher 

leadership program. 
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INSTRUCTIONAL MODIFICATION/SYLLABUS MODIFICATION:  Students with disabilities, who require accommodations 
such as academic adjustments and/or auxiliary aids or services for this course, must contact the Disability Services 
Coordinator (located in the Counseling Center, 4th Floor, BOB, 452-8480). The instructor, upon notification from 
Disability Services, will then meet with the student to discuss appropriate strategies.  Please do not request 
accommodations directly from the instructor. 
 
(The instructor reserves the right to modify the course syllabus, calendar, and/or due dates in order to accommodate 
unforeseen events or changes in course content.) 
 
The Academic Resource Center (ARC) is available to every student to support academic progress. Students needing or 
wanting additional and/or specialized assistance related to study techniques, writing, time management, tutoring, test-
taking strategies, etc. should seek out the resources of the ARC, located on A-level of the W.L. Lyons Brown Library 
(452-8071).  
 

Should you decide to withdraw from this course, please be aware that _______is the last day to withdraw 
with a ―W‖ grade.  Specific withdrawal dates regarding tuition refund percentages and the university 
Withdrawal Policy are available in the printed Class Schedule from the Registrar‘s Office or the electronic 
Bellarmine University Master Calendar (Student Portal).  Withdrawal forms may be accessed at 
http://www.bellarmine.edu/registrar/RegForms.asp. 
 
ACADEMIC HONESTY:  As a Bellarmine University student, you are expected to 
demonstrate a high standard of academic honesty in all aspects of your academic work and university life. I strongly 
endorse and will follow the academic honesty policy as published in Bellarmine‘s Course Catalog 2007-2009 (pp.315 – 
316) and in the 2008-2009 Student Handbook;  both documents are available online via the student portal on the 
University‘s intranet. Academic dishonesty can take a number of forms, including but not limited to cheating, 
plagiarism, fabrication, aiding and abetting, multiple submissions, obtaining unfair advantage, and unauthorized access 
to academic or administrative systems or information. The following university policies govern this course: 

 Initial sanctions for instances of academic dishonesty may be imposed by the instructor or the appropriate dean. 
The choice of penalty ranges from a minimum penalty of failing the assignment or test to failing the course itself. 

 Following initial sanctions, all cases of academic dishonesty will be reported by the faculty to the Vice President 
for Academic Affairs of the university, who has the authority to determine a more stringent penalty including 
dismissal for the reported act, depending in part, on the student‘s previous record of academic dishonesty. The 
student will be required to have a conference with the dean of his/her college, or the dean‘s designee. 

 A second offense during the course of a student‘s academic career at Bellarmine will result in immediate 
suspension of the student for the semester in which the most recent offense took place. 

 A third incidence of academic dishonesty during a student‘s academic career at Bellarmine will result in 
immediate academic dismissal from the university by the Vice President of Academic Affairs. 

 Plagiarism or cheating on field placement will result in ―0‖ credit for field hours 
under question, and may result in permanent dismissal from the education program. Plagiarism on field placement may 
include: falsifying the number of 
hours, forging a teacher‘s signature, falsifying the content/nature of what is observed, 
and/or ―double-dipping‖ hours intended for credit in another placement or course. 

 
SEVERE WEATHER: Refer to the current student handbook for details regarding changes in schedule due to bad 
weather. Faculty will arrange class schedules to meet course objectives in the event classes are cancelled. 
 
 
 
 
 
 
 
 

http://www.bellarmine.edu/registrar/RegForms.asp
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MASTER OF ARTS IN EDUCATION IN TEACHER LEADERSHIP (P-12) 
ACTION RESEARCH PROJECT RUBRIC (EDUC 697) 

Elements Connections 
to Strands 

Acceptable Unacceptable 

Introduction and 
Connection to KY Teacher 
Standards (To be 
identified based on 
project)                        (3) 

I, II, III, IV, V, 
VI, VII, VIII, 
IX, X 

The introduction includes a summary of a compelling rationale for the action 
research; a detailed description, including figures and tables, of the innovation 
applied to the intended audience; the objectives and goals of the project aligned 
with state and national standards; a detailed description of the setting including 
demographics of the student population, achievement and culture data, and 
other relevant contextual information; and a detailed disclosure of any 
limitations that may exist for future implementation of the innovation. 

The introduction meets all but 
one of the criteria. 

Comments: 
 

Elements Connections to 
Strands 

Acceptable Unacceptable 

Literature Review and  
Connection to KY 
Teacher Standards (To 
be identified)                                         
(3) 

I, II, III, IV, V, IX Includes extensive and significant literature review; adequate depth and breadth 
of research; the educational significance for the innovation; includes a minimum 
of 20-30 research-and practitioner-based resources related to the study; 
relevant variables or factors connecting the literature to the research; and 
includes research questions on which the inquiry was based, are relevant to the 
literature, and will add understanding to the body of educational research.  

The literature review meets all 
but one of the criteria. 

Comments: 
 

Connections to Strands Connections 
to Strands 

Acceptable Unacceptable 
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Action Plan and 
Connection to KY 
Teacher Standards (To 
be identified) 
(3) 

I, II, III, IV, V, 
VI, VII, VIII, 

IX, X 

The action plan includes a detailed narrative of the innovation created as a plan of action; 
the plan aligns with the goals of the innovation; the action plan is designed to replicate the 
process; the data-gathering instruments are shared and aligned with the goals of the 
project; and the action plan includes a process of on-going assessment. 

The action plan meets 
all but one of the 
criteria. 

Comments: 
 

Data Analysis and  
Connection to KY 
Teacher Standards (To 
be identified) 
(3) 

I, II, III, V, VI, 
VII, X 

The narrative of the data analysis provides external criteria that compel convincing 
conclusions; provides an external basis that the conclusions reflect unbiased findings 
rather than an invention of the researcher‘s preconceptions; provides enough description 
to determine the context in which similar conclusions might be found for other persons in 
other places at other times; shows that data are collected from a variety of instruments 
that provide multiple perspectives on the innovation; and includes a detailed assessment 
and summary.  

The data analysis 
meets all but one of the 
criteria. 

Comments: 
 

Summary and 
Discussion and 
Connection to KY 
Teacher Standards (To 
be identified) 
(3) 

I, II, III, IV, V, 
VII, VIII, IX, X 

The summary and discussion contain a thoughtful and thorough discussion on the 
implications for the school‘s practice, including details of what is being learned and 
specific ways the action research will impact future practice; appropriate suggestions for 
school policy; any correlation with the information found in the review of literature; 
changes that might be made prior to continuation of the innovation; and specific details of 
successes and ways to improve. 

The summary and 
discussion meets all but 
one of the criteria. 

Comments: 
 

Elements  Acceptable Unacceptable 

Organization, Style and 
Mechanics  
(1) 

I, II, V, VI, 
X 

The paper/presentation has an excellent organizational and readable style that 
enhances comprehension; few to no mechanical and/or grammatical errors are evident. 

Organizational and style 
problems are evident 
throughout the 
paper/presentation, 
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and/or mechanical and/or 
grammatical errors are 
numerous. 

Comments: 
 
 

Reflection and Connection 
to KY Teacher Standards 
(To be identified) 
(3) 

I, V, VI, VII, 
X 

Reflection specifically connects assignment to performance criteria of standards; areas 
of strength and for growth within the standards are explicit; extensive use of 
Deliberative, In & On Action, and Critical reflection styles from Valli‘s forms of reflection 
is evident to elaborate on decisions related to the assignment. 

Reflection does not 
adequately or accurately 
connect performance 
criteria to standards; 
areas of strength and for 
growth within the 
standards are vague 
and/or ambiguous; 
minimal use of 
Deliberative, In-and-On 
Action, and Critical 
Reflection styles  of Valli‘s 
forms of reflection is 
evident to elaborate on 
decisions related to the 
assignment. 

Comments: 
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MASTER OF ARTS IN EDUCATION IN TEACHER LEADERSHIP (P-12) 
NATIONAL BOARD CERTIFICATION PROJECT RUBRIC (EDUC 697) 

 

AREA Connections 
to Strands 

LEVEL 4 LEVEL 3 LEVEL 2 LEVEL 1 

EVIDENCE OF 
PROFESSIONAL 
DEVELOPMENT 

I, II, III, IV, V, 
VI, VII, VIII, 

IX, X 

There is clear and  
convincing evidence 

that the teacher‘s 
selected activity has had 

a significant, positive 
impact on student 

learning. 

There is clear, but not 
convincing evidence 

that the teacher‘s 
selected activity 
provides positive 
impact on student 

learning 

There is an explanation 
of the activity, but there 
is limited evidence to 

support its significance 
and impact on student 

learning. 

There is an unclear 
explanation of the activity, 

and there is little or no 
evidence to support its 

significance or impact on 
student learning. 

PROFESSIONAL 
REFLECTION 

I, II, III, IV, V, 
VI, VII, VIII, 

IX, X 

The teacher‘s reflection 
provides: ♦ a clear 
explanation of the 

nature of the teaching 
experience, ♦ 

convincing evidence of 
analysis, and ♦ 

convincing evidence of 
the impact of the 

analysis on planning for 
future instruction. 

The teacher‘s reflection 
provides: ♦ a clear 
explanation of the 

nature of the teaching 
experience, ♦ some 
evidence of analysis, 
and ♦ some evidence 
of the impact of the 

analysis on planning for 
future instruction. 

The teacher‘s reflection 
provides: ♦ a minimal 

explanation of the 
nature of the teaching 

experience, ♦ little 
evidence of analysis, 

and ♦ little evidence of 
the impact of the 

analysis on planning for 
future instruction. 

The teacher’s 
reflection provides: ♦ 
an unclear 
explanation of the 
nature of the 
teaching experience, 
♦ no evidence of 
analysis, and ♦ no 
evidence of the 
impact of the 
analysis on planning 
for future instruction.  

EVIDENCE OF 
PROFESSIONAL 
CONTRIBUTIONS 

I, II, III, IV, V, 
VI, VII, VIII, 

IX, X 

There is clear and 
convincing evidence 

that the teacher‘s 
selected activity has had 

a significant, positive 
impact on teaching and 

learning. 

There is clear, but not 
convincing evidence 

that the teacher‘s 
selected activity 
provides positive 

impact on teaching and 
learning. 

There is an explanation 
of the activity, but there 
is limited evidence to 

support its significance 
and impact on teaching 

and learning. 

There is an unclear 
explanation of the activity, 

and there is little or no 
evidence to support its 

significance or impact on 
teaching and learning. 

Comments: 
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BELLARMINE UNIVERSITY 
ANNSLEY FRAZIER THORNTON SCHOOL OF EDUCATION 

 
EDUC 699:  Master’s Thesis in Education 

 
3 Credit Hours 

 

THEME: EDUCATOR AS REFLECTIVE LEARNER 
 

UNIVERSITY MISSION STATEMENT 

 
Bellarmine University is an independent Catholic university serving the region, nation and world by 
educating talented, diverse students of all faiths and many ages, nations, and cultures, and with respect for 
each individual‘s intrinsic value and dignity. We educate our students through undergraduate and graduate 
programs in the liberal arts and professional studies, within which students develop the intellectual, moral, 
ethical and professional competencies for successful living, work, leadership and service to others. We 
achieve these goals in an educational environment committed to excellence, academic freedom, and 
authentic conversations not dominated by particular political or other single perspective and thus to 
thoughtful, informed consideration of serious ideas, values, and issues, time-honored and contemporary, 
across a broad range of compelling regional, national and international matters. By these means, 
Bellarmine University seeks to benefit the public interest, to help create the future, and to improve the 
human condition.  Thus we strive to be worthy of our foundational motto:  In Veritatis Amore, 
In the Love of Truth. 
 
LEAD INSTRUCTOR:  Dr. Kathleen Cooter 
OFFICE:  BOB 317 
PHONE:  473-3987 
E-MAIL:   kcooter@bellarmine.edu                    
OFFICE HOURS:  By appointment 
                                 
CLASS MEETING TIMES:  As determined by instructor. 
 
COURSE DESCRIPTION:  EDUC 699, which culminates in a thesis as the capstone project, provides the teacher leader 
candidate  with the opportunity to develop and master skills related to the foundations, procedures, application, 
analysis, and defense of research techniques in educational settings, with an emphasis on student learning and school 
improvement. The candidate develops a research question in consultation with a faculty thesis advisor and appropriate 
school-based personnel, writes and defends a scholarly thesis, and presents this work to the School of Education 
faculty and appropriate school-based personnel.   
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The thesis question/topic targets student learning, specifically within the framework of school improvement, while 
focusing on the candidate‘s professional growth needs as a teacher leader. Completion of the thesis and its 
presentation to faculty and school personnel will advance the candidate‘s knowledge, skills, and dispositions as a 
teacher leader, in addition to having an impact on P-12 student learning. 
 

This course connects to both the theme of the School of Education (Educator as Reflective Learner) and to 
its Conceptual Framework by requiring students to use Valli‘s (1997) types of reflection:  technical, 
deliberative, personalistic, critical, and reflection in-and-on action. Candidates will apply their knowledge 
and skills related to the foundations, procedures, application, analysis, and defense of research to 
reflections on their beliefs, roles and skills as educators and future teacher leaders.   
 

ANNSLEY FRAZIER THORNTON SCHOOL OF EDUCATION PROGRAM OBJECTIVES: 
 
The AFTSE prepares caring and effective educators with the knowledge, skills, and dispositions to teach 
and lead in diverse settings. Candidates demonstrate proficient to distinguished performance through the 
following criteria: individual course assessments, field and clinical evaluations, dispositional assessments, 
benchmarks assignments, and standardized exams. Based on this program assessment data, the 
candidate who achieves proficiency:  

 works collaboratively across disciplines, school corridors/environments, and community settings to 
foster student learning; 

 participates and reflects on field and clinical experiences requiring decision-making, intercultural 
experiences, and collaboration with professionals; 

 exhibits educator dispositions that respect  and foster the uniqueness and dignity of each individual 
learner as well as value intellectual, moral, ethical, and professional competencies; 

 constructs pedagogical and content based decisions including, but not limited to methods of 
instruction, classroom management, professional relationships, and methods of assessment;  

 incorporates Valli‘s five reflective processes which include technical, personalistic, deliberative, in 
and on action, and critical reflection. 

 
Kentucky‘s Core Content for Assessment, Commonwealth Accountability Testing System, Program of Studies, Learner 
Goals and Expectations, Kentucky Teacher Standards (Advanced Level Performance), and College Readiness 
Standards are explored and addressed through discussion, course and anchor assessments, and projects as they 
relate to the integration of theory into practice for the masters candidate. Additionally, EPSB themes of diversity, 
assessment, literacy/reading, and closing the achievement gap, are integrated into coursework, projects, and 
assessments as detailed in the Master of Arts in Education in Teacher Leadership (P-12) Matrix 
(www.bellarmine.edu/education/forms.asp. The School of Education‘s theme, EDUCATOR AS REFLECTIVE LEARNER, 
is manifest through Valli‘s (1997) types of reflection as part of the course assignments and anchor assessments (where 
applicable) as the types of reflection relate to course content, field experiences, professional development, and action 
research in teacher leadership.  

 
COURSE/LEARNER OBJECTIVES (with connections to strands of the Master of Arts in Education in Teacher Leadership (P-12) 
Matrix: 
 
In this course, teacher leader candidate will: 
 

1. Formulate and present a research question (Strands V, VIII, X)  
 

2. Conduct effective searches for relevant research literature and write a critical review of the 
literature. (Strands I, V, VI,VII, IX)   
 

http://www.bellarmine.edu/education/forms.asp
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3. Design a research study using qualitative or quantitative methods (Strands I, VIII, IX, X)  
 

4. Analyze data, including its impact on student learning and implications for instructional and school 
change.  (Strands I – X) 
 

5. Conduct an oral defense and presentation based on a written thesis (Strands I, V, VIII, IX, X) 
 
COURSE REQUIREMENTS AND ASSIGNMENTS:   
 
Rationale for a Thesis essay   5%  

Describe the assumptions, purposes, data collection methods, and analytical strategies used in major 
scientific research in education in an essay  
 
Power Point project   5 % 
Analyze application of ethical principles and IRB submission protocol for conducting research   
 
Research Question 10% 
Design research question to be used in the design of the thesis  

 
Annotated Bibliography 10% 
Develop an annotated list of relevant literature  

 
Data Analysis and Methodology  25% 
Design research study using qualitative or quantitative methods  
 
Thesis and Defense 45% 
Complete a scholarly thesis and its oral defense and presentation. (See attached rubric for both the written thesis and 
its oral presentation) 
 
ASSESSMENT CRITERIA/GRADING: 
 

A (94-100)    A- (90-93)    B+ (87-89)    B (84-86)    B- (80-83)    C (70-79)    F (Below 70) 

 
ASSIGNMENT FORMAT AND EXPECTATIONS:  All assignments must conform to APA style (5th Edition) and be 
submitted within the time frame or due date as specified by the instructor.  Candidates are expected to attend all 
required meetings with the instructor. 
 
INCOMPLETE GRADES:  An incomplete (I) grade will be issued by the instructor only if there is a medical or personal 
emergency with verification from the student, 
or if there are mitigating circumstances discussed with the instructor prior to the end 
of the semester. The student must complete an Incomplete Grade Form, with the instructor‘s permission, specifying how 
and when the course requirements will be completed.  
 
INSTRUCTIONAL MODIFICATION/SYLLABUS MODIFICATION:  Students with disabilities, who require accommodations 
such as academic adjustments and/or auxiliary aids or services for this course, must contact the Disability Services 
Coordinator (located in the Counseling Center, 4th Floor, BOB, 452-8480). The instructor, upon notification from 
Disability Services, will then meet with the student to discuss appropriate strategies.  Please do not request 
accommodations directly from the instructor. 
 
(The instructor reserves the right to modify the course syllabus, calendar, and/or due dates in order to accommodate 
unforeseen events or changes in course content.) 
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The Academic Resource Center (ARC) is available to every student to support academic progress. Students needing or 
wanting additional and/or specialized assistance related to study techniques, writing, time management, tutoring, test-
taking strategies, etc. should seek out the resources of the ARC, located on A-level of the W.L. Lyons Brown Library 
(452-8071).  
 

Should you decide to withdraw from this course, please be aware that __________is the last day to 
withdraw with a ―W‖ grade.  Specific withdrawal dates regarding tuition refund percentages and the 
university Withdrawal Policy are available in the printed Class Schedule from the Registrar‘s Office or the 
electronic Bellarmine University Master Calendar (Student Portal).  Withdrawal forms may be accessed at 
http://www.bellarmine.edu/registrar/RegForms.asp. 
The teaching methodology of the course involves students in learning by doing, with guided feedback (reflection in and 
on action, deliberative reflection, personality reflection, and critical reflection). Assessment is largely based upon the 
literature review, research design and written findings which are undertaken on a research question within an 
individual‘s specific discipline and area of interest.  
 
DIVERSITY/TECHNOLOGY/DISPOSITIONS:  Educ 699 addresses student diversity and strategies for teaching a diverse 
population of students through ongoing discussion and research with diverse student populations as evident in the 
thesis proposal, literature review, body of thesis, and references.  Candidates also are expected to apply professional 
teacher dispositions in relation to all facets of their thesis development and production.  Openness to feedback from the 
candidate‘s thesis advisor (and other educational professionals) is an integral professional disposition.  Candidates are 
expected to use technology in the production and presentation of their thesis as well as its integration into their roles 
as teacher leaders. 

 
ACADEMIC HONESTY:  As a Bellarmine University student, you are expected to 
demonstrate a high standard of academic honesty in all aspects of your academic work and university life. I strongly 
endorse and will follow the academic honesty policy as published in Bellarmine‘s Course Catalog 2007-2009 (pp.315 – 
316) and in the 2008-2009 Student Handbook;  both documents are available online via the student portal on the 
University‘s intranet. Academic dishonesty can take a number of forms, including but not limited to cheating, 
plagiarism, fabrication, aiding and abetting, multiple submissions, obtaining unfair advantage, and unauthorized access 
to academic or administrative systems or information. The following university policies govern this course: 
 

 Initial sanctions for instances of academic dishonesty may be imposed by the instructor or the appropriate dean. 
The choice of penalty ranges from a minimum penalty of failing the assignment or test to failing the course itself. 

 Following initial sanctions, all cases of academic dishonesty will be reported by the faculty to the Vice President 
of Academic Affairs of the university, who has the authority to determine a more stringent penalty including 
dismissal for the reported act, depending in part, on the student‘s previous record of academic dishonesty. The 
student will be required to have a conference with the dean of his/her college, or the dean‘s designee. 

 A second offense during the course of a student‘s academic career at Bellarmine, as a minimum additional 
penalty, the Vice President of Academic Affairs will immediately suspend the student for the semester in which 
the most recent offense took place. 

 A third incidence of academic dishonesty during a student‘s academic career at Bellarmine will result in 
immediate academic dismissal from the University by the VPAA. 

 Plagiarism or cheating on field placement will result in ―0‖ credit for field hours 
under question, and may result in permanent dismissal from the education program. Plagiarism on field placement may 
include: falsifying the number of 
hours, forging a teacher‘s signature, falsfying the content/nature of what is observed, 
and/or ―double-dipping‖ hours intended for credit in another placement or course. 
 

It is generally assumed that graduate students fully understand what constitutes Academic 
Dishonesty.  Thus, no leniency of penalty will be applied in cases involving graduate students, and 
the harshest penalty (dismissal from the University) may be imposed upon report of the first 
offense, if deemed appropriate by the Academic Vice President. 
 

http://www.bellarmine.edu/registrar/RegForms.asp
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Detection of Plagiarism 
Bellarmine University has an account with an automated plagiarism detection service which allows instructors to 
submit student assignments to be checked for plagiarism.  I reserve the right to 1) request that assignments be 
submitted to me as electronic files and 2) electronically submit assignments to Turnitin.com.  Assignments are 
compared automatically with a huge database of journal articles, web articles, and previously submitted papers.  The 
instructor receives a report showing exactly how a student‘s paper was plagiarized.  For more information, go to 
www.turnitin.com. 
 
SEVERE WEATHER: Refer to the current student handbook for details regarding changes in schedule due to bad 
weather. Faculty will arrange class schedules to meet course objectives in the event classes are cancell 

 
 
 
 
 

ANNSLEY FRAZIER THORNTON SCHOOL OF EDUCATION 
SCORING RUBRIC FOR MASTER OF ARTS in EDUCATION THESIS (EDUC 699) 

 

Student:_________________________       Rater:_____________________ 

Project:__________________________                  Date:______________________ 

 
This rubric will be used to score all theses. 
 
I. Content Related Components  

 1 3 5 

A. Specify Topic       
Domain 

Topic is unspecified, 
unfocused 

Insufficient topic breath 
or depth 

Appropriate breath; only 
relevant work cited 

B. Integrate 
Literature 

Studies cited w/o 
connection 

Studies cited with some 
linkage 

Fluent, well integrated 
connections made 

C. Establish 
Importance of 
Topic 

Topic relayed without 
context in literature 

Some indication of topic 
importance noted 

Topic importance for 
research confirmed 

D. Identify Research 
Opportunity 

Work cited without 
research context 

Gaps in research 
findings noted; 
opportunity cited 

Formulation of new 
research ideas 

http://www.turnitin.com/
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E.  Demonstrate 
Command of 
Foundational 
Concepts (i.e., 
theory, models) 
Related to 
Literature 

Related foundation 
concepts ignored 
glossed over 

Foundational Concepts 
included; understanding 
not well demonstrated 

Foundation concepts 
well integrated 

F. Demonstrate 
Command of 
Technical 
Concepts Related 
to Study Design 
and Data analysis 

Technical concepts 
confusing, obscure, or 
misused 

Technical concepts 
stilted and/or definition-
like without clear 
presentation 

Technical concepts 
understandably 
presented-clearly 
summarized 

Comments: 
 
 
 
 
II: Written Delivery Components 

 1 3 5 

A. Coherence Does not develop ideas 
cogently, organize them 
logically within 
paragraphs or connect 
them with clear 
transitions 

Develops and organizes 
ideas in paragraphs that 
are not necessarily 
connected with 
transitions; some ideas 
may seem illogical 
and/or unrelated  

Develops ideas 
cogently, organizes 
them logically within 
paragraphs, connects 
them with effective 
transitions 

B. Overall 
Organization 

 Ineffective overall 
organization 

Uneven organization; 
some sections well 
organized and others 
ineffective 

Clear and well organized 
throughout 

C. Conventions of 
written English 
(e.g., grammar, 
punctuation, 
spelling, word 
choice, syntax, 
etc.)  

Contains a combination 
of errors that frequently 
interfere with meaning 

Competence with the 
conventions of standard 
written English but may 
have some errors 

Superior facility with the 
conventions of 
standards written 
English 
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D. Critical Thinking Contains no 
interpretations, 
interferences, analysis, 
synthesis, or judgments, 
or the use is 
inappropriate 

Contains some 
interpretations, 
interferences, analysis, 
synthesis, or judgments 
but not enough or they 
are inadequate 

Contains an appropriate 
amount of 
interpretations, 
interferences, analysis, 
synthesis, or judgments 
that are used 
appropriately 

E. APA Style Does not follow APA 
style 

Attempts to follow APA 
style but does so with 
some minor errors 

Follows APA style 
accurately with few or no 
errors 

Comments: 
 
 
 
 
 
 
 
 
 
III: Oral Delivery Components 

 1 3 5 

A. Demonstrate 
Effective 
Organization 

No apparent 
organization; 
presentation rambles 

Organization lacking or 
loses track; transitions 
lacking 

Presentation is 
organized with clear 
transitions 

B. Demonstrative 
Effective Verbal 
and Nonverbal 
Delivery 

Weak eye contact, voice 
tone, or audibility 

Confident delivery (both 
verbal and nonverbal) 

Sustained contact with 
audience; poised fielding 
of questions 

C. Respond 
Effectively to 
Questions 

Defensive interaction, 
halting, or hesitant, 
Avoided direct questions 

Inconsistent quality of 
responses; sporadic 
confidence 

Sustained confidence; 
Answered questions 
directly and adequately 

D. Professional 
Demeanor 

Presentation weakened 
by inappropriate dress, 
language, attitude, or 
demeanor 

Presentation style, 
delivery, or demeanor 
mismatched to audience 
or occasion 

Professional demeanor 
matches audience and 
occasion 

Comments 
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Overall Rating 

0 
Based on the current product, this candidate is not prepared and has not successfully completed 
his/her program of studies. 

1 

Based on the current product, this candidate is minimally prepared for successfully completing 
his/her program of studies. A candidate at this level may have a difficult time stating research 
questions, identifying an appropriate research design, analyzing data, or interpreting the results 
without assistance from an advisor. This scores represents a grade of C. 

2 

Based on the current product, this candidate is satisfactorily prepared and has successfully 
completed his/her program of studies. This score represents a grade of B. 

3 

Based on the current product, this candidate is well prepared and has successfully completed his/her 
program of studies. This score represents a grade of A. 

Comments: 
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MASTER OF ARTS IN EDUCATION IN TEACHER LEADERSHIP (P – 12) 
MATRIX 

 
 Crosswalk Between Kentucky Teacher Standards (KTS), Council on Exceptional Children Advanced 

Common Core Standards (CEC), Association for Childhood Education International Standards for 

Elementary Education (ACEI), National Council for the Accreditation of Teacher Education Standards 

2008 Standards (NCATE) Kentucky Education Professional Standards Board Themes (EPSB), Kentucky’s 

Standards and Indicators for School Improvement (SISI), College Readiness Standards  (CRS) and the 

Annsley Frazier Thornton School of Education Objectives (AFTSE) 

STRANDS KTS CEC ACEI NCATE  EPSB SISI CRS AFTSE 

I  

C
U

R
R

IC
U

LU
M

 

STANDARD 1:  THE TEACHER 
DEMONSTRATES APPLIED 

CONTENT KNOWLEDGE 
The teacher demonstrates a 

current and sufficient 
academic knowledge of 

certified content areas to 
develop student knowledge 
and performance in those 

areas. 
 
 
 

STANDARD 2.0: 
PROGRAM 
DEVELOPMENT 
AND 
ORGANIZATION 

STANDARD 2: 
CURRICULUM 

STANDARD 1: 
CANDIDATE 
KNOWLEDGE 
SKILLS AND 
DISPOSITIONS 

DIVERSITY 
ASSESSMENT 
LITERACY/READING 
CLOSING THE   
  ACHIEVEMENT  
  GAP 

STANDARD 1: The 
school develops and 
implements a 
curriculum that is 
rigorous, intentional, 
and aligned to state 
and local standards. 

ENGLISH 
MATH 
READING 
SCIENCE 
WRITING 

OBJECTIVE 1: 
Works 
collaboratively 
across disciplines, 
school corridors/ 
environments, and 
community settings 
to foster student 
learning. 
 
OBJECTIVE 4: 
Constructs 
pedagogical and 
content based 
decisions including, 
but not limited to 
methods of 
instruction, 
classroom 
management, 
professional 
relationships, and 
methods of 
assessment. 
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II      II  

IN
S

T
R

U
C

T
IO

N
A

L 
D

E
S

IG
N

 

     

In
st

ru
ct

io
na

l d
es

ig
n 

STANDARD 2:  THE TEACHER 
DESIGNS AND PLANS 

INSTRUCTION 
The teacher designs/plans 
instruction that develops 

student abilities to use 
communication skills, apply 
core concepts, become self-

sufficient individuals, become 
responsible team members, 
think and solve problems, 
and integrate knowledge. 

 

STANDARD 2.0: 
PROGRAM 
DEVELOPMENT 
AND 
ORGANIZATION 

STANDARD 3.1 
INTEGRATION AND 
APPLYING 
KNOWLEDGE FOR 
INSTRUCTION 
Candidates plan and 
implement instruction 
based on knowledge of 
students, learning 
theory, subject matter, 
curricular goals, and 
community. 
STANDARD 3.3 
DEVELOPMENT OF 
CRITICAL THINKING, 
PROBLEM SOLVING 
AND PERFORMANCE 
SKILLS 
Candidates understand 
and use a variety of 
teaching strategies that 
encourage elementary 
students' development 
of critical thinking, 
problem solving, and 
performance skills. 
 

STANDARD 1: 
CANDIDATE 
KNOWLEDGE 
SKILLS AND 
DISPOSITIONS 
 
STANDARD 3: 
FIELD 
EXPERIENCES 
AND CLINICAL 
PRACTICE 
 
STANDARD 4: 
DIVERSITY 

DIVERSITY 
ASSESSMENT 
LITERACY/READING 
CLOSING THE   
  ACHIEVEMENT  
  GAP 

STANDARD I: The 
school develops and 
implements a 
curriculum that is 
rigorous, intentional, 
and aligned to state 
and local standards. 
 
STANDARD 3: The 
school‘s instructional 
program actively 
engages all students 
by using effective, 
varied, and research-
based practices to 
improve student 
academic 
performance. 
 
STANDARD 8: There 
is evidence that the 
school is organized to 
maximize use of all 
available resources to 
support high student 
and staff 
performance. 
 
STANDARD 9:  
The school/district 
develops, 
implements, and 
evaluates a 
comprehensive 
school improvement 
plan that 
communicates a clear 
purpose, direction 
and action plan 
focused on teaching 
and learning. 

ENGLISH 
MATH 
READING 
SCIENCE 
WRITING 

OBJECTIVE 1: 
Works 
collaboratively 
across disciplines, 
school corridors/ 
environments, and 
community settings 
to foster student 
learning. 
 
OBJECTIVE 3: 
Exhibits educator 
dispositions that 
respect and foster 
the uniqueness and 
dignity of each 
individual learner as 
well as value 
intellectual and 
moral, ethical, and 
professional 
competencies. 
 
OBJECTIVE 4: 
Constructs 
pedagogical and 
content based 
decisions including, 
but not limited to 
methods of 
instruction, 
classroom 
management, 
professional 
relationships, and 
methods of 
assessment. 
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III
         III
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A

R
N
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N

V
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O
N

M
E

N
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STANDARD 3:  THE TEACHER 
CREATES AND MAINTAINS 

LEARNING CLIMATE 
The teacher creates a 
learning climate that 

supports the development of 
student abilities to use 

communication skills, apply 
core concepts, become self-

sufficient individuals, become 
responsible team members, 
think and solve problems, 
and integrate knowledge. 

STANDARD 2.0: 
PROGRAM 
DEVELOPMENT 
AND 
ORGANIZATION 
 
STANDARD 5.0: 
PROFESSIONAL 
DEVELOPMENT 
AND ETHICAL 
PRACTICE 

STANDARD I: 
DEVELOPMENT, 
MOTIVATION AND 
LEARNING 
Candidates know, 
understand, and use 
the major concepts, 
principles, theories, and 
research related to 
development of children 
and young adolescents 
to construct learning 
opportunities that 
support individual 
students' development, 
acquisition of 
knowledge, and 
motivation. 
STANDARD 3.2 
ADAPTATION TO 
DIVERSE STUDENTS 
Candidates understand 
how elementary 
students differ in their 
development and 
approaches to learning, 
and create instructional 
opportunities that are 
adapted to diverse 
students. STANDARD 
3.4 
ACTIVE 
ENGAGEMENT IN 
LEARNING 
Candidates use their 
knowledge and 
understanding of 
individual and group 
motivation and behavior 
among students at the 
K-6 level to foster active 
engagement in 
learning, self 
motivation, and positive 
social interaction and to 
create supportive 
learning environments. 
 

STANDARD 1: 
CANDIDATE 
KNOWLEDGE 
SKILLS AND 
DISPOSITIONS 
 
STANDARD 3: 
FIELD 
EXPERIENCES 
AND CLINICAL 
PRACTICE 
 
STANDARD 4: 
DIVERSITY 

DIVERSITY 
ASSESSMENT 
LITERACY/READING 
CLOSING THE   
  ACHIEVEMENT  
  GAP 

STANDARD 4: The 
school/district 
functions as an 
effective learning 
community and 
supports a climate 
conducive to 
performance 
excellence.  
 
STANDARD 7: 
School/district 
instructional 
decisions focus on 
support for teaching 
and learning, 
organizational 
direction, high 
performance 
expectations, creating 
a learning culture, and 
developing leadership 
capacity. 
 
 

ENGLISH 
MATH 
READING 
SCIENCE 
WRITING 

OBJECTIVE 1: 
Works 
collaboratively 
across disciplines, 
school corridors/ 
environments, and 
community settings 
to foster student 
learning. 
 
OBJECTIVE 3: 
Exhibits educator 
dispositions that 
respect and foster 
the uniqueness and 
dignity of each 
individual learner as 
well as value 
intellectual and 
moral, ethical, and 
professional 
competencies. 
 
OBJECTIVE 4: 
Constructs 
pedagogical and 
content based 
decisions including, 
but not limited to 
methods of 
instruction, 
classroom 
management, 
professional 
relationships, and 
methods of 
assessment. 
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STANDARD 4:  THE TEACHER 
IMPLEMENTS AND 

MANAGES INSTRUCTION 
The teacher 

introduces/implements/man
ages instruction that 

develops student abilities to 
use communication skills, 

apply core concepts, become 
self-sufficient individuals, 
become responsible team 
members, think and solve 
problems, and integrate 

knowledge. 

STANDARD 2.0: 
PROGRAM 
DEVELOPMENT 
AND 
ORGANIZATION 
 
STANDARD 5.0: 
PROFESSIONAL 
DEVELOPMENT 
AND ETHICAL 
PRACTICE 

STANDARD 3.5 
COMMUNICATOIN TO 
FOSTER LEARNING 
Candidates use their 
knowledge and 
understanding of 
effective verbal, 
nonverbal, and media 
communication 
techniques to foster 
active inquiry, 
collaboration, and 
supportive interaction in 
the elementary 
classroom. 

STANDARD 1: 
CANDIDATE 
KNOWLEDGE 
SKILLS AND 
DISPOSITIONS 
 
STANDARD 3: 
FIELD 
EXPERIENCES 
AND CLINICAL 
PRACTICE 
 
STANDARD 4: 
DIVERSITY 

DIVERSITY 
ASSESSMENT 
LITERACY/READING 
CLOSING THE   
  ACHIEVEMENT  
  GAP 

STANDARD 3: The 
school‘s instructional 
program actively 
engages all students 
by using effective, 
varied, and research-
based practices to 
improve student 
academic 
performance. 

ENGLISH 
MATH 
READING 
SCIENCE 
WRITING 
 

OBJECTIVE 1: 
Works 
collaboratively 
across disciplines, 
school corridors/ 
environments, and 
community settings 
to foster student 
learning. 
OBJECTIVE 3: 
Exhibits educator 
dispositions that 
respect and foster 
the uniqueness and 
dignity of each 
individual learner as 
well as value 
intellectual and 
moral, ethical, and 
professional 
competencies. 
 
OBJECTIVE 4: 
Constructs 
pedagogical and 
content based 
decisions including, 
but not limited to 
methods of 
instruction, 
classroom 
management, 
professional 
relationships, and 
methods of 
assessment. 
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V
    

STANDARD 5:  THE TEACHER 
ASSESSES AND 

COMMUNICATES LEARNING 
RESULTS 

The teacher assesses learning 
and communicates results to 

students and others with 
respect to student abilities to 

use communication skills, 
apply core concepts, become 

self-sufficient individuals, 
become responsible team 
members, think and solve 
problems, and integrate 

knowledge. 

STANDARD 4.0 
EVALUATION 

STANDARD 4 
ASSESSMENT FOR 
INSTRUCTION 
Candidates know, 
understand, and use 
formal and informal 
assessment strategies 
to plan, evaluate, and 
strengthen instruction 
that will promote 
continuous intellectual, 
social, emotional, and 
physical development 
of each elementary 
student. 

STANDARD 1: 
CANDIDATE 
KNOWLEDGE 
SKILLS AND 
DISPOSITIONS 
 
STANDARD 4: 
DIVERSITY 

DIVERSITY 
ASSESSMENT 
CLOSING THE   
  ACHIEVEMENT  
  GAP 

STANDARD 2: The 
school utilizes 
multiple evaluation 
and assessment 
strategies to 
continuously monitor 
and modify 
instruction to meet 
student needs and 
support proficient 
student work. 

ENGLISH 
MATH 
READING 
SCIENCE 
WRITING 

OBJECTIVE 1: 
Works 
collaboratively 
across disciplines, 
school corridors/ 
environments, and 
community settings 
to foster student 
learning. 
 
OBJECTIVE 3: 
Exhibits educator 
dispositions that 
respect and foster 
the uniqueness and 
dignity of each 
individual learner as 
well as value 
intellectual and 
moral, ethical, and 
professional 
competencies. 
 
OBJECTIVE 4: 
Constructs 
pedagogical and 
content based 
decisions including, 
but not limited to 
methods of 
instruction, 
classroom 
management, 
professional 
relationships, and 
methods of 
assessment. 
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V
I  

T
E

C
H

N
O

LO
G

Y
 

 

STANDARD 6:  THE TEACHER 
DEMONSTRATES THE 
IMPLEMENTATION OF 

TECHNOLOGY 
The teacher uses technology 
to support instruction; access 

and manipulate data; 
enhance professional growth 

and productivity; 
communicate and collaborate 
with colleagues, parents, and 
the community; and conduct 

research. 

STANDARD 2.0 
PROGRAM 
DEVELOPMENT 
AND 
ORGANIZATION 

 STANDARD 1: 
CANDIDATE 
KNOWLEDGE 
SKILLS AND 
DISPOSITIONS 
 
STANDARD 3: 
FIELD 
EXPERIENCES 
AND CLINICAL 
PRACTICE 
 

DIVERSITY 
ASSESSMENT 
LITERACY/READING 
CLOSING THE   
  ACHIEVEMENT  
  GAP 

 ENGLISH 
MATH 
READING 
SCIENCE 
WRITING 

OBJECTIVE 4: 
Constructs 
pedagogical and 
content based 
decisions including, 
but not limited to 
methods of 
instruction, 
classroom 
management, 
professional 
relationships, and 
methods of 
assessment. 

V
II  

R
E

F
LE

C
T

IO
N

 

 

STANDARD 7:  REFLECTS ON 
AND EVALUATES TEACHING 

AND LEARNING 
The teacher reflects on and 

evaluates specific 
teaching/learning situations 

and/or programs. 

STANDARD 5.0: 
PROFESSIONAL 
DEVELOPMENT 
AND ETHICAL 
PRACTICE 

STANDARD 5.2 
REFLECTION AND 
EVALUATION 
Candidates are aware 
of and reflect on their 
practice in light of 
research on teaching 
and resources available 
for professional 
learning; they 
continually evaluate the 
effects of their 
professional decisions 
and actions on 
students, parents, and 
other professionals in 
the learning community 
and actively seek out 
opportunities to grow 
professionally. 

STANDARD 3: 
FIELD 
EXPERIENCES 
AND CLINICAL 
PRACTICE 
 

  ENGLISH 
MATH 
READING 
SCIENCE 
WRITING 

OBJECTIVE 5: 
Incorporates Valli‘s 
five reflective 
processes which 
include technical, 
personalistic, 
deliberative, in and 
on action, and 
critical reflection. 
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V
III

 

 

C
O

LL
A

B
O

R
A

T
IO

N
 

 

STANDARD 8:  
COLLABORATES WITH 

COLLEAGUES/PARENTS/OTH
ERS 

The teacher collaborates with 
colleagues, parents, and 
other agencies to design, 
implement, and support 
learning programs that 

develop student abilities to 
use communication skills, 

apply core concepts, become 
self-sufficient individuals, 
become responsible team 
members, think and solve 
problems, and integrate 

knowledge. 

STANDARD 6.0 
COLLABORATION 

STANDARD 5.3 
COLLABORATION 
WITH FAMILIES 
Candidates know the 
importance of 
establishing and 
maintaining a positive 
collaborative 
relationship with 
families to promote the 
intellectual, social, 
emotional, and physical 
growth of children. 
STANDARD 5.4 
COLLABORATION 
WITH COLLEAGUES 
AND THE 
COMMUNITY 
Candidates foster 
relationships with 
school colleagues and 
agencies in the larger 
community to support 
students' learning and 
well-being. 

STANDARD 1: 
CANDIDATE 
KNOWLEDGE 
SKILLS AND 
DISPOSITIONS 
 
STANDARD 4: 
DIVERSITY 

DIVERSITY 
ASSESSMENT 
LITERACY/READING 
CLOSING THE   
  ACHIEVEMENT  
  GAP 

STANDARD 4: The 
school/district 
functions as an 
effective learning 
community and 
supports a climate 
conducive to 
performance 
excellence. 
 
STANDARD 5: The 
school/district works 
with families and 
community groups to 
remove barriers to 
learning in an effort to 
meet the intellectual, 
social, career, and 
developmental needs 
of students. 

ENGLISH 
MATH 
READING 
SCIENCE 
WRITING 

OBJECTIVE 1: 
Works 
collaboratively 
across disciplines, 
school corridors/ 
environments, and 
community settings 
to foster student 
learning. 
 

IX
 

P
R

O
F

E
S

S
IO
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A

L 
 D
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E
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M

E
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STANDARD 9:  EVALUATES 
TEACHING AND 

IMPLEMENTS PROFESSIONAL 
DEVELOPMENT 

The teacher evaluates his/her 
overall performance with 
respect to modeling and 

teaching Kentucky’s learning 
goals, refines the skills and 
processes necessary, and 

implements a professional 
development plan. 

 

STANDARD 5.0: 
PROFESSIONAL 
DEVELOPMENT 
AND ETHICAL 
PRACTICE 

STANDARD 5.1 
PRACTICES 
BEHAVIORS OF 
DEVELOPING 
CAREER TEACHERS 
Candidates understand 
and apply practices and 
behaviors that are 
characteristic of 
developing career 
teachers. 

STANDARD 3: 
FIELD 
EXPERIENCES 
AND CLINICAL 
PRACTICE 
 

DIVERSITY 
ASSESSMENT 
LITERACY/READING 
CLOSING THE   
  ACHIEVEMENT  
  GAP 

STANDARD 6: The 
school/district 
provides research-
based, results driven 
professional 
development 
opportunities for staff 
and implements 
performance 
evaluation procedures 
in order to improve 
teaching and learning. 

ENGLISH 
MATH 
READING 
SCIENCE 
WRITING 

OBJECTIVE 1: 
Works 
collaboratively 
across disciplines, 
school corridors/ 
environments, and 
community settings 
to foster student 
learning. 
 
OBJECTIVE 5: 
Incorporates Valli‘s 
five reflective 
processes which 
include technical, 
personalistic, 
deliberative, in and 
on action, and 
critical reflection. 
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X
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R
S
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STANDARD 10:  PROVIDES 
LEADERSHIP WITHIN 

SCHOOL/COMMUNITY/PROF
ESSION 

The teacher provides 
professional leadership 

within the school, 
community, and education 

profession to improve 
student learning and well-

being. 

 

STANDARD 1.0 
LEADERSHIP 
AND POLICY 

STANDARD 5.1 
PRACTICES 
BEHAVIORS OF 
DEVELOPING 
CAREER TEACHERS 
Candidates understand 
and apply practices and 
behaviors that are 
characteristic of 
developing career 
teachers. 

STANDARD 1: 
CANDIDATE 
KNOWLEDGE 
SKILLS AND 
DISPOSITIONS 
 
STANDARD 4: 
DIVERSITY 

DIVERSITY 
ASSESSMENT 
LITERACY/READING 
CLOSING THE   
  ACHIEVEMENT  
  GAP 

STANDARD 5: The 
school/district works 
with families and 
community groups to 
remove barriers to 
learning in an effort to 
meet the intellectual, 
social, career, and 
developmental needs 
of students.  
 
STANDARD 7: 
School/district 
instructional 
decisions focus on 
support for teaching 
and learning, 
organizational 
direction, high 
performance 
expectations, creating 
a learning culture, and 
developing leadership 
capacity. 

ENGLISH 
MATH 
READING 
SCIENCE 
WR ITING 

OBJECTIVE 1: 
Works 
collaboratively 
across disciplines, 
school corridors/ 
environments, and 
community settings 
to foster student 
learning. 
 

SOURCE http://www.kyepsb.net/ 
 

http://www.cec.sp
ed.org/AM/Templa
te.cfm?Section=Et
hics_and_Practice
_Standards&Temp
late=/CM/Content
Display.cfm&Cont
entID=9113 
 

http://www.acei.org/R
ubrics.htm 
 

http://www.ncat
e.org/public/unit
StandardsRubri
cs.asp?ch=4 
 

 http://www.kde.state.ky.
us/KDE/Administrative+
Resources/School+Impr
ovement/Standards+an
d+Indicators+for+Schoo
l+Improvement/SISI+To
olkit/ 
 

http://www.act.org/s
tandard/ 

AFTSOE Program 
Objectives were 
adopted by the 
Faculty of the 
AFTSOE on 8/23/06. 
They were designed 
to operationalize the 
mission of Bellarmine 
University. 

http://www.kyepsb.net/
http://www.cec.sped.org/AM/Template.cfm?Section=Ethics_and_Practice_Standards&Template=/CM/ContentDisplay.cfm&ContentID=9113
http://www.cec.sped.org/AM/Template.cfm?Section=Ethics_and_Practice_Standards&Template=/CM/ContentDisplay.cfm&ContentID=9113
http://www.cec.sped.org/AM/Template.cfm?Section=Ethics_and_Practice_Standards&Template=/CM/ContentDisplay.cfm&ContentID=9113
http://www.cec.sped.org/AM/Template.cfm?Section=Ethics_and_Practice_Standards&Template=/CM/ContentDisplay.cfm&ContentID=9113
http://www.cec.sped.org/AM/Template.cfm?Section=Ethics_and_Practice_Standards&Template=/CM/ContentDisplay.cfm&ContentID=9113
http://www.cec.sped.org/AM/Template.cfm?Section=Ethics_and_Practice_Standards&Template=/CM/ContentDisplay.cfm&ContentID=9113
http://www.cec.sped.org/AM/Template.cfm?Section=Ethics_and_Practice_Standards&Template=/CM/ContentDisplay.cfm&ContentID=9113
http://www.cec.sped.org/AM/Template.cfm?Section=Ethics_and_Practice_Standards&Template=/CM/ContentDisplay.cfm&ContentID=9113
http://www.acei.org/Rubrics.htm
http://www.acei.org/Rubrics.htm
http://www.ncate.org/public/unitStandardsRubrics.asp?ch=4
http://www.ncate.org/public/unitStandardsRubrics.asp?ch=4
http://www.ncate.org/public/unitStandardsRubrics.asp?ch=4
http://www.ncate.org/public/unitStandardsRubrics.asp?ch=4
http://www.kde.state.ky.us/KDE/Administrative+Resources/School+Improvement/Standards+and+Indicators+for+School+Improvement/SISI+Toolkit/
http://www.kde.state.ky.us/KDE/Administrative+Resources/School+Improvement/Standards+and+Indicators+for+School+Improvement/SISI+Toolkit/
http://www.kde.state.ky.us/KDE/Administrative+Resources/School+Improvement/Standards+and+Indicators+for+School+Improvement/SISI+Toolkit/
http://www.kde.state.ky.us/KDE/Administrative+Resources/School+Improvement/Standards+and+Indicators+for+School+Improvement/SISI+Toolkit/
http://www.kde.state.ky.us/KDE/Administrative+Resources/School+Improvement/Standards+and+Indicators+for+School+Improvement/SISI+Toolkit/
http://www.kde.state.ky.us/KDE/Administrative+Resources/School+Improvement/Standards+and+Indicators+for+School+Improvement/SISI+Toolkit/
http://www.kde.state.ky.us/KDE/Administrative+Resources/School+Improvement/Standards+and+Indicators+for+School+Improvement/SISI+Toolkit/
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Research Proposal Description and Scoring Rubric 
 

All teacher candidates for advanced programs in the Annsley Frazier Thornton School of Education are 
required to write a research proposal and meet ―Acceptable‖ on 5 of the 7 aspects of the assessment 
rubric.   
 
The research proposal has four components and should be approximately 15-20 pages.   
 

1. Provide an introduction.  In the introduction, be sure to describe your research topic and include 
the research question.  The introduction should also include why the topic is of interest to you.  
Introduce the research methods. Your introduction should conclude with a brief overview of your 
research methodology and a time frame for completing such a study. 
 

2. Literature Review—this section should include a review of other studies related to your research 
question.  Synthesize the literature on your research topic. Name the participants. How might your 
study differ or bring something unique to the research literature? Finally, what theoretical 
frame/paradigm are you using through which to view your research study? (e.g., positivistic, 
critical, feminist, post-modernist, etc.?)  

 
3. Methodology—this section should include a description of the type of research methodology you 

intend to use (e.g., survey, case study, ethnography, etc.).  Here, you should also describe the 
participants and their recruitment for the study.  You should describe your data collection 
methods.  And, finally, you should describe how you intend to analyze your data. 

 
4. Conclusion: Validity and Reliability, Ethics, and Suggested Time-Frame—this section should 

conclude your proposal by discussing the methodology to address issues such as validity and 
reliability.  You should also discuss what ethical considerations you will make throughout the study 
in order to make sure that your participants are protected and that your research moves in a 
direction of reciprocity.  Finally, you should propose a suggested time frame for completing your 
study. 

 
Reflection 

 
For the MA Research Proposal, a four page (max) reflective essay, which adequately addresses 

the following, is required: 

 Reflections provide clear connections to performance criteria of Kentucky‘s Teacher Standards: 
Experienced Level.  

 Areas of strength and for growth within Kentucky‘s Teacher Standards: Experienced Level are 
clear.  
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 Use two forms of Valli‘s reflection styles: Technical and Deliberative to elaborate on decisions 
related to the assignment connected with your performance at some of the Kentucky‘s Teacher 
Standards: Experienced Level.



 
 

ANALYTIC SCORING OF THE MASTER of ARTS in EDUCATION 
RESEARCH PROPOSAL 
 

Rating → 
Indicator ↓ 

Acceptable Not Acceptable 

 
a. Introduction 
(20 points) 

The introduction is 
comprehensive and very well-
organized and articulated. It 
addresses the topic of interest. 
A hypothesis is conjectured or 
(a) research question(s) 
offered.  A brief methodology 
and a detailed time frame is 
included 

The introduction is not well-
organized and does not address 
why the topic is of interest; and a 
hypothesis is not conjectured or 
(a) research question(s) offered; 
and a brief methodology and 
suggested time frame are not 
included 

b. Literature 

Review 

(20 points) 

The literature review contains 
a detailed summary and 
synthesis of related studies. A 
concise, yet in-depth, 
reaction/reflection is provided 
which details how this study 
will add to the literature. A 
theoretical tradition/paradigm 
is well-articulated. 

The literature review does not 
contain a summary and synthesis 
of related studies; and a brief 
reaction/reflection is not provided 
which details how this study will 
add to the literature; and a 
theoretical tradition/paradigm is 
not offered. 

c. Methodology 
(20 points) 

The section includes a 
detailed description of the 
methodology used, describes 
the participants in the study, 
what methods will be used to 
collect data, and how the data 
will be analyzed 

The section does not include: a 
description of the methodology 
used, and who will participate in 
the study, and what methods will 
be used to collect data, and how 
the data will be analyzed 

e. Organization 
and Style 
(10 points) 

The paper has excellent 
organization and a readable 
style that enhances 
comprehension. 

Organization and style problems 
are evident throughout the paper, 
making it difficult to read and 
comprehend. 

f. Mechanics 
(10 points) 

No mechanical, APA style, 
and/or grammatical errors are 
evident. 

Numerous mechanical, APA 
style, and/or grammatical errors 
are evident.  

g. Reflection and 
Connection to 
Standards 
(20 points) 

Reflection specifically 
connects assignment to 
performance criteria of 
standards; areas of strength 
and for growth within the 
standards are explicit; 
extensive use of two forms of 

Reflection does not adequately or 
accurately connect performance 
criteria to standards; areas of 
strength and for growth within the 
standards are vague and/or 
ambiguous; minimal use of two 
forms of Valli‘s reflection styles, 
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Valli‘s reflection styles, 
Technical and Deliberative, to 
elaborate on decisions related 
to the assignment. 

Technical and Deliberative, to 
elaborate on decisions related to 
the assignment. 
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Web Page Design for Content Enhancement 
 
Advanced teacher candidates in the Annsley Frazier Thornton School of Education are required to create a webpage 
with links to a lesson plan, curriculum page, and assessment they have created. The link to the web page and 
associated links must be submitted and assessed through LiveText so that student performance data can be 
reviewed to track individual candidate progress and for use in program improvement. A score of ―proficient,‖ with this 
anchor assessment allows the candidate to demonstrate competency in the program and on state standards. 
 
The webpage is created to provide a means of communicating with students, their parents, and the school 
community. The webpage is created using Microsoft Word (or similar Web publishing) software and is NOT an 
assignment which requires the knowledge of computer programming or html code. The webpage contains links to the 
lesson plan that the student has created. The content of the curriculum page and assessment should relate to the 
same content as the lesson.  
  
The webpage will be evaluated on the following components:   
 

 The webpage opens properly and the links to the lesson plan, curriculum page and assessment all open 
properly. The website should contain appropriate font, background, e-mail links, and enhancements. 

 The lesson plan, curriculum page, and assessment are appropriate for the grade designated in the lesson 
plan demographic information.  

 The lesson plan contains appropriate standards, goals, objectives, context, resources, procedures, and 
student assessment. 

 The curriculum page matches the content and standards of the lesson plan, contains multiple days, and 
includes hyperlinks to sites which will support the content of the lesson. 

 The assessment matches the content and standards of the lesson plan. The assessment contains 
categories that are appropriate for the lesson. There are options regarding the type of assessment used in 
this assignment. 

 The website should include additional appropriate links to support the instruction of the class. 
 
Reflection: For the Web Page Design, a four page (max) reflective essay, which adequately addresses the following, 
is required: 

 Reflections provide clear connections to performance criteria of Kentucky‘s Teacher Standards: Initial Level, 
1,2,4,5,6 & 7. Candidates should address  areas of strength and for growth for each Kentucky‘s Teacher 
Standards: Initial Level specified.  

 Valli‘s Technical form of reflection is used to elaborate on decisions related to the assignment.  
 
Final Rating  
 
Final percent scores can be found by multiplying the points awarded for each indicator (Distinguished 4, Proficient 3, 
Apprentice 2, Novice 1), by the weight given that indicator (denoted by the number in parenthesis within each 
element). Sum the products and divide by the number of elements given for that standard. 
 
0 to 66%     Novice 
67 to 79%   Apprentice 
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80 to 92%   Proficient 
93 to 100% Distinguished 

WEB PAGE DESIGN FOR CONTENT ENHANCEMENT 
ANALYTIC SCORING OF WEB PAGE DESIGN 

Rating → 
Indicator ↓ 

Distinguished Proficient Apprentice Novice 

a. Uses technology 
to design and plan 
instruction  
KTS 1,2 & 6 

The website demonstrates 
an outstanding use of 
technology to plan and 
design instruction by the 
following criteria:  
All links function and open 
properly. The website 
contains appropriate 
elements such as font, 
background, e-mail links, 
and enhancements.  
All elements of the lesson 
plan, curriculum page, and 
assessment are appropriate 
for the grade level.  
The lesson plan contains all 
of the following elements:  
standards, goals, objectives, 
context, resources, and 
procedures  
The curriculum page 
contains all of the following 
elements:  
content and standards 
match the lesson plan, 
contains multiple days, 
includes hyperlinks to sites 
which will support the 
content of the lesson. 

The website demonstrates 
an appropriate use of 
technology to plan and 
design instruction by the 
following criteria:  
Most links function and open 
properly. The website 
contains appropriate 
elements such as font, 
background, e-mail links, 
and enhancements.  
Most elements of the lesson 
plan, curriculum page, and 
assessment are appropriate 
for the grade level  
The lesson plan contains 
most of the following 
elements:  
standards, goals, objectives, 
context, resources, and 
procedures  
The curriculum page 
contains most of the 
following elements:  
content and standards 
match the lesson plan, 
contains multiple days, 
includes hyperlinks to sites 
which will support the 
content of the lesson. 

The website demonstrates 
the occasional use of 
technology to plan and 
design instruction by the 
following criteria:  
Some links function and 
open properly. The website 
contains some inappropriate 
elements such as font, 
background, e-mail links, 
and enhancements.  
Some elements of the 
lesson plan, curriculum 
page, and assessment are 
appropriate for the grade 
level.  
The lesson plan contains 
some of the following 
elements:  
standards, goals, objectives, 
context, resources, and 
procedures  
The curriculum page 
contains some of the 
following elements:  
content and standards 
match the lesson plan, 
contains multiple days, 
includes hyperlinks to sites 
which will support the 
content of the lesson. 

The website demonstrates 
an a rare or inconsistent use 
of technology to plan and 
design instruction by the 
following criteria:  
Few or none of the links 
function and open properly. 
The website contains 
inappropriate elements such 
as font, background, e-mail 
links, and enhancements.  
Few or none of the elements 
of the lesson plan, 
curriculum page, and 
assessment are appropriate 
for the grade level  
The lesson plan contains 
few or none of the following 
elements:  
standards, goals, objectives, 
context, resources, and 
procedures  
The curriculum page 
contains few or none of the 
following elements:  
content and standards 
match the lesson plan, 
contains multiple days, 
includes hyperlinks to sites 
which will support the 
content of the lesson. 

b. Uses technology 
to implement 
instruction and 
facilitate student 
learning 
KTS 4 & 6 

The website includes six or 
more working links to 
support the instruction of the 
lesson. 

The website includes at 
least five working links to 
support the instruction of the 
lesson. 

The website includes at 
least three to four working 
links to support the 
instruction of the lesson. 

The website includes two or 
fewer working links to 
support the instruction of the 
lesson. 

c. Uses technology 
to assess and 
communicate 
student learning 
KTS 5 & 6 

The assessment contains all 
of the following elements: 
matches the content and 
standards of the lesson plan, 
contains categories that are 
appropriate for the lesson; 
includes options regarding 
the type of assessment used 
in this assignment. 

The assessment contains 
most of the following 
elements: matches the 
content and standards of the 
lesson plan, contains 
categories that are 
appropriate for the lesson; 
includes options regarding 
the type of assessment used 
in this assignment. 

The assessment contains 
some of the following 
elements: matches the 
content and standards of the 
lesson plan, contains 
categories that are 
appropriate for the lesson; 
includes options regarding 
the type of assessment used 
in this assignment. 

The assessment contains 
few or none of the following 
elements: matches the 
content and standards of the 
lesson plan, contains 
categories that are 
appropriate for the lesson; 
includes options regarding 
the type of assessment used 
in this assignment. 
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d. Integrates student 
use of technology 
into instruction 
KTS 6 

The website contains all of 
the following elements for 
student use: extends 
instruction for gifted and 
special needs students, 
engages students in grade 
level appropriate learning 
activities, which support the 
content. 

The website contains most 
of the following elements for 
student use: extends 
instruction for gifted and 
special needs students, 
engages students in grade 
level appropriate learning 
activities, which support the 
content. 

The website contains some 
of the following elements for 
student use: extends 
instruction for gifted and 
special needs students, 
engages students in grade 
level appropriate learning 
activities, which support the 
content. 

The website contains few or 
none of the following 
elements for student use: 
extends instruction for gifted 
and special needs students, 
engages students in grade 
level appropriate learning 
activities, which support the 
content. 

e. Reflection and 
Connection to 
Standards 
KTS 6 & 7  

Reflection specifically 
connects assignment to 
performance criteria of 
standards; areas of strength 
and for growth within the 
standards are explicit; 
extensive use of Valli‘s 
Technical Reflection is 
evident to elaborate on 
decisions related to the 
assignment. 

Reflection connects 
assignment to performance 
criteria of standards; areas 
of strength and for growth 
within the standards are 
clear; adequate use of Valli‘s 
Technical Reflection is 
evident to elaborate on 
decisions related to the 
assignment. 

Reflection is minimally 
connected to performance 
criteria of standards; areas 
of strength and for growth 
with in the standards are 
minimal; little use of Valli‘s 
Technical Reflection is 
evident to elaborate on 
decisions related to the 
assignment. 

Reflection does not 
adequately or accurately 
connect performance criteria 
to standards; areas of 
strength and for growth 
within the standards are 
vague and/or ambiguous; 
minimal use of Valli‘s 
Technical Reflection is 
evident to elaborate on 
decisions related to the 
assignment. 

 
WEB PAGE DESIGN FOR CONTENT ENHANCEMENT 

Holistic Score 
 

Distinguished 
 

93 to 100% Distinguished 

Proficient 
  
80 to 93%   Proficient 

Apprentice 
 
67 to 79%   Apprentice 

Novice 
 
0 to 66%     Novice 
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Diagnostic Reading Case Study 
 

All teacher candidates for advanced certification in the Annsley Frazier Thornton School of Education are required to 
complete the Reading Case Study assignment and score at least ―proficient‖ on the assessment rubric.  This 

benchmark (anchor) assignment will help faculty track individual candidate progress for use in program improvement. 
 
When conducting any case study, you need to determine the most appropriate assessments for the child.  Ideally, a 
child who is a kindergartner or 1st grader is perfect for this assignment.   If you have a 2nd grader who is struggling, 
this will also be fine. The child needs to be a 5-6-or7 year old.   Please get permission from the instructor if you are 
choosing a child outside this age range. 
  
You must use the following assessments: 
1.  Observation Survey 
            a.  Concepts About Print 
            b.  Letter Identification 
            c.  Word Reading 
            d.  Writing Vocabulary 
            e.  Hearing and Recording Sounds in Words 
            f.  Summarizing the Results form 
 
2.  Phonemic Awareness Assessment 
  
Prior to the assessment, be sure to get background information about the child. This will include things like hobbies 
and interests, who he/she lives with, siblings, feelings about school, etc… Use the guidelines below for writing up 
your case study. 
  
Writing Up the Case Study 
  
You should have a cover page that says:  ―Reading Assessment: Primary Case Study‖ your name, my name the 
semester and year. 
  
The first section should be background information.  Give this section a heading called Background.  When writing 
about the child use only their first name.  Explain their age, grade, school, siblings, with whom does the child 
live?  Describe the child in terms of their personality, what kinds of things they are interested in, etc… 
  
The next section should be a discussion of your assessments.  Tell which assessments you chose to use and 
why.  Title this short section Assessments Used. 
  
The next section should be titled Analysis and in this you should discuss how the child did on the 
assessments.  You will have subheadings for each of the assessments you conduct.  For example, begin with the 
Observation Survey (as a heading) and use subheadings under that (letter recognition, word list, etc…) Then move 
on to Concepts about Print checklist and create a heading for this.  Then tell how the child did on the checklist.  Then 
the next heading should be Phonemic Awareness.  Tell how the child did on this with the different subheadings of 
rhyme, blending, etc… 
  
The next section should be titled Implications for Teaching.  In this section you will discuss what you think the child 
needs in terms of what type of instruction and how to teach this child.  This section should be connected to literacy 
research to support your recommendations.  Discuss the child in terms of their capability on these assessments.  For 
example, is he/she on grade level, do they need to be challenged? etc… 
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The final section will include a Reflection connecting to Valli‘s forms of reflection and the Kentucky Teacher 
Standards: Experienced Level (including the performance criteria). 
  
 Sound grammatical writing is expected. 
Note:  Students should use APA guidelines for text citations and references. 
 
Reflection: For the Diagnostic Reading Case Study, a four page (max) reflective essay, which adequately 
addresses the following, is required: 

 Reflections provide clear connections to performance criteria of Kentucky‘s Teacher Standards: Experienced 

Level.  

 Areas of strength and for growth within Kentucky‘s Teacher Standards: Experienced Level are clear.  

 Valli‘s forms of reflection are used to elaborate on decisions related to the assignment. 

 
Final Rating  
 
Final percent scores can be found by multiplying the points awarded for each indicator (Distinguished 4, Proficient 3, 
Apprentice 2, Novice 1), by the weight given that indicator (denoted by the number in parenthesis within each 
element). Sum the products and divide by the number of elements given for that standard. 
 
0 to 37%     Novice 
38 to 62%   Apprentice 
63 to 87%   Proficient 
88 to 100% Distinguished 

 
DIAGNOSTIC READING CASE STUDY RUBRIC 

 
ANALYTIC SCORING OF THE READING CASE STUDY 

Rating → 
Indicator ↓ 

Distinguished Proficient Apprentice Novice 

 
a. Pertinent 
Background 
Knowledge 
(1) 
 

 

Extensive background 
knowledge is used to 
specifically elaborate on 
assessment and/or 
analysis task. 

Adequate background 
knowledge is used to 
elaborate on assessment 
and/or analysis task. 

Minimal background 
knowledge is used to 
elaborate on assessment 
and/or analysis task. 

Little or no background 
knowledge is used to 
elaborate on assessment 
and/or analysis task. 

b. Appropriate 
Assessments 
(1) 
KTS 1, 5 
 

 

Assessments specifically 
and thoroughly address 
student‘s developmental 
levels and/or task 
requirements; 
assessment(s) is 
administered correctly 
and thoroughly. 

Assessments sufficiently 
address student‘s 
developmental levels 
and/or task requirements; 
assessment(s) is 
administered correctly 
and sufficiently. 

Assessments minimally 
address student‘s 
developmental levels 
and/or task requirements; 
assessment(s) is 
insufficiently 
administered. 

Assessments are 
insufficient or 
inappropriate to student‘s 
developmental levels 
and/or task requirements; 
assessment(s) is 
incorrectly or insufficiently 
administered. 
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c. Accurate Data 
Analysis 
(1) 
 
KTS 1, 5 
 

 

Data from assessment(s) 
is correctly and 
thoroughly analyzed. 

Data from assessment(s) 
is correctly analyzed, to a 
sufficient degree. 

Data from assessment(s) 
is correctly analyzed, to a 
minimal degree. 

Data from assessment(s) 
is incorrectly or 
insufficiently analyzed. 

d. Connections to 
Literacy Research 
and Theory 
(1) 
KTS 1,7 

Connections are correct, 
specific, and thorough. 

Connections are clear 
and sufficient. 

Connections are minimal 
and/or insufficient. 

Connections are minimal 
and/or nonexistent and/or 
incorrect. 

 
e. Implications for 
Instruction and/or 
Implementation of 
Instruction 
(1) 
KTS 2,3,4 

Implications for and / or 
implementation of 
instruction are thorough 
and clearly relate to the 
data gathered. 

Implications for and /or 
implementation of 
instruction are clear and 
relate to the data 
gathered. 

Implications for and / or 
implementation of 
instruction are minimal. 

Implications for and /or 
implementation of 
instruction are 
inappropriate or not 
included. 

f. Reflection and 
Connection to 
Standards 
(1) 
KTS 1,2,3,4,5,7 

Reflection specifically 
connects assignment to 
performance criteria of 
standards; areas of 
strength and for growth 
within the standards are 
explicit; extensive use of 
Valli‘s forms of reflection 
(3 or more) is evident to 
elaborate on decisions 
related to the assignment. 

Reflection connects 
assignment to 
performance criteria of 
standards; areas of 
strength and for growth 
within the standards are 
clear; adequate use of 
Valli‘s forms of reflection 
(3) is evident to elaborate 
on decisions related to 
the assignment. 

Reflection is minimally 
connected to 
performance criteria of 
standards; areas of 
strength and for growth 
with in the standards are 
minimal; little use of 
Valli‘s forms of reflection 
(2) is evident to elaborate 
on decisions related to 
the assignment. 

Reflection does not 
adequately or accurately 
connect performance 
criteria to standards; 
areas of strength and for 
growth within the 
standards are vague 
and/or ambiguous; 
minimal use of Valli‘s 
forms of reflection (none 
or 1), is evident to 
elaborate on decisions 
related to the assignment. 

 
DIAGNOSTIC READING CASE STUDY 

Holistic Score 
 

Distinguished 
 

88 to 100% Distinguished 

Proficient 
  
63 to 87%   Proficient 

Apprentice 
 
38 to 62%   Apprentice 

Novice 
 
0 to 37%     Novice 
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A Benchmark Assignment:  Culminating Project—Theoretical Paper 
 

All teacher candidates for advanced programs in the Annsley Frazier Thornton School of Education are required to complete a 
culminating project which is scored ―proficient‖ on the assessment rubric.   
 
The culminating project has four components and should be 20+ pages.   
 

1. Provide an introduction.  In the introduction, be sure to describe your topic and why the topic is of interest to you. The 

introduction should also provide a brief outline of the argument you offer and the theoretical tradition/paradigm (e.g., 

feminist, postmodern, critical, etc.) from which it emerges.  Finally, the introduction should provide mapping for your 

paper and provide a summary of your conclusion as it relates to learning in P-12 contexts 

 
2. Literature Review—this section should outline your theoretical tradition/paradigm. It should include a review of other 

studies, arguments or counter-arguments, or other theoretical propositions related to your topic.   

 
3. Perspective—this section should provide the balance of your argument.  It should describe your premise, respond to 

the literature, and provide supporting statements/evidence to foundationalize your ideas. 

 
4. Conclusion—this section should provide a recap of your argument; should describe how it provides a unique 

perspective on the issue/concept, and how it might ultimately improve learning in P-12 schools 

 
Reflection 
 
For the MA Culminating Project – Theoretical Paper, a four page (max) reflective essay, which adequately addresses the 
following, is required: 

 Reflections provide clear connections to performance criteria of Kentucky‘s Teacher Standards: Experienced Level.  

 Areas of strength and for growth within Kentucky‘s Teacher Standards: Experienced Level are clear.  

 Valli‘s forms of reflection are used to elaborate on decisions related to the assignment.  

 
Final Rating  
 
Final percent scores can be found by multiplying the points awarded for each indicator (Distinguished 4, Proficient 3, Apprentice 
2, Novice 1), by the weight given that indicator (denoted by the number in parenthesis within each element). Sum the products 
and divide by the number of elements given for that standard. 
 
0 to 37%     Novice 
38 to 62%   Apprentice 
63 to 87%   Proficient 
88 to 100% Distinguished 
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MAED CULMINATING PROJECT – THEORETICAL PAPER 
 

ANALYTIC SCORING OF THE MAED CULMINATING PROJECT – THEORETICAL PAPER 
 
 

Rating → 
Indicator ↓ 

Distinguished Proficient Apprentice Novice 

 
a. Introduction 
(2) 

The introduction richly 
describes your topic and 
why the topic is of interest to 
you. It also provides a brief 
outline of the argument you 
offer and the theoretical 
tradition/paradigm (e.g., 
feminist, postmodern, 
critical, etc.) from which it 
emerges. It  provides in-
depth mapping for your 
paper and provides a 
summary of your conclusion 
as it relates to learning in P-
12 contexts 
 

The introduction describes 
your topic and why the topic 
is of interest to you. It also 
provides a brief outline of 
the argument you offer and 
the theoretical 
tradition/paradigm (e.g., 
feminist, postmodern, 
critical, etc.) from which it 
emerges. It  provides 
mapping for your paper and 
provides a summary of your 
conclusion as it relates to 
learning in P-12 contexts 
 

The introduction does not 
describe your topic and why 
the topic is of interest to you; 
or it does not provide a brief 
outline of the argument you 
offer and the theoretical 
tradition/paradigm (e.g., 
feminist, postmodern, 
critical, etc.) from which it 
emerges; or it does not 
provide mapping for your 
paper and provides a 
summary of your conclusion 
as it relates to learning in P-
12 contexts 
 

The introduction does not 
describe your topic and why 
the topic is of interest to you; 
and it does not provide a 
brief outline of the argument 
you offer and the theoretical 
tradition/paradigm (e.g., 
feminist, postmodern, 
critical, etc.) from which it 
emerges; and it does not 
provide mapping for your 
paper and provides a 
summary of your conclusion 
as it relates to learning in P-
12 contexts 
 

b. Literature Review 
(2) 

This section richly details 
your theoretical 
tradition/paradigm. It also 
includes an in-depth review 
of other studies, arguments 
or counter-arguments, and 
other theoretical 
propositions related to your 
topic.   

This section outlines your 
theoretical 
tradition/paradigm. It also 
includes a review of other 
studies, arguments or 
counter-arguments, and 
other theoretical 
propositions related to your 
topic.   

This section does not outline 
your theoretical 
tradition/paradigm; or  it 
does not includes a review 
of other studies, arguments 
or counter-arguments, or 
other theoretical 
propositions related to your 
topic.   

This section does not outline 
your theoretical 
tradition/paradigm; and  it 
does not includes a review 
of other studies, arguments 
or counter-arguments, or 
other theoretical 
propositions related to your 
topic.   

c. Perspective 
(2) 

This section provides a 
richly detailed argument.  It 
explicitly and vividly 
describes your premise, 
responds to the literature, 
and provides supporting 
statements/evidence to 
foundationalize your ideas. 
 

This section provides the 
balance of your argument.  It 
describes your premise, 
responds to the literature, 
and provides supporting 
statements/evidence to 
foundationalize your ideas. 
 

This section does not 
provide the balance of your 
argument.  It does not 
describe your premise, or 
does not respond to the 
literature, or does not 
provide supporting 
statements/evidence to 
foundationalize your ideas. 
 

This section does not 
provide the balance of your 
argument.  It does not 
describe your premise, and 
does not respond to the 
literature, and does not 
provide supporting 
statements/evidence to 
foundationalize your ideas. 
 

d. Conclusion 
(2) 

This section provides a 
richly detailed recap of 
your argument; vividly 
describes how it provides a 
unique perspective on the 
issue/concept, and  
explicitly demonstrates how 
it might ultimately improve 
learning in P-12 schools  

This section provides a 
recap of your argument; 
describes how it provides a 
unique perspective on the 
issue/concept, and 
demonstrates how it might 
ultimately improve learning 
in P-12 schools  

This section does not 
provide a recap of your 
argument; or it does not 
describe how it provides a 
unique perspective on the 
issue/concept, or it does not 
demonstrate how it might 
ultimately improve learning 
in P-12 schools  

This section does not 
provide a recap of your 
argument; and it does not 
describe how it provides a 
unique perspective on the 
issue/concept, and it does 
not demonstrate how it 
might ultimately improve 
learning in P-12 schools  

 
e. Organization and 
Style 
(1) 

The paper has excellent 
organization and a readable 
style that enhances 
comprehension. 

The organization and style 
of the paper assists 
comprehension. 

Some organization and style 
problems are evident 
throughout the paper, 
impeding comprehension. 

Organization and style 
problems are evident 
throughout the paper, 
making it difficult to read and 
comprehend. 
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MAED CULMINATING PROJECT – THEORETICAL PAPER 
Holistic Score 

 

Distinguished 
 

88 to 100% Distinguished 

Proficient 
  
63 to 87%   Proficient 

Apprentice 
 
38 to 62%   Apprentice 

Novice 
 
0 to 37%     Novice 

 

f. Mechanics 
(1) 

No mechanical, APA style, 
and/or grammatical errors 
are evident. 

Minor mechanical, APA 
style, and/or grammatical 
errors are evident. 

Some mechanical, APA 
style, and/or grammatical 
errors are evident. 

Numerous mechanical, APA 
style, and/or grammatical 
errors are evident.  

g. Reflection and 
Connection to 
Standards 
(2) 

Reflection specifically 
connects assignment to 
performance criteria of 
standards; areas of strength 
and for growth within the 
standards are explicit; 
extensive use of Valli‘s 
forms of reflection (4 or 
more) is evident to elaborate 
on decisions related to the 
assignment. 

Reflection connects 
assignment to performance 
criteria of standards; areas 
of strength and for growth 
within the standards are 
clear; adequate use of Valli‘s 
forms of reflection (3) is 
evident to elaborate on 
decisions related to the 
assignment. 

Reflection is minimally 
connected to performance 
criteria of standards; areas 
of strength and for growth 
with in the standards are 
minimal; little use of Valli‘s 
forms of reflection (2) is 
evident to elaborate on 
decisions related to the 
assignment. 

Reflection does not 
adequately or accurately 
connect performance criteria 
to standards; areas of 
strength and for growth 
within the standards are 
vague and/or ambiguous; 
minimal use of Valli‘s forms 
of reflection (none or 1), is 
evident to elaborate on 
decisions related to the 
assignment. 
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A Benchmark Assignment:  Culminating Project—Action Research 
 

All teacher candidates for advanced programs in the Annsley Frazier Thornton School of Education are required to complete a 
culminating project which is scored ―proficient‖ on the assessment rubric.   
 
The culminating project has five components and should be approximately 20+ pages.   
 

1. Provide an introduction.  In the introduction, be sure to describe your research topic.  The introduction should also 

include why the topic is of interest to you.  If a quantitative study, a hypothesis should be conjectured here.  If a 

qualitative study, a main research question along with any sub-questions should be proposed here. Your introduction 

should conclude with a brief overview of your research methodology, your findings, and future directions. 

 
2. Literature Review—this section should include a review of other studies related to your topic.  Who were their 

participants? What were their methods? Conclusions? How might your study differ or bring something unique to the 

research literature? Finally, what theoretical frame/paradigm are you using through which to view your research 

study? (e.g,, positivistic, critical, feminist, post-modernist, etc.?)  

 
3. Methodology—this section should include a description of the type of research methodology you intend to use (e.g., 

survey, case study, ethnography, etc.).  Here, you should also describe the participants and their recruitment for the 

study.  You should describe your data collection methods.  You should also discuss how you will make sure for 

validity/reliability.  

 
4. Data—this section should directly respond to your hypothesis or answer your research question(s).  If quantitative, 

this section should present statistical data in some tabular form that is well-organized and easy to understand.  The 

significance of the outcome should also be properly cited. If qualitative, this section should provide a balance of direct 

quotations and descriptions such that themes and patterns are easily demonstrated 

 
5. Findings/Interpretation/Future Directions—this section should provide a summary of your findings and should interpret 

the data relative to the literature and your experience in the study.  Implications for theory and practice should be 

proposed, as well as possible future directions. 

 
Reflection 
 
For the MAED Culminating Project – Action Research, a four page (max) reflective essay, which adequately addresses the 
following, is required: 

 Reflections provide clear connections to performance criteria of Kentucky‘s Teacher Standards: Experienced Level.  

 Areas of strength and for growth within Kentucky‘s Teacher Standards: Experienced Level are clear.  

 Valli‘s forms of reflection are used to elaborate on decisions related to the assignment.  
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Final Rating  
 
Final percent scores can be found by multiplying the points awarded for each indicator (Distinguished 4, Proficient 3, Apprentice 
2, Novice 1), by the weight given that indicator (denoted by the number in parenthesis within each element). Sum the products 
and divide by the number of elements given for that standard. 
 
0 to 37%     Novice 
38 to 62%   Apprentice 
63 to 87%   Proficient 
88 to 100% Distinguished 
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MAED CULMINATING PROJECT – ACTION RESEARCH 
 

ANALYTIC SCORING OF THE MAED CULMINATING PROJECT 
Rating → 
Indicator ↓ 

Distinguished Proficient Apprentice Novice 

 
a. Introduction 
(2) 

The introduction is 
comprehensive and very 
well-organized and 
articulated. It addresses why 
the topic is of interest. A 
hypothesis is conjectured or 
(a) research question(s) are 
offered.  A brief 
methodology and  detailed  
concluding statements 
regarding findings and future 
directions are offered 

The introduction is well-
organized and addresses 
why the topic is of interest. A 
hypothesis is conjectured or 
(a) research question(s) are 
offered.  A brief 
methodology and concluding 
statements regarding 
findings and future directions 
are offered 

The introduction is not well-
organized and does not 
address why the topic is of 
interest; or a hypothesis is 
not conjectured or (a) 
research question(s) are not 
offered; or a brief 
methodology and concluding 
statements regarding 
findings and future directions 
are not offered 

The introduction is not well-
organized and does not 
address why the topic is of 
interest; and a hypothesis is 
not conjectured or (a) 
research question(s) are not 
offered; and a brief 
methodology and concluding 
statements regarding 
findings and future directions 
are not offered 

b. Literature Review 
(2) 

The literature review 
contains a detailed 
summary and  synthesis of 
related studies.  A concise, 
yet in-depth, 
reaction/reflection is 
provided which details how 
this study will differ from this 
research and add to the 
literature. A theoretical 
tradition/paradigm is well-
articulated. 

The literature review 
contains a summary and 
synthesis of related studies.  
A brief reaction/reflection is 
provided which details how 
this study will differ from this 
research and add to the 
literature. A theoretical 
tradition/paradigm is offered. 

The literature review does 
not contain a summary and 
synthesis of related studies; 
or  a brief reaction/reflection 
is not provided which details 
how this study will differ from 
this research and add to the 
literature; or a theoretical 
tradition/paradigm is not 
offered. 

The literature review does 
not contain a summary and 
synthesis of related studies; 
and a brief 
reaction/reflection is not 
provided which details how 
this study will differ from this 
research and add to the 
literature; and a theoretical 
tradition/paradigm is not 
offered. 

c. Methodology 
(2) 

The section includes a 
detailed description of the 
methodology used, who will 
participate in the study, what 
methods will be used to 
collect data, how the data 
will be analyzed, and how 
validity/reliability will be 
assured 

The section includes a 
description of the 
methodology used, who will 
participate in the study, what 
methods will be used to 
collect data, how the data 
will be analyzed, and how 
validity/reliability will be 
assured 

The section does not 
include:  a description of the 
methodology used, or who 
will participate in the study, 
or what methods will be 
used to collect data, or how 
the data will be analyzed, or 
how validity/reliability will be 
assured 

The section does not 
include:  a description of the 
methodology used, and who 
will participate in the study, 
and what methods will be 
used to collect data, and 
how the data will be 
analyzed, and how 
validity/reliability will be 
assured 

d. Data 
(2) 

This section richly responds 
to your hypothesis or 
answers your research 
question(s).   
 
If quantitative, this section 
presents statistical data in 
tabular form that is well-
detailed and easy to 
understand.  The 
significance of the outcome 
should is properly cited.  
 
If qualitative, this section 
provides a balance of direct 
quotations and descriptions 
such that themes and 
patterns are easily 
demonstrated. 

This section directly 
responds to your hypothesis 
or answers your research 
question(s).   
 
If quantitative, this section 
presents statistical data in 
tabular form that is well-
organized and easy to 
understand.  The 
significance of the outcome 
should is properly cited.  
 
If qualitative, this section 
provides a balance of direct 
quotations and descriptions 
such that themes and 
patterns are easily 
demonstrated. 

This section does not 
directly respond to your 
hypothesis or answer your 
research question(s).   
 
If quantitative, this section 
does not present statistical 
data in tabular form that is 
well-organized and easy to 
understand or the 
significance of the outcome 
is not properly cited.  
 
If qualitative, this section 
does not provide a balance 
of direct quotations and 
descriptions such that 
themes and patterns are 
easily demonstrated. 

This section does not 
directly respond to your 
hypothesis or answer your 
research question(s).   
 
If quantitative, this section 
does not present statistical 
data in tabular form that is 
well-organized and easy to 
understand and the 
significance of the outcome 
is not properly cited.  
 
If qualitative, this section 
does not provide a balance 
of direct quotations and 
descriptions such that 
themes and patterns are 
easily demonstrated. 
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e. Findings, 
Interpretation, 
Future Directions 
(2) 

This section provides a 
detailed summary of your 
findings and  interprets the 
data relative to the literature 
and your experience in the 
study.  Implications for 
theory and practice are 
richly proposed, and future 
directions are explicit. 

 

This section provides a 
summary of your findings 
and  interprets the data 
relative to the literature and 
your experience in the study.  
Implications for theory and 
practice should are 
proposed, as well as 
possible future directions. 

 

This section does not 
provide a summary of your 
findings or does not  
interpret the data relative to 
the literature and your 
experience in the study; or  
implications for theory and 
practice are not proposed; 
or possible future directions 
are not offered 

 

This section does not 
provide a summary of your 
findings or does not  
interpret the data relative to 
the literature and your 
experience in the study; and  
implications for theory and 
practice are not proposed; 
and possible future 
directions are not offered 

 

 
e. Organization and 
Style 
(1) 

The paper has excellent 
organization and a readable 
style that enhances 
comprehension. 

The organization and style 
of the paper assists 
comprehension. 

Some organization and style 
problems are evident 
throughout the paper, 
impeding comprehension. 

Organization and style 
problems are evident 
throughout the paper, 
making it difficult to read and 
comprehend. 

f. Mechanics 
(1) 

No mechanical, APA style, 
and/or grammatical errors 
are evident. 

Minor mechanical, APA 
style, and/or grammatical 
errors are evident. 

Some mechanical, APA 
style, and/or grammatical 
errors are evident. 

Numerous mechanical, APA 
style, and/or grammatical 
errors are evident.  

g. Reflection and 
Connection to 
Standards 
(2) 

Reflection specifically 
connects assignment to 
performance criteria of 
standards; areas of strength 
and for growth within the 
standards are explicit; 
extensive use of Valli‘s 
forms of reflection (4 or 
more) is evident to elaborate 
on decisions related to the 
assignment. 

Reflection connects 
assignment to performance 
criteria of standards; areas 
of strength and for growth 
within the standards are 
clear; adequate use of Valli‘s 
forms of reflection (3) is 
evident to elaborate on 
decisions related to the 
assignment. 

Reflection is minimally 
connected to performance 
criteria of standards; areas 
of strength and for growth 
with in the standards are 
minimal; little use of Valli‘s 
forms of reflection (2) is 
evident to elaborate on 
decisions related to the 
assignment. 

Reflection does not 
adequately or accurately 
connect performance criteria 
to standards; areas of 
strength and for growth 
within the standards are 
vague and/or ambiguous; 
minimal use of Valli‘s forms 
of reflection (none or 1), is 
evident to elaborate on 
decisions related to the 
assignment. 

 
MAED CULMINATING PROJECT – ACTION RESEARCH 

Holistic Score 

 

Distinguished 
 

88 to 100% Distinguished 

Proficient 
  
63 to 87%   Proficient 

Apprentice 
 
38 to 62%   Apprentice 

Novice 
 
0 to 37%     Novice 

 

 
 
 
 
 
 
 
 
 
 
 
 
 



146 
 

 
 

 
 

Clinical Practicum in Literacy 
 
All advanced candidates in the Annsley Frazier Thornton School of Education who seek the Reading & Writing Endorsement (P-
12) are required to complete the Reading Practicum benchmark/anchor and score at least ―proficient‖ on the assessment rubric.  

This anchor assignment will help faculty track individual candidate progress for use in program improvement. 
 
When completing the practicum candidates will be provided a case load of struggling readers (not to exceed 5 students).  As in 
any case study, you need to determine the most appropriate assessments for the students.  
  
You must complete the following: 
1.  Candidates will conduct a series of assessments on each student 
2.  Candidates will develop a plan for remediation of the reading difficulties 
3.  Candidates will carry out the plan of action throughout the three-week clinical practicum experience 
5.  Candidates will provide a summary and evaluation of the strategies used. 
4.  Candidates will provide recommendations for continually improving the students‘ reading. 
  
Prior to the assessments, be sure to get background information about the child. This will include things like hobbies and 
interests, who he/she lives with, siblings, feelings about school, etc… Use the guidelines below for writing up your clinical report. 
  
Writing Up the Clinical Report 
  
You should have a cover page that says:  ―Diagnostic Reading Report‖ your name, the student‘s name, the semester and 
year. 
 
The heading section will contain identifying information including: name, DOB, Date of Report, Parents‘ names, Phone, Current 
School, Grade Entering, Practitioner‘s name. 
  
The first narrative section should be background information.  Give this section a heading called Background.  When writing 
about the child use only their first name.  Explain their age, grade, school, siblings, with whom does the child live?  Describe the 
child in terms of their personality, what kinds of things they are interested in, etc… 
 
The next section will be entitled ―Academic Information‖ and will include background on the student‘s school experience. 
  
The next section should be a discussion of your assessments.  Tell which assessments you chose to use and why.  Title this 
short section Assessments Used.  Identify this information in the form of a table. 
  
The next section should be titled Analysis and in this you should discuss how the child did on the assessments.  You will have 
subheadings for each of the assessments you conduct.  For example, if you began with the Observation Survey, identify this 
assessment as a heading and use subheadings under that (letter recognition, word list, etc…) to explain how the student 
performed. This sectioned should be very detailed.  
 
The next section should be entitled Remediation Provided. This section will document the interventions used during the clinical 
practicum. 
  
The next section should be titled Implications for Teaching.  In this section you will discuss what you think the child needs in 
terms of what type of instruction would be best suited for this student.  This section should be connected to literacy research to 
support your recommendations.  Discuss the child in terms of their capability on these assessments.  For example, is he/she on 
grade level, do they need to be challenged? etc… 
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 Sound grammatical writing is expected. 
Note:  Students should use APA guidelines for text citations and references. 
 
Final Rating  
 
Final percent scores can be found by multiplying the points awarded for each indicator (Distinguished 4, Proficient 3, Apprentice 
2, Novice 1), by the weight given that indicator (denoted by the number in parenthesis within each element). Sum the products 
and divide by the number of elements given for that standard. 
 
0 to 37%     Novice 
38 to 62%   Apprentice 
63 to 87%   Proficient 
88 to 100% Distinguished 
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Clinical Practicum in Literacy 
 

ANALYTIC SCORING OF Clinical Practicum in Literacy 
Rating → 
Indicator ↓ 

Distinguished Proficient Apprentice Novice 

 
a. Pertinent 
Background 
Knowledge 
(1) 
KTS 1, 7 
Technical Reflection 
Deliberative Reflection 
 

Extensive background 
knowledge is used to 
specifically elaborate on 
assessment and/or 
analysis task. 

Adequate background 
knowledge is used to 
elaborate on assessment 
and/or analysis task. 

Minimal background 
knowledge is used to 
elaborate on assessment 
and/or analysis task. 

Little or no background 
knowledge is used to 
elaborate on assessment 
and/or analysis task. 

b. Appropriate 
Assessments & 
Remediation Plan 
(1) 
KTS 1, 2, 5, 7 
Deliberative Reflection 

 

Assessments and 
remediation plan 
specifically and 
thoroughly address 
student‘s developmental 
levels and/or task 
requirements; 
assessment(s) is 
administered correctly 
and thoroughly. 

Assessments and 
remediation plan 
sufficiently address 
student‘s developmental 
levels and/or task 
requirements; 
assessment(s) is 
administered correctly 
and sufficiently. 

Assessments and 
remediation plan 
minimally address 
student‘s developmental 
levels and/or task 
requirements; 
assessment(s) is 
insufficiently 
administered. 

Assessments and 
remediation plan are 
insufficient or 
inappropriate to student‘s 
developmental levels 
and/or task requirements; 
assessment(s) is 
incorrectly or insufficiently 
administered. 

c. Interventions 
Provided 
(1) 
KTS 2, 3, 4,7 
Reflection in and on 
action 

Interventions that were 
selected and delivered 
throughout the clinical 
practicum were 
appropriately selected 
and implemented 
thoroughly and correctly. 

Interventions that were 
selected and delivered 
throughout the clinical 
practicum were 
appropriately selected 
and implemented 
sufficiently and correctly. 
 

Interventions that were 
selected and delivered 
throughout the clinical 
practicum were 
appropriately selected 
and implemented 
insufficiently or 
incorrectly. 
 

 
Interventions that were 
selected and delivered 
throughout the clinical 
practicum were 
appropriately selected 
and implemented 
insufficiently and 
incorrectly. 
 
 

d. Connections to 
Literacy Research 
and Theory 
(1) 
KTS 1, 7 
Deliberative Reflection 

Connections are correct, 
specific, and thorough. 

Connections are clear 
and sufficient. 

Connections are minimal 
and/or insufficient. 

Connections are minimal 
and/or nonexistent and/or 
incorrect. 

e. Implications for 
Instruction and/or 
Recommendations 
for further 
instruction 
(1) 
KTS 1, 2, 3, 4, 5, 7 
Critical Reflection 

Implications for and / or 
recommendations for 
instruction are thorough 
and clearly relate to the 
data gathered. 

Implications for and /or 
recommendations for 
instruction are clear and 
relate to the data 
gathered. 

Implications for and / or 
recommendations for 
instruction are minimal. 

Implications for and /or 
recommendations for 
instruction are 
inappropriate or not 
included. 
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Clinical Practicum in Literacy 

Holistic Score 
 

Distinguished 
 

88 to 100% Distinguished 

Proficient 
  
63 to 87%   Proficient 

Apprentice 
 
38 to 62%   Apprentice 

Novice 
 
0 to 37%     Novice 

 
 
 

 


