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Introduction 
 

Bellarmine University welcomes you to one of the most significant components of the Teacher Education 
Program: THE PROFESSIONAL SEMESTER. The education faculty hopes that your participation in the program 
will be professionally stimulating and rewarding. 
 
The professional semester provides the broadest and most concentrated opportunities for internalizing and 
practicing the concepts of Educator as Reflective Learner, the organizing theme of the education unit. To this 
professional experience, the beginning teacher brings the knowledge, skills, attitudes, and values formed 
throughout his / her education program at Bellarmine University. Just as the organizing theme Educator as 
Reflective Learner is a natural outgrowth of the philosophy and mission of the University, the reflection activities 
also offer significant opportunities for integrating all of the teacher education components into the teaching role.  
The events during the professional semester focus on the significance of reflection in this integrative process. 
 
The Bellarmine University Professional Semester Handbook is intended for students (hereafter candidates), 
cooperating teachers, Bellarmine supervisors and others who provide the necessary assistance and services 
within the professional semester program.  Although the Handbook cannot answer all questions which arise 
regarding the professional semester, it does provide a thorough overview of the process.  
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Educator as Reflective Learner 
 
Bellarmine University is an independent Catholic university serving the region, nation and world by educating 
talented, diverse students of all faiths and many ages, nations, and cultures, and with respect for each individualôs 
intrinsic value and dignity. These goals are achieved in an educational environment committed to excellence, 
academic freedom, and authentic conversations not dominated by particular political or other single perspective 
and thus to thoughtful, informed consideration of serious ideas, values, and issues, time-honored and 
contemporary, across a broad range of compelling regional, national and international matters. By these means, 
Bellarmine University seeks to benefit the public interest, to help create the future, and to improve the human 
condition. 
 
As a vital component of the university, the Annsley Frazier Thornton School of Education (AFTSE) is responsible 
for the preparation of educators with the knowledge, skills and dispositions necessary for becoming effective 
contributors to the academic profession and society, in the complex and diverse world of the 21st century.   
 
The following table provides the rationale for the AFTSEôs program theme, ñEducator as Reflective Learner.ò  
Using Valliôs (1997, p. 75) conceptualization of five different, yet related, types of reflection, the AFTSE 
straightforwardly reveals its values and rationale: 
 

Valliõs five types of reflection 
Connection to Bellarmine Universityõs Educator 

Preparation Program 

Technical reflection: The educator matches oneôs own performance 
to external guidelines.  Content of this form of reflection centers on 
general instruction and management behaviors based on research of 

teaching. 

 
Reflective inquiry encourages a continuous relationship between 

experience and understanding, which promotes a Triad of Life-Long 
Learning: research, reflection, and refinement.  Relying upon 
recognized bodies of knowledge, educators perceive relationships and 
connections between parts of the teaching and learning process.  This 

style of thinking develops within each teacher a critical disposition for 
broad-based problem-solving abilities and also nurtures life-long 
learning. 
 

Reflection-in and on-action: The educator bases decisions on oneôs 
own unique situation and considers personal teaching performance. 

Reflective thinking involves continuous assessment, creating a 
balance between new information and the critical examination of prior 
teaching experiences relevant to the new information. 

 

Deliberative reflection: The educator weighs competing viewpoints 

and research findings regarding a whole range of pedagogical 
concerns/decisions (e.g., curriculum, instructional strategies, rules and 
organization of classroom, etc.).  

 
Educators, while exercising freedom of choice for themselves and 
learners, rely on a strong research base as a guide for their pedagogy.  

Educators, furthermore, are responsible for initiating such activities 
within various styles of performance in order to meet the diverse 
needs of students. 
  

Personalistic reflection: The educator listens to and trusts oneôs own 
inner voice and the voices of others.  Content for this type of reflection 
includes personal growth and relationships with students. 

 
The reflective thinker knows that not only are oneôs feelings, emotions, 
and cognition closely related, but they are highly interactive in the 
teaching and learning process. 

 

Critical reflection: The educator considers the social, moral, and 
political dimensions of schooling and judges these dimensions in light 

of the ethical criteria such as social justice and equality of opportunity. 

As the educator models reflective thinking, s/he encourages the same 
kind of thinking in her/his students.  Such thinkingðopen-mindedness 

and discernment, rational judgment and creativityðis likely to transfer 
to other aspects of studentsô lives. 

           
    School of Education 

Conceptual Framework 
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Annsley Frazier Thornton School of Education Program Model 
 

 
 
 
This graphic visually represents the AFTSEôs conceptual framework.  By weaving together the four knowledge 
bases developed in the teacher education programs with the five types of reflection required of the ñEducator as 
Reflective Learner,ò the AFTSE seeks to prepare caring, effective educators to teach and lead in diverse settings.  
The four knowledge bases developed in the teacher education programs are briefly described below. 
 
Knowledge Base 1:  Collaboration 
The AFTSE has a fundamental commitment to developing teachers as leaders who work together across school 
corridors, departments, disciplines, and community settings to foster student learning in an era of educational 
reform.  
 
Knowledge Base 2: Field and Clinical Experiences 
The AFTSE is committed to extensive field and clinical experiences in diverse settings with subsequent reflection 
from the beginning of initial coursework to the student teaching experience or advanced degree completion. 
Extensive field and clinical experiences provide opportunities for professional decision-making, intercultural 
experiences, and collaboration with education professionals in a developmental and guided progression. 

 

Technical 

Reflection  

Reflection -
in and on -

action  

Deliberat ive 
Reflection  

Critical 

Reflection  

Personalistic 
Reflection  

Field and 

Clinical 

Experience
s 

Pedagogy  
Collaboration  

Dispositions  



5 
Revised July, 2009 

Knowledge Base 3:  Dispositions 
The foundation of the AFTSEôs commitment to assessing and nurturing dispositions for effective leading and 
teaching in P-12 schools is the uniqueness of each individual learner, and the institutionôs and education unitôs 
mission to create learning opportunities for all children/youth. 
 
Knowledge Base 4: Pedagogy 
The AFTSE conceptualizes pedagogy in a critical and expansive way to include all decisions that comprise an 
educatorôs school or classroom.  Pedagogical decisions generally include such issues as methods of instruction, 
seating arrangement, discipline policy, relationship between administration and teachers and between teachers 
and students, course content, methods of assessment. 
 
Program Objectives: 

The AFTSE prepares caring and effective educators with the knowledge, skills, and dispositions to teach and 
lead in diverse settings. Candidates demonstrate proficient to distinguished performance through the 
following criteria: individual course assessments, field and clinical evaluations, dispositional assessments, 
benchmarks assignments, and standardized exams. Based on this program assessment data, the candidate 
who achieves proficiency:  

1. works collaboratively across disciplines, school corridors/environments, and community settings to 
foster student learning; 

2. participates and reflects on field and clinical experiences requiring decision-making, intercultural 
experiences, and collaboration with professionals; 

3. exhibits educator dispositions that respect  and foster the uniqueness and dignity of each individual 
learner as well as value intellectual, moral, ethical, and professional competencies; 

4. constructs pedagogical and content based decisions including, but not limited to methods of 
instruction, classroom management, professional relationships, and methods of assessment; and 

5. incorporates Valliôs five reflective processes which include technical, personalistic, deliberative, in 
and on action, and critical reflection 

 

Goals of the Professional Semester 
  

The Goals of the Bellarmine University Professional Semester Program address the teaching behaviors that are 
critical to demonstrating teaching competencies.  These Goals, furthermore, relate to the academic expectations 
of learners as stated in the Kentucky Teacher Standards (Initial-Level Performance and Advanced-Level 
Performance). 
 
1. The teacher demonstrates a current and sufficient academic knowledge of certified content areas to 

develop student knowledge and performance in those areas. 
2. The teacher designs/plans instruction that develops student abilities to use communication skills, apply 

core concepts, become self-sufficient individuals, become responsible team members, think and solve 
problems, and integrate knowledge. 

3. The teacher creates a learning climate that supports the development of student abilities to use 
communication skills, apply core concepts, become self-sufficient individuals, become responsible team 
members, think and solve problems, and integrate knowledge. 

4. The teacher introduces/implements/manages instruction that develops student abilities to use 
communication skills, apply core concepts, become self-sufficient individuals, become responsible team 
members, think and solve problems, and integrate knowledge. 

5. The teacher assesses learning and communicates results to students and others with respect to 
student abilities to use communication skills, apply core concepts, become self-sufficient individuals, 
become responsible team members, think and solve problems, and integrate knowledge. 
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6. The teacher uses technology to support instruction; access and manipulate data; enhance 
professional growth and productivity; communicate and collaborate with colleagues, parents, and 
the community; and conduct research. 

7. The teacher reflects on and evaluates specific teaching/learning situations and/or programs. 
8. The teacher collaborates with colleagues, parents, and other agencies to design, implement, and 

support learning programs that develop student abilities to use communication skills, apply core 
concepts, become self-sufficient individuals, become responsible team members, think and solve problems, 
and integrate knowledge. 

9. The teacher evaluates his/her overall performance with respect to modeling and teaching Kentuckyõs 
learning goals, refines the skills and processes necessary, and implements a professional development 
plan. 

10. The teacher provides professional leadership within the school, community, and education 
profession to improve student learning and well-being. 

The Candidate Performance Record 

The heart of the professional semester is contained within the Candidate Performance Record (CPR) and is a 
natural extension of the AFTSEôs Continuous Assessment Plan, built upon a foundation of benchmark 
assignments.   The CPR, found in the appendix to this handbook, contains all assignments, paperwork, and 
assessment rubrics that must be completed during the professional semester. There are essentially two parts to 
the CPR. Part 1 contains all of the assessment rubrics relevant to the teacher standards. Part 2 contains 
templates, forms, and projects/assignments.  

An explanation of all assignments and paperwork follows, divided into three sections (Bellarmine Candidate, 
Bellarmine Supervisor, and Cooperating Teacher) so that each party understands his / her individual 
responsibility. 

Responsibilities of Bellarmine Candidate 

The Bellarmine candidate is ultimately responsible for the entire professional semester, making sure that all forms 
are filled out properly and submitted in a timely fashion. 

Each placement is comprised of 2 cycles of formal observations; one cycle equals a minimum of two observations 
completed by a cooperating teacher, the other a minimum of two observations completed by a Bellarmine 
supervisor.   

Page 20 of the CPR provides an explanation of the requirements for each cycle and a reminder of the 
responsibilities for required paperwork. 

Before the professional semester begins, each candidate should create a CPR document in LiveText. This 
document will ultimately house all lessons, projects, and forms completed during the professional semester.  For 
evaluative purposes, this document will be submitted for review to the Bellarmine supervisor and shared with the 
LiveText coordinator on a designated date.  

The Bellarmine candidate will maintain a daily journal to record insights and reflections from their work with 
children, teachers and the educational system as a way of documenting his / her process of change from 
candidate to teacher. An additional weekly journal entry will record the observation of, teaching, assessment and 
general characteristics of a child with special needs from the candidateôs classroom. 
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In order to build community, and to gain access to shared experiences and support, the Bellarmine MAT 
candidate will attend four seminars provided by Bellarmine University and one provided by their university 
supervisor. Dates and times TBA. 

The bulk of the work related to the professional semester involves the preparation of, teaching of, and reflection 
upon lessons.  The lesson plan template can be found on pp. 57-58 and on LiveText.   

 Lesson plans (for observed lessons) should be created by accessing the lesson template on LiveText 
and must be either sent as an attachment by email or printed out and given to your cooperating teachers 
and/or Bellarmine supervisors 48 hours in advance of an observation.   

 Each lesson should be attached to your CPR document on LiveText.   

 Each observed lesson is evaluated by the assessment rubrics on pp. 22-41 of the CPR.  Standard 6 is 
only evaluated once per placement by the assessment rubric on pp. 34-35.  

 During the post-observation conference, candidates should ask to see the scored rubrics in the 
cooperating teacher or Bellarmine supervisor CPR.  You should record these scores in your CPR and 
make photocopies of any comments.  

Bellarmine candidates will also complete one Standards Based Unit of Study (SBUS) during the professional 
semester. (If two placements are completed, the Bellarmine candidate should decide in consultation with the 
Bellarmine Supervisor, which placement would be most appropriate.) The SBUS template and rubric can be 
found on pp. 59-62 of the CPR, and can be found on LiveText. An overall rating of proficient is required as the 
SBUS is a benchmark assignment.  

 This SBUS should be shared with the Bellarmine supervisor as an attachment via email or should be 
printed out. 

 The completed SBUS should also be attached to your CPR document in LiveText 

Bellarmine candidates will also complete a Collaboration/Leadership Project. This assignment can be found on 
p. 63 of the CPR and is scored on pp. 38-39.  A worksheet, located on p. 64, will help begin this project. 

 This project should be shared with the Bellarmine supervisor as an attachment via email or should be 
printed out.  

 This project should also be attached to your CPR document. 

Bellarmine candidates will also complete a Professional Growth Plan. This assignment can be found on p. 65 of 
the CPR and is scored on pp. 40-41.  A worksheet, located on p. 65, will help begin this project.  

 This project should be shared with the Bellarmine supervisor as an attachment via email or should be 
printed out.  

 This project should also be attached to your CPR document. 

Finally, Bellarmine candidates are required to complete: 

 A Dispositions Self-Assessment found on pp. 47-50, which, after completion, is attached to your CPR 
document on LiveText 

 The Professional Semester Log of Hours found on p. 66, to be turned in to your appropriate 
Bellarmine supervisor 
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 A Narrative Evaluation  (sent to the Student Placement Coordinator) of: 
o Professional semester placement 
o Bellarmine supervisor 
o Cooperating teacher 

Summation and review of roles for the Bellarmine Candidate: 

1. Create a CPR document in LiveText, which will ultimately house all lessons, projects, and forms completed 
during the professional semester. This document will be completed and shared with the LiveText coordinator 
on the designated date. 

2. Maintain a daily journal to record your reflections on the experience of teaching. Include an additional weekly 
entry, which focuses on your experiences with one exceptional child from your classroom. 

3. Attend seminars sponsored by Bellarmine University and your university supervisor. 
4. The preparation of, teaching of, and reflection upon lesson plans will make up the bulk of your work during 

the professional semester. Thoroughness and punctuality are the expectations for this work. 
5. Create and implement one SBUS during the professional semester. 
6. Create, implement and evaluate the effectiveness of one Collaboration/Leadership Project due on the 

designated date. 
7. The Professional Growth Plan should be completed on the designated date as assigned by your 

Bellarmine supervisor. 
8. The following forms are required on the designated due dates: 

a. A Teaching Dispositions Self-Assessment 
b. The Professional Semester Log of Hours 
c. A Narrative Evaluation of the professional semester placement, the Bellarmine supervisor, and the 

cooperating teacher. 

Responsibilities of Bellarmine Supervisor 

The Bellarmine supervisor (a member of the Faculty), works with the candidates, cooperating teachers, and 
principals to make student teaching a productive experience for all involved. The Bellarmine supervisor is the link 
between the university and the candidate. 

Each placement is comprised of 2 cycles of formal observations (i.e., a minimum of two observations completed 
by a cooperating teacher, and a minimum of two observations completed by a Bellarmine supervisor per 
placement).    

Page 20 of the CPR provides an explanation of the requirements for each cycle and a reminder of the 
responsibilities for required paperwork. 

After each observation cycle, page 21 is completed by the Bellarmine supervisor. Required signatures should be 
obtained by the supervisor and should be brought to the Student Placement Coordinator before the final day of 
the semester in order that a copy can be made and placed in the candidateôs file. The submission of this page will 
also prompt final payment for the semester. 

The Bellarmine candidate will maintain a daily journal to record insights and reflections from his/her work with 
students, teachers and the educational system as a way of documenting his / her process of change from 
candidate to teacher. An additional weekly journal entry will record the observation of, teaching, assessment and 
general characteristics of a student with special needs from the candidateôs classroom. This journal should be 
reviewed by the University supervisor on a regular basis as one source of information for the scoring of Standard 
7. 
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The bulk of the work related to the professional semester involves the preparation of, teaching, and reflection 
upon lessons.  The lesson plan template can be found on pp. 57-58 and on LiveText.   

 Lesson plans (for observed lessons) should be received as an attachment by email or printed out and 
given to you 48 hours in advance of an observation.   

 Each observed lesson is evaluated by the assessment rubrics on pp. 22-41 of the CPR .  Standard 6 is 
evaluated only once per placement on pp. 34-35. 

 During the post-observation conference, candidates should ask to see the scored rubrics and sign p. 21, 
confirming the conferencing.  Candidates may also ask to make photocopies of any comments.   

Bellarmine candidates will also complete one Standards Based Unit of Study (SBUS) during the professional 
semester. (If two placements are completed, the Bellarmine candidate should decide, in consultation with the 
supervisor, which placement would be most appropriate.) The SBUS template and rubric can be found on pp. 59-
62 of the CPR, and can be found on LiveText. An overall rating of proficient is required as the SBUS is a 
benchmark assignment.  

 This SBUS should be shared with the supervisor as an attachment via email or should be printed out. 

Bellarmine candidates will also complete a Collaboration/Leadership Project. This assignment can be found on 
p. 63 of the CPR and is scored on pp. 38-39.  A worksheet, located on p. 64, will help begin this project.  

 This project should be shared with you as an attachment via email or should be printed out.  

Bellarmine candidates will also complete a Professional Growth Plan. This assignment can be found on p. 65, 
of the CPR and is scored on pp. 40-41.  A worksheet, located on p. 65, will help begin this project. 

 This project should be shared with your Bellarmine supervisor as an attachment via email or should be 
printed out.  

Bellarmine supervisors are required to complete an Institutional Dispositions Assessment (pp. 47-50) and the 
Final Evaluation on pp. 43-44. 

Summation and review of roles for the Bellarmine supervisor: 

1. Prior to the beginning of the professional semester experience, explain the Bellarmine University 
Professional Semester program and the cooperating teacherôs role in that program. Cooperating teachers 
are invited to campus for an orientation with student teachers and Bellarmine supervisors. The Bellarmine 
supervisors are responsible for conducting this orientation and for the follow-up to this meeting during the 
school visit. 

2. Undergrad university supervisors: In a group setting, twice per month, hold seminars that teach and 
strengthen best practice activities among student teachers.  

3. Complete a minimum of two formal observations and critiques of the actual teaching situation and share this 
information with the candidate, securing his/her signature.  More observations are strongly encouraged. 

4. Work with the student teacher, the cooperating teacher, and personnel in the cooperating school on any 
problem that may arise relating to the professional semester. 

5. Provide supervisory skills such as knowledge of methods and strategies for the subject areas and grade 
levels in which the student is teaching.  

6. Complete and share the required assessments and forms for each candidate and submit to the LiveText 
coordinator.  
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7. Participate in a group work session to record all final candidate assessment data for approximately one full 
day as designated by the LiveText coordinator/Student Placement Director. 

Responsibilities of Cooperating Teacher 

The cooperating teacher shall hold a valid provisional or standard certificate for the grade(s) or subject(s) taught, 
shall have completed a masterôs degree or fifth year program, have at least four (4) years of teaching experience, 
and shall have taught in the present school system at least one year prior to being assigned a student teacher 
(TEC 12.4 Section 2). Prior to the student teaching experience, a meeting is held at Bellarmine University for 
students and cooperating teachers orienting them to the Bellarmine University Student Teaching Program. 

The cooperating teacherôs contribution is critical to the effectiveness of the professional semester experience. 
The cooperating teacher adds components such as team member, model, and guide to existing teacher 
characteristics. Knowledge of the Bellarmine professional semester policies and procedures allows the teacher to 
clearly communicate to his/her classes and to other teachers the candidateôs role during the experience. 

Each placement is comprised of 2 cycles of formal observations (i.e., a minimum of two observations completed 
by a cooperating teacher, and a minimum of two observations completed by a Bellarmine supervisor).   

Page 20 of the CPR provides an explanation of the requirements for each cycle and a reminder of the 
responsibilities for required paperwork. 

After each observation cycle, the cooperating teacher completes page 21 of the CPR.  Required signatures 
should be obtained by the cooperating teacher and should be sent to the Student Placement Director before the 
final day of the semester in order that a copy can be made and placed in the candidateôs file. The submission of 
this page will also prompt final payment for the semester. 

The bulk of the work related to the professional semester involves the preparation of, teaching, and reflection 
upon lessons.  The lesson plan template can be found on pp. 57-58 and on LiveText.   

 Lesson plans (for observed lessons) should be received as an attachment by email or printed out and 
given to you 48 hours in advance of an observation.   

 Each observed lesson is evaluated by the assessment rubrics on pages 22-41 of the CPR.  Standard 6 
is only evaluated once per placement on pp. 34-35. 

 During the post-observation conference, candidates should ask to see your scored rubrics and should 
sign p. 21.  Candidates may also ask to make photocopies of any comments.  

Finally, cooperating teachers are required to complete an Institutional Dispositions Assessment (pp. 47-50), 
the Final Evaluation on pp. 43-44, and the Evaluation of Bellarmine Supervisor on p.45.  These should also 
be submitted to the university supervisor on a date designated by that individual. 

Summation and review of roles for the cooperating teacher: 

1. Attend the orientation meeting for Bellarmine Universityôs professional semester program. 
2. Orient the candidate by helping him/her to feel welcome. Introduce the candidate to other school personnel 

and students; show and supply appropriate materials; explain school and classroom routines, rules, and 
policies. 

3. Demonstrate various teaching methods. Alert the candidate to key observation points. Allow observations of 
other teachers and classrooms during the placement. 
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4. Plan cooperatively with the candidate. Direct the daily plans as well as long-range learning outcomes 
throughout the placement.  

5. Encourage the development of varied and effective teaching techniques. Allow the candidate the freedom to 
assume graduated levels of teaching and classroom management responsibilities. 

6. Explain principles of teaching techniques. Help the candidate develop effective presentation techniques. 
7. Provide weekly conferences with the candidate. Schedule changes, short and long-range instructional plans, 

and formative evaluation of teaching performance are examples of discussion topics. 
8. Complete a minimum of two formal observations and critiques of the actual teaching situation and share this 

information with the candidate, securing the candidateôs signature (p. 21).  More observations are strongly 
encouraged. 

Survey of Candidate Professional Semester Preparation 

Every candidate, cooperating teacher, and university supervisor must complete the Survey of Candidate 
Professional Semester Preparation on pp. 52-55.  Completed surveys should be returned to the Student 
Placement Director at the close of the semester by the designated date (or at the end of the candidateôs 
placement with a specific cooperating teacher).  

Time and Sequence of the Professional Semester 

All candidates spend all day, Monday through Friday, within the school and attend the appropriate seminars on 
campus as designated. Students seeking certification in two different areas divide the student teaching semester 
between two appropriate placements.   

Planning is essential for the beginning teacher throughout the semester.  Cooperative planning with the other 
teacher(s) is recommended, especially at the beginning of a placement, and such planning should continue 
throughout the semester.  The candidateôs skill in and knowledge of planning are best demonstrated by the 
initiative shown in selecting a variety of techniques and materials with learner outcomes.   

Candidates begin each placement observing and participating with the cooperating teacher and with other team 
members.  Teaching begins with one class/subject or a portion of a class.  After practice with planning, teaching 
and follow-up tasks, the candidate assumes responsibility for another class/subject and eventually for all classes 
taught by the cooperating teacher.  Cooperating teachers may want to arrange for candidates to take 
responsibility for one class/subject and then resume teaching while the student teacher takes responsibility for 
another.  The cooperating teacher and the Bellarmine supervisor in consultation with the candidate determine the 
extent and pace that the candidate assumes responsibilities.  At a minimum the candidate should assume the full 
load of teaching responsibilities for at least one week per placement. 
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SUGGESTED TIME FRAME FOR UNDERGRADUATE CANDIDATES:  
SINGLE PLACEMENT 

Week Student Teacher Activities Preparation Activities 

1 
Observation and participation 
Assume management responsibilities for small 
group work 

Select first classes/subjects and begin planning 

2 

Observation and participation 
Assume management responsibilities for small 
group 
Teach portion of a class  

Submit plans for portion of or short class period; 
get approval from cooperating teacher for Week 3 
lesson plans 

3 
Teach 1 ï 4 lessons and assume responsibility 
for one class 

Get approval from cooperating teacher for week 4 
Select other classes/subjects to teach 

4 
Assume responsibility for teaching 3 or 4 class 
periods 

Submit lesson plans and get approval for week 5 

5 
Assume responsibility for 2 ï 3 different 
preparations 

Get approval for week 6 

6 - 12 Assume full teaching load 
Get approval for lesson plans from cooperating 
teacher before teaching 

13 -14 Decrease teaching responsibilities gradually Continue submitting lessons to cooperating teacher 

15-16 
Finalize all paperwork for cooperating teacher 
and begin post-teaching observations in different 
classrooms 

Finish all grading, journals; finalize log of hours; 
begin observations 
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SUGGESTED TIME FRAME FOR UNDERGRADUATE CANDIDATES:  
DOUBLE PLACEMENT 

Week Student Teacher Activities Preparation Activities 

1 
Observation and participation 
Assume management responsibilities for small 
group work 

Select first classes and begin planning for 1 -2 lessons 

2 
Observation and participation 
Assume management responsibilities for small 
group work  

Submit plans for first class 
Select other classes to teach 

3 Assume responsibility for one class Submit plans for next class 

4 
Continue with 1 class and teach 1 ï 2 classes 
requiring a second preparation 

Submit plans for total class management responsibility 

5 ï 6 
Continue teaching 1 ï 2 classes, teach 2 ï 3 
lessons in other curriculum areas 

Submit plans for all classes, one week in advance 

7 
Teach 1 ï 3 classes; 3 ï 4 lessons in other 
curriculum areas 

Submit plans for all classes, one week in advance 

8 

Assume responsibility for at least two full classes 
in regular education placement and assume 
responsibility for all classes in special education 
placement 

Submit plans for total responsibility of class 

9 New placement Observation and planning 

10 ï 
15 

Gradually assume responsibility for lessons in 
each curriculum area 

Submit plans for all classes one week in advance 

16 Assume responsibility for a full teaching load Submit plans for all classes one week in advance 
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Graduate Suggested Time Frames 

Graduate candidates follow a slightly different schedule than undergraduate students, but the tables above can 
serve as a relative guide for making decisions regarding a time frame on responsibilities. 
 
Traditional Double Placement 
 
The MAT candidate seeking initial certification in Early Elementary Grades P-5 must complete six weeks (30 
days) in each of two nonadjacent grades. 
 
The MAT student seeking initial certification in Middle School/Grades 5-9 must complete six weeks (30 days) in 
each of two subject areas (or one subject area and LBD). 
 
Traditional Single Placement 
 
Secondary Education/Grades 8-12 candidates must complete twelve weeks (60 instructional days) of student 
teaching in his/her content area.   
 
Alternative Double Placement 

Teachers of record seeking initial certification in Early Elementary Grades P-5 must complete seven weeks (35 
days) in each of two nonadjacent grades. 
 
Teachers of record seeking initial certification in Middle School/Grades 5-9 must complete seven weeks (35 days) 
in each of two subject areas (or one subject area and LBD). 
 
Alternative Single Placement 
 
Secondary Education/Grades 8-12 teachers of record must complete fourteen weeks (70 instructional days) of 
student teaching in his/her content area.   
 

Professional Semester Extension 
 

On occasion, in order to successfully complete the student teaching component, it is deemed necessary that a 
candidate continue his/her professional semester experience beyond that designated period.  If this situation 
arises, it will be discussed thoroughly with the candidate as early in the candidateôs experience as feasible.  A fee 
may be charged depending on the number of additional weeks of student teaching required.  The candidate may 
choose not to extend his/her teaching beyond the established dates.  The university supervisorôs evaluation will 
reflect that the candidate was offered the opportunity to extend the experience. 
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Program Completion Requirements 

Certification 
 
Although Bellarmine offers Teacher Education programs approved by the National Council for Accreditation of 
Teacher Education (NCATE), teaching certificates are granted by the Department of Education in each state.  
Bellarmine must recommend and certify that the candidate meets all of the criteria specified for admission to and 
completion of its education programs.  Requirements for certification differ from state to state, however, Kentucky 
maintains reciprocity with many states.  Information on certification requirements and reciprocity for each state is 
available in the School of Education Deanôs office. 
 
Requirements for Teacher Certification in Kentucky 
 
According to the state of Kentucky, all teacher applicants for certification shall: 
 
o Complete an approved teacher preparation program 
o Pass the Praxis exams in the certification area(s) for which a degree is conferred 
o Successfully complete Kentuckyôs Teacher Internship Program (KTIP) 
 
Beginning Teacher Examinations (PRAXIS II) 
 
In Kentucky, graduates of Teacher Education programs must pass the Beginning Teacher Examinations.  
Information regarding the appropriate PRAXIS II Subject Assessments, Teaching and Learning Test, registration, 
administration dates, and minimum scores is available in the School of Education office or at www.ets.org/praxis.   
 
Applying for Certification 
 
One member of the School of Education serves as the official Certification Officer for Bellarmine.  The 
Certification Officer assists the student in applying for Teacher Certification.  The steps in the application process 
are as follows: 
 
1. The candidate obtains and completes the application for Teacher Certification from Bellarmineôs Education 

Office. 
2. The candidate provides the Certification Officer with PRAXIS II Assessment results appropriate for each 

content area in which certification is requested and the Praxis Teaching and Learning Test results. 
3. The candidate requests that a complete and official transcript(s) be sent to the Certification Officer as soon 

as all course work is completed and grades have been submitted. 
4. The Certification Officer completes Bellarmineôs portion of the application, which includes Bellarmineôs official 

recommendation that the candidate be granted the appropriate Statement of Eligibility. 
5. The Certification Officer mails the completed form and official transcript(s) to the Kentucky Department of 

Education. 
6. The candidate receives a Statement of Eligibility from the Kentucky Department of Teacher Education and 

Certification. 

 
Each candidateôs program records are filed and stored for future access.  If at any time in the future the graduate 
needs access to the materials, he / she may contact the School of Education.  The graduate is referred to the 
current Certification Officer for assistance. 
 
 
 

http://www.ets.org/praxis
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Career Services Office 
 
Students and alumni from all academic departments may obtain assistance in career planning and professional 
employment matters through the Career Services Office at Bellarmine.  Services offered to students include self-
assessment, interest tests, and a computerized career guidance system, as well as individualized career-
counseling sessions. 

 
Information sessions, presented by the Director of Career Services, are scheduled each year.  Students can also 
make individual appointments at any time.  Student teachers attend one of these sessions as part of the seminar 
held on campus.  For students and alumni of the teacher education programs, assistance is provided in 
establishing a Credentials File.  Establishing a Credentials File allows students and graduates to participate in on-
campus recruitment programs and to receive notification of job openings advertised throughout Kentucky and 
across the nation. 
 
Kentucky Teacher Internship Program  
 
The Kentucky Department of Teacher Education and Certification, in compliance with a legislative mandate, 
established the Teacher Internship Program, which is overseen by the Kentucky Education Professional 
Standards Board.  A candidate, after completing an approved teacher preparation program, must pass the 
PRAXIS II Subject Assessments and successfully complete the one-year Beginning Teacher Internship Program 
to qualify for certification in Kentucky. 
 
The Kentucky Teacher Internship Program is designed to provide assistance to new teachers.  Its primary goal is 
to help new teachers experience a successful start to their career.  A team of education professionals, including 
the beginning teacherôs principal, a master teacher, and a teacher educator supports the beginning teacher. 
 
Additional information is published in brochures by the Kentucky Education Professional Standards Board in 
conjunction with the Kentucky Department of Education and Certification, and on the Kentucky Department of 
Education Website: www.kde.state.us. 

 
Program Evaluations 
 
The School of Education faculty firmly believes that program graduates and graduatesô supervisors should 
systematically evaluate all teacher education programs.  Through such evaluations, the School of Education 
faculty receives specific information on the strengths and weaknesses of each program.  Such feedback assures 
the continual revision and strengthening of that program. 
 
The unitôs evaluation program includes the following components: 
 
1. Each program graduate evaluates his/her program at the time of completion. 
2. After one year of service, each program graduate is asked to evaluate his/her program.  Also, the program 
graduateôs current supervisor is asked to evaluate the program graduateôs preparation. 

 

 

http://www.kde.state.us/
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Bellarmine University Policies Regarding Professional Semester 
 

Educators cooperating with Bellarmine University in the professional semester shall be guided by the following 
policies: 
 
1. Field Trips and Other Instruction-based Activities:  A student teacher may not assume sole responsibility 

for field trips, contests, or activities in any area.  Cooperating teachers sponsoring these functions can expect 
the student teacherôs participation. 

2. Monetary Compensation:  Unless they are employed as the teacher of record in that school, under no 
circumstances may candidates receive pay for student teaching or for performing any other duties at their 
assigned schools during regular school hours, 

3. Substitute Teaching:  Under no circumstances shall a student teacher act as a substitute teacher during 
his/her professional semester. 

 
Legal Status of Student Teachers 
 
Bellarmine University follows the Kentucky Regulatory Statute (KRS 161.042) pertaining to the status of student 
teachers.  Below is the complete regulation.  Item 4 describes the full scope of the student teacherôs role in the 
school. This statute permits the beginning teacher to function as a team member within the school.   
 
161.042 Status of student teachers -- Responsibility to administrative staff and supervising teachers -- 
Professional competency requirement for supervising teachers.   
 
1. The Education Professional Standards Board shall provide through administrative regulation for the utilization 

of the common schools for the preparation of teacher education students from the colleges and universities. 
2. Within the provisions established by the Education Professional Standards Board, local boards of education 

are authorized to enter into cooperative agreements, including financial arrangements, with colleges and 
universities for the purpose of providing professional laboratory experiences and student teaching 
experiences for students preparing for the education profession. 

3. The Education Professional Standards Board shall promulgate administrative regulations defining the 
professional requirements and general duties of a supervising teacher and requirements for a local school 
district and school to be used for this purpose. 

4. A student teacher who is jointly assigned under agreement by a teacher education institution and a local 
board of education shall have the same legal status and protection as a certified teacher employed within the 
school district and shall be responsible to the administrative staff of the school district and the supervising 
teacher to whom he or she is assigned. All student teachers shall be subject to the state and national 
criminal records checks required of certified hires under provisions of KRS 160.380. 
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5.   Teacher education students, other than student teachers, may be permitted through cooperative agreements  
       between the local school district and the teacher education institution, to engage in supplementary  
       instructional activities with pupils under the direction and supervision of the professional administrative and  
       teaching staff of the school district.  

 
Effective: June 21, 2001 
History: Amended 2001 Ky. Acts ch. 60, sec. 2, effective June 21, 2001; and ch. 
137, sec. 9, effective June 21, 2001. -- Amended 1996 Ky. Acts ch. 362, sec. 6, 
effective July 15, 1996. -- Amended 1992 Ky. Acts ch. 409, sec. 1, effective July 
14, 1992. -- Amended 1990 Ky. Acts ch. 476, Pt. II, sec. 67, effective July 13, 
1990. ï Amended 1982 Ky. Acts ch. 11, sec. 1, effective July 15, 1982. -- 
Amended 1978 Ky. Acts ch. 155, sec. 82, effective June 17, 1978. -- Created 
1972 Ky. Acts ch. 178, sec. 2. 
Legislative Research Commission Note (6/21/2001). This section was 
amended by 2001 Ky. Acts chs. 60 and 137, which do not appear to be in conflict 
and have been codified together. 
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Candidate Performance Record Source Documentation 
Secondary 

Cycle 1 Source(s) of Evidence 

Lesson Plan 

Pre-observation conference 

Lesson Impact / Refinement 

Daily & weekly journal (if appropriate) 

 

 
 

Standards Scored: 1, 2, 3, 4, 5, 7 

Cycle 2 Source(s) of Evidence 

2nd Lesson Plan 

Pre-observation conference 

Lesson Impact / Refinement 

SBUS (scored by University Supervisor) 

Daily & weekly journal (if appropriate) 

 
 

Standards Scored: 1, 2, 3, 4, 5, 6, 7, 8, 9, 10 

 

 

Elementary / Middle 

Cycle 1 Source(s) of Evidence 

Lesson Plan 

Pre-observation conference 

Lesson Impact / Refinement 

Daily & weekly journal 

 

 
 

Standards Scored: 1, 2, 3, 4, 5, 7 

Cycle 2 Source(s) of Evidence 

2nd Lesson Plan 

Pre-observation conference 

Lesson Impact / Refinement 

SBUS (scored by University Supervisor) 

Daily & weekly journal (if appropriate) 

 
 

Standards Scored: 1, 2, 3, 4, 5, 6, 7, 8, 9, 10 

 

Final Paperwork  

Cooperating Teacher Bellarmine Candidate Bellarmine Supervisor 

V Institutional Dispositions 

Assessment (paper) 

V Evaluation of Bellarmine 

Supervisor (paper) 

V Completed rubrics (1-5, 8, 9) in 

CPR (paper) 

V Final Evaluation on candidate 

performance 

V Survey of Professional 
Semester Preparation 

 

V Professional Semester Log of 

Hours 

V CPR Application (LiveText) 

o 2 lesson plans observed by 

cooperating teacher 

o 2 lesson plans observed by 

university supervisor 

o SBUS 

o Collaboration / Leadership 
project 

o PGP 

o Self Dispositions 

Assessment 

o Narrative Evaluation of 

Professional Semester, 

University Supervisor, & 

Cooperating Teacher 

o Daily & weekly Journal  

V Survey of Professional 

Semester Preparation 

V Institutional Dispositions 

Assessment (paper) 

V Completed ALL rubrics in CPR 

(paper) 

V Completed SBUS rubric 

(paper) 

V Final Evaluation on candidate 

performance (paper) 

V Survey of Professional 
Semester Preparation 

 

 

Please note that an additional work 

day will be necessary to enter paper 

based data into LiveText system 
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Candidate Performance Record 

Observation Instrument 

Transition Point 3 

 
Cycle 1 

Date of Observation ______________________________ 

Subject Area Observed ___________________________ Type of Classroom _______________________________ 

Ages/Grades of 

Students __________ 

Number of Students 

in Class __________ 

Number of Students 

having IEP / 504____ 

Number of Gifted 

Students ______ 

Number of English 

Language Learners 

_______ 

The signatures below verify that the analytic scores and feedback and holistic score for each Standard 

have been discussed with the Candidate. 

 

Observer's Signature ________________________________________________________________________ 

Candidate's Signature _______________________________________________________________________ 

 

Cycle 2 

Date of Observation ______________________________ 

Subject Area Observed ___________________________ Type of Classroom _______________________________ 

Ages/Grades of 

Students __________ 

Number of Students 

in Class __________ 

Number of Students 

having IEP / 504____ 

Number of Gifted 

Students ______ 

Number of English 

Language Learners 

_______ 

The signatures below verify that the analytic scores and feedback and holistic score for each Standard 

have been discussed with the Candidate. 

 

Observer's Signature________________________________________________________________________ 

Candidate's Signature _______________________________________________________________________  

                                                                                             

 

Bellarmine Candidate_____________________________________________________________________________ 

 

Bellarmine ID Number: ___________________________________SSN____________________________________ 

 
Advisor Name __________________________________________________________________________________ 

 

School _____________________________________________  District ____________________________________ 
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STANDARD 1: THE TEACHER DEMONSTRATES APPLIED CONTENT  
                                                 KNOWLEDGE 

The teacher candidate demonstrates a current and sufficient academic knowledge of certified content areas to develop student knowledge and performance 

in those areas. 

 
HOLISTIC SCORING OF STANDARD 1 

Distinguished 
 

Cycle 1        4+        4         4- 
 
Cycle 2        4+        4         4- 

Proficient 
  
Cycle 1         3+        3         3- 
 
Cycle 2         3+        3         3- 

Apprentice 
 
Cycle 1         2+        2         2- 
 
Cycle 2         2+        2         2- 

Novice 
 
Cycle 1         1+        1         1- 
 
Cycle 2         1+        1         1- 

 
ANALYTIC SCORING OF STANDARD 1 INDICATORS 

Rating Ź 
Indicator ź 

Distinguished Proficient Apprentice Novice 

 
Indicator 

Rating 
 

a. Communicates 
concepts, 
processes and 
knowledge 

Accurately and 
effectively 
communicates 
concepts, processes 
and/or knowledge 
AND uses vocabulary 
that is clear, correct 
and appropriate for 
students 

Accurately 
communicates 
concepts, processes 
and/or knowledge 
AND uses vocabulary 
that is clear, correct 
and appropriate for 
students 

Accurately 
communicates 
concepts, processes 
and knowledge BUT 
omits some important 
ideas, uses 
vocabulary 
inappropriate for 
students OR 
overlooks student 
misconceptions 

Inaccurately and 
ineffectively 
communicates 
concepts, processes 
and knowledge 

Cycle 1 
D  P  A  N 

Cycle 2 
D  P  A  N 

b.  Connects 
contents to life 
experiences of 
students 

Effectively connects 
ALL content, 
procedures, and 
activities with relevant 
life experiences of 
students 

Effectively connects 
MOST content, 
procedures, and 
activities with relevant 
life experiences of 
students 

Connects SOME 
content, procedures, 
and activities with 
relevant life 
experiences of 
students 

RARELY or NEVER 
connects content, 
procedures, and 
activities with relevant 
life experiences 

Cycle 1 
D  P  A  N 

Cycle 2 
D  P  A  N 

c. Demonstrates 
instructional 
strategies that are 
appropriate for 
content and 
contribute to 
student learning 

Demonstrates 
instructional 
strategies that are 
INSIGHTFUL and 
CLEARLY 
appropriate for the 
content and 
processes of the 
lesson AND make a 
SIGNIFICANT 
contribution to student 
learning 

Demonstrates 
instructional 
strategies that are 
CLEARLY 
appropriate for the 
content and 
processes of the 
lesson AND make a 
CLEAR contribution 
to student learning 

Demonstrates 
instructional 
strategies that are 
SOMEWHAT 
appropriate for the 
content and 
processes of the 
lesson AND make 
SOME contribution to 
student learning 

Demonstrates 
instructional 
strategies that are 
RARELY or NEVER 
appropriate for the 
content and 
processes of the 
lesson OR make NO 
contribution to student 
learning 

Cycle 1 
D  P  A  N 

Cycle 2 
D  P  A  N 
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d. Guides students 
to understand 
content from 
various 
perspectives and 
across disciplines 

REGULARLY 
provides opportunities 
and guidance for 
students individually 
and collectively to 
consider lesson 
content from different 
perspectives and 
across disciplines to 
extend their 
understanding 

REGULARLY 
provides opportunities 
and guidance for 
students individually 
OR collectively to 
consider lesson 
content from different 
perspectives and 
across disciplines to 
extend their 
understanding 

SOMETIMES 
provides opportunities 
and guidance for 
students individually 
OR collectively to 
consider lesson 
content from different 
perspectives and 
across disciplines to 
extend their 
understanding 

RARELY or NEVER 
provides opportunities 
and guidance for 
students to consider 
lesson content from 
different perspectives 
or content areas to 
extend their 
understanding 

Cycle 1 
D  P  A  N 

Cycle 2 
D  P  A  N 

 

FEEDBACK AND QUESTIONS ON CANDIDATE PERFORMANCE ON STANDARD 1 

Cycle 1 

Cycle 2 

 

If more space is needed for feedback, attach additional pages. Be sure that the candidate's 

name and the date are on any additional pages. 
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STANDARD 2: THE TEACHER DESIGNS & PLANS INSTRUCTION 
The teacher candidate designs/plans instruction that develops student abilities to use communication skills, apply core concepts, become self-sufficient 

individuals, become responsible team members, think and solve problems, and integrate knowledge. 

 

HOLISTIC SCORING OF STANDARD 2 

Distinguished 
 

Cycle 1         4+        4         4- 
 
Cycle 2         4+        4         4- 

Proficient 
  
Cycle 1         3+        3         3- 
 
Cycle 2         3+        3         3- 

Apprentice 
 
Cycle 1         2+        2         2- 
 
Cycle 2         2+        2         2- 

Novice 
 
Cycle 1         1+        1         1- 
 
Cycle 2         1+        1         1- 

 
ANALYTIC SCORING OF STANDARD 2 INDICATORS 

Rating Ź 
Indicator ź 

Distinguished Proficient Apprentice Novice 

 
Indicator 

Rating 
 

a. Develops 
significant 
outcomes aligned 
with standards 

States learning 
outcomes that are 
observable, 
measurable, and 
contextual, that reflect 
key concepts of the 
discipline, AND are 
aligned with local or 
state standards 

States learning 
outcomes that are 
observable and 
measurable, that 
reflect key concepts 
of the discipline, AND 
are aligned with local 
or state standards 

States learning 
outcomes that are 
mostly observable 
and measurable, that 
reflect key concepts 
of the discipline but 
are not aligned with 
local or state 
standards, OR states 
learning outcomes 
that are not 
measurable and that 
do not reflect key 
concepts of the 
discipline 

Uses outcomes that 
are not observable 
and/or measurable, or 
are trivial, AND are 
not aligned with local 
or state standards 

Cycle 1 
D  P  A  N 

Cycle 2 
D  P  A  N 

b. Uses contextual 
data to design 
instruction 
relevant to 
students; lesson 
plan is clearly 
connected to a 
standards-based 
unit of instruction 

Plans and designs 
ALL instruction that is 
clearly and 
appropriately based 
on critical student 
attributes, community 
and/or cultural data, 
and that is connected 
to a standards-based 
instruction and/or 
uniquely connected to 
student(s) IEP goal 

Plans and designs 
MOST instruction that 
is clearly and 
appropriately based 
on critical student 
attributes, community 
and/or cultural data, 
and that is connected 
to a standards-based 
instruction and/or 
uniquely connected to 
student(s) IEP goal 

Plans and designs 
SOME instruction that 
is appropriately based 
on critical student 
attributes, community 
and/or cultural data, 
and that is connected 
to a standards-based 
instruction and/or 
uniquely connected to 
student(s) IEP goal 

Plans and designs 
LITTLE TO NO 
instruction that is 
based on critical 
student attributes, OR 
community and/or 
cultural data, OR 
planning and design 
reflect biased or 
inappropriate use of 
data OR lesson plan 
is not connected to 
standards-based of 
instruction and/or 
uniquely connected to 
student(s) IEP goal 

Cycle 1 
D  P  A  N 

Cycle 2 
D  P  A  N 
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c. Plans 
assessments to 
guide instruction 
and measure 
learning  outcomes 

Plans ALL 
assessments that 
guide instruction, 
measure learning 
results, align with 
learning outcomes, 
and describe 
accommodations 
necessary to promote 
the success of all 
students 

Plans MOST 
assessments that 
guide instruction, 
measure learning 
results, align with 
learning outcomes, 
and describe 
accommodations 
necessary to promote 
the success of all 
students. 

Plans SOME 
assessments that 
guide instruction, 
measure learning 
results, align with 
learning outcomes, 
and describe 
accommodations 
necessary to promote 
the success of all 
students. 

Plans FEW or no 
assessments that 
guide instruction, 
measure learning 
results, and align with 
learning outcomes, 
and describe 
accommodations 
necessary to promote 
the success of all 
students. 

Cycle 1 
D  P  A  N 

Cycle 2 
D  P  A  N 

d. Plans 
instructional 
strategies and 
activities that 
address learning 
outcomes for all 
students 

Aligns ALL 
instructional 
strategies and 
activities to prior 
knowledge and real 
world application and 
with learning 
outcomes for all 
students, including 
accommodations for 
diverse learners 

Aligns MOST 
instructional 
strategies and 
activities to prior 
knowledge and real 
world application and 
with learning 
outcomes for all 
students, including 
accommodations for 
diverse learners 

Aligns SOME 
instructional 
strategies and 
activities to prior 
knowledge and real 
world application and 
with learning 
outcomes for all 
students, including 
accommodations for 
diverse learners 

Aligns FEW 
instructional 
strategies and 
activities with prior 
knowledge and real 
world application and 
with learning 
outcomes; 
accommodations for 
diverse learners are 
inappropriate. 

Cycle 1 
D  P  A  N 

Cycle 2 
D  P  A  N 

e. Plans 
instructional 
strategies and 
activities that 
facilitate multiple 
levels of learning 

Plans ALL 
instructional 
strategies that include 
several levels of 
learning with MOST 
requiring higher order 
thinking 

Plans MOST 
instructional 
strategies that include 
several levels of 
learning with SOME 
requiring higher order 
thinking 

Plans instructional 
strategies that include 
at least TWO levels of 
learning with at least 
ONE requiring higher 
order thinking 

Plans instructional 
strategies that do not 
include levels of 
learning OR do not 
require higher order 
thinking 

Cycle 1 
D  P  A  N 

Cycle 2 
D  P  A  N 
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FEEDBACK AND QUESTIONS ON CANDIDATE PERFORMANCE ON STANDARD 2 
 

Cycle 1 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

Cycle 2 
 
 
 
 
 
 
 
 

 

If more space is needed for feedback, attach additional pages. Be sure that the candidate's name and 
the date are on any additional pages 
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STANDARD 3: THE TEACHER CREATES & MAINTAINS LEARNING CLIMATE 

The teacher candidate creates a learning climate that supports the development of student abilities to use communication skills, apply core concepts, 
become self-sufficient individuals, become responsible team members, think and solve problems, and integrate knowledge. 

 
HOLISTIC SCORING OF STANDARD 3 

Distinguished 
 

Cycle 1         4+        4         4- 
 
Cycle 2         4+        4         4- 

Proficient 
  
Cycle 1         3+        3         3- 
 
Cycle 2         3+        3         3- 

Apprentice 
 
Cycle 1         2+        2         2- 
 
Cycle 2         2+        2         2- 

Novice 
 
Cycle 1         1+        1         1- 
 
Cycle 2         1+        1         1- 

 
ANALYTIC SCORING OF STANDARD 3 INDICATORS 

Rating Ź 
Indicator ź 

Distinguished Proficient Apprentice Novice 

 
Indicator 

Rating 
 

a. Communicates 
high expectations 

Sets relevant and 
challenging outcomes 
for ALL students AND 
verbally/nonverbally 
communicates 
confidence in 
students' ability to 
achieve these 
outcomes 

Sets relevant and 
challenging outcomes 
for MOST students 
AND verbally or 
nonverbally 
communicates 
confidence in 
students' ability to 
achieve these 
outcomes 

Sets relevant and 
challenging outcomes 
for SOME students 
BUT does not 
communicate 
confidence in 
students' ability to 
achieve these 
outcomes  

Does not set relevant 
and challenging 
outcomes for students 
AND does not 
communicate 
confidence in 
students 

Cycle 1 
D  P  A  N 

Cycle 2 
D  P  A  N 

b. Establishes a 
positive learning 
environment 

Establishes clear 
standards of conduct, 
shows awareness of 
student behavior, and 
unique individual 
needs AND responds 
in ways that are both 
appropriate and 
respectful of students 
and their individual 
needs 

Establishes clear 
standards of conduct, 
shows awareness of 
student behavior, 
AND responds in 
ways that are both 
appropriate and 
respectful of students 

Makes efforts to 
establish standards of 
conduct, to monitor 
and respond to 
student behavior, 
BUT efforts are 
ineffective and/or 
inappropriate 

Does not; establish 
clear expectations for 
student conduct, nor 
effectively monitor 
behavior, or 
appropriately respond 
to behavior 

Cycle 1 
D  P  A  N 

Cycle 2 
D  P  A  N 

c. Values and 
supports student 
diversity and 
addresses 
individual needs 

Consistently supports 
student diversity and 
addresses individual 
needs using a WIDE 
VARIETY of 
strategies and 
methods 

Supports student 
diversity and 
addresses individual 
needs using a 
VARIETY of 
strategies and 
methods  

Inconsistently 
supports student 
diversity and 
addresses individual 
needs OR uses a 
LIMITED repertoire of 
strategies and 
methods 

Makes LITTLE or NO 
attempt to respond to 
student diversity and 
individual needs -- 
tends to use a "one 
size fits all" approach 

Cycle 1 
D  P  A  N 

Cycle 2 
D  P  A  N 
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d. Fosters mutual 
respect between 
teacher and 
students and among 
students 

Consistently treats all 
students with respect 
and concern AND 
initiates / supports 
student interactions 
between teacher and 
students and among 
students to 
encourage students 
to treat each other 
with respect and 
concern 

Consistently treats all 
students with respect 
and concern AND 
monitors student 
interactions between 
teacher and students 
and among students 
to encourage 
students to treat each 
other with respect and 
concern 

Inconsistently treats 
all students with 
respect and concern 
OR does not monitor 
students interactions 
between teacher and 
students and among 
students 

Does not treat all 
students with respect 
and concern AND 
does not monitor 
students interactions 
between teacher and 
students and among 
students 

Cycle 1 
D  P  A  N 

Cycle 2 
D  P  A  N 

e. Provides a safe 
environment for 
learning 

Creates a classroom 
environment that is 
BOTH emotionally 
and physically safe 
for each student 
individually and all 
students collectively 

Creates a classroom 
environment that is 
BOTH emotionally 
and physically safe 
for MOST students 

Creates a classroom 
environment that is 
physically OR 
emotionally safe for 
most or all students 
BUT is inconsistent in 
one OR the other 
forms of safety 

Fails to create an 
emotionally AND 
physically safe 
environment for 
students 

Cycle 1 
D  P  A  N 

Cycle 2 
D  P  A  N 
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FEEDBACK AND QUESTIONS ON CANDIDATE PERFORMANCE ON STANDARD 3 

Cycle 1 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

Cycle 2 
 
 
 
 
 
 
 
 

 

 
If more space is needed for feedback, attach additional pages. Be sure that the candidate's name and 
the date are on any additional pages 
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STANDARD 4: THE TEACHER IMPLEMENTS & MANAGES INSTRUCTION 
The teacher candidate introduces/implements/manages instruction that develops student abilities to use communication skills, apply core concepts, become 

self-sufficient individuals, become responsible team members, think and solve problems, and integrate knowledge. 

 
HOLISTIC SCORING OF STANDARD 4 

Distinguished 
 

Cycle 1         4+        4         4- 
 
Cycle 2         4+        4         4- 

Proficient 
  
Cycle 1         3+        3         3- 
 
Cycle 2         3+        3         3- 

Apprentice 
 
Cycle 1         2+        2         2- 
 
Cycle 2         2+        2         2- 

Novice 
 
Cycle 1         1+        1         1- 
 
Cycle 2         1+        1         1- 

 
ANALYTIC SCORING OF STANDARD 4 INDICATORS 

Rating Ź 
Indicator ź 

Distinguished Proficient Apprentice Novice 

 
Indicator 

Rating 
 

a. Uses a variety of 
effective 
instructional 
strategies that 
engage students in 
active learning 
aligned with 
learning outcomes 
and studentsõ prior 
knowledge 

Uses a wide variety of 
effective instructional 
strategies that 
engage students 
throughout the lesson 
on tasks aligned with 
learning outcomes, 
studentôs prior 
knowledge and 
individual needs 

Uses a variety of 
effective instructional 
strategies that 
engage students 
throughout the lesson 
on tasks aligned with 
learning outcomes 
and studentôs prior 
knowledge 

Uses a variety of 
effective instructional 
strategies that 
engage students BUT 
are not aligned with 
learning outcomes 
and/or studentôs prior 
knowledge OR tasks 
are aligned with 
learning outcomes 
BUT do not keep 
students engaged  

Uses instructional 
strategies that do not 
engage student AND 
are not aligned with 
learning outcomes or 
studentôs prior 
knowledge  

Cycle 1 
D  P  A  N 

Cycle 2 
D  P  A  N 

b. Implements 
planned  instruction 
based on diverse 
student needs and 
assessment data; 
demonstrates 
specific 
accommodations 

Implements planned 
instruction based on 
diverse student needs 
and assessment data 
AND adapts 
instruction to 
individual needs and / 
or unanticipated 
circumstances if 
necessary 

Implements planned 
instruction based on 
diverse student needs 
and assessment data 
AND adapts 
instruction to 
unanticipated 
circumstances if 
necessary 

Implements planned 
instruction based on 
diverse student needs 
and assessment data 
BUT does not adapt 
instruction to 
unanticipated 
circumstances 

Does not base 
instruction on diverse 
student needs and 
assessment data 
AND does not adapt 
instruction to 
unanticipated 
circumstances 

Cycle 1 
D  P  A  N 

Cycle 2 
D  P  A  N 

c.  Uses time 
effectively; paces 
instruction to 
appropriately meet 
the needs of 
students 

Establishes organized 
procedures for 
performing non-
instructional tasks, 
handling materials 
and supplies, 
managing transitions, 
and organizing and 
monitoring group 
work so that there is 
MINIMAL loss of 
instructional time 

Establishes organized 
procedures for 
performing non-
instructional tasks, 
handling materials 
and supplies, 
managing transitions, 
and organizing and 
monitoring group 
work so that there is 
SOME loss of 
instructional time 

Establishes 
SOMEWHAT 
organized procedures 
for performing non-
instructional tasks, 
handling materials 
and supplies, 
managing transitions, 
and organizing and 
monitoring group 
work that vary in their 
effectiveness so there 
is loss of instructional 
time 

Fails to establish 
consistent procedures 
for performing non-
instructional tasks, 
handling materials 
and supplies, 
managing transitions, 
and organizing and 
monitoring group 
work resulting in 
significant loss of 
instructional time 

Cycle 1 
D  P  A  N 

Cycle 2 
D  P  A  N 
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d. Uses space and 
materials effectively 

Uses classroom 
space AND materials 
effectively to facilitate 
student learning and 
support individual 
needs 

Uses classroom 
space AND materials 
effectively to facilitate 
student learning but 
neglects individual 
needs 

Fails to uses 
classroom space or 
materials to 
effectively facilitate 
student learning  

Fails to effectively use 
classroom space 
AND materials to 
facilitate student 
learning 

Cycle 1 
D  P  A  N 

Cycle 2 
D  P  A  N 

e. Implements and 
manages instruction 
in ways that 
facilitate  higher 
order thinking 

Maximizes the use of 
instruction which 
includes higher order 
thinking 

MOST instruction 
includes higher order 
thinking 

SOME instruction 
includes higher order 
thinking 

LITTLE or NO 
instruction includes 
higher order thinking 

Cycle 1 
D  P  A  N 

Cycle 2 
D  P  A  N 

 
FEEDBACK AND QUESTIONS ON CANDIDATE PERFORMANCE ON STANDARD 4 

Cycle 1 
 
 
 
 

 

Cycle 2 

 
If more space is needed for feedback, attach additional pages. Be sure that the candidate's name and 
the date are on any additional pages. 
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STANDARD 5: THE TEACHER ASSESSES & COMMUNICATES LEARNING RESULTS 
The teacher candidate assesses learning and communicates results to students and others with respect to student abilities to use communication skills, apply  core 

concepts, become self-sufficient individuals, become responsible team members, think and solve problems, and integrate knowledge. 

 
HOLISTIC SCORING OF STANDARD 5 

Distinguished 
 

Cycle 1         4+        4         4- 
 
Cycle 2         4+        4         4- 

Proficient 
  
Cycle 1         3+        3         3- 
 
Cycle 2         3+        3         3- 

Apprentice 
 
Cycle 1         2+        2         2- 
 
Cycle 2         2+        2         2- 

Novice 
 
Cycle 1         1+        1         1- 
 
Cycle 2         1+        1         1- 

 
ANALYTIC SCORING OF STANDARD 5 INDICATORS 

Rating Ź 
Indicator ź 

Distinguished Proficient Apprentice Novice 

 
Indicator 

Rating 
 

a. Uses 
assessments that 
are aligned with 
learning outcomes 

ALL assessments 
align with learning 
outcomes 

REGULARLY uses 
assessments that are 
aligned with learning 
outcomes 

OCCASIONALLY 
uses assessments 
that are aligned with 
learning outcomes  

RARELY or NEVER 
uses assessments 
that are aligned with 
learning outcomes 

Cycle 1 
D  P  A  N 

Cycle 2 
D  P  A  N 

b. Uses a variety of 
assessments 
(baseline, formative 
& summative) to 
measure student 
learning 

REGULARLY uses a 
variety of 
assessments to allow 
each student 
individually and all 
students collectively 
to demonstrate 
learning based on 
individual needs 

REGULARLY uses a 
variety of 
assessments AND 
assessments provide 
students increased 
opportunities to 
demonstrate learning  

REGULARLY uses a 
variety of 
assessments BUT 
these assessments 
do not provide 
students increased 
opportunities to 
demonstrate learning 
OR uses a few types 
of assessments that 
provide students 
opportunities to 
demonstrate learning 

RARELY or NEVER 
uses a variety of 
assessments AND 
these assessments 
do not provide 
students increased 
opportunities to 
demonstrate learning  

Cycle 1 
D  P  A  N 

Cycle 2 
D  P  A  N 

c. Analyzes 
assessment data to 
guide instruction 
and learning and to 
measure learning 
progress 

REGULARLY 
analyzes assessment 
data to guide 
instruction and 
learning and measure 
learning progress for 
each student 
individually and all 
students collectively 

REGULARLY 
analyzes assessment 
data to guide 
instruction and 
learning and measure 
learning progress for 
each student 
individually OR all 
students collectively 

OCCASIONALLY 
analyzes assessment 
data to guide 
instruction and 
learning and measure 
learning progress for 
each student 
individually OR all 
students collectively 

RARELY or NEVER 
analyzes assessment 
data to guide 
instruction and 
learning and measure 
learning progress 

Cycle 1 
D  P  A  N 

Cycle 2 
D  P  A  N 

d. Communicates 
learning results to 
students and 
parents 

REGULAR 
communication of 
learning results to 
students AND parents 
in a meaningful and 
timely manner has 
been established for 
each student 
individually and all 
students collectively 

REGULARLY 
communicates 
learning results to 
students AND parents 
in a meaningful and 
timely manner for 
each student 
individually OR all 
students collectively 

REGULARLY 
communicates 
learning results to 
students OR parents 
in a meaningful and 
timely manner 

RARELY or NEVER 
communicates 
learning results to 
students AND parents 
in a meaningful and 
timely manner 

Cycle 1 
D  P  A  N 

Cycle 2 
D  P  A  N 
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e. Based on student 
performance data, 
adapts assessments 
to accommodate 
diverse learning 
needs and 
situations 

Based on student 
performance data, 
CONTINUOUSLY 
adapts assessments 
to accommodate 
diverse learning 
needs AND situations 
for each student 
individually and all 
students collectively 

Based on student 
performance data, 
REGULARLY adapts 
assessments to 
accommodate diverse 
learning needs AND 
situations 

Based on student 
performance data 
REGULARLY adapts 
assessments to 
accommodate diverse 
learning needs OR 
situations 

Based on student 
performance data 
RARELY or NEVER 
adapts assessments 
to accommodate 
diverse learning 
needs AND situations 

Cycle 1 
D  P  A  N 

Cycle 2 
D  P  A  N 

 
FEEDBACK AND QUESTIONS ON CANDIDATE PERFORMANCE ON STANDARD 5 

Cycle 1 
 

Cycle 2 

 
If more space is needed for feedback, attach additional pages. Be sure that the candidate's name and 
the date are on any additional pages. 
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STANDARD 6: THE TEACHER DEMONSTRATES THE IMPLEMENTATION OF TECHNOLOGY 
The teacher candidate uses technology to support instruction; access and manipulate data; enhance professional growth and productivity; communicate and 
collaborate with colleagues, parents, and the community; and conduct research. 
 

 
HOLISTIC SCORING OF STANDARD 6 

Distinguished 
 

             4+        4         4- 

Proficient 
  
             3+        3         3- 

Apprentice 
 
             2+        2         2- 

Novice 
 
               1+        1         1- 

 
ANALYTIC SCORING OF STANDARD 6 INDICATORS 

Rating Ź 
Indicator ź 

Distinguished Proficient Apprentice Novice 

 
Indicator 

Rating 
 

a. Uses technology 
to design and plan 
instruction 

REGULARLY uses 
technology to design 
and plan instruction 
and justifies 
appropriate versus 
inappropriate usage 

REGULARLY uses 
technology to design 
and plan instruction 
when appropriate. 

SOMETIMES uses 
technology to design 
and plan instruction 
when appropriate 

RARELY or NEVER 
uses technology to 
design and plan 
instruction when 
appropriate 

D  P  A  N 

b. Uses technology 
to implement 
instruction and 
facilitate student 
learning 

REGULARLY uses 
technology to 
implement instruction 
and facilitate student 
learning and justifies 
appropriate versus 
inappropriate usage 

REGULARLY uses 
technology to 
implement instruction 
and facilitate student 
learning when 
appropriate 

SOMETIMES uses 
technology to 
implement instruction 
and facilitate student 
learning when 
appropriate 

RARELY or NEVER 
uses technology to 
implement instruction 
and facilitate student 
learning when 
appropriate 

D  P  A  N 

c. Uses technology 
to assess and 
communicate 
student learning 

REGULARLY uses 
technology to assess 
and communicate 
student learning and 
justifies appropriate 
versus inappropriate 
usage 

REGULARLY uses 
technology to assess 
and communicate 
student learning when 
appropriate 

SOMETIMES uses 
technology to assess 
and communicate 
student learning when 
appropriate 

RARELY or NEVER 
uses technology to 
assess and 
communicate student 
learning when 
appropriate 

D  P  A  N 

d. Integrates student  
use of technology 
into instruction 
(legally & ethically) 

REGULARLY 
integrates student use 
of technology into 
instruction to enhance 
learning outcomes 
and meet diverse 
student needs and 
justifies appropriate 
versus inappropriate 
usage 

REGULARLY 
integrates student use 
of technology into 
instruction to enhance 
learning outcomes 
and meet diverse 
student needs when 
appropriate 

SOMETIMES 
integrates student use 
of technology into 
instruction to enhance 
learning outcomes 
and meet diverse 
student needs when 
appropriate 

RARELY or NEVER 
integrates student use 
of technology into 
instruction to enhance 
learning outcomes 
and meet diverse 
student needs when 
appropriate 

D  P  A  N 
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FEEDBACK AND QUESTIONS ON CANDIDATE PERFORMANCE ON STANDARD 6 

 

 
If more space is needed for feedback, attach additional pages. Be sure that the candidate's name and 

the date are on any additional pages. 
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STANDARD 7: REFLECTS ON AND EVALUATES TEACHING AND LEARNING 
The teacher candidate reflects on and evaluates specific teaching/learning situations and/or programs. 

 

HOLISTIC SCORING OF STANDARD 7 

Distinguished 
 

Cycle 1         4+        4         4- 
 
Cycle 2         4+        4         4- 

Proficient 
  
Cycle 1         3+        3         3- 
 
Cycle 2         3+        3         3- 

Apprentice 
 
Cycle 1         2+        2         2- 
 
Cycle 2         2+        2         2- 

Novice 
 
Cycle 1         1+        1         1- 
 
Cycle 2         1+        1         1- 

 
ANALYTIC SCORING OF STANDARD 7 INDICATORS 

Rating Ź 
Indicator ź 

Distinguished Proficient Apprentice Novice 

 
Indicator 

Rating 
 

a. Uses data to 
reflect on and 
evaluate  student 
learning 

 
REGULARLY reflects 
on and evaluates 
individual and 
collective student 
learning using 
appropriate data 
 

 
REGULARLY reflects 
on and evaluates 
individual OR 
collective student 
learning using 
appropriate data  

SOMETIMES reflects 
on and evaluates 
student learning using 
appropriate data 

RARELY or NEVER 
reflects on and 
evaluates student 
learning using 
appropriate data 

Cycle 1 
D  P  A  N 

Cycle 2 
D  P  A  N 

 
b. Uses data to 
reflect on and 
evaluate 
instructional 
practice 

 
REGULARLY reflects 
on and evaluates 
instructional practice 
using appropriate 
individual and 
collective student 
data 
 

REGULARLY reflects 
on and evaluates 
instructional practice 
using appropriate 
individual OR 
collective student 
data 

 
SOMETIMES reflects 
on and evaluates 
instructional practice 
using appropriate 
data 

RARELY or NEVER 
reflects on or 
evaluates 
instructional practice 
using appropriate 
data 

Cycle 1 
D  P  A  N 

Cycle 2 
D  P  A  N 

c.  Uses data to 
identify areas for 
professional growth 

 
REGULARLY 
identifies areas for 
professional growth 
using appropriate 
individual and 
collective student 
data 
 

REGULARLY 
identifies areas for 
professional growth 
using appropriate 
individual OR 
collective student 
data 

SOMETIMES 
identifies areas for 
professional growth 
using appropriate 
data 

RARELY or NEVER 
identifies areas for 
professional growth 
using appropriate 
data 

Cycle 1 
D  P  A  N 

Cycle 2 
D  P  A  N 
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FEEDBACK AND QUESTIONS ON CANDIDATE PERFORMANCE ON STANDARD 7 

Cycle 1 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

Cycle 2 
 
 
 
 
 
 
 
 

 

 
If more space is needed for feedback, attach additional pages. Be sure that the candidate's name and 
the date are on any additional pages. 
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STANDARDS 8 & 10: COLLABORATES WITH COLLEAGUES/PARENTS/OTHERS & 
DEMONSTRATES PROFESSIONAL LEADERSHIP WITHIN SCHOOL/COMMUNITY/EDUCATION 

The teacher candidate collaborates with colleagues, parents, and other agencies to design, implement, and support learning programs that develop student 
abilities to use communication skills, apply core concepts, become self-sufficient individuals, become responsible team members, think and solve problems, 
and integrate knowledge. The teacher candidate also provides professional leadership within the school, community, and education profession to improve 

student learning and well-being. 

 
HOLISTIC SCORING OF STANDARDS 8 & 10 

Distinguished 
 
            4+        4         4- 

Proficient 
 
              3+        3         3- 

Apprentice 
 
             2+        2         2- 

Novice 
 
                1+        1         1- 

 
ANALYTIC SCORING OF STANDARDS 8 & 10 INDICATORS 

Rating Ź 
Indicator ź 

Distinguished Proficient Apprentice Novice 

 
Indicator 

Rating 
 

a. Identifies 
students/situations 
whose/when 
learning could be 
enhanced by 
collaboration 

Identifies multiple 
students or situations 
whose/when learning 
could be enhanced by 
collaboration AND 
provides a well-
articulated and richly-
detailed rationale  

Identifies multiple 
students or situations 
whose/when learning 
could be enhanced by 
collaboration AND 
provides an 
appropriate rationale 

Identifies ONE 
student whose 
learning could be 
enhanced by 
collaboration AND 
provides an 
appropriate rationale 

Does not identify any 
students whose 
learning could be 
enhanced by 
collaboration OR 
identifies students or 
situation but provides 
no or an inappropriate 
rationale 

D  P  A  N 

b.  Collaborative 
effort builds from a 
synthesis and 
summary of the 
research literature 
and theory 

The synthesis and 
summary of research 
is EXTREMELY 
WELL 
ARTICULATED AND 
RICHLY DETAILED. 
Analysis of the 
research includes 
MANY themes, 
important figures and 
teacher/student, 
school/community, or 
teacher/parent roles. 

The synthesis and 
summary of research 
is WELL STATED. 
Analysis of the 
research includes 
themes, important 
figures and 
teacher/student, 
school/community, or 
teacher/parent roles. 

The synthesis and 
summary of research 
is EVIDENT, but 
analysis of the 
research LACKS 
detailed themes, 
important figures, 
and/or 
teacher/student, 
school/community, or 
teacher/parent roles. 

Synthesis and 
summary of research 
is VAGUE, and 
analysis of research 
lacks detailed 
themes, important 
figures, and/or 
teacher/student, 
school/community, or 
teacher/parent roles 

D  P  A  N 

c.  Designs and 
implements a plan 
to enhance student 
learning that 
includes all parties 
in the 
collaborative/leader-
ship effort 

The collaboration plan 
is RICHLY DETAILED 
and makes EXPLICIT 
connections to the 
research  

The collaboration plan 
is CLEARLY STATED 
and connects to the 
research 

The collaboration is 
NOT CLEAR and/or 
only LOOSE 
connections are made 
to the research 

The collaboration is 
VAGUE and 
DISCONNECTED to 
the research 

D  P  A  N 

d. Illustrates how 
this 
collaborative/leader-
ship effort will 
demonstrate 
professional 
leadership  

Demonstration of 
leadership is RICHLY 
DETAILED and 
makes EXPLICIT 
connections to the 
research  

Demonstration of 
leadership is 
CLEARLY STATED 
and shows some 
grounding in the 
research 

Demonstration of 
leadership is NOT 
COMPLETELY 
CLEAR and/or only 
LOOSE connections 
are made to the 
research 

Demonstration of 
leadership is VAGUE 
and 
DISCONNECTED to 
the research 

D  P  A  N 
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e. Provides plan to 
analyze data in 
order to evaluate the 
outcomes of 
collaborative/leader-
ship efforts 

Plan shows how 
student learning data 
will be analyzed in 
order to evaluate the 
outcomes of 
collaboration AND 
provides explicit 
details for next steps  

Plan shows how 
student learning data 
will be analyzed in 
order to evaluate the 
outcomes of 
collaboration AND 
identifies next steps 

Plan shows how 
student learning data 
will be analyzed in 
order to evaluate the 
outcomes of 
collaboration BUT 
does not identify next 
steps 

Plan does not show 
how student learning 
will be analyzed or 
evaluated 

D  P  A  N 
 

f. Reflection 

Reflection specifically 
connects assignment 
to performance 
criteria of standards; 
areas for growth and 
of strength within the 
standards are explicit; 
extensive use of three 
of Valliôs forms of 
reflection:  In and On 
Action, Critical 
Reflection, and 
Deliberative 
Reflection, is evident 
to elaborate on 
decisions related to 
the assignment. 

Reflection connects 
assignment to 
performance criteria 
of standards; areas 
for growth and of 
strength within the 
standards are clear; 
adequate use of three 
of Valliôs forms of 
reflection:  In and On 
Action, Critical 
Reflection, and 
Deliberative 
Reflection, is evident 
to elaborate on 
decisions related to 
the assignment. 

Reflection is 
minimally connected 
to performance 
criteria of standards; 
minimal areas for 
growth and of 
strength within the 
standards are 
included; little use of 
three of Valliôs forms 
of reflection:  In and 
On Action, Critical 
Reflection, and 
Deliberative 
Reflection, is evident 
to elaborate on 
decisions related to 
the assignment. 

Reflection does not 
adequately or 
accurately connect 
performance criteria 
to standards; areas 
for growth and of 
strength within the 
standards are vague 
and/or ambiguous; 
minimal use of three 
of Valliôs forms of 
reflection:  In and On 
Action, Critical 
Reflection, and 
Deliberative 
Reflection, is evident 
to elaborate on 
decisions related to 
the assignment. 

 
D  P  A  N 

 

 

 
FEEDBACK AND QUESTIONS ON CANDIDATE PERFORMANCE ON STANDARDS 8 & 10 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
If more space is needed for feedback, attach additional pages. Be sure that the candidate's name and 
the date are on any additional pages. 
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STANDARD 9: EVALUATES TEACHING & IMPLEMENTS PROFESSIONAL DEVELOPMENT 
The teacher candidate evaluates his/her overall performance with respect to modeling and teaching Kentucky's learning goals, refines the skills and 

processes necessary, and implements a professional development plan. 

 
HOLISTIC SCORING OF STANDARD 9 

Distinguished 
 

            4+        4         4- 

Proficient 
  
             3+        3         3- 

Apprentice 
 
             2+        2         2- 

Novice 
 
             1+        1         1- 

 
ANALYTIC SCORING OF STANDARD 9 INDICATORS 

Rating Ź 
Indicator ź 

Distinguished Proficient Apprentice Novice 

 
Indicator 

Rating 
 

a. Self assesses 
performance relative 
to Kentucky's 
Teacher Standards 
 

THOROUGHLY and 
ACCURATELY 
assesses current 
performance on all 
Kentucky Teacher 
Standards 

ACCURATELY 
assesses current 
performance on all 
Kentucky Teacher 
Standards  

PARTIALLY assesses 
current performance 
on some Kentucky 
Teacher Standards 

Does not assess 
current performance 
on Kentucky Teacher 
Standards 

D  P  A  N 

 
b. Identifies 
priorities for 
professional 
development based 
on self-assessment, 
student 
performance and 
feedback from 
colleagues 

Identifies priority 
areas for growth 
based on self-
assessment, student 
performance AND 
feedback from 
colleagues 

Identifies priority 
areas for growth 
based on two of the 
following; self-
assessment, student 
performance AND/OR 
feedback from 
colleagues 

Identifies priority 
areas for growth 
based on one of the 
following; self-
assessment, student 
performance OR 
feedback from 
colleagues 

Does not identify 
priority areas OR 
identified areas are 
not based on any self-
assessment, student 
performance 
information or 
feedback from 
colleagues 

D  P  A  N 

c. Designs a 
professional growth 
plan that addresses 
identified priorities 

Designs a 
professional growth 
plan that is RICHLY 
DETAILED and 
logical AND 
addresses all 
identified priorities 

Designs a 
professional growth 
plan that is CLEAR 
and logical AND 
addresses all 
identified priorities 

Designs a 
professional growth 
plan that is 
SOMEWHAT CLEAR 
and logical and 
addresses all 
identified priorities OR 
only clearly and 
logically addresses 
some identified 
priorities 

Designs a 
professional growth 
plan that is NOT 
CLEAR and logical 
AND does not 
address identified 
priorities 

D  P  A  N 

 
d. Shows evidence 
of professional 
growth and 
reflection relative  to 
identified priority 
areas and impact on 
instructional 
effectiveness and 
student learning 

Shows RICHLY 
DETAILED evidence 
of professional growth 
and reflection relative 
to identified priority 
areas and impact on 
instructional 
effectiveness and 
student learning 

Shows CLEAR 
evidence of 
professional growth 
and reflection relative 
to identified priority 
areas and impact on 
instructional 
effectiveness and 
student learning 

Shows SOME 
evidence of 
professional growth 
relative to identified 
priority areas and 
impact on 
instructional 
effectiveness and 
student learning 

Shows LITTLE 
evidence of 
professional growth 
relative to identified 
priority areas and 
impact on 
instructional 
effectiveness and 
student learning 

D  P  A  N 
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FEEDBACK AND QUESTIONS ON CANDIDATE PERFORMANCE ON STANDARD 9 

 
 
 
 
 
 
 
 

 
If more space is needed for feedback, attach additional pages. Be sure that the candidate's 

name and the date are on any additional pages. 
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               Sch ool of Education  

                                                                      Final Evaluation of Professional 
Semester  

 

Student: 
 

 Date of Evaluation:   

School: Subject/Grade of Assignment: 

 
What do you see as this candidateôs major strengths at this point in his/her professional 

semester? 

 

 

 

 

 

 

 

 

 
In what areas might the student continue to refine his/her skills and abilities? 

 

 

 

 

 

 

 

 

 
Do you recommend this individual for certification?  ____ Yes ____ No 

If no, please explain. 

 
Can your recommendation be added to the candidateôs placement file?  ____ Yes ____ No 

 

 

 

__________________________________________       _____________________                                                                  

Cooperating Teacher/Univ. Supervisor Signature        Date 
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            School of Education  

                                                                      Final Evaluation of Professional 
Semester  

 
Please record a number for the following dispositiona l work behaviors  that best describe 
the teacher candidate.  As you contemplate your score, compare the teacher candidate with 
others you have supervised during a professional semester.  
 
4:   Distinguished --  The candidateõs dispositional work behavior is exemplary . 
3:   Proficient --  The candidateõs dispositional work behavior is satisfactory . 
2:   Apprentice --  The candidateõs dispositional work behavior needs improvement. 
1:   Novice --  The candidateõs dispositional work behavior is unsatisfactory . 
 

Attendanc e and Dependability   Judgment and Common Sense   

Leadership Potential   Cooperation with Others   

Correct Use of Standard English   Maturity (poise and self -control)   

Personal hygiene and grooming   Enthusiasm for learning and teaching   

Vitality   Positive a ttitude toward supervision   

Flexibility   Initiative   

Integrity   Professional attitude   

Punctuality     

 
What do you see as this candidateõs major strengths in terms of dispositional work 
behaviors at this point in his/her professional semester ? 
 
 
 
 
 
 
 
 
 
In what areas might the candidate continue to refine his/her dispositional work 
behaviors?  
 
 
 
 
 
 
 
 
________________________________________________________  ____________________ 
Cooperati ng Teacher/University  Supervisor Signature            Date  
 
________________________________________________________  ____________________ 
Teacher Candidate                 Date  
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Evaluation of the Bellarmine University Supervisor 

Completed by Cooperating Teachers 

 

 

Name of School: Name of Principal: 

Cooperating Teacher(s): Subject/Grade Observed: 

University Instructor:                                            Semester:                                      Year: 

 

Please rate the Bellarmine University Supervisor of your student teacher on the following: 

 
1. Did the Bellarmine Supervisor conduct an initial meeting with you in a timely manner?  YES  /  NO 

 

2. Was the necessary information (handbook, evaluation forms) shared with you and thoroughly explained?  

YES  /  NO 

 

3. Did the Bellarmine Supervisor discuss the progress of the student teacher with you?  YES  /  NO 

 

4. Was the Bellarmine Supervisor available to discuss any problems relative to the student teacher?  YES  /  

NO 

 

5. Overall, how would you rate the Bellarmine Supervisor?  (circle the appropriate rating) 
 

Distinguished Proficient Apprentice Novice 

 

Comments:  

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________ 
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Teaching Dispositions Self or Institutional Assessment   
 

Candidate:__________________________  Date:____________ Program and Certification A rea: 

________________________ 

Ɗ  Self  Assessment     Ɗ  Institutional  Assessment    Ɗ Transition Pt.  1   Ɗ Transition Pt. 2   
Ɗ Transition Pt.  3 
 

For self -assessment , determine a score based on the current level of understanding and/or performance for each 

of the standards and relevant teaching dispositions by circling the appropriate number for each item.  For 

institutional assessment , determine a score based on the current level of understanding and/or performance for 

each of the standards and relevant teac hing dispositions indicated for a particular pathway.  A brief rationale for 

each rating is expected.  

 

4/ Distinguished  The candidate demonstrates excellent dispositional behaviors needed for effective teaching.  

3/ Proficient  The candidate demonstrates satis factory dispositional behaviors needed for effective teaching.  

2/ Apprentice  The candidate needs to show improved dispositional behaviors needed for effective teaching.  

1/ Novice  The candidate shows unsatisfactory dispositional behaviors needed for effective  teaching.  

 
Knowledge and Skills (KY Teacher Standards)  Operational Behaviors:  The teacher . . .  
1.  Demonstrates Knowledge of Content:  The teacheré 

a) Recognizes that subject-matter knowledge is not a 
fixed body of facts but is complex and ever-
evolving 

b) Appreciates multiple perspectives and conveys to 
learners how knowledge is developed from the 
vantage point of the knower 

a) Accesses local, state, and national standards 
to develop content-based teaching objectives 

b) Uses various methods of inquiry to 
acknowledge the complex and evolving 
nature of content; promotes appreciation of 
multicultural and global perspectives; 
transcends personal viewpoints to accept and 
direct various perceptions of content. 

Novice (1)                                           Apprentice (2) Proficient (3) Distinguished (4) 

 

Rationale  (Written evidence might include course work, benchmark assessments, field experience, professional 

semester, etc.):  

 

 

 

 

 
Knowledge and Skills (KY Teacher Standards)  Operational Behaviors:  The teacher . . .  
2.  Designs and Plans Instruction:  The teacheré 

a) Values the development of studentsõ critical 
thinking, independent problem solving, and 
performance capabilities 

b) Values both long term and short term planning 
c) Believes that plans must always be open to 

adjustment and revision based on student needs 
and changing circumstances 

 

a) Develops lesson plans with activities that 
require application, synthesis, and 
evaluation; designs choices for performance-
based assessments  

b) Demonstrates organization and attention to 
detail; articulates broad instructional goals 
for daily plans and units 

c) Accepts assessment feedback from 
evaluators and students and makes necessary 
changes; exhibits flexibility and ease with 
spontaneity 

Novice (1)                                           Apprentice (2) Proficient (3) Distinguished (4) 

 

Rationale  (Written evidence might include course work, benchmark assessments, field experience, professional 

semester, etc.):  
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Knowledge and Skills (KY Teacher Standards)  Operational Behaviors:   The teacher . . .  
3.  Creates and Maintains Learning Climate:  The teacheré 

a) Creates and supports a positive classroom culture 
with high expectations for all learners 

b) Models enthusiasm and provides other forms of 
motivation 

c) Believes that all children can learn at high levels 
and persists in helping all children achieve 
success 

d) Reflects sensitivity to community, family, and 
cultural difference 

e) Makes students feel valued for their potential as 
people and helps them learn to value each other 

f) Respects the privacy of students and 
confidentiality of information 

 

a, b)    Praises appropriate behavior and addresses 
 inappropriate behavior; uses affirming 
language to demonstrate a belief in the ability 
of all students to succeed; speaks with 
animation and sincerity; uses welcoming 
words and gestures with all students. 

c)    Provides structure for extra academic  
       assistance (tutoring, before or after school 
       conferencing, extended deadlines,  
       differentiated instruction); designs and  
       implements individual behavior systems for 
       students with special needs. 

d, e, f)    Articulates expectations for community-  
focused language and behavior; stops 
inappropriate or insensitive comments about 
differences; displays professional behavior 
that never includes violation of confidences, 
gossiping, or shifting responsibility.  

Novice (1)                                           Apprentice (2) Proficient (3) Distinguished (4) 
 

Rationale  (Written evidence might include course work, benchmark assess ments, field experience, professional 

semester, etc.):  

 

 

 

 

 

Knowledge and Skills (KY Teacher Standards)  Operational Behaviors:  The teacher . . .  
4.  Implements and Manages Instruction:  The teacheré: 

a) Values flexibility and reciprocity in the teaching 
process as necessary for adapting instruction to 
student responses, ideas, and needs. 

b) Understands the role of students in promoting 
each otherõs learning and recognizes the 
importance of peer relationships in establishing a 
climate of learning. 

c) Values the many ways in which people seek to 
communicate and encourages many modes of 
communication in the classroom 

d) Values the structural components of lesson 
fluency, student engagement, and the instructional 
cycle 

a, b)   Implements lesson plan by linking learning 
to prior knowledge and real life; models 
skills, uses guided and independent practice, 
and checks for learning.   

a,  b, c)   Differentiates instruction for cultural 
               diversity, learning styles, and special needs; 
               integrates knowledge across disciplines;  
               guides social behavior and encourages and  
               models team membership. 

d) manages time effectively, engages all students    
        equitably, paces lesson appropriately. 
 

Novice (1)                                           Apprentice (2) Proficient (3) Distinguished (4) 
 

Rationale  (Written evidence might include course work, benchmark assessments, field experience, professional 

semester, etc.):  

 

 

 

 

 

Knowledge and Skills (KY Teacher Standards)  Operational  Behaviors:  The teacher . . .  
5.  Assesses and Communicates Learning Results: The teacheré 

a) Uses studentsõ strengths as a basis for growth and 
their errors as an opportunity for learning 

b) Appreciates individual variation within each area 
of development, shows respect for the diverse 

a) Uses a variety of assessment tools, both 
formal and informal; systematically collects, 
maintains, and analyzes assessment data to 
identify areas of strength and areas for 
improvement; uses data analysis to develop 
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talents of all learners, and is committed to helping 
them develop self-confidence and competence 

c) Values ongoing assessment as essential to the 
instructional process and recognizes that many 
different assessment strategies, accurately and 
systematically used, are necessary for monitoring 
and promoting student learning. 

additional areas of instruction. 
b) Uses multiple assessments to address 

diversity, learning styles, multiple 
intelligences, and special needs; uses rubrics 
and/or scoring guides to guide student 
learning. 

c) Uses analysis of ongoing assessment data to 
plan instruction and monitor student 
performance; understands that student 
learning increases when formative 
assessment is linked to lesson objectives and 
when summative assessment is linked to 
formative assessment. 

Novice (1)                                           Apprentice (2) Proficient (3) Distinguished (4) 
 

Rationale  (Written evidence might include course work, benchmark assessments, field experience, professional 

semester, etc.):  

 

 

 

 
Knowledge and Skills (KY Teacher Standards)  Operational Behaviors:  The teacher . . .  
6.  Demonstrates Implementation of Technology:  The teacheré 

a) Commits to learning about and implementing 
new technology to increase student learning 

 

a) Utilizes hardware and software to communicate, 
enhance instructional activities, maintain 
assessment records, and investigate information; 

b) Seeks out and uses assistive and adaptive 
technological tools to increase student learning; 

c) Teaches and models ethical and legal use of 
technology. 

Novice (1)                                           Apprentice (2) Proficient (3) Distinguished (4) 
 

Rationale  (Written evidence might include course work, benchmark assessments, field experience, professional 

semester, etc.):  

 

 

 

 
Knowledge and Skills (KY Teacher  Standards)  Operational Behaviors:  The teacher . . .  
7.  Reflects and Evaluates Teaching and Learning:  The teacheré 

a) Commits to reflection, assessment, and learning 
as an on-going process 

b) Exhibits independent and professional behavior 
in regard to communication, preparation, and 
growth 

c) Gives and receives help 
d) Recognizes responsibility for engaging in and 

supporting appropriate professional practices for 
self and colleagues 

 

a) Assesses and analyzes lessons and uses data 
to make instructional changes. 

b) Participates in school activities and 
organizations; communicates effectively with 
school community.  

c) Accepts proactive critiques and assistance 
from school and university personnel and 
provides proactive critiques and assistance to 
school and university personnel. 

d) Maintains professional integrity by treating 
members of the school community equitably, 
keeping student information confidential, 
utilizing time management techniques, and 
advocating for self and others. 

Novice (1)                                           Apprentice (2) Proficient (3) Distinguished (4) 
 

Rationale  (Written evidence might include course work, benchmark assessments, field experience, professional 

semester, etc.):  
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Knowledge and Skills (KY Teacher Standards)  Operational Behaviors:  The teacher . . .  
8.& 10.  Engages in Professional Collaboration/Leadership:  The  
             teacheré 

a) Values planning as a collegial activity 
b) Consults with other adults regarding the 

education and well-being of students 
c) Using leadership skills, works with other 

professionals and community leaders to improve 
the overall learning environment for students 

a) Shares responsibilities, attends meetings and 
classes on time, follows established timelines, 
follows through and completes assigned or 
voluntary tasks. 

b) Demonstrates leadership in the school 
community; exercises tolerance for others and 
their perspectives. 

c) Interacts and consults with members of the 
school and community to initiate improved 
school climate and professional environment.  

Novice (1)                                           Apprentice (2) Proficient (3) Distinguished (4) 
 

Rationale  (Written evidence might include course work, benchmark assessments, field experience, professional 

semester, etc.)  

 

 

 

 

 

Knowledge and Skills (KY Teacher Standards)  Ope rational Behaviors:  The teacher . . .  
9.  Engages in Professional Development:  The teacheré 

a) Commits to continuous learning and engages 
in professional discourse about subject 
matter knowledge and childrenõs learning of 
the discipline 

b) Commits to seeking out, developing, and 
continually refining practices that address the 
individual and collective needs of students 

a) Develops and follows a long term 
professional growth plan; uses reflection 
to implement and revise growth plan. 

b) Subscribes to professional journals 
and/or organizations; uses technology or 
other media to keep current in field; uses 
professional network to refine 
instruction for individual or group  
needs. 

Novice (1)                                           Apprentice (2) Proficient (3) Distinguished (4) 

 

Rationale  (Written evidence might include course work, portfolio development, field experience, student teaching, 

etc.):  

 
 

 

 

 

Comments: 
 

 

 

 

 

 

 

 

(For Institutional Assessment Use Only) 
 

Evaluator for Institutional Assessment_________________________________________ Date_____________ 

 

Are there areas for intervention/remediation in the institutional assessment?       ____ Yes                ____ No  

If yes, please briefly explain below: 
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Survey of Candidate Professional S emester Preparation  
for Candidates, Cooperating Teachers. and University Supervisors  

Annsley Frazier Thornton School of Education  
 
Part I :  Please mark the appropriate boxes to describe the program  of the teacher 
candidate supervised during the professiona l semester_______________(date, ie. Fall 
2008).  

 
 
 
 
Use the following scale to rate your perception of how well the Annsley Frazier 

Thornton School of Education at Bellarmine University prepares student teachers 
for the professional semester.  
 
 
 
 
 

 
Part I I:  Using  various sources of data (observations, conversations, work products, 
etc.), rate your perception of how well the Annsley Frazier Thornton School of 
Education at Bellarmine University prepares teacher candidates for the Professional 
Semester .  Responses to this survey are confidential . 
 
4:   Distinguished --  The candidateõs preparation is exemplary. 
3:   Proficient --  The candidateõs preparation is satisfactory. 
2:   Apprentice --  The candidateõs preparation needs improvement. 
1:   Novice --  The candid ateõs preparation is unsatisfactory. 
 
Design and Implement ation of  Instruction  
 
1.  Preparation in designing lessons/units that focus on learning goals, program of 

studies, and core content for assessment.  
 
 4       3        2        1  Not Observed   

Comments: ____________________________________ 
 
2.  Preparation  in using information about the community and backgrounds of 

students to design  and implement  learning tasks.  
 
 4       3        2        1  Not Observed   

Comments:____________________________________ 

 
 

Please mark the appropriate boxes to describe the teacher candidateõs program: 
 

Ɗ  Undergraduate elementary/L BD    Ɗ  Undergraduate middle/LBD   Ɗ  Undergraduate secondary  

 
      (secondary content area:____________________________) 

Ɗ  MAT elementary                             Ɗ  MAT middle                           Ɗ  MAT secondary  

 
      (secondary content ar ea:____________________________) 
 
School assigned: ____________________________ Semester _________________________ Year ________ 
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3.  Preparation  in designing  instruction and implementing learning tasks that 
connect core content to real life experiences for students.  

 
 4       3        2        1  Not Observed   

Comments:____________________________________ 
 
4.  Preparation  in planning over a per iod of time (i.e., planning for several days vs. 

planning a one day lesson).  
 
 4       3        2        1  Not Observed   

Comments:____________________________________ 
 
5.  Preparation  in designing and using a variety of instructional strategies that 

address t he learning needs of students.  
  
 4       3        2        1  Not Observed   

Comments:____________________________________ 
 
6.  Preparation  in using questioning techniques to enhance instruction.  
 
 4       3        2        1  Not Observed   

Comments:____________________________________ 
 
 
Assessment  
 
7.  Preparation  in designing  classroom assessments that are aligned with core 

content and CATS.  
 
 4       3        2        1  Not Observed   

Comments:____________________________________ 
 
8.  Preparation  in designing  classr oom assessments that reliably measure student 

learning.  

 
 4       3        2        1  Not Observed   

Comments:____________________________________ 
 
9.  Preparation  in designing  formative assessments that provide feedback to 

students and guide their learning.  
 
 4       3        2        1  Not Observed   

Comments:____________________________________ 
 
10.  Preparation  is using multiple assessments and data sources to interpret learning 

results for students.  

 
 4       3        2        1  Not Observed   

Comments:____________________________________ 
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11.  Preparation  in developing graphic and written presentations to show evidence of 
student learning resulting from instruction.  

 
 4       3        2        1  Not Observed   

Comments:____________________________________ 
 
 
Technolo gy 
 
12.  Preparation  in using technology to enhance and extend learning tasks related to 

core concepts and/or content standards.  
 
 4       3        2        1  Not Observed   

Comments:____________________________________ 
 
 

Classroom Environment  
 
13.  Preparation  in using classroom management techniques.  
 
 4       3        2        1  Not Observed   

Comments:____________________________________ 
 
14.  Preparation  in establishing a positive classroom climate . 
 
 4       3        2        1  Not Observed   

Comments:____________________________________ 
 
15.  Preparation  in promoting high standards for students . 
 
 4       3        2        1  Not Observed   

Comments:____________________________________ 
 
16.  Preparation  in implementing conflict management, de -escalation strategies, and 

behavi or interventions . 
 
 4       3        2        1  Not Observed   

Comments:____________________________________ 
 
 
Exceptional Child Education  
 
17.  Preparation  in identifying characteristics of students with learning and/or 

behavioral disorders . 
 
 4       3        2        1  Not Observed   

Comments:____________________________________ 
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18.  Preparation  in understanding the legal requirements of Kentucky regulations 
and the Individuals with Disabilities Education Act, especially the 
implementation and monitoring of IEPs and 504 plans.  

 
 4       3        2        1  Not Observed   

Comments:____________________________________ 
 
19.  Preparation  in developing useful strategies to address the learning and/or 

behavioral needs of students with disabilities  included in the regular cla ssroom . 
 
 4       3        2        1  Not Observed   

Comments:____________________________________ 
 
20.  Preparation  in designing  instruction and assessments  for students with 

disabilities in the regular classroom and/or special education environment . 
 

 4       3        2        1  Not Observed   
Comments:____________________________________ 

 
 
 
 
Signature(s)    (as appropriate)  
 
 
_____________________________________________   _______________________ 
 (Candidate)                                                                           (Date) 

 
 

 

_____________________________________________   _______________________ 
 (Cooperating Teacher)                                                           (Date)  

 

 
_____________________________________________   _______________________ 
 (University Supervisor)                                                          (Date)  
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Explanation of Candidate Templates, Forms, and Projects 

 

 

Table of Contents: 
 

 Lesson Plan Templateéééééééééééééééééééééééé.é..é.57 

 Standards Based Unit of Study (SBUS) Templateééééééééééééé...éé.59 

 Standards Based Unit of Study Rubricéééééééééééé...ééé.é..ééé61 

 Collaboration / Leadership Projectéééééééééééééééééééééé63 

 Collaboration / Leadership Project Worksheetééééééééééééééé.éé.64 

 Professional Growth Plan (PGP)ééééééééééééééééééééééé65 

 Professional Semester Log of Hourséééééééééééééééééé.ééé.66 
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LESSON PLAN TEMPLATE  

 
Context 

 Explain how this lesson relates to the unit of study or your broad goals for teaching about the topic  
 Describe the students' prior knowledge or the focus of the previous lesson  
 Describe generally any critical student characteristics or attributes that will affect student learning  
 Describe how content connects to life experiences of students  

 
Learning Objective(s) 

 State what the students will be able to do as a result of this lesson. Objectives must be student-centered 

and observable/measurable. 

 

Connections 

 Connect your unit goals to the appropriate Program of Studies and/or Academic Expectations. Connect 

your learning objectives to the Kentucky Core Content for Assessment. Use no more than two or three 

connections, and if not obvious, explain how the objectives are related to the Core Content.  
 
Standards Visit the KDE Website for quick access to the Academic Expectations, Program of Studies (Revised 

April 2006), and Core Content for Assessment (Version 4.1). The documents on the KDE web site makes it 

easier to copy and paste the standards you are addressing into your standards-based unit of study and lessons 

plans. The Combined Curriculum Documents will be useful to candidates as they seek to align their curriculum 

with both the Program of Studies and the Core Content. They can be downloaded from the Kentucky Department 
of Education website at: http://tinyurl.com/55dnb 

 

Academic Expectations Program of Studies Core Content for Assessment 

 

 

 

  

 

 

 

 

Name: Date:  

Age/Grade Level:  Number of Students: 

Number of Students with IEP / 504 plan:  Number of Gifted Students: 

Number of English Language Learners:  Subject: 

Major Content: Lesson Length: 

Unit Title:  Lesson Number and Title: 

http://tinyurl.com/55dnb
http://www.education.ky.gov/KDE/Instructional+Resources/Curriculum+Documents+and+Resources/Academic+Expectations/default.htm
http://www.education.ky.gov/KDE/Instructional+Resources/Curriculum+Documents+and+Resources/Program+of+Studies/default.htm
http://www.education.ky.gov/KDE/Instructional+Resources/Curriculum+Documents+and+Resources/Core+Content+for+Assessment/Core+Content+for+Assessment+4.0/default.htm
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Resources, Media and Technology 

 List the specific materials and equipment needed for the lesson. Attach copies of printed materials to be 

used with the students.  
 If appropriate, list technology resources for the lesson including hardware, software, and Internet URL's 

and be sure to cite the sources used to develop this lesson. (Provide any additional documentation of 

additional technologies used but not represented by this lesson; see Teacher Standard 6)  
Procedures 

 Describe the strategies and activities you will use to involve students and accomplish your objectives, 

including how you will trigger prior knowledge and adapt strategies to meet individual student 

needs and the diversity in your classroom. 

 Describe the sequential activities you will use to involve students and accomplish your objectivesðbe 

sure to include approximate time-frames 

 List any special accommodations used for ESL learners, inclusion and various learning skills including 

academically talented (gifted) students. 

Assessment Plan 

 In tabular format, organize how objectives will be assessed. Include copies of assessment instruments 

and rubrics (if applicable).  
 

Objective / Assessment Organizer 

Objective  
Number 

Type of Assessment Description of Assessment Adaptations and/or Accommodations 

Objective 1 Formative  Open response (Explain specifics) Extra time for two students with IEP's (Explain specifics) 

   Objective 2       

 
Impact / Reflection 

 Discuss student progress in relation to student objectives. Discuss success of instruction as it relates to 

assessment of student progress. It is particularly important to include an analysis of student work in 

regards to the student objectives with samples of student work analyzed. 
 

Refinement / Lesson Extension 

 Based on the reflection, discuss plans for subsequent lessons to reinforce and extend understanding 

particularly for students who did not make satisfactory progress. 
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Standards Based Unit of Study Template (provided via LiveText) 

 

As a complement to your course instruction, each section contains a description of how that element is designed. These 
descriptions should be deleted prior to óattachingô your completed SBUS to the LiveText template and 'submit for review'  to 
your instructor. 
 
If you choose, additional 'sections' and/or graphic organizers can be added to each page to help improve the overall 
organizational structure of your SBUS.  
 
Added information and support can be obtained from the KDE website, specifically the document, "How to Develop a 
Standards-Based Unit of Study"  

 
 
 

Unit Planning Template 
 
Teacher(s)       ______________________________________________________________________________________ 
 
Subject(s)/Course(s):___________________________________Grade/Level___________________________________ 
 
UnitTopic/Focus:____________________________________________________________________________________ 
 
Integration with other content areas (if applicable)________________________________________________________ 
 
Estimated time for implementation:_____________________________________________________________________ 
 
Standards Visit the KDE Website for quick access to the Academic Expectations, Program of Studies, and Core Content for 
Assessment 4.1. The Combined Curriculum Document makes it easier to copy and paste the standards you are addressing 
into your standards-based unit of study and lessons plans. (See Combined Curriculum Documents and others): 
 

Program of Studies: 

Understandings 

Program of Studies:  

Skills and Concepts 

Related Core Content 

 
 
 

  
 

 

 
 
 
 

http://mail.bellarmine.edu/exchange/corthober/Sent%20Items/SBUS%20HELP!.EML?Cmd=open
http://mail.bellarmine.edu/exchange/corthober/Sent%20Items/SBUS%20HELP!.EML?Cmd=open
http://mail.bellarmine.edu/exchange/corthober/Sent%20Items/SBUS%20HELP!.EML?Cmd=open
http://mail.bellarmine.edu/exchange/corthober/Sent%20Items/SBUS%20HELP!.EML?Cmd=open
http://www.education.ky.gov/KDE/Instructional+Resources/Curriculum+Documents+and+Resources/Teaching+Tools/Combined+Curriculum+Documents/default.htm
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Interdisciplinary, Meaningful and Authentic Connections (e.g., how do the national, state, and local standards manifest 
within this unit and in the childôs life, whatôs the ñBig Idea,ò why do students need to know this material): 

 
 
 
 
 

 
 
Context (Unit Organizer): A narrative that 

 Focuses on realistic issues or problems 

 Connects learning to prior knowledge, experiences, skills, beliefs, and customs 

 Describes how goals and objectives of unit will engage students 
 
Essential Questions (1 Essential Question supported by 3-5 Guided Questions 
 that guides lesson planning/focus and demonstrate): 

 Selected national, state, and local standards 

 Connection of learning with living 

 Thinking, Inquiry, Application of Learning 

 Engaging, Student-Centered Instruction 

 Detailed Description and examples of essential questions at: KDE Website 
 
Culminating Activity/Assessment, A product or performance that: 

 Assessments are clear articulate 

 Authentic 

 Designed to inform next set of objectives 

 Allows learner to demonstrate knowledge of targeted content standards through a variety of formats. 

 Offers choice to meet learnersô differentiated needs. 

 Directs the development of instructional strategies and activities. 

 Includes scoring guide/rubric to inform learners of expectations. 

 Includes both formative and summative measures and examples (Added support from: 
http://fcit.usf.edu/assessment/basic/basica.html) 

 
Resources / Technology: Resources to be used that support teaching and learning within the unit of study. 

 Resources should include multiple means to access curriculum (i.e. audio, visual, multimedia and technology). 
 
Outline of Daily Plans 

 Arranged sequentially 

 Connections to text(s)  

 Activities (with objectives, connect to learning goals, cognitively complex activities, special needs accommodations 
  Including gifted accommodations) 

 Assessments included 

 Include copies (or LiveText Links) to any detailed lesson plans 
 
Reflections and Connections to Kentucky's Teacher Standards: For the Standards Based Unit of Study (SBUS),  
 a four page (max) reflective essay that adequately addresses the following is required: 

 Reflections provide clear connections to performance criteria of Kentuckyôs Teacher Standards.  

 Areas of strength and for growth within Kentuckyôs Teacher Standards are clear.  

 Valliôs Technical Reflection is used to elaborate on decisions related to the assignment. 

 

 

 

 

http://www.education.ky.gov/KDE/Instructional+Resources/Middle+School/Science/Inquiry.htm
http://www.education.ky.gov/KDE/Instructional+Resources/Curriculum+Documents+and+Resources/Teaching+Tools/Units+of+Study/SBUS_EQ.htm
http://fcit.usf.edu/assessment/basic/basica.html
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STANDARDS BASED UNIT OF STUDY RUBRIC 

 

ANALYTIC SCORING OF THE STANDARDS BASED UNIT OF STUDY 
Rating Ÿ 

Indicator Ź 
Distinguished Proficient Apprentice Novice 

a.  Standards 
(1) 

Includes national, state, 

and local standards as 

they relate to the 
overall unit goals and 

makes interdisciplinary 

connections where 

appropriate. 

Includes national, state 

and local standards as 
they relate to the 

overall unit goals. 

Includes some 

standards that may or 
may not be related to 

overall unit goals. 

Standards are not 

included or are not 
related to overall unit 

goals. 

b. Connections 

(1) 

Includes rich detail of 

how national, state, 

and local standards 

manifest in this unit. 

States how national, 

state, and local 

standards manifest in 

this unit 

Unclear as to how 

national, state and local 

standards manifest in 

this unit. 

Connections to how 

national, state, and 

local standards 

manifest in this unit are 

not made. 

c. Context (Unit 

Organizer) 

(1) 

Narrative describes 

each element in rich 

detail and provides a 

vivid depiction of unit 
goals and outcomes. 

Narrative describes 

each element and 

provides direction for 

unit goals and 
outcomes. 

Narrative is missing a 

description of one 

element and/or 

provides minimal 

detail of elements and 
unit goals and 

outcomes. 

Narrative is missing 

multiple elements 

and/or provides little to 

no detail and an 

unclear explanation of 
unit goals and 

outcomes. 

d. Essential 

Questions 

(1) 

Essential questions and 

supporting questions 

are clear and richly 

detailed to guide the 

unit of study. 

Questions guide the 

unit of study. 
Questions lack clarity. 

Questions are not clear 

nor do they guide the 

unit of study. 

e. Assessments 

(1) 

Assessments are clear 

articulate, authentic, 

designed to inform 

next set of objectives, 

assess cognitively 

complex activities. 

Assessments are 

designed to meet 

objectives. 

Assessments lack one 

or more objectives. 

Assessments do not 

assess objectives. 

f. Resources / 

Technology 

(1) 

Technology resources 

include hands-on 
opportunities for 

students.  

Materials/resources are 

thorough and designed 

to enhance instruction. 

Technology resources 

are included/ identified 

and materials/resources 

are listed. 

Technology resources 

are limited as are other 

materials/resources. 

Few or no resources 

are identified. 

g. Outline of Daily 

Plans 

(1) 

Daily outlines are clear 

and detailed, activities 

within the Outline of 

Daily Plans represent 

cognitively complex 

tasks and guide in 

planning overall unit. 

Daily outlines 

represent cognitively 

complex tasks. 

Daily outlines include 

are incomplete. 

Daily outlines are 

unclear and 

incomplete. 
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Reflection and 

Connection to 

Standards 

(1) 

Reflection specifically 

connects assignment to 

performance criteria of 

standards; areas of 

strength and for growth 

within the standards 
are explicit; extensive 

use of Valliôs 

Technical Reflection is 

evident to elaborate on 

decisions related to the 

assignment. 

Reflection connects 

assignment to 

performance criteria of 

standards; areas of 

strength and for growth 

within the standards 
are clear; adequate use 

of Valliôs Technical 

Reflection is evident to 

elaborate on decisions 

related to the 

assignment. 

Reflection is minimally 

connected to 

performance criteria of 

standards; areas of 

strength and for growth 

within the standards 
are minimal; little use 

of Valliôs Technical 

Reflection is evident to 

elaborate on decisions 

related to the 

assignment. 

Reflection does not 

adequately or 

accurately connect 

performance criteria to 

standards; areas of 

strength and for growth 

within the standards 
are vague and/or 

ambiguous; minimal 

use of Valliôs 

Technical Reflection is 

evident to elaborate on 

decisions related to the 

assignment. 

 

STANDARDS BASED UNIT OF STUDY 

Holistic Score 

 
Final percent scores can be found by multiplying the points awarded for each indicator (Distinguished 4, 

Proficient 3, Apprentice 2, Novice 1), by the weight given that indicator (denoted by the number in parenthesis 

within each element). Sum the products and divide by the number of elements given for that standard. 

 

Distinguished 

 

88 to 100% Distinguished 

Proficient 

  

63 to 87%   Proficient 

Apprentice 

 

38 to 62%   Apprentice 

Novice 

 

0 to 37%     Novice 
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Collaboration Leadership Project 
 
Each student should prepare a 7+ page, double-spaced, typed, APA-formatted research paper that explores a potential 
collaborative project and demonstrates leadership potential.  This project is intended to (partially) fulfill elements D and F of 
the Teacher Work Sample, which connect to Teacher Standards 8 (Collaborates with Colleagues, Parents, and Others) and 
10 (Demonstrates Professional Leadership within School/Community/Education). Possible topics for exploration include:  

 Service-Learning Partnership(s) 

 Parent-teacher conferences 

 Parental involvement in schools: Implications for school adjustment and achievement 

 Pedagogical/Instructional Strategies 
Each paper should begin by discussing what has prompted you to explore this collaboration (i.e., what learning needs have 
you identified? What do you hope to accomplish?).  The next portion of the paper should synthesize and summarize the 
research on the topic you chose (e.g., parent-teacher conferences, service-learning, etc.).  The next portion of the paper 
should describe your collaboration with colleagues, parents, and/or others: Who is involved?  What will the collaboration look 
like?  What are the intended outcomes? The next section of the paper describes how implementation of this 
project/partnership/collaboration will demonstrate professional leadership: How will you be a leader for others (parents, 
teachers, students, school, and/or community)? How might this collaboration improve student learning? How might this 
collaboration improve the school culture? The final section provides a plan to analyze data gathered from the collaboration 
and evaluate the outcome of the efforts. 
 
NOTE: This paper should include APA style text citations and references  
 
Reflection: Each paper should conclude with a benchmark reflection that connects your project/experience to the teacher 
standards outlined below, discusses your strengths and weaknesses related to these standards, and evaluates your use of 
Valliôs forms of reflection in the planning/research/implementation (during Transition Point III) of the collaboration. 
 
Again, your reflections for the For the Collaboration / Benchmark Assignment should address the following: 

 Reflections provide clear connections to performance criteria of Kentuckyôs Teacher Standards.  

 Areas of strength and for growth within Kentuckyôs Teacher Standards are clear.  

 Valliôs forms of reflection: In and On Action, Critical Reflection, and Deliberative Reflection are used to elaborate on 
decisions related to the assignment.    

 
The rubric for scoring this project is located within the CPR (Standards 8 & 10) and is to be completed at the end of 
the professional semester by the Bellarmine University Supervisor. 
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Collaboration / Leadership Project 

Planning Worksheet 

Orientation meeting 
Discuss collaboration / leadership ideas and select a project with committee input 

Identify the need for collaboration in which studentsô 

learning will be enhanced 

 

Objectives: What do you plan to accomplish? And, how 

will your leadership be demonstrated 

 

 

How will you measure the impact of the collaborative 

efforts? 

 

Proposed Activities 

 

 

Timeline 

 

 

Persons involved 

 

 

Resources needed 

 

 

Periodically describe the progress made. Provide documentation and evidence of achievement 
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Professional Growth Plan ð Planning Worksheet 
 
Design and implement a professional growth plan that results in measurable improvement of your performance using the 
Kentucky Teacher Standards.  ñShareò this project with your university supervisor and cooperating teacher, who will review 
and evaluate your performance on this task using Standard 9: Evaluates Teaching & Implements Professional Development. 

  
 

 

Professional Growth Plan 

Planning Worksheet 
 Complete the Kentucky Teacher Standards Self-Assessment, completed via óformsô in LiveText 

Use your reflections, student performance data, feedback from your faculty, and work with your 

University Supervisor and/or Cooperating Teacher to: 
o Identify and document your strengths and areas for professional growth related to the 

Kentucky Teacher Standards, and 
o Develop a work plan for improving your teaching performance by the end of the 

Candidateship year. 
 Your PGP should be a MS word document organized using the following format: 

o Strengths related to Kentucky Teacher Standards. 
o Areas for Professional Growth (mark priority areas with an asterisk). 
o Work Plan for Priority Areas for Growth (one plan for each area). 
o Outcomes ï what you plan to accomplish. 

Identify areas of strength related to the Kentucky Teacher 

Standards 

 

Identify areas for growth: 

 

 

Choose two priority areas for growth: 

 

Work Plan: What will you do to work on these areas for 

growth? 

 

What do you hope to accomplish? 

 

 

How will you monitor your progress? 

 

 

Periodically describe the progress made. Provide documentation and evidence of achievement. 
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             PROFESSIONAL SEMESTER LOG OF HOURS 

Name of Student: ____________________________________  

Name of School Site:   

Name of Principal:   

Host Teacher(s): 

Subject/Grade:                                              Semester:                                                    Year:   

 Date/Week Time IN 

& OUT 

Tasks Performed  

in Placement(s) Authorized Signature 

1)    
 

 

2)    
 

 

3)    
 

 

4)    
 

 

5)    
 

 

6)    
 

 

7)    
 

 

8)    
 

 

9)    
 

 

10)    
 

 

11)    
 

 

12)    
 

 

13)    
 

 

14)    
 

 

15)    
 

 

16)    
 

 

   ____________ (Total Number of Hours) 

 

My signature indicates that the information above is true and accurate to the best of my knowledge. 
_____________________________________________                        _________________ 

Student signature            Date 

______________________________________________                            _________________ 

Cooperating Teacher                                                                                       Date 


