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NARRATIVE DESCRIPTION OF THE MASTER’S PROGRAM
This program document describes the mission, development, components, and purposes
of the Master of Arts in Education in Teacher Leadership (P-12) program in the Annsley Frazier
Thornton School of Education (AFTSE) at Bellarmine University. The goal of the Master of
Arts in Education in Teacher Leadership program is to develop teacher leaders who, by
employing continuous reflection of their own practice, will use their expertise to improve student
learning and achievement by working in formal and informal ways to augment the professional
skills of colleagues, to strengthen the culture of the school through professional learning
communities, and to improve the quality of instruction through data-based decision-making.
Teacher leader candidates in this program will be challenged to reflect continuously upon:
leadership components; coaching and mentoring; analysis of assessment and data to impact
instruction; strategies for closing the achievement gap through instructional best practices; the
need to address equity and diversity in schools; and collaborative efforts to include colleagues,
parents, and the community in comprehensive efforts for school improvement. These reflective
efforts, embodying the theme of the unit, Educator as Reflective Learner, are framed by Valli‘s
(1997) five reflective dimensions: technical, deliberative, personalistic, critical, and reflection inand-on action. With reflection at the core of effective teacher leadership, the AFTSE‘s Master of
Arts in Education in Teacher Leadership program strives to prepare teacher leaders who have the
knowledge, skills, and dispositions to take the risks necessary to effect positive changes in
schooling so that all children and adolescents can be successful.
Specifically, the Master of Arts in Education in Teacher Leadership (P-12) program at
Bellarmine University will seek to prepare teacher leaders who embody the following outcomes:
 Demonstrate content depth and expertise;
 Exhibit advanced levels of Kentucky Teaching Standards in teaching practice;
 Analyze assessment and other school data to prioritize school improvement goals
with a focus on assessment for learning;
 Design and conduct action research to impact student achievement;
 Lead school planning and implementation initiatives;
 Collaborate with colleagues to analyze student work and evaluate practice in
professional learning communities;
 Coach and mentor colleagues to deepen and improve instructional practice;
 Design and conduct professional development;
 Conduct community initiatives to improve conditions that impact children, youth
and families;
 Champion social justice through literacy initiatives; and
 Demonstrate sensitivity toward diverse populations and work to provide equitable
opportunities for all students.
Teacher leader candidates will participate in a professional learning community as a cohort,
designed to prepare them to facilitate professional learning communities in schools and districts.
The foundational piece of the program is the Professional Growth Plan, which will be
customized to meet the candidate‘s own unique areas of strength and needs, including
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technology competencies and enhancement of content and pedagogical knowledge and skills. A
university mentor, the school or district principal/designee, and the teacher leader candidate will
collaborate to design the Professional Growth Plan at the beginning of the program. Through
their ongoing collaboration, the Professional Growth Plan will be monitored and revised at each
of three transition points in the continuous assessment of candidate performance, serving as a
guide throughout for specific program courses, field experiences, anchor assessments, and a
Capstone Project - all designed to facilitate the candidate‘s growth. Exit criteria from the
program (Transition Point 3) include successful completion of the Professional Growth Plan,
coursework, disposition assessments, and mastery of three Anchor Assessments (including the
Capstone Project).
The program delivery model is essentially a nights and weekend model that includes
weekly course offerings, both at traditional and nontraditional times, that are designed and
delivered collaboratively with local school district personnel. Modes of delivery include face-toface, online professional development, seminars and workshops, and weekend courses.
Collaboration with the Bellarmine Center for Teaching Excellence and Leadership will provide
opportunities for teacher leader candidates to design and deliver presentations and workshops to
schools and community groups in conjunction with university faculty. Field components are
required in specified courses for all candidates, providing experiences in diverse school and
community settings in addition to the candidates‘ own schools.
Initially the AFTSE proposed the Teacher Leader Masters program to a diverse group of
community partners in February, 2008. Initial steps included co-designing the outcomes desired
in teacher leader candidates. Ongoing community input from several meetings culminated in the
adoption of the following characteristics of a Bellarmine teacher leader graduate by Bellarmine‘s
Advisory Committee for Education and School of Education faculty on April 18, 2008:
1. Builds community
2. Acts as a change agent
3. Engages in professional learning communities
4. Uses research to improve practice
5. Engages conflict and its resolution
6. Promotes social justice
7. Possesses a passion to reach each student and teach the whole child
8. Possesses the courage to lead
9. Examines systems, constituencies and structures that impact teaching and learning
10. Exhibits expertise with the Kentucky Teacher Standards - Advanced Level
Based on these characteristics, Arts and Sciences faculty, school district and community
partners, stakeholders, and faculty began to design course syllabi, disposition instruments, and
anchor assessments. The AFTSE appointed a Master of Arts Redesign committee to oversee the
development of the program. School faculty collaborated with district personnel in the design of
course syllabi, presented proposed syllabi to the Master of Arts Redesign committee for input,
presented the course syllabi to faculty and Bellarmine‘s Advisory Committee for Education for
additional input, and discussed program specifics and curriculum with school/district partners.
Following a period of revision, the AFTSE presented the final program format, curriculum, and
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course syllabi to the faculty and Bellarmine‘s Advisory Committee for Education for approval.
The same steps were followed in the overall program design, in collaboration with district input,
including resources and personnel. Local school districts have collaborated on Memoranda of
Agreement to continue this partnership beyond planning into implementation, realizing that
change can occur best with collaborative communities of practice.
The Master of Arts in Education in Teacher Leadership program can be adapted for those
candidates who already possess a master‘s degree by offering coursework and competencies
leading to an Endorsement in Teacher Leadership (P-12). These candidates, who may be seeking
to add this endorsement as a Rank I certification, will complete 18 hours of coursework in
teacher leadership, including anchor assessments and a Capstone project (see the Curriculum
Contracts in Appendix a.).
Significant educational reform will prevail if profound changes transform the leadership
that develops and guides our educational institutions (Sergiovanni, 1996). The development of
teacher leaders who can answer the call for innovative leadership for today‘s schools is an
important mission and service of the Annsley Frazier Thornton School of Education.

CONCEPTUAL FRAMEWORK
The Annsley Frazier Thornton School of Education‘s (AFTSE) Conceptual Framework
(1999, 2003, 2009) is a continuously evolving document reflecting the changes at the
institutional level, in the AFTSE, and in the standards established by state and national
professional associations and accreditation bodies. The conceptual framework brings together
the vision and mission of the professional education unit and its relationship to the overall
mission of the university, clarifying how that vision and mission are manifested in the goals and
commitments of the unit, the foundations of knowledge, skills, and dispositions that undergird
teacher education and P-12 student learning, and the methods designed to implement and assess
candidate learning and program success.
The Master of Arts in Education in Teacher Leadership (P-12) program is designed to
align with the mission and vision of the university, the mission of the AFTSE, the requirements
of the Education Professional Standards Board, and the research supporting the need for effective
leadership teams to address successfully the needs of all learners in today‘s schools. This
alignment culminates in the overall theme of the unit, Educator as Reflective Learner, based on
the premise that success in life, work, leadership, and service to others is undergirded by
continuous and systematic reflective practice.
Mission of the University
Bellarmine University is an independent Catholic university serving the region, nation
and world by educating talented, diverse students of all faiths and many ages, nations, and
cultures, and with respect for each individual‘s intrinsic value and dignity. We educate our
students through undergraduate and graduate programs in the liberal arts and professional
studies, within which students develop the intellectual, moral, ethical and professional
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competencies for successful living, work, leadership and service to others. We achieve these
goals in an educational environment committed to excellence, academic freedom, and authentic
conversations not dominated by particular political or other single perspective and thus to
thoughtful, informed consideration of serious ideas, values, and issues, time-honored and
contemporary, across a broad range of compelling regional, national and international matters.
By these means, Bellarmine University seeks to benefit the public interest, to help create the
future, and to improve the human condition. Thus we strive to be worthy of our foundational
motto: In Veritatis Amore, In the Love of Truth (Approved 2007).
Vision of the University
Our vision is that, by the year 2020, Bellarmine University will become the premier
independent Catholic university in the South, and thereby the leading private university in the
state and region – educating with excellence each Bellarmine student in the knowledge, skills
and values for successful living, work, leadership and service, to help create a sustainable future
for our regional, national and international communities (Approved 2007).
Mission Statement of the Annsley Frazier Thornton School of Education
The Annsley Frazier Thornton School of Education prepares caring, effective educators
in the Catholic liberal arts tradition of Bellarmine University to teach and lead in diverse settings
(Reaffirmed August 8, 2003).
Goal of the Master of Arts in Education in Teacher Leadership P-12
The goal of the Master of Arts in Education in Teacher Leadership (P-12) program is to
develop teacher leaders who, by employing continuous reflection of their own practice, will use
their expertise to improve P-12 student learning and achievement by working in formal and
informal ways to augment the professional skills of colleagues, to strengthen the culture of the
school through professional learning communities, and to improve the quality of instruction
through data-based decision-making (Approved by university, unit, and Advisory Committee for
Education, May, 2009).
Convergence of University and Unit Missions and Program Goal
The mission of the AFTSE is a natural extension of the mission of Bellarmine University.
As an area of specialization, the AFTSE is responsible for the preparation of educators with the
knowledge, skills and dispositions necessary for becoming effective contributors to the academic
profession and society, in the complex and diverse world of the 21st century. Minimally,
graduates in education and those pursuing advanced degrees in education should be able to
demonstrate competency in the areas of diagnosis, prescription, assessment for learning and
instruction, and differentiated pedagogy.
Beyond these competencies, however, graduates and those pursuing advanced degrees,
particularly teacher leaders, should be prepared to respond to the broad diversity of learners
within the schools with a caring disposition of service, directing change in a reform-minded and
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standards-based educational environment. Meeting the challenges of diversity and change
requires great resourcefulness on the part of educators, and new methods of presentation and new
strategies of action need to be devised to meet new classroom environments. Both the mission of
Bellarmine University and the mission of the AFTSE are focused on preparing dynamic leaders
to live, serve, and work in a changing, global community. Certainly the goal of the Master of
Arts in Education in Teacher Leadership program is consistent with emphases on diversity,
change, and collaboration by developing expertise in teacher leaders to lead improvement efforts
in their schools.
Additionally, effective educators in the 21st century, including teacher leaders, must
develop the dispositional traits associated with effective teaching and leadership, linking the
missions and goals of both the university and the AFTSE. These dispositions include, but are not
limited to, valuing the development of candidates‘ critical thinking, problem solving, and
conflict resolution skills, being sensitive to community and cultural differences, encouraging
many modes of communication in the classroom, school, and community through new
technologies, showing respect for the diverse talents of all learners, and committing to reflection,
assessment, and learning as an on-going and lifelong process (see Teaching Dispositions Self and
Institutional Assessment in the Continuous Assessment Plan section).
The challenges of poverty, racism, sexism, family instability, crime, and lack of adequate
healthcare (among others) threaten the learning and performance of students in the P-12
classroom at a time when technology, diversity, and advanced research signal the promise of
those students. Educators are thus called upon to exercise the leadership that will lead from
problem to promise and that will herald confident renewal in the face of despair. This leadership
model finds its locus in the university‘s philosophical and theological foundation of Catholic
social justice and the pursuit of virtue. The combination of resources required by such a teacher
leader/educator is embodied in the reflective learner, the overarching theme of the AFTSE. The
reflective learner is one who uses acquired knowledge, skills, and dispositions to devise new
methods of reasoning and new strategies of action when circumstances so demand. The reflective
learner is capable of discerning the appropriate actions for testing newly formed hypotheses, then
using that knowledge to reframe the situation and make needed adjustments (Schön, 1987).
Consistent with this theme of reflection is the commitment to reform. The AFTSE
proposes to direct change when challenges arise. The AFTSE further defines its mission for the
21st century as a healing one which addresses both societal and professional weaknesses.
Ongoing self-assessment, standards-based assessment, and unit assessment combine to address
professional weaknesses within the context of societal problems. The mission is also, more
importantly, a prophetic one which signals vitality through reform entrusted to the reflective
educator/teacher leader/learner.
Theme of the Annsley Frazier Thornton School of Education
The theme, Educator as Reflective Learner, is the outgrowth of more than ten years of
reading, discussing, and reflecting on the philosophy of the AFTSE. The AFTSE confirmed this
theme based on its recognized consistency with the mission of the institution and with the
philosophy of the education faculty, as well as with the various programs for candidates,
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including the Master of Arts in Education in Teacher Leadership program. Every stage of the
process was firmly based on research, notably Cruikshank, 1987; Fellows and Zimpher, 1988;
Freire, 1992; Houston, 1988; Kennedy, 1989; Schon, 1987; Valli, 1997; and Zeichner, 1990. The
survey of the scholarship likewise included Dewey (1933), wherein one of the most notable
definitions of reflective thinking was discovered. Dewey describes reflective thinking as,
―Active, persistent, and careful consideration of any belief or supposed form of knowledge in
light of the grounds that support it and further conclusions to which it tends‖ (p. 97). It is Valli‘s
(1997) conception of reflective practice, and her five dimensions of that practice, that best
convey the philosophy and mission of the unit, undergirding all facets of each program of the
AFTSE. ―Reflective teachers link theory and practice by using varied sources of information,
examine their own practices and school policies in order to become better teachers, analyze
problems from multiple perspectives, and use new evidence to reassess decisions‖ (Valli, 1997,
p. 70). Valli‘s five types of reflection, which undergird many of the course assessments, all
anchor assessments, and discussion of field experiences in the Master of Arts in Education in
Teacher Leadership program, are detailed in the following chart:

Valli’s five types of reflection
Technical reflection: The educator
matches one‘s own performance to
external guidelines. Content of this
form of reflection centers on
general instruction and management
behaviors based on research of
teaching.

Reflection-in and on-action: The
educator bases decisions on one‘s
own unique situation and considers
personal teaching performance.

Deliberative reflection: The
educator weighs competing
viewpoints and research findings
regarding a whole range of
pedagogical concerns/decisions

Connection to Educator
Preparation Programs
Reflective inquiry encourages a
continuous relationship between
experience and understanding,
which promotes a Triad of LifeLong Learning: research, reflection,
and refinement. Relying upon
recognized bodies of knowledge,
educators perceive relationships and
connections between parts of the
teaching and learning process. This
style of thinking develops within
each teacher a critical disposition
for broad-based problem-solving
abilities and also nurtures life-long
learning.
Reflective thinking involves
continuous assessment, creating a
balance between new information
and the critical examination of prior
teaching experiences relevant to the
new information.
Educators, while exercising
freedom of choice for themselves
and learners, rely on a strong
research base as a guide for their
pedagogy. Educators, furthermore,
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(e.g., curriculum, instructional
strategies, rules and organization of
classroom, etc.).
Personalistic reflection: The
educator listens to and trusts one‘s
own inner voice and the voices of
others. Content for this type of
reflection includes personal growth
and relationships with students.
Critical reflection: The educator
considers the social, moral, and
political dimensions of schooling
and judges these dimensions in light
of the ethical criteria such as social
justice and equality of opportunity.

are responsible for initiating such
activities within various styles of
performance in order to meet the
diverse needs of students.
The reflective thinker knows that
not only are one‘s feelings,
emotions, and cognition closely
related, but they are highly
interactive in the teaching and
learning process.
As the educator models reflective
thinking, s/he encourages the same
kind of thinking in her/his students.
Such thinking—open-mindedness
and discernment, rational judgment
and creativity—are likely to transfer
to other aspects of students‘ lives.

Effective teacher leaders are called to consistently and systematically reflect on their own
practice, as well as mentor their colleagues in reflective practice, in order to advance successful
professional learning communities within schools and the broader community. As Valli (1997)
notes in her discussion of the merits of reflective practice, it is reflection that produces problem
solving from multiple perspectives, permitting the use of new evidence to improve practice and
therefore, student success.
Annsley Frazier Thornton School of Education Program Objectives
In addition to its unit mission, overall theme, and goal of the Master of Arts in Education
in Teacher Leadership (P-12) program, the AFTSE requires candidates in all programs to
demonstrate proficient to distinguished performance on its Program Objectives through the
following criteria of continuous assessment: individual course assessments, field and clinical
evaluations, disposition assessments, benchmark and/or anchor assessments, and Capstone
Project and/or standardized exams (where appropriate). Based on this program assessment data,
the candidate who achieves proficiency accomplishes the following Program Objectives:
 works collaboratively across disciplines, school corridors/environments, and community
settings to foster student learning (collaboration);
 participates and reflects on field and clinical experiences requiring decision-making,
intercultural experiences, and collaboration with professionals (field/clinical
experiences);
 exhibits educator dispositions that respect and foster the uniqueness and dignity of each
individual learner as well as value intellectual, moral, ethical, and professional
competencies (dispositions);
 constructs pedagogical and content-based decisions including, but not limited to methods
of instruction, classroom management, professional relationships, and methods of
assessment (pedagogy); and
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incorporates Valli‘s five reflective processes which include technical, personalistic,
deliberative, in and on action, and critical reflection (reflection).

Each of these objectives requires specific commitments on the part of the AFTSE to prepare
teachers, teacher leaders, and principals to use their knowledge, skills, and dispositions to impact
positively student learning and achievement. Candidate proficiency is based on connections
between these commitments and the standards, themes, and initiatives of the broader educational
community, including (but not limited to):


Kentucky Teacher Standards (KTS)
1. Demonstrates Applied Content Knowledge
2. Designs and Plans Instruction
3. Creates and Maintains Learning Climate
4. Implements and Manages instruction
5. Assesses and Communicates Learning Results
6. Demonstrates the Implementation of Technology
7. Reflects On and Evaluates Teaching and Learning
8. Collaborates with Colleagues, Parents, and Others
9. Evaluates Teaching and Implements Professional Development
10. Provides Leadership Within School, Community, and Profession



Education Professional Standards Board (EPSB) Themes
1. Diversity (with attention to exceptional children, including the gifted and talented,
cultural and ethnic diversity)
2. Assessment (developing skills to assess student learning)
3. Literacy/Reading
4. Closing the Achievement Gap (courses that emphasize strategies for closing the
gap)



Interstate New Teacher Assessment and Support Consortium (INTASC) Standards
1. The teacher understands the central concepts, tools of inquiry, and structures of
the discipline(s) he or she teaches and can create learning experiences that make
these aspects of subject matter meaningful for students.
2. The teacher understands how children learn and develop, and can provide learning
opportunities that support their intellectual, social and personal development.
3. The teacher understands how students differ in their approaches to learning and
creates instructional opportunities that are adapted to diverse learners.
4. The teacher understands and uses a variety of instructional strategies to encourage
students‘ development of critical thinking, problem solving, and performance
skills.
5. The teacher uses an understanding of individual and group motivation and
behavior to create a learning environment that encourages positive social
interaction, active engagement in learning, and self-motivation.
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6. The teacher uses knowledge of effective verbal, nonverbal, and media
communication techniques to foster active inquiry, collaboration, and supportive
interaction in the classroom.
7. The teacher plans instruction based upon knowledge of subject matter, students,
the community, and curriculum goals.
8. The teacher understands and uses formal and informal assessment strategies to
evaluate and ensure the continuous intellectual, social and physical development
of the learner.
9. The teacher is a reflective practitioner who continually evaluates the effects of
his/her choices and actions on others (students, parents, and other professionals in
the learning community) and who actively seeks out opportunities to grow
professionally.


Interstate School Leaders Licensure Consortium (ISLLC) Standards
1. A school administrator is an educational leader who promotes the success of all
students by facilitating the development, articulation, implementation, and
stewardship of a vision of learning that is shared and supported by the school
community.
2. A school administrator is an educational leader who promotes the success of all
students by advocating, nurturing, and sustaining a school culture and
instructional program conducive to student learning and staff professional growth.
3. A school administrator is an educational leader who promotes the success of all
students by ensuring management of the organization, operations, and resources
for a safe, efficient, and effective learning environment.
4. A school administrator is an educational leader who promotes the success of all
students by collaborating with families and community members, responding to
diverse community interests and needs, and mobilizing community resources.
5. A school administrator is an educational leader who promotes the success of all
students by acting with integrity, fairness, and in an ethical manner.
6. A school administrator is an educational leader who promotes the success of all
students by understanding, responding to, and influencing the larger political,
social, economic, legal, and cultural context.



Technology Standards for School Administrators (TSSA)
1. Educational leaders inspire a shared vision for comprehensive integration of
technology and foster an environment and culture conducive to the realization of
that vision.
2. Educational leaders ensure that curricular design, instructional strategies, and
learning environments integrate appropriate technologies to maximize learning
and teaching.
3. Educational leaders apply technology to enhance their professional practice and to
increase their own productivity and that of others.
4. Educational leaders ensure the integration of technology to support productive
systems for learning and administration.
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5. Educational leaders use technology to plan and implement comprehensive
systems of effective assessment and evaluation.
6. Educational leaders understand the social, legal, and ethical issues related to
technology and model responsible decision-making related to these issues.
Thus, the AFTSE, in the Master of Arts in Education in Teacher Leadership (P-12)
program commits to each of the Program Objectives in the following ways, and in alignment
with the designated standards, themes, and initiatives (in parens):
1. Collaboration: The AFTSE has a fundamental commitment to developing teachers as
leaders who work together across school corridors, departments, disciplines, and
community settings to foster student learning in an era of educational reform. The
emphasis on school-based decision-making, collaborative teaching and leading,
interdisciplinary curriculum, and teacher professionalism has led teacher educators to see
the necessity of modeling collaboration in teacher education coursework, with the
College of Arts and Sciences, with P-12 schools, and with the community at large
(Goodlad, 1990; Grossman & Richert, 1996; Merz & Fuhrman, 1997). From the
planning and design of the Master of Arts in Education in Teacher Leadership program to
its implementation and delivery, collaboration has been and will continue to be its
cornerstone. The AFTSE recognizes that effective teachers engage in a variety of
experiences within and beyond the school that promote a spirit of collegiality,
collaboration, cooperation, and personal growth (Campbell, Cignetti, Melanyzer, Nettles,
& Wyman, 1995). The involvement of parents as partners in education is a fundamental
part of these collaborative experiences within and beyond the school. Research confirms
that students perform better in school when families and communities work closely with
schools (Epstein, 1996; Henderson & Berla, 1995). In summarizing the AFTSE‘s
commitment to collaboration, the key foundational piece is reflection, particularly
personalistic reflection and technical reflection (Valli, 1997). Good collaborators are
willing to invest the time and energy to improve their own practice, and must engage in
continuous technical and personalistic reflection to do so (Pugach & Johnson, 1995).
Teacher leaders who collaborate with others, particularly as mentors, are able to jointly
address students‘ needs and school-related problems (Zabel & Zabel, 1996). Such
collaboration requires more critical reflection (Valli, 1997), which encourages a process
of discernment and creative thought in colleagues as well. (KTS 1, 5, 7, 8, 10; EPSB 2, 4;
INTASC 2, 5, 6, 9; ISLLC 2, 4; TSSA 1, 3)
2. Field/Clinical Experiences: The AFTSE is committed to extensive field and clinical
experiences that provide opportunities for professional decision-making, intercultural
experiences, collaboration with education professionals, service to the community and the
development of knowledge, skills, and dispositions in a developmental and guided
progression (Gay, 2000; Ladson-Billings, 1994; Zeichner, 1993). Such authentic
experiences are integral to the development of teacher leaders, especially beyond the
confines of their assigned school/district. Teachers can become isolated and
disenfranchised when they are unable to leave familiar surroundings to have wider
influence and responsibility (Danielson, 2007). Through field experiences in other
school/district settings, teacher leaders are exposed to a culture of professional practice
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that further enhances their own leadership skill development. Field experiences permit
teacher leaders to explore diversity that may not exist in their (home) schools. Teacher
leaders must develop a sensitivity toward and understanding of diverse populations,
seeking ways to support and sustain their growth and development (Gabriel, 2005).
Undergirding all field, clinical, and internship experiences are reflective inquiry and
thinking. Candidates are required to continually assess the field environment and their
progress toward competency in that environment. Of particular importance is critical
reflection, whereby candidates consider the social, moral, and political dimensions of the
school environment and how ideology meets action (Schon, 1987). Reflection provides a
forum for shared discussion of what candidates are experiencing in their field placements
and how this meshes with theory. (KTS 3, 4, 5, 7, 10; EPSB 1, 4; INTASC 2, 3, 4, 5, 9;
ISLLC 1, 2, 4, 5, 6; TSSA 2, 3, 5, 6)
3. Dispositions: The AFTSE acknowledges that a significant part of the practice that
informs the work of teacher educators is uncovering, shaping, and nurturing the
dispositions that enhance candidates‘ abilities to apply in both public and private contexts
the knowledge and skills learned in the AFTSE‘s programs and in the field (DarlingHammond, 1997; Richardson, 1996; Stronge, 2002; Taylor & Wasicsko, 2000). The
AFTSE is committed to preparing candidates in all programs to work effectively with,
lead, and be led by individuals of diverse abilities, races, cultures, religions, lifestyle
orientations, and ethnic backgrounds, thereby expanding their world view. Candidates
are prepared to lead socially and ethically responsible lives through active involvement in
community and professional activities, with the understanding that they are models for
their students, schools and district, the profession, and the wider community. Certainly
teacher leaders must embrace this role of model in all facets of their leadership.
Dispositions in flexibility and openness to change are essential if teacher leaders are to
guide the development of professional learning communities and examination of current
practices (Dufour, Dufour, Eaker, & Thomas, 2006). In its commitment to model the
disposition of valuing the diversity of learners, while maintaining an appreciation of
diversity inherent in any group of people, the AFTSE includes self-assessment of
dispositions of candidates in addition to institutional assessment. This self-assessment
meshes with the AFTSE‘s emphasis on deliberative, personalistic, and technical
reflection (Valli, 1997). Assessing dispositions is viewed as a developmental process,
with continuous reflection resulting in a clearer understanding of the dispositions that
enhance professional practice, and specifically teacher leadership. Dispositions do not
end with teacher certification; in fact, they become increasingly critical to the success of
school leaders. The list of characteristics of the Bellarmine graduate of the Master of
Arts in Education in Teacher Leadership noted in the Narrative Description (in addition
to the Kentucky Teacher Standards – Advanced Level) forms the foundation of the
Disposition Self and Institutional Assessments for the Master of Arts in Education in
Teacher Leadership program (see Continuous Assessment Plan section). Teacher leader
candidates‘ work with dispositions begins at the initial part of their program with their
Professional Growth Plan, and continues until their exit from the program. (KTS 7, 8, 9,
10; EPSB 1, 3, 4; INTASC 2, 3, 5, 6, 9; ISLLC 2, 3, 4, 5, 6; TSSA 2, 6)
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4. Pedagogy: The AFTSE is committed to preparation programs that are built upon a
strong and vital foundation in pedagogy. Particularly emphasizing technical reflection,
reflection in and on action, and deliberative reflection (Valli, 1997), the AFTSE promotes
throughout its courses on pedagogy reflective inquiry into the relationship between
experience and understanding, continuous assessment for learning, and reliance on a
strong research base. To these ends, the AFTSE is committed to (1) incorporating
research on current pedagogy and best practices with particular emphasis on reflection
and continuous assessment; (2) developing a strong and comprehensive background in
the liberal arts; (3) facilitating the use of technology in instruction for student learning,
practice, and assessment; and (4) preparing initial and advanced candidates to develop
and assess proficiencies of all students in P-12 schools based on professional, state, and
institutional standards. Without integral involvement of teachers who possess diverse and
specialized skills in curriculum, instruction, and assessment, school improvement efforts
cannot achieve systematic progress toward steady, sustainable goals (Elmore, 2007). The
AFTSE is committed to training teacher leaders to collaborate on design and delivery of
instruction (particularly literacy), identify problems of practice and study solutions, and
evaluate student work as a primary component of assessment for learning so that they can
mentor and coach their colleagues in effective professional practice (Elmore). (KTS 1, 2,
4, 5, 6, 8, 9, 10; EPSB 2, 3, 4; INTASC 1, 2, 3, 4, 7, 8; ISLLC 1, 2, 4; TSSA 2, 5, 6)
5. Reflection: Reflective connections are made throughout all facets of the preparation of
teachers, teacher leaders, and principals in the AFTSE. As evidenced by the connections
to Valli‘s (1997) types of reflection in the previous four program objectives, consistent
and systematic reflection on the professional educator‘s work and P-12 students‘ work is
central to effective schooling. Perhaps the most significant commitment of the AFTSE is
to education reform, particularly systemic reform, that must be grounded in thoughtful,
persistent critical reflection. The Master of Arts in Education in Teacher Leadership
program at Bellarmine views the ―teacher leader‖ as synonymous with ―change agent.‖
In order to navigate change effectively, the teacher leader must be steeped in reflective
practice. Teachers who are unreflective—what Dewey and others might call merely
skilled technicians—would be limited in their ability to make good decisions, to consider
the consequences of their actions, or to alter their actions (Borko, Eisenhart, Kello &
Vandett, 1984), and ultimately unable to effect productive change. (KTS 5, 7; EPSB 2, 4;
INTASC 2, 3, 5, 9; ISLLC 1, 6; TSSA 1, 4, 6)
These Program Objectives, supported by research and knowledge bases, and linked to
professional standards, themes, and initiatives, are addressed in the courses, assessments, field
experiences, and Capstone Project of the Master of Arts in Education in Teacher Leadership
program. They provide the connecting point to the unit‘s Conceptual Framework, Mission,
Theme, and Goal of the teacher leadership program. They form the basis of the overall
continuous assessment plan of the Master of Arts in Education in Teacher Leadership program,
and specifically frame the assessments in each of the three Transition Points of the program.
Additionally, KERA initiatives, including Learner Goals based on Academic Expectations, the
Program of Studies and Core Content, are integral links in all course syllabi, course assignments,
anchor assessments, and the Capstone project as they interface with the knowledge and skills
inherent in effective teacher leaders.
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Knowledge Base of the Master of Arts in Education in Teacher Leadership (P-12) Program
Beginning with the unit‘s conceptual framework, including the Mission, Theme, and
Program Objectives, and considering the Goal of the Master of Arts in Education in Teacher
Leadership program, the final element of this foundational framework is the specific literature
review and knowledge base of teacher leadership. Prior to designing the program and its
curriculum, the AFTSE, in consultation with P-12 partners and education professionals, engaged
in a thorough literature review to inform its conceptualization of the program. This knowledge
base has provided direction for program design, content, assessment, and evaluation.
Knowledge Base
Beginning in January, 2008, the Annsley Frazier Thornton School of Education (AFTSE)
faculty met to conceptualize and design a Master of Arts in Education in Teacher Leadership (P
– 12) program in collaboration with our Advisory Committee for Education (ACE),
representatives from local school districts, and other community members to include their input
regarding teacher leadership for 21st century schools. Additionally, several members of the
faculty have served on state and regional committees to develop teacher leadership strands for
higher education institutions throughout a consortium of states. We have developed new courses
to address the skill set and knowledge base we have identified for teacher leadership. The
endorsement in teacher leadership has a knowledge base specific to the roles of classroom
teachers, content specialists, instructional coordinators and potential counselor, principal or other
school administrator candidates. Our teacher leader candidates will use theory, reflection, field
experience and practice to assess and evaluate their own teaching and leadership skills as well as
to build leadership capacity in their schools and districts to improve student achievement.
Prior to addressing the needs and roles of teacher leaders, a brief understanding of the
evolving nature of school leadership is warranted. Central to the work of school reform is the
pivotal role of school leadership (Murphy, Elliott, Goldring, & Porter, 2006; Wagner, Kegan,
Lahey, Lemons, Garnier, Helsing, Howell, & Rasmussen, 2006). Traditionally, the principal has
provided leadership, direction and management of the school. Historically, such oversight
prioritized components of school administration, such as budgets, transportation, community
involvement, discipline and resource allocation (Reinhartz & Beach, 2004). In today‘s schools,
however, the outcome-based focus of standards-based reform has made improvement of student
learning the essential work of schools (Elmore, 1997).
No longer can school administrators be successful if their knowledge base is not
extensive in instructional pedagogy as well as management and organizational skills. However,
instructional leadership of the principal alone is insufficient for reforming today‘s schools.
Research indicates that principals do not possess expertise in all of the components of
curriculum, instruction, and assessment best practices necessary to attain the academic goals for
which they are being held accountable (Bottoms, 2001; Elmore, 1977). Without integral
involvement of the teachers who possess diverse and specialized skills, school improvement
efforts cannot achieve systematic progress toward steady, sustainable goals. Teacher leader
candidates need to recognize that the complex task of directing school improvement processes
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requires the shared expertise and collaboration of those who deliver instruction as well
(Danielson, 2007; Elmore, 2007). Consequently, distributed leadership that incorporates teacher
expertise and teacher leaders in decisions involving policy and practice is an essential component
of 21st century school reform (Elmore). Teacher leader professionals, therefore, need training in
policy development, organizational and resource management, and decision-making skills
(Murphy et al., 2006) as well as collaborative skills (Wagner et al., 2006) to provide their
invaluable contribution to large-scale school improvement.
Ultimately, teacher expertise is the core professional resource of a school. Research has
demonstrated that the quality of teachers in a school is the single factor that has the greatest and
most durable impact on school reform efforts (Haycock, 1998). Yet, the potential of the nation‘s
teachers to share their wisdom and experience and thereby shape educational institutions is
largely unexploited (Futrell & Kelly, 2001). The traditional hierarchical culture of schools can
result in disturbing and demoralizing bureaucratic constraints that limit teacher input, creativity,
and commitment. Nearly 30 percent of new teachers leave within five years; in urban schools,
teachers often leave after three years (Futrell & Kelly).
While some have argued that teachers are already overburdened and resistant to taking on
more responsibility, the attraction of extended leadership roles for teachers can actually revitalize
the profession (Danielson, 2007). Danielson notes that when teachers are unable to have wider
influence and responsibility, they often become frustrated and cynical. Instead of channeling
their energy into the vital work of the school, teachers may become isolated and disenfranchised.
Teacher leader candidates can fulfill an important role of renewing not only their own
enthusiasm but also of restoring the commitment of colleagues to the mission and vision of
teaching (Wagner et al., 2006). If we are to revitalize our schools, then, we must prepare teacher
leaders for roles that facilitate mentoring and coaching and the development of positive school
cultures (Murphy et al., 2006).
Formal leadership in schools is another primary means by which teacher leaders can
demonstrate their influence and contribution. Through training in facilitation and
communication skills, teacher leaders can prepare for designated roles, such as team leaders and
department chairs, content specialists, committee chairs and other designated leadership roles to
shape the culture and outcomes of schools (Danielson, 2006; Futrell & Kelly, 2001). Research
indicates that the role of teachers needs to be expanded to incorporate designing and guiding a
variety of large-scale school improvement processes (Elmore, 2007). Training should prepare
teacher leaders to collaborate on the design and delivery of instruction; identify problems of
practice and study solutions; conduct and evaluate professional development; evaluate student
work; recruit and hire new teachers; mentor, coach and evaluate professional practice of
colleagues; and develop strategic plans and allocate resources (Elmore). According to Murphy et
al (2006), a comprehensive overview of the requisite skills for preparation of teacher leaders
encompasses a number of dimensions including vision for learning, instructional and curricular
programming, assessment procedures and data analysis for improved student learning,
communities of professional practice, allocation and use of resources, positive organizational
cultures, and social advocacy. Bellarmine‘s Master of Arts in Education program is designed
around these dimensions of skill development for teacher leaders.
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Just as principals cannot operate successfully in a vacuum, teacher leaders are most
effective in collaboration with other professionals, parents, and the community. Danielson
(2007) highlights the importance of collaborative leadership skills: ―A hallmark of
leadership…is the ability to collaborate with others. Teacher leaders must enlist colleagues to
support their vision, build consensus among diverse groups of educators, and convince others of
the importance of what they are proposing and the feasibility of their general plan for
improvement‖ (p. 16). To be successful in these roles, teacher leaders need to develop expertise
in ―curriculum planning, assessment design, data analysis,…the ability to listen actively,
facilitate meetings, keep a group discussion on track, decide on a course of action, and monitor
progress‖ (Danielson, 2007, p. 17). Teacher leader professionals need to be grounded in
expertise in instruction, ability to use data as evidence to support decisions, ability to leverage
resources that yield the best results for students and overall leadership skills in collaboration,
facilitation, planning, action and evaluation (Danielson, 2007). The Task Force on Teacher
Leadership found that ―…teacher training institutions … scratch the surface of training in
management and leadership‖ (Futrell & Kelly, 2001, p. 11) and recommended training in
organizational management and leadership skills as key components of teacher leader
preparation programs.
Increasingly, the emerging role of today‘s teacher leaders is rooted in professional
practice. Traditionally, professional norms in schools have cultivated autonomy and isolation.
Discussions about professional practice have been rare and voluntary (Dufour, DuFour, Eaker, &
Thomas, 2006). In today‘s schools, however, a culture of professional inquiry and collaborative
practice needs to flourish. Teacher leaders need to be confident in and respected for their content
expertise and professional skill. They need to develop interpersonal skills that command
credibility among peers and colleagues (Danielson, 2006). Training in data management to set
the overall tone for efforts toward continuous improvement of student learning will sharpen
teacher leaders‘ focus on student achievement. Dispositions in flexibility and openness to
change are essential if teacher leaders are to guide the development of professional learning
communities and examination of current practices (Dufour et al.; Wagner et al., 2006). By
mobilizing the expertise and cooperation of their colleagues, teacher leaders can have significant
impact on the quality of the instructional program and student success.
This needed improvement in the quality of the instructional program and in student
performance will occur only when classrooms become professional learning communities,
supported and guided by schools that serve as learning communities for teachers (Sergiovanni,
1996). These learning communities provide support for teachers to reflect on their own practice
as well as develop advanced skills to reach all students, particularly those with learning
challenges. Therefore, teacher leaders need to develop an understanding of and appreciation for
the diverse needs of their students (Gabriel, 2005). Experience in a wide variety of strategies for
differentiated instruction, particularly in support of literacy needs and in curriculum for gifted
and talented students, will prepare teacher leaders to engage and support all students while
coaching their colleagues in these strategies.
One of our core beliefs in the Annsley Frazier Thornton School of Education is a
commitment to social justice and equity for all students, a key component as well in the Master
of Arts in Education in Teacher Leadership program. We believe that educational professionals
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are stewards of our children and our community. The moral work of schooling invokes the
imperative to provide equitable opportunities for all students (Sergiovanni, 1992). The Report of
the Task Force on Teacher Leadership (Futrell & Kelly, 2001) called for expanding the breadth
of teacher preparation programs and emphasized that… ―there is a growing and encouraging
realization that teachers need practical knowledge about contemporary family life, immigrant
and minority group children, and the political and social currents that swirl about public
education‖ (p. 15). Teacher leaders need to develop a sensitivity toward and understanding of
diverse populations and seek ways to support and sustain their growth and development (Gabriel,
2005). A chief avenue through which to support struggling students is leadership for literacy
because enhancement of background knowledge and learned intelligence through reading and
vocabulary development provides requisite support for students at risk (Marzano, 2003).
Additionally, teacher leaders must know how to engage students who are gifted and talented,
particularly those from minority populations, with successful strategies and comprehensive
curricula. When empowered, teacher leaders are in positions to effect the kind of change that
makes success possible for even the most disenfranchised students.
Lambert (1998) identified five key assumptions for a conceptual framework for building
capacity for leadership in schools:
a) leadership is a learning process, not a trait
b) leadership is about learning that leads to constructive change
c) everyone has the potential and right to work as a leader
d) leadership is a shared endeavor; it occurs collectively
e) leadership requires the redistribution of power and authority
As Lambert points out, teacher leadership candidates need to engage in a process of becoming
aware of their strengths and areas for growth through a continuum of leadership development
skills (Murphy et al., 2006). Empowering teacher leaders to build capacity to reflect on their
own practice and learn from their students as well as other teachers will enable them to become
supervisors of learning communities for students and staff. Training in reflective practice as well
as observation and evaluation skills of teaching practice will enable teacher leaders to advance
the work of school reform (Murphy et al.). This foundation of reflective practice is the
fundamental theme around which the Annsley Frazier Thornton School of Education prepares
educators to engage in successful teaching and leadership. It serves as the hub of the teacher
leadership program as well.
The ability to manage change processes is also a vital component for school leader
preparation: ―The leadership skills needed for collaborative work involve the ability to develop a
shared sense of purpose with colleagues, facilitate group processes, communicate well,
understand transition and change and their effects on people, mediate conflict, and hold a keen
understanding of adult learning from a constructivist perspective‖ (Lambert, 1998, p. 18).
Teacher leaders need to be prepared in the real context of schools to confront resistance to
change and develop the resilience to support it (Gabriel, 2005). With training in change theory
and management, teacher leaders can embrace their responsibility to be active contributors to
their school communities (Gabriel; Wagner et al., 2006). Acknowledging that addressing real
change often involves risk and conflict, the Master of Arts in Education in Teacher Leadership
program substantively addresses the skills and dispositions needed by teacher leaders to effect
systemic change and advocate for the success of all students.
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Research on teacher leadership and the dimensions detailed above culminate in multiple
skills that prepare teacher leaders to use their expertise to achieve sustainable goals and effect
positive change in schools. The Master of Arts in Education in Teacher Leadership program at
Bellarmine University is intended to prepare the candidate to function effectively as a teacher
leader who demonstrates the following outcomes:
 Demonstrates content depth and expertise;
 Exhibits advanced levels of the Kentucky Teaching Standards in teaching
practice;
 Analyzes assessment and other school data to prioritize school improvement
goals with a focus on assessment for improved student learning;
 Designs and conducts action research to improve student achievement;
 Leads school planning and implementation initiatives;
 Collaborates with colleagues to analyze student work and evaluate practice in
professional learning communities;
 Coaches and mentors colleagues to deepen and improve instructional practice;
 Designs and conducts professional development;
 Conducts community initiatives to improve conditions that impact children, youth
and families;
 Champions social justice through literacy initiatives; and
 Demonstrates sensitivity toward diverse populations and seeks to remove barriers
to equitable opportunities for all students.
Public schools in the 21st century face a multitude of challenges, but significant
educational reform will prevail if profound changes transform the leadership that develops and
guides our educational institutions (Sergiovanni, 1996). The development of teacher leaders who
can answer the call for innovative leadership for tomorrow‘s schools is an important mission and
service of the Annsley Frazier Thornton School of Education. The Master of Arts in Education
in Teacher Leadership (P-12) program is a culmination of the characteristics, outcomes, and
knowledge base in teacher leadership that will answer the call.
Connection to Continuous Assessment Plan
The Continuous Assessment Plan of the Master of Arts in Education in Teacher
Leadership (P-12) program consists of three Transition Points of assessment, with a variety of
assessments and evaluation measures at each point. At the heart of each Transition Point is the
theme of the AFTSE, Educator as Reflective Learner. Self-assessment and reflection are the
cornerstones of advanced practice, particularly for teacher leaders. The Professional Growth
Plan, completed at entrance to the program (Transition Point 1) and revised throughout, is based
on self-assessment (and reflection on that assessment) of the Kentucky Teacher Standards,
proficiency in the use of technology, dispositions, and the candidate‘s school or district
professional growth plan. Each candidate must reflect on his/her strengths and areas for growth,
forming the basis for individualized professional development as a key element of the program.
At Transition Points 2 and 3, course assessments, anchor assessments, field experiences, and the
Capstone project contain Valli‘s reflective components as fundamental to proficiency.
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Additionally, all anchor assessments and the Capstone project are meshed with the
Annsley Frazier Thornton School of Education Program Objectives, the Goal of the Master of
Arts in Education in Teacher Leadership program and the teacher leader candidate outcomes.
Movement through the three Transition Points involves successfully demonstrating proficiency
in the knowledge, skills, and dispositions as delineated in the qualities and characteristics of
effective teacher leaders as described in the Program Narrative and the Knowledge Base. The
Continuous Assessment Plan of the Master of Arts in Education in Teacher Leadership program
moves the teacher leader candidate from the goal of developing into an effective teacher leader
to the reality of leading improvement in 21st century schools.

22

References for Teacher Leader Knowledge Base
Bottoms, G. (2001). What school principals need to know about curriculum and
instruction.Atlanta, GA: Southern Regional Education Board.
Danielson, C. (2006). Teacher leadership that strengthens professional practice.
Alexandria,VA: Association for Supervision and Curriculum Development.
Danielson, C. (2007). The many faces of leadership. Educational Leadership, 65(1), 14 – 19.
Dufour, R., DuFour, R., Eaker, R., & Thomas, M. (2006). Learning by doing: A handbook for
professional learning communities at work. Bloomington, IN: Solution Tree.
Elmore, R. (2007). School reform from the inside out: Policy, practice and performance.
Cambridge, MA: Harvard Education Press.
Futrell, M. H., & Kelly, J. A., (2001). Leadership for student learning: Redefining the teacher as
leader. School leadership for the 21st century initiative: A report of the taskforce on
teacher leadership. Washington, D. C.: Institute for Educational Leadership.
Gabriel, J. (2005). How to thrive as a teacher leader. Alexandria, VA: Association for
Supervision and Curriculum Development.
Haycock, K. (1998). Good teaching matters: How well-qualified teachers can close the gap.
Thinking: K – 16, 3(2), 1 – 18.
Lambert, L. (1998). Building leadership capacity in schools. Alexandria, VA: Association for
Supervision and Curriculum Development.
Leithwood, K., Louis, K.S., Anderson, S., & Wahlstrom, K. (2004). Review of research: How
leadership influences student learning. A paper commissioned by The Wallace
Foundation, New York, NY.
Marzano, R. (2003). What works in schools: Translating research into action. Alexandria, VA:
Association for Supervision and Curriculum Development.
Murphy, J., Elliott, S., Goldring, E., & Porter, A. (2006). Learning-centered leadership: A
conceptual foundation. A paper commissioned by The Wallace Foundation, New York,
NY.
Reinhartz, J., & Beach, D. (2004). Educational leadership: Changing schools, changing
roles.Boston, MA: Allyn and Bacon.
Sergiovanni, T. J. (1992). Getting to the heart of school improvement. San Francisco, CA:
Jossey-Bass.

23

Sergiovanni, T. J. (1996). Leadership for the Schoolhouse: How is it different? Why is it
important? San Francisco, CA: Jossey-Bass.
Wagner, T., Kegan, R., Lahey, L., Lemons, R., Garnier, J., Helsing, D., Howell, A., &
Rasmussen, H.T. (2006). Change leadership: A practical guide to transforming our
schools. San Francisco, CA: Jossey-Bass.
Selected References for Program Objectives Knowledge Base
Borko, H.; Eisenhart, M.; Kello, M.; & Vandett, N. (1984). Teachers as decision makers versus
technicians. In J.A. Niles (Ed.), Changing Perspectives on Research in
Reading/Language Process and Instruction, 124-131. Rochester, NY: Thirty-third
Yearbook of the National Reading Conference.
Campbell, D. M., Cignetti, P. B., Melanyzer, B. J., Nettles, D. H., and Wyman, R. M. (1995).
How to develop a professional portfolio. Boston: Allyn and Bacon.
Cruikshank, D.R. (1987). Reflective teaching. The preparation of students of teaching. U.S.A.:
Association of Teacher Educators.
Danielson, C. (1996). Enhancing professional practice: A framework for teaching. Alexandria,
VA: Association for Supervision and Curriculum Development.
Darling-Hammond, L. (1997). Doing what matters most: Investing in transformative teaching.
New York: The National Commission on Teaching and America‘s Future.
Dewey, J. (1933). How we think: A restatement of the relation of reflective thinking to the
educative process. Boston: D.C. Heath.
Epstein, J. L. (1996). Perspectives and previews on research and policy for school, family, and
community partnerships. In A. Booth and J. F. Dunn (Eds.), Family-school links: How do
they affect educational outcomes? Mahwah, NJ: Lawrence Erlbaum.
Fellows, K., & Zimpher, N.L. (1988). Reflectivity and the instructional process: A definitional
comparison between theory and practice. In H.C. Waxman, H.J. Frieberg, J.C.Vaughan,
& M. Weil (EDs.). Images of reflection in teacher education. Reston, VA: Association
of Teacher Educators.
Freire, P. (1992). Pedagogy of hope. NY: Continuum.
Gay, G. (2000). Culturally responsive teaching: Theory, research, and practice. New York:
Teachers College Press.

24

Goodlad, J. (1990). Teachers for our nation’s schools. San Francisco: Jossey-Bass.
Grossman, P. L., and Richert, A. E. (1996). Building capacity and commitment for
leadership in preservice education. Journal of School Leadership, 6, (2), 202-210.
Henderson, A. T., and Berla, N. (Eds.). (1995). The family is critical to student achievement.
Washington, DC: Center for Law and Education.
Houston, W.R. (1988). Reflecting on reflection in teacher education. In H.C. Waxman, H.J.
Frieberg, J.C.Vaughan, & M. Weil. (Eds.), Images of reflection in teacher education.
Reston, VA: Association of Teacher Educators.
Kennedy, M. M. (1988). Reflection and the problem of professional standards. Colloquy, 2(2),
1-6.
Ladson-Billings, G. (1994). The dream keepers: Successful teachers of African-American
children. San Francisco: Jossey-Bass.
Merz, C., and Fuhrman, G. (1997). Community and schools: Promises and paradox. New York:
Teachers College Press.
Pugach, M. C., and Johnson, L. J. (1995). Collaborative practitioners: Collaborative schools.
Denver, CO.: Love Publishing.
Richardson, V. (1996). The role of attitudes and beliefs in learning to teach. In J. Sikula, T. J.
Buttery, and E. Guyton (Eds.), Handbook of research on teacher education, 2nd edition.
New York: Macmillan.
Schön, D.A. (1987). Educating the reflective learner. Toward a new design for teaching and
learning in the professions. San Francisco, CA: Jossey-Bass.
Stronge, J. H. (2002). Qualities of effective teachers. Reston, VA: Association for Supervision
and Curriculum Development.
Taylor, R. L., & Wasicsko, M. M. (2000, November). The dispositions to teach. Paper presented
at the annual meeting of the Southeastern Regional Association of Teacher Educators,
Lexington, KY.
Valli, L. (1997). Listening to other voices: A description of teacher reflection in the United
States, Peabody Journal of Education, 72(1), 67-88.
Zabel, R. H., and Zabel, M. K. (1996). Classroom management in context: Orchestrating
positive learning environments. Boston: Houghton Mifflin.
Zeichner, K.M. (1990). Educational and social commitments in reflective teacher education
programs. In M. Diez (Ed.), Proceedings of the Fourth National Forum Association of
Independent Liberal Arts Colleges for Teacher Education.

25

Zeichner, K. (1993). Educating teachers for cultural diversity. East Lansing: Michigan State
University, National Center for Research on Teacher Learning.

PROGRAM DESIGN
The Master of Arts in Education in Teacher Leadership (P-12) program is designed to be
a year-round program with completion in five to six semesters (depending on Capstone
completion). Teacher leader candidates will participate in a professional learning community as a
cohort, designed to prepare them to facilitate professional learning communities in schools and
districts. The program delivery model is essentially a nights and weekend model that includes
weekly course offerings, both at traditional and nontraditional times, that are designed and
delivered collaboratively with local school district personnel. Modes of delivery include face-toface, online professional development, seminars and workshops, and weekend courses. The
foundational piece of the program is the Professional Growth Plan, which will be customized to
meet the candidate‘s own unique areas of strength and needs, including technology competencies
and enhancement of content and pedagogical knowledge and skills. A university mentor, the
school or district principal/designee, and the teacher leader candidate will collaborate to design
the Professional Growth Plan at the beginning of the program. Through their ongoing
collaboration, the Professional Growth Plan will be monitored and revised at transition points in
the continuous assessment of candidate performance, serving as a guide throughout for specific
program courses, field experiences, anchor assessments, and a Capstone Project - all designed to
facilitate the candidate‘s growth. Exit criteria (Transition Point 3) include successful completion
of the Professional Growth Plan, coursework, disposition assessments, and mastery of three
Anchor Assessments (including the Capstone Project).
The Master of Arts in Education in Teacher Leadership program has a nine credit hour
CORE (see Appendix a. Curriculum Contracts) specifically designed to form the foundational
basis for graduate study in teacher leadership, including a research component, an equity in
schools component, and an academic literacy component. After successful completion of the
CORE, teacher leader candidates move into the TEACHER LEADERSHIP STRAND,
comprised of 12 hours of coursework specifically targeting the program outcomes delineated by
the conceptual framework, the teacher leader knowledge base, the AFTSE program objectives,
and the teacher leader program outcomes. The INDIVIDUAL PROFESSIONAL GROWTH
STRAND, comprised of six course hours, is designed to be flexible in its completion in
conjunction with the candidate‘s Professional Growth Plan. For example, a candidate may need
additional content knowledge in his/her teaching content area, therefore takes a four-week
summer workshop relevant to that content area need, thus completing a portion of the
INDIVIDUAL PROFESSIONAL GROWTH STRAND. Credit will be determined in this Strand
by the university mentor in collaboration with the candidate based upon a translation of the
professional development experience into a more traditional ―seat time‖ configuration in
graduate coursework. The final strand is the CAPSTONE EXPERIENCE, designated as a 3-hour
―course,‖ carrying the three options of an action research project, National Board Certification
project, or master‘s thesis in education. The total program requires 30 hours for completion.
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Candidates who already have a master‘s degree may desire to add an Endorsement in
Teacher Leadership (P-12) as part of a program seeking Rank I. These candidates will be
required to take EDUC 644 (Teacher Leadership for Equity in Schools and Community) prior to
completing the TEACHER LEADERSHIP STRAND, followed by the CAPSTONE
EXPERIENCE (see Appendix a. Curriculum Contracts). Endorsement candidates must meet
application requirements as delineated on the Curriculum Contract, and will proceed through
three transition points, with the same requirements as candidates seeking a master‘s degree,
including Anchor Assessment 1 and 2.
In designing the Master of Arts in Education in Teacher Leadership program, the AFTSE
has considered multiple components that ensure state-of-the-art teacher leadership preparation.
The following elements describe approaches to the design and design components.
Alignment with Standards
The Program Design of the Masters of Arts in Education in Teacher Leadership (P-12)
has been aligned with professional standards in a comprehensive review. These standards are as
follows: Kentucky Teacher Standards (KTS), Council on Exceptional Children Advanced
Common Core Standards (CEC), Association for Childhood Education International Standards
for Elementary Education (ACEI), National Council for the Accreditation of Teacher Education
Standards (NCATE), Kentucky Education Professional Standards Board Themes (EPSB),
Kentucky‘s Standards and Indicators for School Improvement (SISI), College Readiness
Standards (CRS), and the Annsley Frazier Thornton School of Education Objectives (AFTSE).
Each of these standards has been organized into Bellarmine‘s Master of Arts in Education in
Teacher Leadership (P – 12) Matrix, comprised of ten strands which identify key focus areas:
Strand I: Curriculum; Strand II: Instructional Design; Strand III: Learning Environment; Strand
IV: Management of Instruction; Strand V: Assessment; Strand VI: Technology; Strand VII:
Reflection; Strand VIII: Collaboration; Strand IX: Professional Development; and Strand X:
Leadership. (The Master of Arts in Education in Teacher Leadership (P – 12) Matrix can be
found in the Appendix d.) Program courses are aligned with standards in the Matrix through
specific references in course syllabi as identified links with appropriate strands for each course
objective and assessment.
Kentucky‘s Core Content for Assessment, Commonwealth Accountability Testing
System, Program of Studies, and Learner Goals and Expectations are explored and addressed
through discussion, course and anchor assessments (where applicable), and projects as they relate
to the integration of theory into practice for the teacher leader candidate. For example, the
School Planning Project in EDUC 670 and the School Profile within the School Improvement
Plan Project in EDUC 671 are based on alignment with KERA initiatives and College Readiness
Standards.
Collaboration with Districts/Education Professionals
Collaborative agreements with local school districts clearly delineate extensive codesign, delivery and continuous evaluation with community partners. Beginning in February,
2008, the Bellarmine School of Education faculty met with representatives of local school
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districts, both informally and formally, to assess student and district needs in teacher leader
preparation. Surveys were conducted with community stakeholder groups, alumni and
prospective students on a variety of program components including content, delivery options,
and collaborative endeavors.
Initially the AFTSE proposed the Teacher Leader Masters program to a diverse group of
community partners in February, 2008. Initial steps included co-designing the outcomes desired
in teacher leader candidates. Ongoing community input from several meetings culminated in the
adoption of the following characteristics of a Bellarmine teacher leader graduate by Bellarmine‘s
Advisory Committee for Education and School of Education faculty on April 18, 2008:
1. Builds community
2. Acts as a change agent
3. Engages in professional learning communities
4. Uses research to improve practice
5. Engages conflict and its resolution
6. Promotes social justice
7. Possesses a passion to reach each student and teach the whole child
8. Possesses the courage to lead
9. Examines systems, constituencies and structures that impact teaching and learning
10. Exhibits expertise with the Kentucky Teacher Standards - Advanced Level
Based on these characteristics, community partners, stakeholders and faculty began to design
course syllabi, disposition instruments, and anchor assessments. The AFTSE appointed a Master
of Arts Redesign committee to oversee the development of the program. School faculty
collaborated with district personnel in the design of course syllabi, presented proposed syllabi to
the Master of Arts Redesign committee for input, presented the course syllabi to faculty and
Bellarmine‘s Advisory Committee for Education for additional input, and discussed program
specifics and course syllabi with school/district partners. Following a period of revision, the
AFTSE presented the final program format, curriculum, and course syllabi to the faculty and
Bellarmine‘s Advisory Committee for Education for approval. The same steps were followed in
the overall program design, in collaboration with district input, including resources and
personnel.
The College of Arts and Sciences faculty contributed to the overall design of the program
through a series of collaborative meetings at which the Master of Arts Redesign proposal was
discussed and developed. Arts and Sciences faculty agreed to continue their ongoing
collaboration with the AFTSE and local school districts to enhance content area knowledge by
expanding their current offerings in an effort to address the need for more advanced and
customized content. For example, the English department has proposed a master‘s program in
American Literature that would provide enhanced content at the graduate level for high school
English teacher leaders.
In addition to program design, examples of ongoing collaboration with local school
districts and community partners include:
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Anchor Assessment 1 – the university mentor and teacher leader candidate will
collaborate with the school or district principal/designee to design an achievement gap
project that will impact student learning and increase student achievement.
Anchor Assessment 2 - the university mentor and teacher leader candidate will
collaborate with the school or district principal/designee to design a professional
development initiative that will enhance teacher practice and increase student
achievement.
Anchor Assessment 3 (Capstone: Action Research Project, National Board Certification
Project, or Master‘s Thesis) - in collaboration with the university mentor and school or
district principal/designee, the teacher leader candidate will select one of three options
(Action Research Project, National Board Certification Project, or Master‘s Thesis) to
impact student achievement and advance school reform. The culminating capstone will
be shaped and supported through a collaborative relationship between the teacher leader
candidate, the principal and the university mentor, and will strengthen the skills and
insights of the teacher leader as well as the knowledge and skill set of the school and
university participants.
Local district planning personnel will provide access to district technology planning tools
to assist teacher leader candidates to acquire best practices for comprehensive school
improvement planning. District planning personnel will also co-teach the state and
national accountability process, use of the district‘s planning tools, and the planning
process.
The university mentor, the teacher leader candidate, and the principal/designee will
collaborate in the design and monitoring of the candidate‘s school-based Professional
Growth Plan at all three transition points. The school and district‘s input and resources
will be integrated into the development of the teacher leader‘s growth in knowledge,
skills and dispositions throughout the program.
The Bellarmine Center for Teaching Excellence and Leadership, in its role as an ongoing
professional development provider to schools and districts, will solicit regular feedback
and needs assessments from schools, districts, candidates and its Advisory Board in the
design of professional development offerings for teacher leader candidates and for all
teachers in the school and community. In many cases, offerings will be co-designed and
co-delivered with district partners. (The Bellarmine Center is further described below.)
As part of Bellarmine‘s service to the community, members of the MA Redesign
committee have participated continuously in the Kentucky Department of Education‘s
Leadership Continuum project over the past two years. One member of the Bellarmine
School of Education participated in the five-state Consortium to design the Kentucky,
Ohio, Delaware, Alabama, and Kansas Leadership Consortium teacher leader curriculum.

Direct Services to School Districts by Faculty Members
A key initiative at Bellarmine is the new Bellarmine Center for Teaching Excellence and
Leadership, which focuses on teacher renewal and development in P-12 schools. The Bellarmine
Center aims to provide ongoing professional development to community schools and districts
through seminars, workshops, online professional development courses, speakers, and other
technology venues, such as webinars and online professional learning communities. A unique
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feature of the Center is a component whereby teacher leader candidates conduct presentations,
workshops, and seminars as part of their training for leadership in their schools. These programs
may be co-designed and co-delivered with university and/or district personnel and will include
relevant topics identified by schools and districts, such as Response To Intervention, meeting the
needs of the gifted and talented student, differentiated instruction, and assistive technology.
Emphasis on integrating technology best practices into instruction will be a regular feature of the
Center.
Direct services to districts by university faculty will continue to be an ongoing service
provided by the Bellarmine community. Direct services, designed in conjunction with district
personnel, will take place in the form of professional development by the Arts and Sciences and
School of Education faculties, either in schools, after school or at seminars and workshops on
campus. Workshops and seminars will be conducted throughout the school year and/or offered as
summer institutes. In the past, summer workshops in media, writing across the curriculum,
special education, math, and geography have been well attended.
An ongoing form of direct service will be provided through the role of the university
mentor, who will collaborate with the district or school principal/designee to develop and
monitor the teacher leader candidate‘s Professional Growth Plan. To maximally provide ongoing
support and development of the candidate‘s knowledge, skills, and dispositions relative to
teacher leadership in the school setting, the university mentor will participate in the Anchor
Assessment projects whenever direct services will benefit the school, such as meeting with teams
to assist in data analysis, co-deliver professional development, collaborate in mentoring
professional learning communities in the school, and support job-embedded professional
development for teacher leader candidates. For the completion of Anchor Assessment 3, the
Capstone, the candidate will select a university mentor whose scholarship will most closely
support the candidate‘s learning and development and who may assist the candidate in schoolbased school improvement initiatives. The mentor will guide and support the candidate through
completion of the Capstone.
Another key initiative which provides direct services to districts and the community is the
new Bellarmine/WHAS Crusade for Children Assessment Clinic, which provides community
services, such as assessment screening, assistive/augmentative technology, and intervention
support, as well as a field component for teachers working with students with exceptionalities.
Additionally, the Bellarmine Center on Economic Education provides a clearinghouse for
resources in economic education as well as training and development of teacher leader skills in
this area. Bellarmine has also developed special partnerships with three schools that serve at-risk
diverse populations: Breckinridge-Franklin Elementary School, Nativity Academy Middle
School (an Archdiocesan urban middle school), and Fern Creek High School. Bellarmine‘s
faculty co-sponsor parent and community events, co-sponsor faculty development, work with
students directly in facilitating student achievement, and utilize these schools for field
experiences, responding to each school‘s unique needs by offering faculty expertise and support.
Faculty in the AFTSE, as well as Arts and Sciences faculty, will provide direct support as needed
in individual teacher leader candidate‘s classrooms to facilitate growth and development for
content and leadership.
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The AFTSE, in its collaboration with surrounding school districts, specifically the
Jefferson County Public Schools, the Bullitt County Public Schools, and the Archdiocese of
Louisville, has entered into official agreements to partner with each district in the design and
delivery of the Master of Arts in Education in Teacher Leadership program (see Appendix e.)
These agreements are testimony to the collaborative efforts between Bellarmine and the
schools/districts to jointly prepare highly effective teacher leaders.
Collaboration with Arts and Sciences
Bellarmine‘s School of Education faculty meet regularly with Arts and Sciences faculty
to collaborate on ways to enhance program support for P-12 students and districts. Together,
these faculties consult on the design, delivery and evaluation of graduate programs. They also
consult on the design, delivery and evaluation of programs for P-12 students.
As a result of the Master of Arts in Education in Teacher Leadership initiative, recent
conversations with Arts and Sciences faculty have resulted in a commitment to expand course
offerings in content areas. A needs assessment indicated the necessity to add additional content
courses in math for secondary students, with other arts and sciences departments exploring
additional possibilities (including the proposed Master of Arts in American Literature). The
chemistry department has expanded course offerings to include an earth science course
specifically designed to focus on key content for elementary and middle school teachers. Arts
and Sciences faculty serve on the Advisory Committee for Education, assist in supervision of
student teachers, and co-deliver professional development with faculty in the AFTSE.
Focus on P-12 Achievement Data
A vital skill for leaders in today‘s schools is expertise in interpreting, analyzing,
monitoring and applying data to improve student achievement. Program design has focused
heavily on the knowledge and skills involved in data-based decision-making. Bellarmine teacher
leader candidates will develop skills to:






Demonstrate knowledge of vocabulary and concepts related to types of data:
demographic, perceptual, student learning, and school process data – EDUC 670 (Strands
I, V & VI);
Analyze types of data at the school and classroom level with EXCEL and/or SPSS:
cognitive/achievement data, affective/perceptual data, school process data and
demographic data - EDUC 670 (Strands V & VI);
Utilize data to determine the needs of a school community - EDUC 670 & 644 (Strands I,
II, V, VI, VII, IX & X);
Make a presentation to communicate a profile of an individual school using PowerPoint
or similar software - EDUC 670 & 671 (Strands I, II, V, VI, VII, IX & X);
Based on assessment goals and evaluation of data, recommend strategies to align
assessment with curriculum and instruction through professional learning communities of
practice – EDUC 671 (Strands I, II, IV, V, VII, IX, X); and
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In an authentic case study, analyze and synthesize assessment data of a school to
prioritize school improvement goals and strategies in a Comprehensive School
Improvement Plan – EDUC 671 (Strands I - X).

Teacher leader abilities to interpret and analyze data will be assessed through three
Anchor Assessments, the third of which will be the Capstone. Each of the Anchor Assessments
will feature collaboration with the school or district principal/designee, university mentor and
teacher leader candidate to provide an authentic experience in the interpretation, analysis and
application of data to improve schools. (A Nationally Board Certified faculty will provide
mentorship in the National Board for Professional Teaching Standards application process for
candidates who opt to pursue National Board Certification. A component of this process is a
focus on student achievement data and learning.)
Individualized Professional Growth Plan
The university mentor, the teacher leader candidate, and the district or school
principal/designee will collaborate in the design and monitoring of the candidate‘s school-based
Professional Growth Plan at each transition point of the program. The school, district and
university‘s input and resources will facilitate the development of the teacher leader‘s growth in
knowledge, skills, and dispositions throughout the program with this growth plan as follows:
o Initial Plan: the Professional Growth Plan will be co-designed by the candidate,
principal, and university mentor and based on the candidate‘s school-based
Professional Growth Plan as well as the school‘s Consolidated School
Improvement Plan or equivalent. The candidate will also be asked to reflect upon
knowledge, skills, and dispositions as well as the Professional Code of Ethics for
Kentucky School Certified Personnel to identify additional growth areas (such as
incorporation of the College Readiness Standards into curriculum and instruction)
for incorporation into the Professional Growth Plan.
o A technology assessment will be conducted to provide baseline data to guide
candidate expertise in Advanced-level criteria of Kentucky Teacher Standard Six:
The Teacher Demonstrates the Implementation of Technology. Ongoing
professional development opportunities through the Bellarmine Center for
Teaching Excellence and Leadership, course content, and online experiences will
strengthen candidates‘ technology skills based on individual needs.
o A Midpoint Review: the candidate will complete a Midpoint review of the
Professional Growth Plan in conjunction with the university mentor and
principal/designee based on evidence from the candidate‘s evaluation and impact
on student achievement after implementing the Professional Growth Plan. The
candidate will use data from the review to revise the Professional Growth Plan
based on progress toward goals and emergence of additional areas for growth.
o A Final Review: the candidate will complete a Final review of the Professional
Growth Plan in conjunction with the university mentor and principal/designee
based on evidence from the candidate‘s evaluation and impact on student
achievement after implementing the Professional Growth Plan. The candidate
will use data from the review to revise the Professional Growth Plan based on
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progress toward goals and emergence of additional areas for growth. The school
or district principal/designee will collaborate on the final revision of the
Professional Growth Plan in preparation for Exit from the program.
Teacher leader candidates will have opportunities throughout the program to address
priority needs in the Professional Growth Plan. Individual growth opportunities will be
customized to the candidate‘s needs and/or area of interest in the arena of teacher leadership,
such as extended coursework in content areas, advanced technology, special education (including
working with gifted and talented children), literacy initiatives, and other development
opportunities as determined under the guidance of the university mentor and school or district
principal/designee.
Job-Embedded Professional Experiences
Job-embedded professional experiences at all levels (elementary, middle and secondary)
will be required in the Master of Arts in Education in Teacher Leadership program. Teacher
leader candidates will participate in field opportunities in diverse academic settings and in
community agencies that serve the district‘s children, youth and families. Bellarmine‘s
partnership with Breckinridge-Franklin Elementary School, Nativity Academy Middle School
and Fern Creek High School will offer additional opportunities to participate in diverse school
settings. Teacher leader candidates who are not serving in a teaching role or are not teaching a
diverse population of students will be required to fulfill extensive field experiences in these
partner schools.
Job-embedded professional experiences will be developed by connecting course content,
discussion, assignments, and online learning with the three Anchor Assessments that will provide
evidence of the teacher leader‘s ability to apply course content and theory to practice in authentic
school settings. Through the implementation of these Anchor Assessments, culminating in the
third assessment, the Capstone, teacher leader candidates will participate in a variety of authentic
practicum and field experiences. A sample of these experiences includes:






Recommending strategies to guide curriculum alignment and implementation,
instructional best practices, continuous assessment and school planning to systemically
achieve school goals – EDUC 671 (Strands I – X);
Increasing student achievement and ensuring equity for students, parents and schools –
EDUC 644 (Strands III, V, V III, X);
Engaging in a social reform effort to impact children, youth and families using relevant
partners, agencies, and/or charitable organizations in the community - EDUC 644
(Strands VIII, X);
Investigating disparaging practices that affect students, schools, families and themselves
and proposing strategies to ameliorate their negative effects - EDUC 644 (Strands VI,
VIII, IX, X);
Evaluating candidate‘s own classroom instructional and assessment practices using
equitable classroom criteria - EDUC 671 (Strands (I, II, III, IV, V, VI, VII, IX, X);
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Demonstrating communication and sensitivity skills that support students, parents and
families - EDUC 644 (Strands III, IV, V, VII, VIII, X); and
Creating a parent involvement plan that incorporates successful programs, strategies and
policies for increasing parent, student and community involvement - EDUC 644 (Strands
VIII, X).

Overall, the completion of job-embedded experiences offered in the Masters of Arts in Education
in Teacher Leadership program will prepare the candidate to function effectively as a teacher
leader who can lead students and schools to attain higher levels of achievement.
Multiple Pathways/Opportunities
Multiple career pathways and opportunities are available in the Master of Arts in
Education in Teacher Leadership program offerings of the AFTSE. Teacher leader candidates
may choose to strengthen content area skills by focusing on additional content courses guided by
their professional growth plan. Additional courses of study include specialization endorsements
in reading and writing and special education (LBD). Teacher leaders may choose to continue to
strengthen their leadership skills and pursue additional coursework for principal preparation.
The Teacher Leader Strand in the Bellarmine program may fulfill prerequisites for entrance into
the principal preparation program, completion of which will provide progress toward attainment
of Rank I. Additionally, the teacher leader program at Bellarmine provides the opportunity to
pursue National Board Certification as part of the Capstone experience. Attainment of this
recognition may augment the teacher leader candidate‘s opportunities to serve as an academic
coach in schools and districts.
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MASTER OF ARTS IN EDUCATION IN TEACHER LEADERSHIP (P-12)

SEMESTER

COURSE SCHEDULE
Note: Students who start in the summer may begin Individual
Professional Growth Strand in Semester I

Semester I

EDUC 601 Research Methodology for School Leaders
EDUC 672 Dynamic Teacher Leadership

Semester II

EDUC 644 Teacher Leadership for Equity in Schools and
Community
EDUC 645 Teacher Leadership Practices in Academic Literacy

Semester III

EDUC 670 School Improvement Through Assessment,
Evaluation and Data Analysis – Anchor 1
EDUC 671 Teacher Leadership to Improve Student
Achievement
Note: Students may participate in Individual Professional
Growth Strand in Semester III

Semester IV

EDUC 673 Teacher Leadership for Communities of Practice –
Anchor 2
EDUC 640 Individual Professional Development (P-12) for
Teacher and Instructional Leadership

Semester V

EDUC 641 Special Topics in Professional Development (P-12)
For Teacher and Instructional Leadership
EDUC 697/699 Applying Research to Practice: Capstone –
Anchor 3 or Master’s Thesis in Education
Note: Students may take EDUC 697/699 in SemesterV or VI;
some students may have finished Individual Professional Growth
Strand

Semester VI

EDUC 697/699 Applying Research to Practice: Capstone –
Anchor 3
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PROGRAM CURRICULUM
The AFTSE designed the program curriculum collaboratively with Arts and Sciences
faculty, P-12 district and community partners, and other educational professionals based on the
characteristics of a Bellarmine teacher leader, the teacher leader candidate outcomes, and the
professional knowledge base on teacher leadership. The curriculum is aligned with multiple
state and national standards and EPSB themes (see the Master of Arts in Education in Teacher
Leadership Matrix in Appendix d.), meeting rigorous standards and competencies that embody
P-12 student achievement as the core of dynamic leadership. Critical curricular components and
their connections to course objectives and assessments are highlighted in the following sections.
Diverse Field/Practicum Experiences
The Master of Arts in Education in Teacher Leadership program places a high priority on
serving students in diverse settings. All teacher leader candidates will participate in field
experiences in diverse settings (in alignment with specific course requirements) either in a
variety of diverse schools in the local community or in partner schools - Breckinridge-Franklin
Elementary School, Nativity Academy Middle School and Fern Creek High School – all of
which serve diverse populations. One of the primary focus areas for field experiences is the
analysis and reduction of barriers to achievement for all students in diverse settings.
Teacher leader candidates will address the needs of diverse students in the three anchor
assessments required for completion of the program. Anchor Assessment 1 addresses the
candidate‘s ability to analyze data, mobilize a stakeholder group to address equity in a school,
and develop and implement a plan to close the achievement gap in a school setting. Anchor
Assessment 2 incorporates effective research-based practices for professional development that
reduce barriers to student achievement. Anchor Assessment 3, the Capstone, provides three
options (an authentic action research project in a school setting; a Master‘s Thesis that
incorporates authentic research in a school setting; or National Board Certification application) all of which emphasize social justice and equity for students and families.
Coursework in the Master of Arts in Education in Teacher Leadership program provides
authentic experiences that strengthen candidates‘ skills in dealing with diverse students and
families. A sample of these experiences and course objectives include:


Each candidate will complete a literacy observation checklist in four classrooms using a
literacy utilization (walk through) rubric. From these observations the student will create
for one classroom a literacy action plan using one research-based literacy strategy
denoting plans for teacher professional development and curricular implementation.
These classroom observations will be completed in a variety of schools which reflect the
diversity of the local population and settings - EDUC 645 (Strands II, III, IV, V, VII);



Each candidate will demonstrate an understanding of societal or environmental
impediments to literacy development. This knowledge will be demonstrated by planning
and conducting collaboratively with school personnel, the building administrator and/or
site-based decision-making/school advisory council a presentation, either solo or with the
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university instructor, at both a teachers‘ meeting/inservice and parent meeting. The
presentation will be evaluated by participants and the university instructor - EDUC 645
(Strands I, III, V, VII, VIII, IX, X);


Each candidate will identify demographic and socio-economic trends, nationally and
within the school community, that pose challenges to increasing student achievement and
ensuring equity for students, parents and schools - EDUC 644 (Strands III, V, V III, X);



After investigating the impact of economic disparities in a particular neighborhood, each
candidate will predict ways these disparities will impact local schools and engage in a
social reform effort to impact children, youth and families using relevant partners,
agencies, and/or charitable organizations in the community - EDUC 644 (Strands VIII,
X);
After exploring the systems, policies and norms that lessen the harmful effects of ‗isms‘
(racisim, sexism, heterosexism, classism, ablism, isolationism, religious discrimination,
and other barriers), each candidate will investigate one ‗ism‘, describe its effects on
students, schools, families and themselves, and propose strategies to ameliorate its
negative effects - EDUC 644 (Strands VI, VIII, IX, X);
Based on principles of democratic education, each candidate will explain and describe
characteristics of an equitable classroom and evaluate their own classroom instructional
and assessment practices using equitable classroom criteria - EDUC 644 (Strands I, II,
III, IV, V, VI, VII, IX, X);
After exploring socio-economic, linguistic and cultural factors that impact family
systems, each candidate will demonstrate communication and sensitivity skills that
support students, parents and families - EDUC 644 (Strands III, IV, V, VII, VIII, X);
After assessing the quality of a school‘s parent/community involvement using
recommended protocols, each candidate will create a parent involvement plan that
incorporates successful programs, strategies and policies for increasing parent, student
and community involvement - EDUC 644 (Strands VIII, X).









Documentation and Assessment of Impact on Student Learning
Teacher leader candidates must possess depth of content knowledge and command of
pedagogical expertise to impact student achievement and model/coach effective practice for
colleagues. Teacher leader candidates will continually review and assess their own teaching
practice and impact on student achievement throughout the program. Samples of course
activities which require candidate reflection on teaching practice and impact on P-12 student
achievement include:




Based on principles of democratic education, candidates will explain and describe
characteristics of an equitable classroom and evaluate their own classroom instructional
and assessment practices using equitable classroom criteria - EDUC 644 (Strands I, II,
III, IV, V, VI, VII, IX, X);
Teacher leader candidates will self-assess their own teaching practice for equitable
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classroom characteristics by completing the ―Checking My Systems For Equity‖
inventory and incorporating findings into their Professional Growth Plan – EDUC 671
(Strands I, II, III, IV, V, VI, VII, IX, X);
Candidates will reflect on student access to and use of technology for instructional
purposes and propose strategies for increasing equitable use of technology in their
schools – EDUC 644 (Strands VI, VII);
Teacher leader candidates will lead a professional learning community of practice using a
tuning protocol to model self-assessment of his/her lesson, or assessment and
development of a revised lesson, or assessment based on knowledge of standards of
pedagogy presented in course content. Candidates will then lead colleagues at their
schools to participate in this reflective practice – EDUC 671 (Strands I, II, V, VII, X);
Teacher leader candidates will model self-reflection of a video of his/her classroom
instruction and formative assessment work samples as evidence that supports assessment
for learning. Candidates will then lead a professional learning community of colleagues
at their schools to participate in this reflective practice - EDUC 671 (Strands I, II, V, VI,
VII, X).

Rigorous Curriculum Standards with Identified Competencies
The Master of Arts in Education in Teacher Leadership provides a rigorous curriculum
with identified competencies that must be mastered by successful completion of three high level
anchor assessments, including a Capstone. The program curriculum is differentiated based on
each candidate‘s Professional Growth Plan which sets priorities for each candidate‘s growth and
areas of interest in addition to requiring evidence of growth and/or proficiency. Providing
opportunities for individualized professional development is a key program component to
enhance teacher leader candidate motivation and engagement in dynamic leadership practices.
Additionally, teacher leader candidates will co-deliver professional development in a
variety of venues on leadership initiatives (differentiated instruction, response to intervention,
strategies to enhance academic literacy, or coaching and mentoring) in collaboration with
Bellarmine faculty through teacher leader courses and the Bellarmine Center on Teaching
Excellence and Leadership. Such experiences will build competence as well as provide
opportunities for engagement in professional learning communities. Teacher leader candidates
will serve as mentors for at least one new teacher in their building, enhancing their own skills as
mentors while providing a service to their colleagues. Authentic experiences such as these will
serve to facilitate candidates‘ learning and skill development as well as provide service to the
community and the profession. Intentional focus on dynamic teacher leadership will provide the
following course experiences (among others) that enable the teacher leader candidate to:





Assess individual candidate leadership style and identify leadership styles that are
appropriate for a variety of situations – EDUC 672 (Strands VII, IX);
Identify a rationale for and the challenges of teacher leadership in P-12 schools - EDUC
672 (Strands VII, VIII, X);
Demonstrate skills needed to build and lead effective teams - EDUC 672 (Strands I - X).
Explore the research base and processes involved in the establishment of a Professional
Learning Community – EDUC 673 (Strands I, II, III, IV, V, VII, IX, X);
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Demonstrate an understanding of coaching and mentoring protocols through application
of strategies used in various coaching roles – EDUC 673 (Strands I - X);
Demonstrate an awareness of the change process and the challenges leaders face in
leading/implementing reforms – EDUC 673 (Strands VII, VIII, X);
Design and facilitate high quality professional development – EDUC 673 (Strands I - X).

Enhancement of Candidate Content Knowledge
Each candidate‘s Professional Growth Plan will set priorities for his/her growth and areas
of interest, particularly in the area of content knowledge. In collaboration with the Arts and
Sciences faculty at Bellarmine, additional course options will be available to support content
depth and enhancement for teacher leadership candidates. Candidates may consider other
courses and/or workshops at the local, state, and national levels to further enhance elementary,
middle and secondary content as part of their individualized professional growth (in
collaboration with their principal/designee and their university mentor). Opportunities to
enhance content knowledge include:








Attending a variety of planned professional development activities from among venues,
including district programming, state or national programming, or the Bellarmine Center
for Teaching Excellence and Leadership – EDUC 640 & 641 (Strands I – X) ;
Attending mentoring and school leadership seminars through the Bellarmine Center for
Teaching Excellence and Leadership to advance content-based mentorship – EDUC 673
(Strands I – X) ;
Taking a course(s) in the candidate‘s teaching content area to further content and
pedagogical knowledge as they relate to teacher leadership – EDUC 641 (Strands I – X);
Designing a highly individualized professional development activity targeting specific
content with a faculty mentor (and others as necessary) to address areas for candidate
growth – EDUC 640 & 641 (Strands I – X);
In the area of content literacy, designing a classroom and school-wide literacy ―strength
and challenge‖ outline with suggestions for action presented to building administrators
and the site-based decision-making council – EDUC 645 (Strands I, II, IV, V, VI, VIII,
IX, X); and
Participating in other learning experiences as determined by the candidate and university
mentor, which may include field experiences to enhance one‘s professional growth in
content knowledge – EDUC 640 & 641 (Strands I – X).

Candidate Preparation in Evaluating Research on Pre K-12 Student Learning and College
Readiness
Teacher leader candidates will become proficient in evaluating studies and research on
school improvement initiatives throughout the Master of Arts in Education in Teacher
Leadership program, but specifically in EDUC 601, EDUC 670, and EDUC 671. Teacher leader
candidates will utilize web sites that identify research-based best practices, such as the U.S.
Department of Education‘s What Works Clearinghouse. Opportunities to focus on research and
best practices include the following:
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In an authentic case study of a school, candidates will analyze and synthesize assessment
data of a school to prioritize school improvement goals and strategies in a
Comprehensive School Improvement Plan – EDUC 671 (Strands I – X);
Candidates will evaluate high quality research and best practices based on student
performance data in an authentic case study. Candidates will be given a performance task
of identifying which best practices will have the greatest impact on targeted P-12 student
learning and college readiness goals by evaluating research on best practices on P-12
student learning and college readiness – EDUC 601 (Strands I – X);
Candidates will create a ―classroom literacy action plan‖ using research-based literacy
strategies denoting plans for teacher professional development and curricular
implementation in a variety of diverse school settings – EDUC 645 (Strands II, III, IV, V,
VII); and
Candidates will develop school and classroom curricular and instructional goals based on
the Intersection of Data: Developing and Using Our School Profiles process – EDUC
670 (Strands I, II, V, VI, VII, IX, X).

Enhancement of Instructional Design Using the Program of Studies, Core Content for
Assessment and College Readiness Standards
The Master of Arts in Education in Teacher Leadership integrates national, state, district
and local standards throughout coursework, field and anchor assessments. Course objectives and
anchor assessment rubrics are aligned with various national, state, district and local standards
outlined in the Bellarmine Master of Arts in Education in Teacher Leadership Matrix (see
Appendix d.), including the Kentucky Teacher Standards, Advanced-level. The Program of
Studies, Core Content for Assessment and College Readiness standards are a priority focus in
analyzing school data and needs. A sample of activities below illustrates the integration of the
Program of Studies, Core Content for Assessment and College Readiness Standards with
candidate preparation for school leadership:






Using the Kentucky state data report (formerly the Kentucky Performance Report) and
the No Child Left Behind report, teacher leaders will construct a school profile that
identifies curriculum, instruction, and assessment needs and create components of a
Comprehensive School Improvement Plan to address deficiencies in student achievement,
relative to the Program of Studies, Core Content for Assessment and College Readiness
Standards – EDUC 671 (Strands I - X);
Teacher leader candidates will design a professional development session for elementary,
middle or high school staff to incorporate the Educational Planning and Assessment
System (EPAS) College Readiness Standards and Program of Studies Alignment into
teaching practice in their schools – EDUC 673 (Strands I, II, III, V, VII, X, IX, X);
Upon examining a variety of national, state, district and local standards ( particularly the
Program of Studies, Core Content for Assessment and College Readiness Standards) as
well as curriculum documents and protocols for analyzing student/teacher work,
candidates will evaluate alignment of curriculum with content and performance standards
– EDUC 671 (Strands I, II, V, X);
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Based on assessment goals and evaluation of data, using the Kentucky Performance
Report or equivalent, candidates will recommend strategies to align assessment with
curriculum and instruction through professional learning communities of practice –
EDUC 671 (Strands I, II, IV, V, VII, IX, X);
Through course readings, projects, and discussions, candidates will explore and evaluate
school, teacher, and student level factors that positively impact student achievement,
including the role of the School Council - EDUC 671 (Strands I - X);
Based on course readings, projects, and discussions, candidates will recommend
strategies to guide curriculum alignment and implementation, instructional best practices,
continuous assessment and school planning to systemically achieve school goals outlined
in the Comprehensive School Improvement Plan - EDUC 671 (Strands I – X).

Selected Resources for Curriculum and Design of Program
The following is a list of selected resources used in the design and curriculum
development of the Master of Arts in Education in Teacher Leadership program:


DATA WISE: a Step-by-Step Guide to Using Assessment Results to Improve Teaching
and Learning (2005) by Boudett, City, and Murnane. ISBN: 978-1-891792-67-0



Building School-based Teacher Learning Communities: Professional Strategies to
Improve Student Achievement (2006) by McLaughlin, M. & Talbert, J.E. ISBN: 978- 08077-4680-6



U.S. Department of Education Institute of Educational Sciences What Works
Clearinghouse (http://ies.ed.gov/ncee/wwc)



Partnership for 21st Century Skills (http://www.21stcenturyskills.org/)



Kentucky Association of School Councils – Resources
(http://www.kasc.net/resources.html)



Rick Stiggins – Developing Balanced Assessment Systems, ETS Assessment Training
Institute



Institute for Educational Leadership, Leadership for Student Learning: Redefining the
Teacher as Leader, April 2001 (http://www.iel.org



The Center for Comprehensive School Reform and Improvement Newletter, Teacher
Leaders: The Backbone of Sustained Improvement, December, 2005
(http://www.centerforcsri.org)



Five State Leadership Consortium (KODAK) Teacher Leadership Project
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CONTINUOUS ASSESSMENT PLAN
Overview of the Continuous Assessment Plan
The Continuous Assessment Plan of the Master of Arts in Education in Teacher
Leadership (P-12) program is fully integrated with the conceptual framework of the AFTSE
through its connection to the unit‘s mission, theme, program objectives, and vision for the 21st
century teacher leader. The framework of the continuous assessment plan centers around three
transition points of assessment (Transition Point 1, Transition Point 2, and Transition Point
3/Exit), with a variety of assessments and evaluation measures at each point. At the heart of
each transition point is the theme of the AFTSE, Educator as Reflective Learner. Selfassessment and reflection are the cornerstones of advanced practice, particularly for teacher
leaders. The Professional Growth Plan, completed at entrance to the program (Transition Point
1) and revised throughout, is based on self-assessment (and reflection on that assessment) of the
Kentucky Teacher Standards, proficiency in the use of technology, dispositions, and the
candidate‘s school or district professional growth plan. Each candidate must reflect on his/her
strengths and areas for growth, forming the basis for individualized professional development as
a key element of the program. At Transition Points 2 and 3, course assessments, anchor
assessments, field experiences, and the Capstone project contain Valli‘s reflective components as
fundamental to proficiency.
Additionally, all anchor assessments and the Capstone project are meshed with the
Annsley Frazier Thornton School of Education Program Objectives and the Goal of the Master
of Arts in Education in Teacher Leadership program. Movement through the three transition
points involves successfully demonstrating proficiency in the knowledge, skills, and dispositions
as delineated in the qualities and characteristics of effective teacher leaders as described in the
Program Narrative and the Teacher Leader Knowledge Base. The continuous assessment plan of
the Master of Arts in Education in Teacher Leadership program moves the teacher leader
candidate from the goal of developing into an effective teacher leader to the reality of leading
improvement in 21st century schools.
The components of the continuous assessment plan for the Master of Arts in Education in
Teacher Leadership (P-12) program include multiple assessments as follows:
1) University and program entrance requirements: bachelor‘s degree from an accredited
institution (official transcripts), application with letter of intent, two letters of
recommendation (including the candidate‘s building principal/designee/or other
education professional as appropriate), appropriate GRE scores, evidence of teacher
certification, requisite GPA;
2) Self-assessment on Kentucky Teacher Standards - Advanced Level (transition points
1 and 3) (attached)
3) Self and institutional assessments on dispositions (all transition points) (attached)
4) Technology screening self-assessment (attached)
5) Professional Growth Plan (all transition points) (attached, including worksheet)
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6)
7)
8)
9)

Anchor Assessments 1 and 2 (Transition Point 2) (attached)
Capstone project (Anchor Assessment 3) (in course syllabi section)
Field experience evaluation from cooperating teacher/principal (attached)
Successful completion of required course assessments

Successful movement from one transition point to the next is contingent upon proficiency
in all anchor assessments (as determined by assessment rubrics), Professional Growth Plan
completion, and satisfactory course completion. Exit from the program is contingent upon
successful completion of all program requirements and the Capstone project (Anchor
Assessment 3). Feedback on candidate performance is provided to the teacher leader candidate
through course and anchor assessment rubrics, written feedback on course assessments,
collaboration with candidates‘ school and district personnel, and continuous conferencing with
the university mentor assigned to each candidate at the beginning of the program. The university
mentor, working with the candidate and the candidate‘s school principal or professional
designee, is the convener of the initial collaboration on the candidate‘s Professional Growth
Plan, and maintains this collaborative ―professional learning community‖ throughout the teacher
leader candidate‘s program (minimally at each transition point). The mentor functions as an
advisor to the program, a communicator of progress through verbal and written feedback, and as
the ―gate-keeper‖ for any dispositional concerns that may arise with the teacher leader candidate.
Assessment of Candidate Dispositions
Teacher leader candidates are required to self-assess their dispositions on the Master of
Arts in Education in Teacher Leadership (P-12) Teaching Dispositions Self Assessment
transition points 1 and 3. Additionally, each candidate must have a minimum of one institutional
dispositions assessment (completed by the candidate‘s principal/professional designee, course
instructor, and/or university mentor) at transition points 1 and 3. The institutional assessment is
the same instrument as the candidate‘s self assessment to provide a comparative evaluation. The
assessment of teacher leader dispositions is integral to the candidate‘s Professional Growth Plan
development and success in the teacher leader program. The Teaching Dispositions Self or
Institutional Assessment is based on the Kentucky Teacher Standards (Advanced Level), the
AFTSE Program Objectives, and the characteristics of a Bellarmine teacher leader graduate. The
continuous assessment of teacher leader dispositions affords the candidate and education
professionals, including program faculty, to engage in collaborative conversation about progress
and any concerns about specific dispositions. Concerns that are deemed significant require that
the university mentor and/or course instructor initiate a Disposition Intervention Plan with a
timeline for successful remediation (attached at the end of this section).
Specific Transition Point Assessments


Transition Point 1
o Professional Growth Plan co-designed by the candidate, principal and university
mentor and based on the candidate‘s school-based Professional Growth Plan as
well as the school‘s Consolidated School Improvement Plan or equivalent. The
candidate is asked to reflect on knowledge, skills and dispositions as well as the
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o
o
o
o

Professional Code of Ethics for Kentucky School Certified Personnel to identify
additional growth areas for incorporation into the Professional Growth Plan.
A technology assessment that will provide baseline data to guide candidate
expertise in Advanced-level criteria of the Kentucky Teacher Standard Six: The
Teacher Demonstrates the Implementation of Technology
A Kentucky Teacher Standards (Advanced Level) Self-Assessment
A Teaching Dispositions Self-Assessment
A Teaching Dispositions Institutional Assessment



Transition Point 2
o A Midpoint Review: the candidate will complete a Midpoint review of the
Professional Growth Plan in conjunction with the university mentor and
principal/designee based on evidence from the candidate‘s evaluation and upon
impact on student achievement after implementing the Professional Development
Plan. The candidate will use data from the review to revise the Professional
Growth Plan based on progress toward goals and emergence of additional areas
for growth.
o A Kentucky Teacher Standards (Advanced Level) Self-Assessment
o Anchor Assessments:
 Anchor Assessment 1 will evaluate the candidate‘s ability to analyze data,
mobilize a stakeholder group to address equity in a school, and develop
and implement a plan to close the achievement gap in a school setting.
 Anchor Assessment 2 will evaluate the candidate‘s ability to analyze a
school‘s data and Consolidated School Improvement Plan, collaborate
with a stakeholder group to prioritize professional development priorities
and lead a professional development initiative in a school.
o Field Experience Evaluation(s) from cooperating teacher(s)/principal(s) (where
applicable)



Transition Point 3/Exit from Program
o A Final Review: the candidate will complete a Final review of the Professional
Growth Plan in conjunction with the university mentor and principal/designee
based on evidence from the candidate‘s evaluation and upon impact on student
achievement after implementing the Professional Growth Plan. The candidate
will use data from the review to revise the Professional Growth Plan based on
progress toward goals and emergence of additional areas for growth to prepare for
exit from the program.
o Field Experience Evaluation(s) from cooperating teacher(s)/principal(s) (where
applicable)
o Resolution of any Disposition Intervention Plan(s)
o Successful completion of all required coursework
o Successful completion of Capstone Project: Anchor Assessment 3, the Capstone,
will be fulfilled through one of three options: an authentic action research project
in a school setting; a Master‘s Thesis that incorporates authentic research in a
school setting; or completion of requirements for application for National Board
Certification. Successful completion of Anchor Assessment 3 (the Capstone) will
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serve as exit criteria for the program and will not be attainable until the first two
Anchor Assessments have been completed.
(Note: Detailed descriptions of the Capstone project options, including
rubrics, are included in course syllabi: EDUC 697 and EDUC 699.)
Assessment of Impact on P-12 Student Learning
Not only must teacher leader candidates possess depth of content, they must also
command pedagogical expertise to impact student achievement. Teacher leader candidates will
continually review and assess their own teaching practice and impact on student achievement
throughout the teacher leadership program. The majority of course activities and assignments
require candidate reflection on teaching practice and impact on student achievement, including
those in EDUC 644 – Teacher Leadership for Equity in Schools and Community and EDUC 671
– Teacher Leadership to Improve Student Achievement, in which impact on student achievement
is a focal point. The Professional Growth Plan requires candidates to focus on P-12 student
learning, reflecting on their impact on student success. Additionally, Anchor Assessments 1 and
2 have impact on student learning as foundational components through analysis of data to
address the achievement gap (Anchor 1) and leading professional development in a school or
district based on analysis of student learning (Anchor 2). All three options for the Capstone
project contain components of evaluating the candidate‘s impact on the learning of P-12
students. Required reflections, using Valli‘s (1997) types of reflection, on candidate‘s field and
professional development experiences include components of focusing on impact on student
learning and achievement.
Monitoring of Candidate Progress and Program Effectiveness
The AFTSE employs a university and unit-based data system through CARS that houses
all demographic information on candidates, admission requirements, and probationary status on
program completion. Additionally, LiveText, is used as the data management system for
candidate data and feedback and program evaluation data. Through LiveText, candidates and
faculty can access local, state, and national standards, build course materials and assignments,
share assessment data, and collect data for unit and accreditation purposes. All anchor
assessment descriptions and scoring rubrics are LiveText-based, as are self and institutional
assessments, such as Teaching Dispositions assessments. The AFTSE meets twice yearly for
sessions devoted to data analysis and program evaluation. Additionally, the Assessment
Committee of the AFTSE, in conjunction with the unit‘s data manager, work year round to bring
pertinent data and program evaluation issues before the full unit faculty and the Advisory
Committee for Education, as well as before community partners.
The AFTSE is committed to diligent program evaluation through consistent and
systematic data collection and analysis. A number of evaluation tools are used to determine
candidate and program effectiveness, including surveys of employers (usually principals or
superintendents), surveys of graduates, and both formal and informal feedback from school and
district professionals and community members, particularly through the Advisory Committee for
Education. Specific to the Master of Arts in Education in Teacher Leadership program, both
graduates of the program and their present and future employers will be surveyed as to candidate
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proficiencies and program effectiveness (see attached Graduate and Principal Surveys). Given
the collaborative effort in designing the teacher leadership program, collaborative feedback will
continue in program implementation particularly in the cooperative relationships with
candidate‘s schools and school leaders. Through collaboration on the Professional Growth Plan,
school personnel, particularly the principal, can provide feedback that is both candidate-based
and program-based. Candidate and program effectiveness are monitored through a variety of
course and anchor assessments that are school and/or district-based, including projects designed
to reduce the achievement gap based on analysis of a specific school‘s data and professional
development sessions that address student learning in a specific school or district. These
collaborations allow ongoing candidate and program feedback and evaluation opportunities.
Finally, ongoing analysis of anchor assessment (including Capstone projects) data over time will
provide rich opportunities for program evaluation.
Specific Candidate and Program Assessment Forms
The AFTSE assessment system for the Master of Arts in Education in Teacher
Leadership program uses a variety of assessments to determine proficiency in the knowledge,
skills, and dispositions delineated in the program goal, candidate characteristics, and program
outcomes. The documents on the following pages (46 - 89) are used in the assessment process.

46

Kentucky Teacher Standards SelfAssessment, Advanced Level (completed in LiveText)
1Bellarmine Candidate's ID Number
Find this number on your Bellarmine ID card
2Bellarmine Candidate's Social Security Number
3Bellarmine Candidate's First Name
4Bellarmine Candidate's Last Name
5Program
Select each that apply
Rank I
Master of Arts (MA)
Master of Arts in (MA)
6Certification Area
Elementary
Middle
Secondary
7Certification Content Areas (enter all)

8Transition Point
I
II
III - Exit and Certification/Endorsement
9Kentucky Teacher Standard 1: The Teacher Demonstrates Applied Content Knowledge
The teacher demonstrates a current and sufficient academic knowledge of certified content
areas to develop student knowledge and performance in those areas.
Distinguished (extensive)
Proficient (adequate)
Apprentice (some)
Novice (limited)
10 Kentucky Teacher Standard 1.1: Communicates concepts, processes, and knowledge.
Advanced-Level Performance, Accurately and effectively communicates an in-depth
understanding of concepts, processes, and/or knowledge in ways that contribute to the
learning of all students.
Distinguished (extensive)
Proficient (adequate)
Apprentice (some)
Novice (limited)
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11 Kentucky Teacher Standard 1.2: Connects content to life experiences of student.
Advanced-Level Performance, Effectively connects content to students’ life experiences
including, when appropriate, prior learning in the content area or other content areas.
Distinguished (extensive)
Proficient (adequate)
Apprentice (some)
Novice (limited)
12 Kentucky Teacher Standard 1.3: Demonstrates instructional strategies that are
appropriate for content and contribute to student learning. Advanced-Level Performance,
Consistently uses instructional strategies that are appropriate for content and contribute to
the learning of all students.
Distinguished (extensive)
Proficient (adequate)
Apprentice (some)
Novice (limited)
13 Kentucky Teacher Standard 1.4: Guides students to understand content from various
perspectives. Advanced-Level Performance, Regularly guides students to understand
content from appropriate diverse, multicultural, or global perspectives.
Distinguished (extensive)
Proficient (adequate)
Apprentice (some)
Novice (limited)
14 Kentucky Teacher Standard 1.5: Identifies and addresses students’ misconceptions of
content. Advanced-Level Performance, Consistently anticipates misconceptions related to
content and addresses them by using appropriate instructional practices.
Distinguished (extensive)
Proficient (adequate)
Apprentice (some)
Novice (limited)
15Kentucky Teacher Standard 2: The Teacher Designs and Plans Instruction
The teacher designs/plans instruction that develops student abilities to use
communication skills, apply core concepts, become self-sufficient individuals, become
responsible team members, think and solve problems, and integrate knowledge.
Distinguished (extensive)
Proficient (adequate)
Apprentice (some)
Novice (limited)
16 Kentucky Teacher Standard 2.1: Develops significant objectives aligned with
standards. Advanced-Level Performance, Develops challenging and appropriate learning
objectives that are aligned with local/state/national standards and are based on students’
needs, interests and abilities.
Distinguished (extensive)
Proficient (adequate)
Apprentice (some)
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Novice (limited)
17 Kentucky Teacher Standard 2.2: Uses contextual data to design instruction relevant to
students. Advanced-Level Performance, Plans and designs instruction that is based on
significant contextual and pre-assessment data.
Distinguished (extensive)
Proficient (adequate)
Apprentice (some)
Novice (limited)
18 Kentucky Teacher Standard 2.3: Plans assessments to guide instruction and measure
learning objectives. Advanced-Level Performance, Develops well-designed assessments
that align with learning objectives, guide instruction, and measure learning results.
Distinguished (extensive)
Proficient (adequate)
Apprentice (some)
Novice (limited)
19 Kentucky Teacher Standard 2.4: Plans instructional strategies and activities that
address learning objectives for all students. Advanced-Level Performance , Plans a
learning sequence using instructional strategies and activities that build on students’ prior
knowledge and address learning objectives.
Distinguished (extensive)
Proficient (adequate)
Apprentice (some)
Novice (limited)
20 Kentucky Teacher Standard 2.5: Plans instructional strategies and activities that
facilitate multiple levels of learning. Advanced-Level Performance, Plans a learning
sequence using strategies and activities that foster the development of higher-order
thinking.
Distinguished (extensive)
Proficient (adequate)
Apprentice (some)
Novice (limited)
21 Kentucky Teacher Standard 3: The Teacher Creates and Maintains
Learning Climate The teacher creates a learning climate that supports the development of
student abilities to use communication skills, apply core concepts, become self-sufficient
individuals, become responsible team members, think and solve problems, and integrate
knowledge.
Distinguished (extensive)
Proficient (adequate)
Apprentice (some)
Novice (limited)
22 Kentucky Teacher Standard 3.1: Communicates high expectations. Advanced-Level
Performance, Consistently Sets significant and challenging behavioral and learning
expectations for all students and communicates confidence in their ability to achieve those
expectations.
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Distinguished (extensive)
Proficient (adequate)
Apprentice (some)
Novice (limited)
23 Kentucky Teacher Standard 3.2: Establishes a positive learning environment. AdvancedLevel Performance, Maintains a fair, respectful, and productive classroom environment
conducive to learning.
Distinguished (extensive)
Proficient (adequate)
Apprentice (some)
Novice (limited)
24 Kentucky Teacher Standard 3.3: Values and supports student diversity and addresses
individual needs. Advanced-Level Performance, Consistently uses appropriate and
responsive instructional strategies that address the needs of all students.
Distinguished (extensive)
Proficient (adequate)
Apprentice (some)
Novice (limited)
25 Kentucky Teacher Standard 3.4: Fosters mutual respect between teacher and students
and among students. Advanced-Level Performance,
Consistently treats all students with respect and concern and actively encourages students
to treat each other with respect and concern.
Distinguished (extensive)
Proficient (adequate)
Apprentice (some)
Novice (limited)
26 Kentucky Teacher Standard 3.5: Provides a safe environment for learning. AdvancedLevel Performance, Maintains a classroom environment that is both emotionally and
physically safe for all students.
Distinguished (extensive)
Proficient (adequate)
Apprentice (some)
Novice (limited)
27 Kentucky Teacher Standard 4: The Teacher Implements and
Manages Instruction The teacher introduces/implements/manages
instruction that develops student abilities to use communication
skills, apply core concepts, become self-sufficient individuals,
become responsible team members, think and solve problems, and
integrate knowledge.
Distinguished (extensive)
Proficient (adequate)
Apprentice (some)
Novice (limited)
28 Kentucky Teacher Standard 4.1: Uses a variety of instructional
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strategies that align with learning objectives and actively engage
students. Advanced-Level Performance, Consistently provides a
well-planned sequence of appropriate instructional strategies that
actively engage students in meeting learning objectives
Distinguished (extensive)
Proficient (adequate)
Apprentice (some)
Novice (limited)
29 Kentucky Teacher Standard 4.2: Implements instruction based on
diverse student needs and assessment data. Advanced-Level
Performance, Implements instruction based on contextual
information and assessment data, adapting instruction to
unanticipated circumstances.
Distinguished (extensive)
Proficient (adequate)
Apprentice (some)
Novice (limited)
30 Kentucky Teacher Standard 4.3: Uses time effectively. AdvancedLevel Performance, Makes thoughtful choices about the
organization and implementation of both instructional and noninstructional tasks to maximize time for student learning.
Distinguished (extensive)
Proficient (adequate)
Apprentice (some)
Novice (limited)
31 Kentucky Teacher Standard 4.4: Uses space and materials
effectively. Advanced- Level Performance, Makes optimal use
of classroom space and uses a variety of instructional resources
and technologies to enhance student learning.
Distinguished (extensive)
Proficient (adequate)
Apprentice (some)
Novice (limited)
32 Kentucky Teacher Standard 4.5: Implements and manages
instruction in ways that facilitate higher order thinking.
Advanced- Level Performance, Consistently uses a variety of
appropriate strategies to facilitate higher-order thinking.
Distinguished (extensive)
Proficient (adequate)
Apprentice (some)
Novice (limited)
33 Kentucky Teacher Standard 5: The Teacher Assesses and
Communicates Learning Results the teacher assesses learning
and communicates results to students and others with respect to
student abilities to use communication skills, apply core concepts,
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become self-sufficient individuals, become responsible team
members, think and solve problems, and integrate knowledge.
Distinguished (extensive)
Proficient (adequate)
Apprentice (some)
Novice (limited)
34 Kentucky Teacher Standard 5.1: Uses pre-assessments.
Advanced- Level Performance, Consistently uses student baseline
data from appropriate pre-assessments to promote the learning of
all students.
Distinguished (extensive)
Proficient (adequate)
Apprentice (some)
Novice (limited)
35 Kentucky Teacher Standard 5.2: Uses formative assessments.
Advanced- Level Performance, Consistently uses appropriate
formative assessments to determine student progress, guide
instruction, and provide feedback to students.
Distinguished (extensive)
Proficient (adequate)
Apprentice (some)
Novice (limited)
36 Kentucky Teacher Standard 5.3: Uses summative assessments.
Advanced- Level Performance, Consistently uses appropriate
summative assessments aligned with the learning objectives to
measure student achievement.
Distinguished (extensive)
Proficient (adequate)
Apprentice (some)
Novice (limited)
37 Kentucky Teacher Standard 5.4: Describes, analyzes, and evaluates
student performance data. Advanced- Level Performance, Consistently
describes, analyzes, and evaluates student performance data to
determine student progress, identify differences among student groups,
and inform instructional practice.
Distinguished (extensive)
Proficient (adequate)
Apprentice (some)
Novice (limited)
38 Kentucky Teacher Standard 5.5: Communicates learning results to
students and parents. Advanced- Level Performance, Clearly
communicates to students and parents in a timely manner the evidence
of student performance and recommends future actions.
Distinguished (extensive)
Proficient (adequate)
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Apprentice (some)
Novice (limited)
39 Kentucky Teacher Standard 5.6: Allows opportunity for student selfassessment. Advanced- Level Performance, Provides on-going
opportunities for students to assess and reflect on their own
performance in order to identify strengths and areas for future learning.
Distinguished (extensive)
Proficient (adequate)
Apprentice (some)
Novice (limited)
40 Kentucky Teacher Standard 6: The Teacher Demonstrates the
Implementation of Technology the teacher uses technology to support
instruction; access and manipulate data; enhance professional growth
and productivity; communicate and collaborate with colleagues, parents,
and the community; and conduct research.
Distinguished (extensive)
Proficient (adequate)
Apprentice (some)
Novice (limited)
41 Kentucky Teacher Standard 6.1: Uses available technology to design
and plan instruction. 6.1 Uses available technology to design and plan
instruction. Advanced- Level Performance, Uses appropriate technology
to design and plan instruction that supports and extends learning of all
students.
Distinguished (extensive)
Proficient (adequate)
Apprentice (some)
Novice (limited)
42 Kentucky Teacher Standard 6.2: Uses available technology to
implement instruction that facilitates student learning. Advanced- Level
Performance, Designs and implements research-based, technologyinfused instructional strategies to support learning of all students.
Distinguished (extensive)
Proficient (adequate)
Apprentice (some)
Novice (limited)
43 Kentucky Teacher Standard 6.3: Integrates student use of available
technology into instruction. Advanced- Level Performance, Provides varied
and authentic opportunities for all students to use appropriate technology
to further their learning.
Distinguished (extensive)
Proficient (adequate)
Apprentice (some)
Novice (limited)
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44 Kentucky Teacher Standard 6.4: Uses available technology to assess
and communicate student learning. Advanced- Level Performance, Uses
technology to assess student learning, manage assessment data, and
communicate results to appropriate stakeholders.
Distinguished (extensive)
Proficient (adequate)
Apprentice (some)
Novice (limited)
45 Kentucky Teacher Standard 6.5: Demonstrates ethical and legal use of
technology. Advanced- Level Performance, Provides and maintains a safe,
secure, and equitable classroom environment that consistently promotes
discerning and ethical use of technology.
Distinguished (extensive)
Proficient (adequate)
Apprentice (some)
Novice (limited)

46 Kentucky Teacher Standard 7: Reflects on and Evaluates Teaching and
Learning the teacher reflects on and evaluates specific teaching/learning
situations and/or programs.
Distinguished (extensive)
Proficient (adequate)
Apprentice (some)
Novice (limited)
47 Kentucky Teacher Standard 7.1: Uses data to reflect on and evaluate student learning.
Advanced- Level Performance, Uses formative and summative performance data to
determine the learning needs of all students.
Distinguished (extensive)
Proficient (adequate)
Apprentice (some)
Novice (limited)
48 Kentucky Teacher Standard 7.2: Uses data to reflect on and evaluate instructional
practice. Advanced- Level Performance, Uses performance data to conduct an in-depth
analysis and evaluation of instructional practices to inform future teaching.
Distinguished (extensive)
Proficient (adequate)
Apprentice (some)
Novice (limited)
49 Kentucky Teacher Standard 7.3: Uses data to reflect on and identify areas for
professional growth. Advanced- Level Performance, Reflects on the evaluations of student
learning and instructional practices to identify and develop plans for professional growth.
Distinguished (extensive)
Proficient (adequate)
Apprentice (some)
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Novice (limited)
50 Kentucky Teacher Standard 8: Collaborates with Colleagues/Parents/Others the teacher
collaborates with colleagues, parents, and other agencies to design, implement, and support
learning programs that develop student abilities to use communication skills, apply core
concepts, become self-sufficient individuals, become responsible team members, think and
solve problems, and integrate knowledge.
Distinguished (extensive)
Proficient (adequate)
Apprentice (some)
Novice (limited)
51 Kentucky Teacher Standard 8.1: Identifies students whose learning could be enhanced
by collaboration. Advanced- Level Performance, Describes an on-going process for
identifying situations in which student learning could be enhanced by collaboration.
Distinguished (extensive)
Proficient (adequate)
Apprentice (some)
Novice (limited)
52 Kentucky Teacher Standard 8.2: Designs a plan to enhance student learning that
includes all parties in the collaborative effort. Advanced- Level Performance, Designs a plan
that involves parents, colleagues, and others in a collaborative effort to enhance student
learning.
Distinguished (extensive)
Proficient (adequate)
Apprentice (some)
Novice (limited)
53 Kentucky Teacher Standard 8.3: Implements planned activities that enhance student
learning and engage all parties. Advanced- Level Performance, Explains how the
collaboration to enhance student learning has been implemented.
Distinguished (extensive)
Proficient (adequate)
Apprentice (some)
Novice (limited)
54 Kentucky Teacher Standard 8.4: Analyzes data to evaluate the outcomes of collaborative
efforts. Advanced- Level Performance, Uses appropriate student performance data to
describe, analyze, and evaluate the impact of the collaborative activities on student learning
and to identify next steps.
Distinguished (extensive)
Proficient (adequate)
Apprentice (some)
Novice (limited)
55 Kentucky Teacher Standard 9: Evaluates Teaching and Implement Professional
Development t he teacher evaluates his/her overall performance with respect to modeling
and teaching Kentucky's learning goals, refines the skills and processes necessary, and
implements a professional development plan.
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Distinguished (extensive)
Proficient (adequate)
Apprentice (some)
Novice (limited)
56 Kentucky Teacher Standard 9.1: Self assesses performance relative to Kentucky’s
Teacher Standards. Advanced-Level Performance, Thoroughly and accurately assesses
current performance related to the Kentucky Teacher Standards and any school/district
professional development initiatives.
Distinguished (extensive)
Proficient (adequate)
Apprentice (some)
Novice (limited)
57 Kentucky Teacher Standard 9.2: Identifies priorities for professional development
based on data from self-assessment, student performance and feedback from colleagues.
Advanced-Level Performance, Reflects on data from multiple sources (i.e., selfassessment, student performance, feedback from colleagues, school/district initiatives)
and identifies priority areas for growth.
Distinguished (extensive)
Proficient (adequate)
Apprentice (some)
Novice (limited)
58 Kentucky Teacher Standard 9.3: Designs a professional growth plan that addresses
identified priorities. Advanced-Level Performance, Designs a clear, logical professional
growth plan that addresses all priority areas.
Distinguished (extensive)
Proficient (adequate)
Apprentice (some)
Novice (limited)
59 Kentucky Teacher Standard 9.4: Shows evidence of professional growth and reflection
on the identified priority areas and impact on instructional effectiveness and student
learning. Advanced-Level Performance, Shows clear evidence of the impact of professional
growth activities on instructional effectiveness and student learning.
Distinguished (extensive)
Proficient (adequate)
Apprentice (some)
Novice (limited)
60 Kentucky Teacher Standard 10: Provides Leadership within
School/Community/Profession the teacher provides professional leadership
within the school. community, and education profession to improve student
learning and well-being.
Distinguished (extensive)
Proficient (adequate)
Apprentice (some)
Novice (limited)
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61 Kentucky Teacher Standard: 10.1 Identifies leadership opportunities that enhance
student learning and/or professional environment of the school. Advanced-Level
Performance, Identifies leadership opportunities within the school, community, or
professional organizations to advance learning, improve instructional practice, facilitate
professional development of colleagues, or advocate positive policy change; and selects an
opportunity to demonstrate initiative, planning, organization, and professional judgment.
Distinguished (extensive)
Proficient (adequate)
Apprentice (some)
Novice (limited)
62 Kentucky Teacher Standard: 10.2 Develops a plan for engaging in leadership activities.
Advanced-Level Performance, Develops a leadership work plan that clearly describes the
purpose, scope, participants involved, timeline of events/actions, and plan for assessing
progress and impact.
Distinguished (extensive)
Proficient (adequate)
Apprentice (some)
Novice (limited)
63 Kentucky Teacher Standard: 10.3 Implements a plan for engaging in leadership
activities. Advanced-Level Performance, Effectively implements the leadership work plan.
Distinguished (extensive)
Proficient (adequate)
Apprentice (some)
Novice (limited)
64 Kentucky Teacher Standard: 10.4 Analyzes data to evaluate the results of planned and
executed leadership efforts. Advanced-Level Performance, Uses data from the leadership
effort to describe, analyze, and evaluate the impact on student learning.
Distinguished (extensive)
Proficient (adequate)
Apprentice (some)
Novice (limited)

57

MASTER OF ARTS IN EDUCATION IN TEACHER LEADERSHIP (P-12)
Teaching Dispositions Self or Institutional Assessment*
Candidate:__________________________ Date:____________ Program Area: ______________________________________

□ Self Assessment □ Institutional Assessment □

Transition Pt. 1

□

Transition Pt. 3

For self-assessment, determine a score based on the current level of understanding and/or performance for each of
the standards and relevant teaching dispositions by circling the appropriate number for each item. For institutional
assessment, determine a score based on the current level of understanding and/or performance for each of the
standards and relevant teaching dispositions indicated for a particular pathway. A brief rationale for each rating is
expected.
4/Distinguished
3/Proficient
2/Apprentice
1/Novice

The
The
The
The

candidate
candidate
candidate
candidate

demonstrates excellent dispositional behaviors needed for effective teaching.
demonstrates satisfactory dispositional behaviors needed for effective teaching.
needs to show improved dispositional behaviors needed for effective teaching.
shows unsatisfactory dispositional behaviors needed for effective teaching.

*Based upon the Kentucky Teacher Standards (Advanced Level) and the Characteristics of a Bellarmine Master of
Arts in Education in Teacher Leadership graduate.
Knowledge and Skills (KY Teacher Standards – Adv.)

1. Demonstrates Knowledge of Content: The teacher leader…
 Recognizes that subject-matter knowledge is not a
fixed body of facts but is complex and everevolving;
 Appreciates multiple perspectives and conveys to
learners how knowledge is developed from the
vantage point of the learner and prior experiences;
 Understands the diverse, multi-cultural, and global
nature of content.
Novice (1)

Apprentice (2)

Operational Behaviors: The teacher leader. . .

a)
b)

c)

Effectively communicates an in-depth
understanding of content in ways that
contribute to the learning of all students;
Uses various methods of inquiry to
acknowledge students’ life experiences and
prior learning; promotes appreciation of
multicultural and global perspectives;
Effectively addresses students’ misconceptions.

Proficient (3)

Distinguished (4)

Rationale (Written evidence might include course work, anchor assessments, field and/or professional development
experiences, etc.):

Knowledge and Skills (KY Teacher Standards – Adv.)

2. Designs and Plans Instruction: The teacher leader…
 Understands the need for well-defined learning
objectives that are aligned with local/state/national
standards as they relate to students’ needs;
 Values the development of students’ critical
thinking, independent problem-solving, and
performance capabilities;
 Believes that assessments need to align with
learning objectives, guide instruction, and measure
learning results.

Operational Behaviors: The teacher leader. . .

a)

b)

c)

Plans and designs instruction based on preassessment data, aligning lesson/unit
objectives with local/state/national standards
and students’ needs;
Develops lesson plans with activities that
require application, synthesis, and evaluation;
designs choices for performance-based
assessments;
Accepts assessment feedback from evaluators
and students and makes necessary changes;
exhibits flexibility, understanding that student
learning guides instruction.
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Novice (1)

Apprentice (2)

Proficient (3)

Distinguished (4)

Rationale (Written evidence might include course work, anchor assessments, field and/or professional development
experiences, etc.):

Knowledge and Skills (KY Teacher Standards - Adv)

3. Creates and Maintains Learning Climate: The teacher leader…
 Creates and supports a positive classroom
community with high expectations for all learners;
 Models enthusiasm and provides other forms of
motivation;
 Believes that all children can learn at high levels and
persists in helping all children achieve success
 Reflects sensitivity to community, family, and
cultural difference;
 Makes students feel valued for their potential as
people and helps them learn to value each other;
 Respects the privacy of students and confidentiality
of information.

Operational Behaviors: The teacher leader. . .

a)
b)
c)

d)

e)
Novice (1)

Apprentice (2)

Uses affirming language to demonstrate a belief
in the ability of all students to succeed;
Speaks with animation and sincerity; uses
welcoming words and gestures with all students;
supports positive behavior;
Provides structure for extra academic
assistance (tutoring, before or after school
conferencing, extended deadlines,
differentiated instruction); designs and
implements individual behavior systems for
students with special needs;
Articulates expectations for respectful language
and behavior; displays professional behavior that
never includes violation of confidences; ensures
that every student feels safe;
Respects the whole child, addressing cognitive,
emotional, social, moral, and physical needs.

Proficient (3)

Distinguished (4)

Rationale (Written evidence might include course work, anchor assessments, field and/or professional development
experiences, etc.):

Knowledge and Skills (KY Teacher Standards – Adv.)

4. Implements and Manages Instruction: The teacher leader…
 Values flexibility and reciprocity in the teaching
process as necessary for adapting instruction to
assessment data, student responses, and needs;
 Understands the role of time and space
management to enhance instruction;
 Understands the need for using a variety of
instructional strategies and technologies to enhance
learning;
 Values high-order thinking and appropriate
strategies to engage students in problem-solving.

Novice (1)

Apprentice (2)

Operational Behaviors: The teacher leader. . .

a)
b)
c)

d)

Links learning to prior knowledge and real life
experiences, adapting instruction to student
needs based on assessment data;
Manages time and classroom space effectively,
engages all students equitably, paces lesson
appropriately;
Differentiates instruction for cultural
diversity, learning styles, and special needs;
integrates knowledge across disciplines; guides
social behavior and encourages and models
collaborative;
Incorporates strategies to develop students’
thinking and problem-solving skills.

Proficient (3)

Distinguished (4)

Rationale (Written evidence might include course work, anchor assessments, field and/or professional development
experiences, etc.):

Knowledge and Skills (KY Teacher Standards – Adv.)

Operational Behaviors: The teacher leader. . .
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5. Assesses and Communicates Learning Results: The teacher
leader…
 Uses students’ strengths as a basis for growth and
their errors as an opportunity for learning,
providing opportunities for students to assess their
own performance;
 Appreciates individual variation within each area of
development and is committed to helping all
students develop self-confidence and competence;
 Values ongoing assessment as essential to the
instructional process and recognizes that many
different assessment strategies, accurately and
systematically used, are necessary for monitoring
and promoting student learning.

Apprentice (2)

Novice (1)

a)

b)

c)

Uses a variety of assessment tools, both formal
and informal; systematically collects, maintains,
and analyzes assessment data to identify areas
of strength and areas for improvement; uses
data analysis to develop additional areas of
instruction;
Uses multiple assessments to address diversity,
learning styles, multiple intelligences, and
special needs; uses rubrics and/or scoring
guides to guide student learning;
Uses analysis of ongoing assessment data to
plan instruction and monitor student
performance; understands that student learning
increases when formative assessment is linked
to lesson objectives and when summative
assessment is linked to formative assessment.

Proficient (3)

Distinguished (4)

Rationale (Written evidence might include course work, benchmark assessments, field experience, professional
semester, etc.):

Knowledge and Skills (KY Teacher Standards – Adv.)

6. Demonstrates Implementation of Technology: The teacher leader…


Commits to learning about and implementing new
technology to increase and extend the learning of all
students.

Novice (1)

Apprentice (2)

Operational Behaviors: The teacher leader . . .

a) Utilizes hardware and software to communicate,
enhance instructional activities, maintain
assessment records, and investigate information;
b) Seeks out and uses assistive and adaptive
technological tools to increase student learning;
c) Provides authentic opportunities for all students to
use technology to enhance their learning;
d) Teaches and models ethical and legal use of
technology.
Proficient (3)

Distinguished (4)

Rationale (Written evidence might include course work, benchmark assessments, field experience, professional
semester, etc.):

Knowledge and Skills (KY Teacher Standards – Adv.)

7. Reflects and Evaluates Teaching and Learning: The teacher
leader…
 Commits to reflection, assessment, and learning as
an on-going process;
 Makes data-based decisions to determine the
learning needs of all students;
 Recognizes responsibility for engaging in and
supporting appropriate professional practices for
self and colleagues to inform future instruction.
Novice (1)

Apprentice (2)

Operational Behaviors: The teacher leader. . .

a)
b)

c)

Assesses and analyzes lessons and uses data to
make instructional changes;
Accepts proactive critiques and assistance from
school and university personnel and provides
proactive critiques and assistance to school and
university personnel;
Uses performance data for in-depth analysis
and evaluation of instructional practices.

Proficient (3)

Distinguished (4)

Rationale (Written evidence might include course work, benchmark assessments, field experience, professional
semester, etc.):
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Knowledge and Skills (KY Teacher Standards)

8. Engages in Professional Collaboration with
Colleagues/Parents/Others: The teacher leader…
 Values the involvement of parents/families as
partners in the education process;
 Values planning, assessment, and data analysis as
collegial activities;
 Using coaching and mentoring skills, works with
other professionals and community leaders to
improve the overall learning environment for
students.

Novice (1)

Apprentice (2)

Operational Behaviors: The teacher leader. . .

a)

b)

c)

Interacts and consults with parents, school
colleagues, and the community to initiate
improved school climate and positively
enhance student performance;
Shares responsibilities, attends meetings and
classes on time, follows established timelines,
follows through and completes assigned or
voluntary tasks with colleagues;
Provides mentoring or coaching in the school
community; exercises tolerance for others and
their perspectives; uses productive conflict
resolution skills with
parents/colleagues/others.

Proficient (3)

Distinguished (4)

Rationale (Written evidence might include course work, benchmark assessments, field experience, professional
semester, etc.)

Knowledge and Skills (KY Teacher Standards – Adv.)

9. Evaluates Teaching and Engages in Professional Development: The
teacher leader…
 Commits to continuous learning and engages in
professional discourse about subject matter
knowledge and children’s learning of the discipline;
 Commits to seeking out, developing, and
continually refining practices that address the
individual and collective needs of students;
 Provides professional development for
parents/colleagues/others.
Novice (1)

Apprentice (2)

Operational Behaviors: The teacher leader. . .

a)
b)

c)

Develops and follows a long term professional
growth plan; uses reflection to implement and
revise growth plan;
Subscribes to professional journals and/or
organizations; uses technology or other media to
keep current in field; uses professional networks
and learning communities to refine instruction
for individual or group needs;
Uses research to improve practice in
collaboration with parents/colleagues/others.

Proficient (3)

Distinguished (4)

Rationale (Written evidence might include course work, portfolio development, field experience, student teaching, etc.):

Knowledge and Skills (KY Teacher Standards – Adv.)

10. Provides Leadership within School/Community/Profession: The
teacher leader…
 Understands taking risks to improve the educational
experience for all children;
 Acts as a systemic change agent and advocates for
students and their families;
 Serves as a role model for students/colleagues/the
profession/to the community;
 Understands the importance of equity in education
and the need for socially just practices for all;
 Understands the foundational importance of the
impact on student learning as the guiding force of

Operational Behaviors: The teacher leader. . .

a)
b)
c)
d)
e)

Actively participates in the political and policymaking decisions that affect education for all
children;
Demonstrates values, beliefs, attitudes, and
actions that inspire others to higher levels of
performance and evoke educational change;
Demonstrates a personal and professional code
of ethics;
Treats people fairly, equitably, and with dignity
and respect;
Frames leadership efforts around impact on
student learning and achievement.
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instructional change.
Novice (1)

Apprentice (2)

Proficient (3)

Distinguished (4)

Rationale (Written evidence might include course work, portfolio development, field experience, student teaching, etc.):

(For Institutional Assessment Use Only)
Evaluator for Institutional Assessment_________________________________________ Date_____________
Are there areas for intervention/remediation in the institutional assessment?
Comments:

____ Yes

____ No
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Annsley Frazier Thornton School of Education
Candidate Dispositions Intervention Plan
Candidates in the School of Education are expected to demonstrate effective teaching
dispositions, as described in the Dispositions Self and Institutional Assessments and course
syllabi. Problems should first be addressed through discussion between the candidate and the
appropriate instructor. This signed document indicates that the candidate and a faculty
member in the School of Education worked in collaboration to develop a specific plan intended
to remediate ineffective teaching dispositions.
Area for Intervention/Remediation:
I will take the following actions to address this area for growth in my professional dispositions:

I will provide the following evidence of the impact of my actions on my professional
dispositions:

Timeline for completion:
Area for Intervention/Remediation:
I will take the following actions to address this area for growth in my professional dispositions:

I will provide the following evidence of the impact of my actions on my professional
dispositions:

Timeline for completion:

_____________________________
Candidate
_____________________________
Dean/Administrator (if applicable)

_______________________________
Instructor
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Technology Screening on Computer Experience and NETS•T Profile*
Name

Date

Section

A. Circle the description that relates your degree of use of the software, tool or techniques below
that are typical technology that is used in teaching and learning.
1 = Never heard of 2 = Heard of but never used 3 = Use monthly or less 4 = Use weekly
Traditional Tools and Techniques

1

2

3

4

1. Word processing software

Never
heard of

Heard of but
never used

Use but not
frequently

Use frequently
(weekly)

2. Database software (e.g. Access; Filemaker)

Never
heard of

Heard of but
never used

Use but not
frequently

Use frequently
(weekly)

3. Spreadsheet software (excel)

Never
heard of

Heard of but
never used

Use but not
frequently

Use frequently
(weekly)

4. Multimedia authoring (e.g. KidPix,

Never
heard of

Heard of but
never used

Use but not
frequently

Use frequently
(weekly)

Never
heard of

Heard of but
never used

Use but not
frequently

Use frequently
(weekly)

6. Presentation software (e.g PowerPoint,)

Never
heard of

Heard of but
never used

Use but not
frequently

Use frequently
(weekly)

7. Photo editing software (e.g. PhotoShop

Never
heard of

Heard of but
never used

Use but not
frequently

Use frequently
(weekly)

Never
heard of

Heard of but
never used

Use but not
frequently

Use frequently
(weekly)

9. E-mail

Never
heard of

Heard of but
never used

Use but not
frequently

Use frequently
(weekly)

10. File Transfer Protocol (FTP)

Never
heard of

Heard of but
never used

Use but not
frequently

Use frequently
(weekly)

11. Web browser (e.g. IE; Firefox,)

Never
heard of

Heard of but
never used

Use but not
frequently

Use frequently
(weekly)

12. Browser Plug-ins (e.g. Acrobat Reader; Flash

Never
heard of

Heard of but
never used

Use but not
frequently

Use frequently
(weekly)

13. Web page editors (e.g. Dreamweaver, Nvu)

Never
heard of

Heard of but
never used

Use but not
frequently

Use frequently
(weekly)

14. HTML code

Never
heard of

Heard of but
never used

Use but not
frequently

Use frequently
(weekly)

15. Audio capture

Never
heard of

Heard of but
never used

Use but not
frequently

Use frequently
(weekly)

16. Video capture

Never
heard of

Heard of but
never used

Use but not
frequently

Use frequently
(weekly)

HyperStudio)

5. Graphic Organizers (e.g. Inspiration,
Kidspiration)

Elements, Gimp)

8. PDF creation software (e.g. Adobe Acrobat,
PDF Creator)

Player; Quicktime, RealPlayer)
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Never
heard of

Heard of but
never used

Use but not
frequently

Use frequently
(weekly)

18. Digital Camera

Never
heard of

Heard of but
never used

Use but not
frequently

Use frequently
(weekly)

19. Document Camera

Never
heard of

Heard of but
never used

Use but not
frequently

Use frequently
(weekly)

20. Web Cam

Never
heard of

Heard of but
never used

Use but not
frequently

Use frequently
(weekly)

21. PDA

Never
heard of

Heard of but
never used

Use but not
frequently

Use frequently
(weekly)

22. Scanner

Never
heard of

Heard of but
never used

Use but not
frequently

Use frequently
(weekly)

23. Electronic Whiteboard

Never
heard of

Heard of but
never used

Use but not
frequently

Use frequently
(weekly)

24. Media Players (MP3, iPod)

Never
heard of

Heard of but
never used

Use but not
frequently

Use frequently
(weekly)

25. Web-based office applications (Google Docs)

Never
heard of

Heard of but
never used

Use but not
frequently

Use frequently
(weekly)

26. Blog (web log)

Never
heard of

Heard of but
never used

Use but not
frequently

Use frequently
(weekly)

27. Wiki

Never
heard of

Heard of but
never used

Use but not
frequently

Use frequently
(weekly)

28. Social Networking (e.g. Facebook, My Space

Never
heard of

Heard of but
never used

Use but not
frequently

Use frequently
(weekly)

29. Online photo sharing (e.g Flickr, Picasa)

Never
heard of

Heard of but
never used

Use but not
frequently

Use frequently
(weekly)

30. RSS (Real Simple Syndication)

Never
heard of

Heard of but
never used

Use but not
frequently

Use frequently
(weekly)

31. Podcast

Never
heard of

Heard of but
never used

Use but not
frequently

Use frequently
(weekly)

32. Twitter

Never
heard of

Heard of but
never used

Use but not
frequently

Use frequently
(weekly)

33. Social Bookmarking

Never
heard of

Heard of but
never used

Use but not
frequently

Use frequently
(weekly)

17. Video editing software (e.g. iMovie; Windows
Moviemaker)
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B. IT 486 is designed to meet the National Educational Technology Standards for
Teachers (NETS•T) revised and adapted by the International Society for Technology in
Education (ISTE) in 2008. To help us understand where you currently stand in relation to
these standards, please respond to the following items by circling the number that
corresponds to the scale:
1= Strongly Disagree, 2 = Disagree, 3 = Agree, 4 = Strongly Agree
Facilitate and Inspire Student learning
At this point in time, I am able to…
SD
a. research and discuss ways students can use digital tools and
1
resources to enhance creative and innovative thinking and to develop
and express their understandings of knowledge and concepts.
b. develop technology based learning activities to engage students in
1
critical thinking, creativity, and authentic problem solving centered
on real world issues
c. demonstrate the use of collaborative tools to promote student
1
reflection, planning, and creative thinking
d. research and identify strategies for facilitating knowledge
1
construction and creative thinking in either face-to-face or virtual
environments
Design and Develop Digital-Age Learning Experiences and Assessments
At this point in time, I am able to…
SD
a. explain how existing learning resources could be designed or adapted
1
to include students' use of technology tools to research and collect
information online and to create a digital product
b. research and discuss ways in which technology resources enable
1
students to explore questions and issues of individual interest and to
plan and manage related research
c. research and design learning activities that use digital tools and
1
resources to address a variety of learning styles, work strategies,
abilities, and developmental levels
d. elect examples of technology-based formative and summative
1
assessments and demonstrate how they can be used to inform
learning and teaching
Model Digital-Age Work and Learning
At this point in time, I am able to…
SD
a. select and use hardware and software best suited to particular
1
learning experiences and plan student learning experiences that
appropriately use these tools
b. explore and demonstrate digital tools and resources for
1
communicating and collaborating with students and other
stakeholders to share information and establish a connection between
school and home environments
c. research and demonstrate effective use of digital resources for
1
communicating with students, parents, and peers
d. identify and discuss the effective use of current and emerging tools
1
and resources to locate, analyze, evaluate, and use information

D
2

A
3

SA
4

2

3

4

2

3

4

2

3

4

D
2

A
3

SA
4

2

3

4

2

3

4

2

3

4

D
2

A
3

SA
4

2

3

4

2

3

4

2

3

4
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resources for research and learning

Promote and Model Digital Citizenship and Responsibility
a. research and apply effective practices for the safe, ethical, legal, and
healthy use of technology and the responsible care and handling of
hardware, software, and information resources
b. investigate issues related to equitable access and develop strategies
for managing technology to address students' diverse learning styles
and development levels
c. demonstrate digital etiquette and identify how social interactions can
support student learning and responsible use of technology
d. demonstrate the use of communication and collaboration tools for
developing students' awareness of various cultures
Engage in Professional Growth and Leadership
a. explore and discuss attributes of local and global learning
communities where teachers can explore creative applications of
technology to improve student learning
b. identify and evaluate local and global visions of technology infusion,
ways of participating in shared decision making and community
building, and strategies for developing the technology skill of others
c. investigate and reflect on research and professional practice for using
digital tools and resources to support student learning
d. identify strategies for contributing to the effectiveness, vitality, and
self-renewal of the teaching profession and the school community

1

2

3

4

1

2

3

4

1

2

3

4

1

2

3

4

1

2

3

4

1

2

3

4

1

2

3

4

1

2

3

4

Section C. Please complete the following demographic information.
1. To what teacher education program have you been admitted:
(e.g. ECE; Elem Ed; Secondary Education; Deaf Ed; Special Ed; Art Ed; Music Ed;)
2. What is your Subject Area Major (e.g. Secondary: Science, Math; Music: General, Instrumental,
Vocal; PK-K, PK-3)
3. What alternative license are you pursuing?

(Science, Math, Sp. Ed)

NA
4. What semester do you begin your internship? Fall 2009
5. Do you have computer access at home:

NO

Fall 2010

Fall 2011

YES

6. What is the computer platform that you use at home?

Windows

7. What system software do you use?

(XP; Vista; OSX, etc)

8. What type of Internet connection do you have at home?: None

9. What is your gender?

Male

NA

Female

Mac

Dial-up

Linux

Broadband
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10. What is your age range? 21-25
36-40

26-30

31-35

over 40

*Used with permission of Blanche O'Bannon, Ed.D., University of Tennessee,
bobannon@utk.edu.
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CANDIDATE PROFESSIONAL GROWTH PLAN WORKSHEET
Directions: This worksheet is to be completed in preparation for developing your Professional
Growth Plan. The following documents should be reviewed: Self assessment on
Kentucky Teacher Standards – Advanced Level, Dispositions Self Assessment,
Technology Screening, and Professional Code of Ethics.
Section A: Identify Growth Area/s for Teacher Leadership
Answer the following questions to identify one or more area/s for growth that will enhance your
content knowledge and teacher leadership skills.
1. Using information from your school professional growth plan, your students’ performance data,
your leadership experience, and feedback from your principal, identify specific knowledge, skills
and/or dispositions that should be the focus of this growth plan.
Area/s for Growth: __________________________________________________
2. Using information and feedback from your school’s improvement plan and based on your own
leadership experience, identify additional knowledge, skills and/or dispositions that are aligned
with your school’s goals and should be incorporated into this growth plan.
Area/s for Growth: __________________________________________________
3. Reflecting on your own self- assessment of your knowledge, skills and dispositions in relation to
the Kentucky Teacher Standards (Advanced Level), the Professional Code of Ethics of Kentucky
School Certified Personnel, your proficiency in incorporating technology into instruction, and
your leadership experience, identify additional area/s for growth you will address in this plan.
Area/s for Growth: __________________________________________________
Section B: Prioritize Growth Areas for Teacher Leadership
From the identified areas for growth, identify two or three priority areas that will most improve
your ability to facilitate student learning, enhance your teacher leadership skills, and meet the
Kentucky Teacher Standards (Advanced Level).




Priority Area 1:
Priority Area 2:
Priority Area 3:
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INSTRUCTIONS FOR DEVELOPING YOUR TEACHER LEADERSHIP
PROFESSIONAL GROWTH PLAN:
Considering the context of your school, data about your students, your leadership
experience, and the analysis of your self-assessment, develop a professional growth plan in
the template provided.
1. State your professional growth goals/objectives in measurable or observable terms.


Identify two or three goals/objectives to address your priority growth areas.



Determine how each goal/objective contributes to your growth as a teacher leader.

2. Describe the actions you will take to accomplish your goals/objectives, including
timelines for completion of each action.


Describe the actions you will take to increase your knowledge, skills and/or dispositions
to accomplish your professional growth goals/objectives.



Explain how your plan addresses one or more EPSB themes (literacy and reading,
diversity (including gifted and talented), closing the achievement gap, technology and/or
assessment for learning).



Discuss how your plan addresses the relevant Kentucky Teacher Standards (Advanced
Level) informed by your Kentucky Teacher Standards Self-Assessment.

Determine evidence of successful completion of your Professional Growth Plan:
Cite evidence you will use to assess attainment of your goals/objectives and expected impact of
outcomes on student achievement and leadership development.


Identify indicators of leadership that will be demonstrated in the attainment of your
goals/objectives.



Using Valli’s forms of reflection, analyze how your actions have positively impacted your
growth as a teacher leader and your progress toward meeting Kentucky Teacher
Standards (Advanced Level).
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BELLARMINE UNIVERSITY
INITIAL PROFESSIONAL GROWTH PLAN
For MASTER OF ARTS IN EDUCATION IN TEACHER LEADERSHIP/
Rank I/ADVANCED PROGRAMS
CANDIDATE NAME:
SCHOOL NAME:
DATE: ___________

Priority Area/s for Growth:

Professional Goals/Objectives:

Action Plan and Timeline:

Assistance/Resources Needed:

Cite evidence you will use to assess attainment of your goals/objectives and expected impact of outcomes on student
achievement and leadership development.

Explain how your Professional Growth Plan addresses EPSB themes, Kentucky Teacher Standards, Valli’s forms of reflection
and priority needs derived from your self-assessment, feedback from your principal, and connections to your school
improvement plan.

The Professional Growth Plan stated above has been reviewed and is appropriate for implementation beginning with the school year
.

Candidate Signature

Date

Faculty Mentor Signature

Date

School/District Partner Signature

Date
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MIDPOINT PROFESSIONAL GROWTH PLAN
For MASTER OF ARTS IN EDUCATION IN TEACHER LEADERSHIP
To be completed at Transition Point 2
The following documents should be reviewed: Self assessment on Kentucky Teacher Standards –
Advanced-level, Disposition self and institutional assessments in preparation for completion of the
midpoint review.
Midpoint Progress:
Describe progress toward attainment of your goals.

Effects on P – 12 Students’ Learning:
Describe the impact on student performance derived from the implementation of your Professional
Growth Plan.

Development as a Teacher Leader:
Describe evidence reflecting your growth as a teacher leader.

Modification/ Adjustments to the Plan:

I verify that I personally engaged in these activities and that all information contained in this plan is accurate.
Candidate Signature

Date

Faculty Mentor Signature

Date

School/District Partner Signature

Date

Signatures of Faculty Mentor and School/District Partner indicate satisfactory midpoint completion of the PGP.
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FINAL PROFESSIONAL GROWTH PLAN
For MASTER OF ARTS IN EDUCATION IN TEACHER LEADERSHIP
To be completed at Transition Point 3 at the end of the graduate program in consultation with
the faculty mentor and school/district partner.
The following documents should be reviewed: Self assessment on Kentucky Teacher Standards –
Advanced-level, Disposition self and institutional assessments, and Valli’s forms of reflection.

Final Results:
Assess attainment of your goals using evidence cited in your plan.

Effects on P – 12 Students’ Learning:
Analyze the impact on student performance derived from the implementation of your Professional Growth
Plan.

Development as a Teacher Leader:
Describe evidence reflecting your growth as a teacher leader.

Next Steps:
Using Valli’s forms of reflection and your Self Assessment of the Kentucky Teacher Standards (Advanced
level), summarize how your knowledge, skills and dispositions have changed relative to your growth as a
teacher leader, your progress toward meeting Kentucky Teacher Standards (Advanced Level) and your
ability to impact student achievement.

CANDIDATE PROFESSIONAL GROWTH PLAN WORKSHEET
I verify that I personally engaged in these activities and that all information contained in this plan is accurate.
Directions: This worksheet is to be completed in preparation for developing your Professional Growth Plan.
Candidate Signature
The following documents should be reviewed: Self assessmentDate
on Kentucky Teacher Standards
(Advanced-level), Dispositions Self Assessment, Technology screening, and the Kentucky
Professional Code of Ethics.
Faculty Mentor Signature
Date
Section A: Identify Growth Area/s for Teacher Leadership
Answer the following questions to identify one or more area/s for growth that will enhance your content
School/District
Partner
Signature
Date
knowledge
and teacher
leadership skills.
Signatures of Faculty Mentor and School/District Partner indicate satisfactory completion of the PGP.
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Closing the Achievement Gap: Reaching Each Child
Teacher Leader Anchor Assessment 1
EDUC 670 School Improvement Through Assessment, Evaluation, and
Data Analysis
The teacher leader candidate will partner with the principal and other school personnel, such as the School
Council, to establish an action plan to address equity discrepancies in student achievement. Implementation of
the action plan may culminate in the Capstone project.

Preparation for the plan (in collaboration with school partners):









Identify a specific underachieving population in a school and develop a school improvement project for
addressing a gap in student achievement.
Identify the stakeholders relative to the identified population and the project.
Identify and research the cultural capital (poverty, gender, disability, ethnicity, race, English Language
Learners, etc.) of the identified population.
Identify and research the barriers to student achievement in the identified population. Include the
challenges and opportunities connected to community, school, and classroom and provide evidence of
your data.
Examine research and promising practices in collaboration with school partners on achievement gap
issues relevant to the identified population.
Identify and analyze the data relevant to the identified population: cognitive/achievement,
affective/perceptual, school process and demographic data.
Identify Assistive/Augmentative Technology within the school building or available in the community that
promotes learning specified to the targeted population, e.g., the Assistive Technology Lab, WHAS Crusade
for Children Assessment Clinic, Bellarmine Center.

Development of the Plan (in collaboration with school partners):









Create a summary of the data collected and analyzed that provides a rationale for the plan.
Identify one to three project goals and objectives based on the data.
Describe the intended impact on student achievement and systemic change that the plan is designed to
accomplish.
Describe a plan that will include specific interventions to accomplish the goals/objectives, overcome
barriers, and capitalize on the strengths of the targeted population.
Explain how stakeholders will be engaged in the intervention process.
Develop a plan timeline that includes ongoing assessment and appropriate quality checks.
Determine strategies for monitoring and evaluating your plan.
Present your findings and recommendations to a school stakeholder group, such as the School Council or
Instructional Leadership Team.
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Teacher Leader Candidate Reflection:




In a written essay, reflect on the plan’s processes, outcomes, and impact on student achievement and
systemic change.
Reflect on the plan’s processes and outcomes, using the following forms of Valli’s reflections: Technical
Reflection, Critical Reflection and In & On Action.
In consultation with school partners, reflect on your strengths and areas for growth relative to this
project.

(Rubric for Anchor Assessment 1 follows)

RUBRIC FOR ANCHOR ASSESSMENT 1
Elements **

Identification of the underachieving
population targeted for gap
reduction.

Bellarmine Strands (based on KTS & SPA
standards, etc. in Bellarmine Master of
Arts in Education in Teacher Leadership
Matrix) *
I, V

Acceptable

Unacceptable

Multiple types of data, including cultural capital, are
analyzed for identification of the underachieving
population. Charts or matrices are included to
support the identification of the underachieving
population. Evidence of collaboration documented.

Data analyses, including cultural capital, are limited or
nonexistent. Charts or matrices are incomplete or not
developed. Evidence of collaboration not
documented.

The plan includes a detailed narrative describing
stakeholders and resources. The plan connects
stakeholders to interventions. Evidence of
collaboration documented.

A detailed narrative is incomplete or absent. Little or
no connection between stakeholders and interventions.
Evidence of collaboration not documented.

At least three or more types of data are analyzed
within the plan: cognitive/achievement data,
affective/perceptual data, school process data and
demographic. Data charts are complete or included in
the analysis. The analysis of data describes the
targeted population‘s achievement discrepancies in
relation to comparative groups. Evidence of
collaboration documented.

Less types of data are analyzed. Data charts are
incomplete or not included in the analysis. The
analysis of data is limited in comparisons among
student groups. Evidence of collaboration not
documented.

Comments:

Identification of stakeholders.

III & VIII

Comments:

Identifies then analyzes four or more
types of data to include;
cognitive/achievement data,
affective/perceptual data, school
process data and demographic.

Comments:

V, VI
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Analysis of the barriers, challenges,
and opportunities connected to
community, school, classroom, and
course content.

V, II,

Written narrative and presentation support and include
a detailed, analytical, and comprehensive description
of the data analysis of accessibility for the student and
family, and access to community, school and
classroom resources to include Assistive/
Augmentative Technology. All connections between
barriers, challenges, and opportunities and the results
of data are well-supported. Evidence of collaboration
documented.

Narrative and presentation lack clarity and essential
data analysis of accessibility for the student and
family, and access to community, school and
classroom resources. Evidence of collaboration not
documented.

Comments:

Elements

Strand

Examines research and promising
practice.

I, II, IV, V, VI, VII, IX & X

Acceptable

Unacceptable

The written narrative and presentation contain
extensive evidence of research in classroom equity
and accessibility and make recommendations as to
current best practices in promoting equity. The
presentation utilizes relevant technology. Evidence
of collaboration documented.

The written narrative and presentation are limited in
research evidence and lack recommendation or
suggestions as to best practices. Evidence of
collaboration not documented.

Acceptable
The plan includes a timeline for the following:
goals/objectives; plan of action and activities; and
monitoring and assessment, including quality checks.
The timeline is stated clearly enough that others may
be able to duplicate the work in other settings.
Evidence of collaboration documented.

Unacceptable
The plan fails to meet more than two of the identified
criteria. Evidence of collaboration not documented.

Comments:

Elements
Development of a timeline and
action plan to impact student
achievement of the underachieving
population.

Strand
I, II, V, VI, VII, IX & X

77

Includes Assistive/Augmentative
Technology in the plan of action and
relevant school goals.

VI

The plan explicitly indicates the use of Assistive/
Augmentative Technology into classroom practices.

The plan does not explicitly indicate the use of
Assistive/ Augmentative Technology into classroom
practices.

The plan is designed with quality checks to determine
movement toward a goals and objectives. The
assessment plan includes opportunities for reflection
and communications with identified stakeholders.
Evidence of collaboration documented.

The plan fails to identify quality checks nor does not
identify ways quality checks will be communicated to
identified stakeholders. Evidence of collaboration not
documented.

Reflection connects Anchor Assessment to project
processes and outcomes, impact on student
achievement and systemic change, using the
following forms of Valli‘s reflections: Technical
Reflection, Critical Reflection and In & On Action.
Evidence of collaboration documented.

Reflection fails to connect the Anchor Assessment to
performance criteria of a teacher leader with areas of
strength and growth identified. Does not include one
or more of the following Valli‘s forms of reflection:
Technical Reflection, Critical Reflection and In & On
Action. Evidence of collaboration not documented.

Comments:

The plan identifies the impact on
student achievement.

IV,V , VIII & IX

Comments:

Reflection and Connection to
Teacher Leadership.

VII

Comments:

*See Bellarmine Master of Arts in Education in Teacher Leadership Matrix
**Assessment point values for this rubric to be determined

Leadership in School Improvement Through Professional Development
Teacher Leader Anchor Assessment 2
EDUC 673 Teacher Leadership for Communities of Practice
The Teacher Leader candidate will identify a priority need area utilizing data available from the school that necessitates professional
development for teachers. The candidate will develop a plan for this professional development in partnership with the principal and
other school personnel.

Preparation for the Plan (in collaboration with school partners):


Identify and recruit stakeholders to co-design the professional development activities;



Identify a priority need area using relevant data;



Conduct effective planning meetings to design the professional development activities;



Plan a session that incorporates the characteristics of best practices in professional development and addresses adult learning
styles and processes;



Incorporate a system for the monitoring of implementation of the professional development;



Incorporate a plan for measuring the impact on student achievement;



Oversee and facilitate the implementation of the professional development activity;



Write a two-to-three page reflection on your efforts, utilizing both Valli‘s personalistic and in-and-on action genres and include
insights on what worked, how you know it was successful, and what you might change if you replicated the process.
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Anchor Assessment 2 Rubric
Elements **

Uses data from the school‘s improvement
plan to identify a professional development
focus for school faculty and/or staff.

Bellarmine Strands
(based on KTS & SPA
standards, etc. in
Bellarmine Master of
Arts in Education in
Teacher Leadership
Matrix) *

Acceptable

Unacceptable

V-X

Candidate demonstrates a
comprehensive analysis of relevant data
and identifies a focus area congruent
with the findings.

Data is not thoroughly analyzed and/or there
is little or no correlation between data and
the focus area.

III, VIII, IX X

Candidate involves principal and other
school personnel, encourages active
participation, and provides
documentation of participant input.

Candidate fails to involve appropriate
stakeholders or provides no documentation
of stakeholder involvement in the process.

Candidate utilizes effective meeting
strategies to lead the team in the
development process.

Candidate fails to utilize effective meeting
strategies to lead the team in the
development process.

Comments:

Identifies and recruits stakeholders to codesign necessary professional development
activities.

Comments:

Conducts planning meetings to design
professional development activities.
Comments:

VII, VIII, IX, X
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Practices effective group processes.

VII, VIII, X

Candidate utilizes good oral and
written communication skills and
resolves conflict, where appropriate.

Fails to utilize good communication skills
and/or conflict resolution skills.

VII, VIII,
IX, X

The professional development plan
calls for a sustained, intensive,
classroom focused approach with the
intention of causing positive and lasting
impact on classroom practice.

The professional development plan fails to
reflect a process of a sustained, intensive,
classroom focused approach with the
intention of causing positive and lasting
impact on classroom practice.

I-X

The professional development plan
calls for a focus on an accepted set of
standards such as the Program of
Studies, Early Childhood Standards,
Character Education, Kentucky Learner
Goals, College Readiness Standards,
etc.

The plan fails to reference the content or
performance standards relevant to the overall
goals of the professional development.

I-X

The professional development plan
includes effective research-based
practices, identifying the focus as a
proven method for reducing barriers to
student achievement.

The professional development plan fails to
include effective research-based practices,
that identify focus as a proven method for
reducing barriers to student achievement.

The session incorporates appropriate
adult pedagogy such as reflective

The session fails to incorporate the
appropriate attributes of adult pedagogy.

Comments:

Designs a professional development
process that is job-embedded.

Comments:

Designs a professional development
process that focuses on the content and
performances that lead P – 12 students to
mastery of relevant standards.

Comments:

Designs a professional development plan
that focuses on research-based practices
for improving student performance.

Comments:

Conducts a professional development
session(s) that is/are grounded in the

VII, VIII, IX X
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critical attributes of adult pedagogy.

practice, feedback, choice, peer
interaction, mentoring, active inquiry
and investigations, collegial networks.

Comments:

Designs a system for the long-range
evaluation of the effect of the professional
development on student achievement.

I-X

The project incorporates an effective
plan for ongoing evaluation of the
impact of the professional development
on student achievement.

The project does not incorporate an effective
plan for ongoing evaluation of the impact of
the professional development on student
achievement.

V-X

The candidate either delivers or
facilitates the delivery of the
professional development activity,
including marketing, facility
acquisition, and provision of equipment
and materials.

The candidate fails to thoroughly organize
and successfully deliver the professional
development activity.

V-X

The candidate includes an effective
monitoring plan for the ongoing
evaluation of the impact of the
professional development on teacher
practices.

The candidate does not include an effective
monitoring plan for the ongoing evaluation
of the impact of the professional
development on teacher practices.

I-X

The essay incorporates both Valli‘s
personalistic and in-an-on action
genres; speaks to the strengths and
challenges of the professional
development project, including

The essay does not incorporate both Valli‘s
personalistic and in-an-on action genres;
does not speak to the strengths and
challenges of the professional development
project, and/or does not include suggestions

Comments:

Oversees implementation of professional
development activities.

Comments:

Uses a coaching or mentoring process to
monitor the ongoing implementation of the
targeted professional development area
and the impact on teacher practices.
Comments:

Writes a two-to-three-page reflective essay
using specific Valli genres that
demonstrates ongoing learning from the
professional development project.

82

suggestions for revision if replicated.
Comments:

*See Bellarmine Master of Arts in Education in Teacher Leadership Matrix
**Assessment point values for this rubric to be determined

for revision if replicated.
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BELLARMINE UNIVERSITY
School of Education Field –Based Experience Evaluation Form
Master of Arts in Education in Teacher Leadership (P-12)
Candidate: ________________________________Course:__________________________Semester:____________

Please circle the rating in the appropriate column that best describes the candidate:
Meets Standard: The candidate demonstrates good to outstanding knowledge, skills, and professional and dispositional
behaviors needed for effective teaching.
Needs Improvement: The candidate needs to show improved knowledge, skills, and professional and dispositional
behaviors needed for effective teaching.
Unsatisfactory: The candidate shows unsatisfactory knowledge, skills, and professional and dispositional behaviors
needed for effective teaching.
Unable to Assess: There is no opportunity to assess the candidate on this knowledge, skill, or professional and dispositional
behavior needed for effective teaching.
CANDIDATE’S KNOWLEDGE
Meets Standard

Needs Improvement

Unsatisfactory

The candidate demonstrates solid
depth of knowledge
of subject matter and is able
to fully explain the
complexity of content to students.

The candidate demonstrates
sporadic depth of knowledge
of subject matter and is
somewhat able to explain
the complexity of content to
students.

The candidate demonstrates
effectively the use of inquiry to
tap students’ prior knowledge
and/or address misconceptions.

The candidate does not
consistently use inquiry to
tap students’ prior knowledge and/or address
misconceptions.

The candidate fails to
demonstrate depth of
knowledge of subject matter
and is unable
to fully explain the
complexity of content to
students.
The candidate fails to
use inquiry to tap students’
prior knowledge and/or
address misconceptions.

Unable to
Assess*
Unable to
assess this.

Unable to
assess this.

*Please summarize the candidate‘s strengths and/or any concerns you have regarding the candidate‘s knowledge
(including why the candidate’s knowledge cannot be assessed):

CANDIDATE’S SKILLS
Meets Standard
The candidate is able to
link instruction to assessment
appropriately, using databased decisions to guide
lesson planning.

Needs Improvement

Unsatisfactory

The candidate lacks
consistency in linking
instruction to assessment in
appropriate ways, and in using
data-based decisions to guide
lesson planning.

The candidate fails to link
instruction to assessment,
and does not consistently
use data-based decisions
to guide lesson planning.

Unable to
Assess*
Unable to
assess this.
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The candidate effectively engages
students in critical
thinking and problem-solving
with authentic problems.
The candidate effectively implements
differentiated instruction, addressing
all
students’ learning needs for student
success.
The candidate effectively
collaborates with school staff in a
variety of ways including
mentoring and/or coaching.

The candidate effectively models the
use of innovative technology and/or
engages
students in using technology
to enhance their learning.
The candidate demonstrates a
positive teacher presence - teaching
with enthusiasm, responding to
students with
positive and appropriate feedback, and maintaining a
positive and safe learning climate.

The candidate does not
consistently engage students in
critical thinking and problemsolving with authentic
problems.
The candidate does not
consistently implement
differentiated instruction, thus
impeding the learning of some
students with specific needs.
The candidate does not
consistently collaborate with
school staff, or does not do so
effectively in a variety of ways,
including mentoring and/or
coaching.
The candidate does not
consistently model the use of
innovative technology and/or
engage students in using
technology to enhance their
learning.
The candidate does not
consistently demonstrate a
positive teacher presence which may include an inconsistency in enthusiasm, lack of
appropriate feedback, or
inconsistency in maintaining a
positive and safe learning
climate.

The candidate fails to
use critical thinking and
problem-solving strategies
in instructional practice.

Unable to
assess this.

The candidate fails to
implement differentiated
instruction, thus hindering
the progress of students
with specific learning
needs.
The candidate fails to
collaborate with school
staff and/or lacks the skills
to collaborate in a variety
of ways, including
mentoring and/or coaching.
The candidate fails to
model the use of innovative
technology and/or lacks the
skills to teach students to
use technology to enhance
their learning.
The candidate does not
demonstrate a positive
teacher presence – is unenthusiastic, does not
respond to students with
positive feedback, and does
not maintain a positive
and/or safe learning
climate.

Unable to
assess this.

Unable to
assess this.

Unable to
assess this.

Unable to
assess this.

*Please summarize the candidate‘s strengths and/or any concerns you have regarding the candidate‘s skills
(including why the candidate’s skills cannot be assessed):

CANDIDATE’S DISPOSITIONS and PROFESSIONAL BEHAVIORS
Meets Standard
Needs Improvement
The candidate approaches diverse
learner needs and/or disabilities as a
positive
opportunity for learning and
instruction.

The candidate approaches
diverse learner needs and/or
disabilities hesitantly or inconsistently, viewing them as
challenging and problematic.

The candidate actively engages
colleagues in professional conversation
to increase student learning.

The candidate does not
consistently engage colleagues
in professional conversation to
increase student learning.

Unsatisfactory
The candidate views
diverse learner needs
and/or disabilities
negatively, viewing them
as difficult obstacles to
overcome.
The candidate fails to
engage colleagues in
professional conversation
to increase student

Unable to
Assess*
Unable to
assess this.

Unable to
assess this.
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The candidate actively engages parents,
family, and the community as partners
in student learning success.

The candidate openly requests feedback
and accepts constructive criticism,
making changes in knowledge, skills, or
dispositions as necessary.

The candidate consistently uses effective
communication skills, including conflict
resolution skills (when appropriate),
with students, parents, and colleagues.

The candidate is consistently flexible,
engages change willingly, and seeks new
solutions to problems and challenges.

The candidate willingly takes on
opportunities for leadership.

The candidate does not
consistently engage parents,
family, and the community as
partners in student learning
success.
The candidate does not
consistently request feedback
and/or accept constructive
criticism, and/or consistently
make changes in knowledge,
skills, or dispositions as
necessary.
The candidate does not
use effective communication
skills consistently, including
conflict resolution skills (when
appropriate), with students,
parents, and colleagues.
The candidate does not
consistently demonstrate
flexibility or willingness to
engage change, and/or does
not seek consistently new
solutions to problems and
challenges.
The candidate sporadically
takes on opportunities for
leadership.

learning.
The candidate fails to
view (and include)
parents, family, and the
community as partners in
student learning success.
The candidate fails to
request feedback and/or
becomes defensive in
response to constructive
criticism, and/or refuses
to make changes in
knowledge, skills, or
dispositions as necessary.
The candidate fails to use
effective communication
skills and/or conflict
resolution skills with
students, parents, and
colleagues.
The candidate is rigid,
resists change, and/or
does not seek new
solutions to problems and
challenges.

The candidate ignores or
refuses opportunities for
leadership.

Unable to
assess this.

Unable to
assess this.

Unable to
assess this.

Unable to
assess this.

Unable to
assess this.

*Please summarize the candidate‘s strengths and/or any concerns you have regarding the candidate‘s dispositions
(including why the candidate’s dispositions cannot be assessed):

:

Total number of clock hours spent in this placement: ____ (Please cross-check with candidate’s Log of Hours.)
_____________________________________________________________________________________________
(School Placement Site)
(Class Observed)
(Grade Level)

(University Instructor)

(Date)

(Cooperating Teacher/Principal)
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Annsley Frazier Thornton School of Education
Master of Arts in Education in Teacher Leadership (P-12)
PRINCIPAL SURVEY
Principal’s Name: _______________________
School: ______________________________
Teacher’s Name: ________________________
Date of Initial Employment: ________________

Date: _________________

Part I: Instructions: Use the following scale to rate your perception of how well the Annsley Frazier
Thornton School of Education (AFTSE) at Bellarmine University provides graduate preparation of teacher
leaders. Responses to this survey are confidential; data are used for program improvement.
4:
3:
2:
1:

Distinguished -- The teacher leader graduate’s preparation is exemplary.
Proficient -- The teacher leader graduate’s preparation is satisfactory.
Apprentice -- The teacher leader graduate’s preparation needs improvement.
Novice -- The teacher leader graduate’s preparation is unsatisfactory.
a) demonstrates content depth and expertise

4

3

2

1

b) analyzes assessment and other school data to prioritize school
improvement goals

4

3

2

1

c) leads school planning and implementation initiatives

4

3

2

1

d) collaborates with colleagues to analyze student work and
evaluate practice in professional learning communities

4

3

2

1

e) coaches and mentors colleagues to deepen and improve
instructional practice

4

3

2

1

4

3

2

1

g) designs, conducts, and evaluates the effectiveness of
professional development

4

3

2

1

h) works actively with families as partners in education

4

3

2

1

f)

demonstrates sensitivity to diverse learners and works to
provide equitable opportunities for all students

i)

acts as a change agent in the school/district/community to
improve conditions that impact children, youth, and families

4

3

2

1

j)

uses research-based practices to improve student achievement

4

3

2

1

4

3

2

1

k) exhibits appropriate professional dispositions and behaviors
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(Continue d)
Part II: Instructions: Please complete the following questions about the teacher named above. Your
responses will assist the AFTSE in making improvements in the Master of Arts in Education in Teacher
Leadership (P-12) program.


What changes have you observed in this teacher since completing the teacher leadership program at
Bellarmine?



Compared to other teacher leaders in your school, is this teacher leader more prepared? Less prepared?
Please explain.



What are specific strengths of this teacher leader?



What areas need improvement?



Comment on the professionalism and dispositions you have observed in this teacher, particularly with
respect to ability to collaborate, coach and mentor, and effect change in your school/district.



Do you consider this teacher to be an asset to your school and your students? Why or why not?

Thank you for contributing to the development of teaching excellence!
Your input is sincerely valued.
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Annsley Frazier Thornton School of Education
Master of Arts in Education in Teacher Leadership (P-12)
GRADUATE SURVEY
Teacher’s Name: ________________________
School Name: __________________________

Date of Graduation: ___________________
Dates of Present Employment: ____________

Part I: Instructions: Use the following scale to rate your perception of how well the Annsley Frazier
Thornton School of Education (AFTSE) at Bellarmine University prepared you as a teacher leader. Responses
to this survey are confidential; data are used for program improvement.
4:
3:
2:
1:

Distinguished -- The teacher leader graduate’s preparation is exemplary.
Proficient -- The teacher leader graduate’s preparation is satisfactory.
Apprentice -- The teacher leader graduate’s preparation needs improvement.
Novice -- The teacher leader graduate’s preparation is unsatisfactory.
l)

4

3

2

1

m) analyzing assessment and other school data to prioritize school
improvement goals

4

3

2

1

n) leading school planning and implementation initiatives

4

3

2

1

o) collaborating with colleagues to analyze student work and
evaluate practice in professional learning communities

4

3

2

1

p) coaching and mentoring colleagues to deepen and improve
instructional practice

4

3

2

1

q) developing strategies to provide equitable opportunities
for all students to achieve

4

3

2

1

4

3

2

1

4

3

2

1

4

3

2

1

u) using research-based practices to improve student achievement 4

3

2

1

v) strengthening professional dispositions and behaviors related
to effective teacher leadership

3

2

1

r)

enhancing content depth and expertise

designing, conducting, and evaluating the effectiveness of
professional development

s) strengthening skills to work actively with families as
partners in education
t)

acting as a change agent in the school/district/community to
improve conditions that impact children, youth, and families

4

Continued
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Part II: Instructions: Please complete the following questions about your experiences and preparation in
the Master of Arts in Education in Teacher Leadership program. Your responses will assist the AFTSE
in making improvements in the program.


What changes have you observed in your knowledge and skills since completing the teacher leadership
program at Bellarmine?



Compared to other teacher leaders in your school/district, do you feel that you are more prepared? Less
prepared? Please explain.



What are your specific strengths as a teacher leader?



What areas (in teacher leadership) need improvement?



Comment on your professional dispositions and behaviors associated with effective teacher leadership
(for example, ability to resolve conflict, skill in effective communication with parents/colleagues, ability
to effect change in your school/district). Do you believe that these are stronger as a result of your
graduate program?



Comment on what you are doing in your school/district now as a result of your teacher leader
preparation program? What aspects of the program specifically prepared you for this work?
Are there any components of the program that you would recommend including and/or changing?

Thank you for contributing to the development of teaching excellence!
Your input is sincerely valued.
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PROGRAM FACULTY MATRIX
TITLE

FIRST

LAST

RANK

HIGHEST DEGREE

EXPERIENCE

RELEVANT SCHOLARSHIP

Dr.

Houston

Barber

Adjunct
Instructor

PhD, Educational
Leadership and
Organizational
Development

Has coordinated, developed and
implemented professional
development. Has expertise in
instructional practice, analyzing
student work, and tracking proficiency.

Ms.

Wilma

Bethel

Adjunct
Instructor

M.Ed. in
Secondary Art
Education

Experiences in education
include secondary science
teacher and school
administrator. Two years
experience in higher
education.
Has 38 years of classroom
teaching experience. Two
years experience in higher
education.

Dr.

Anne

Bucalos

Full time
Associate
Professor

Ed.D. Special
Education

Classroom teacher for over 20
years, 14 years in higher
education.

Is published in academic journals and
has made national presentations in the
area of special education and educator
dispositions.

Ms.

Sonya

Burton

Full time
Instructor

Janet

Calvert

Adjunct
Instructor

Nine years as a classroom
teacher in Special Education
and reading specialist and
holds National Board for
Professional Teaching
Standards certification. Three
years in higher education.
Has over 33 years experience
as a classroom teacher, school
principal and as a highly
skilled educator. Five years in
higher education.

National and state presentations in
critical literacy and writing workshop.

Dr.

MAT; Currently
enrolled in a PhD
program in
C & I in Literacy.
Anticipated
completion in
2010
Ed. D,
Educational
Leadership and
Organizational
Development

Dr.

Robert

Cooter

Full time
Professor

Ed.D. Curriculum
& Instructionemphasis in
Literacy

Ten years as a P-12 teacher
and reading specialist, served
as an assist. Superintendent of
Public Schools. 21 years
experience in higher
education.

Current editor of the Reading Teacher;
has published extensively in academic
journals and has authored or coauthored 10 textbooks and numerous
book chapters in literacy.

Dr.

Kathleen

Cooter

Full time
Professor

PhD Special
Education/
Psychology

Classroom teacher and school
administrator for over 20
years. Fifteen years in higher
education.

Has published books in special
education and literacy. Has made
numerous presentations in special
education, assessment, coaching and
mentoring.

Ms.

Pamela

DiPasquale

Adjunct
Instructor

Master of Arts in
Theater
Education

Is experienced in teaching
children’s theatre in several
venues. First year in higher
education.

Has authored curricula, led workshops
and presentations. Created state-wide
education programming for children
and youth.

Ms.

Regina

Eberenz

Adjunct
Instructor

MAT in Music

Thirty years experience as an
elementary and middle school
music teacher.

Designed, presented, and implemented
an integrated arts curriculum. Has
made national presentations on
multicultural music education the
elementary classroom.

Has won numerous awards for her P-12
classroom teaching and community
work.

Has conducted numerous local and
national presentations and workshops
in instructional leadership. Has
presented in the areas of school
culture, staff development and crisis
intervention.
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Ms.

Julie

Gately

Adjunct
Instructor

Ten years experience as a
classroom special education
teacher. Holds National Board
for Professional Teaching
Standards Certification.

Has expertise and is published in the
area of assistive and adaptive
technology for students with learning
disabilities.

Full time
Associate
Professor

Currently
enrolled in Ph.D.
in C&I with an
emphasis in
Special Education
(Anticipated
completion in
2010)
M.Ed in Special
Education
Ed.D. in C&I with
an emphasis in
literacy

Dr.

Cindy

Gnadinger

Experience as an elementary
classroom teacher in urban,
rural, and parochial settings.
Has served as a reading
specialist. Nine years in higher
education.

Has made national presentations and
published various articles on literacy
teaching and learning with a focus on
culturally responsive teaching.

Mr.

William

Goral

Adjunct
Instructor

M A in Teacher
Education

Experience as a Health/PE
teacher for 24 years.

Has made professional presentations
on health, wellness and PE.

Dr.

Mary

Goral

Full time
Associate
Professor

Ph.D., Curriculum
Studies and
Mathematics
Education

Experience as an elementary
and middle school teacher.
Experience teaching in public
and Waldorf schools.
Seventeen years in higher
education.

Has published and presented
numerous articles on mathematics
education, and Waldorf methodologies.
Has published a book in Waldorf
Education.

Ms.

Jean

Green

Adjunct
Instructor

Over 40 years of experience in
Education including secondary
teaching and director of
school support in JCPS.

Has designed and implemented
training and professional development
in coaching, instruction, curriculum,
and assessment.

Ms.

Deborah

Heuser

Adjunct
Instructor

Rank I in
Supervision &
Administration
M Ed in
Secondary Ed
Rank I in
Counseling

Thirty-five years experience as
an elementary and secondary
special educator.

Has published in the area of behavior
disorders and has extensive practice in
coaching and mentoring. Has coauthored curricula in ECE and authored
ECE handbooks.

Has 35 years of practice in
law. Has served as tutor in
elementary schools, served on
site-based decision making
councils and served as a
school board member in JCPS.
Five years experience in
higher education.
Over ten years experience
teaching in elementary and
middle schools. Four years
experience in higher
education.

Conducts local and national workshops
and makes presentations on legal
issues.

Has experience as a general
elementary teacher and
experience teaching Waldorf
methodologies. Four years
experience in higher
education.

Has conducted research in
environmental education and Waldorf
education.

M.Ed. in LBD
Mr.

John

Heyburn

Adjunct
Instructor

JD

Mr.

Michael

Imes

Adjunct
Instructor

MFA, Post
Master’s Teacher
Training in
Waldorf

Mr.

Neal

Kennerk

Adjunct
Instructor

M.Ed. in Waldorf
Education

Has conducted national workshops and
presentations in Waldorf education.
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Ms.

Amy

Kopp

Adjunct
Instructor

MA Ed. in
Learning and
Behavioral
Disabilities

Mr.

Joseph

Leffert

Adjunct
Instructor

Rank I in
Administration
and School
Leadership
M.Ed. in School
Counseling
Ed. D. in C&I with
an emphasis in
content literacy.

Fifteen years as a classroom
teacher in elementary
education and special
education. Holds National
Board for Professional
Teaching Standards
Certification.
Experiences in education
include classroom teacher,
school counselor and school
principal. One year teaching in
higher education.

Has expertise in behavior management,
curriculum alignment, coaching and
mentoring.

Experience as an elementary
and middle school teacher,
has taught internationally, and
has served as a literacy coach.
First year in higher education.

Has made local and national
presentations in the areas of content
literacy, specifically literacy and
mathematics.

Expertise in coaching and mentoring
new school administrators.

Dr.

Theresa

MagpuriLavell

Full time
Assistant
Professor

Dr.

Jackie

Marquette

Adjunct
Instructor

PhD. In Ed.
Leadership
M. Ed in LBD

Experience in teaching
elementary level through
secondary education. First
year teaching in higher
education.

Has published articles, books and
manuals in the area of special
education, specializing in transition
plans. Developed and led a national
seminar series for families with special
needs children.

Dr.

Christy

McGee

Full time
Associate
Professor

Ed.D. in
Supervision with
an emphasis in
urban education
and science
education.

Experience as an elementary
school and preschool teacher.
Nineteen years in higher
education.

Has made numerous national
presentations and published articles on
professional development schools,
differentiated instruction, and gifted
education.

Dr.

Barbara

Nielsen

Adjunct
Instructor

Ed.D. Educational
Leadership

Experience and national presentations
in administrative coaching, leadership
development, and team-building. Has
authored curriculum for various school
districts throughout the country.

Dr.

Corrie

Orthober

Full time
Assistant
Professor

Ph.D. in
Educational
Policy Studies
and Evaluation

Over 35 years of experience as
a classroom teacher, reading
coach, director of curriculum
and instruction and
educational consultant. Four
years experience in higher
education.
Served as a high school Social
Studies teacher and graduate
research assistant. Four years
experience in higher
education.

Dr.

David

Paige

Full time
Assistant
Professor

Ed.D, C&I with an
emphasis in
Urban Literacy

Experience teaching middle
school, special education.
One year experience in higher
education.

Has expertise in assessment and has
published and presented at national
conferences and conducted national
workshops on reading fluency.

Has made national and local
presentations in assessment methods
and classroom data analysis.
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Mr.

Anthony

Patton

Adjunct
Instructor

MA Performing
Arts
Administration

Has over 20 years of
experience in the theatre. His
current role includes oversight
of a state-wide theatre
education program
throughout KY.

Has published several theatrical
productions and administered an
award winning arts education program.

Ms.

Lauren

Pohl

Full time
Instructor

Rank I in Special
Education

Over 30 years experience as a
special education classroom
teacher and resource teacher
at the elementary, middle and
secondary level. One year
teaching experience in higher
education.
Is an experienced high school
mathematics teacher. Four
years experience in higher
education.

Has authored and co-authored special
education training documents for
school districts. Is a certified SIM
national trainer and has trained over
200 teachers and administrators.

Served as a high school
Mathematics teacher prior to
teaching in higher education.
Has 7 years experience in
higher education.

Has published and made national
presentations in the area of classroom
diversity and culturally responsive
classrooms.

M.Ed.

Mr.

Ben

Rademaker

Adjunct
Instructor

Currently
enrolled in Ph.D
program in Math
Education.
Anticipated
completion in
2010.
M.Ed. Secondary
Math
Ph.D. Education:
Social and
Cultural Theory

Has expertise in social science statistics
and has conducted research on a
national secondary mathematics
curriculum.

Dr.

Adam

Renner

Full time
Associate
Professor

Dr.

Belinda

Richardson

Full time
Assistant
Professor

Ed.D. Special
Education

Nineteen years experience as
a special education teacher
and school counselor. First
year in higher education.

Has led local workshops in special
education and behavior management.
Has published in the area of behavioral
management.

Mr.

John

Russ

Adjunct
Instructor

Rank I in School
Administration
Ed.S. in
Elementary Ed.

Thirty-five years in education
as a classroom teacher,
elementary school principal,
and supervisor of instruction.
Six years experience in higher
education.

Has expertise in effective leadership
development and has conducted
national presentations on model school
leadership preparation programs.

Mr.

John

Sizemore

Full time
Instructor

Rank I in School
Admin.
MA Ed. In
Guidance &
Counseling

Has served as a national consultant in
school leadership on topics including
interdisciplinary teaming, culture
building and school board decision
making. Has authored numerous school
and district handbooks on leadership.

Ms.

Donna

Stottman

Adjunct
Instructor

Rank I in Literacy

Over 30 years experience as a
middle school SS teacher,
school counselor, principal
and served as an assist.
superintendent of a large
urban school district. Three
years in higher education.
Twenty-two years experience
as a classroom teacher and
resource teacher.

M. Ed.

Expertise in coaching and mentoring.
Has presented local workshops and
training in the area of writing and in
Waldorf methodologies.
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Dr.

Kevin

Thomas

Full time
Assistant
Professor

Ph.D. Education
Instructional
Technology

Experienced in education as a
high school English teacher
has one year experience in
higher education.

Has conducted research using weblogs
in the secondary classroom. Has made
national and local presentations in the
area of instructional technology.

Mr.

Gary

Watson

Adjunct
Instructor

Rank I in
Secondary
English M.S.
Speech
Communication

Thirty-six years experience in
education as a classroom
teacher, resource teacher,
highly skilled educator and
consultant. Four years in
higher education.

Has conducted research and has
published several articles regarding
teaching secondary English.

Ms.

Angie

White

Adjunct
Instructor

Rank I in
Administration
M. Ed. in
Instructional
Technology

Experiences in classroom
teaching at the elementary
level and as the district level
technology resource teacher.
Six years of experience in
higher education.

Serves as a local professional
development trainer in instructional
technology and manages the district
wide assessment database.

Mr.

Carl

Williams

Adjunct
Instructor

Has experiences teaching in
secondary education and
special education. Currently
works with the minority
teacher recruitment program
in large urban school district.

Has conducted research in the
postsecondary education and minority
students.

Dr.

Dottie

Willis

Full time
Assistant
Professor

Currently
enrolled in Ph.D
in Ed. Leadership
& Organizational
Development
with anticipated
date of
completion in
2010.
Rank I in Special
Education
MAT in
Secondary SS
Ed.D. in
Supervision with
an emphasis in
secondary
literacy.

Over 30 years experience as a
classroom teacher and district
resource teacher. One year
experience in higher
education.

Has published curricula and is
published in academic journals. Has
presented at the national and local
level on secondary literacy with an
emphasis in the teaching of writing.
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EXECUTIVE SUMMARY
The Master of Arts in Education in Teacher Leadership (P-12) program both complements and
extends the mission of the AFTSE by “preparing educators to teach and lead in diverse settings.”
Specifically, the teacher leader program has as its foundational goal to develop teacher leaders who, by
employing continuous reflection of their own practice, will use their expertise to improve student
learning and achievement by working in formal and informal ways to augment the professional skills
of colleagues, to strengthen the culture of the school through professional learning communities, and to
improve the quality of instruction through data-based decision-making. This goal is within the broader
context of effecting positive change in the education arena so that all children will have access to an
equitable education that maximizes their talents and ensures successful adult life. Teacher leader
candidates in this program will be challenged to reflect continuously upon: leadership components;
coaching and mentoring; analysis of assessment and data to impact instruction; strategies for closing
the achievement gap through instructional best practices; the need to address equity and diversity in
schools; and collaborative efforts to include colleagues, parents, and the community in comprehensive
efforts for school improvement. These reflective efforts, embodying the theme of the unit, Educator as
Reflective Learner, are framed by Valli‘s (1997) five reflective dimensions: technical, deliberative,
personalistic, critical, and reflection in-and-on action. With reflection at the core of effective teacher
leadership, the AFTSE‘s Master of Arts in Education in Teacher Leadership program strives to prepare
teacher leaders who have the knowledge, skills, and dispositions to take the risks necessary to effect
positive changes in schooling so that all children and adolescents can be successful.
Designed collaboratively with university, district, and community partners, the Master of Arts
in Education in Teacher Leadership program will model a professional learning community as cohorts
of teacher leaders, working within their schools, districts, and communities, to build their own capacity
and that of their students. Field experiences in diverse school and community settings, a variety of
theory-to-practice assessments including two comprehensive anchor assessments and a Capstone
project, and multiple venues for collaborative coaching, mentoring, and individualized professional
development contribute to a comprehensive state-of-the-art program. Candidates will emerge from the
Bellarmine teacher leader program with proficiencies that are steeped in solid research on effective
teacher leadership and practical skills for immediate implementation in their schools and districts. As
stated earlier, significant educational reform will prevail if profound changes transform the leadership
that develops and guides our educational institutions (Sergiovanni, 1996). The development of teacher
leaders who can answer the call for innovative leadership for today‘s schools is an important mission
and service of the Annsley Frazier Thornton School of Education.
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Appendix a.

Bellarmine University Curriculum Contract
Master of Arts in Education in Teacher Leadership (P -12)
This Program of Studies leads to a Masters Degree/Rank II Certification.
Student: ________________________________________

ID #______________________

I. Program of Studies: This contract states the requirements for all candidates seeking a Master of Arts in Education in
Teacher Leadership (P-12).
Complete Graduate Admission Packet
__________
(Application, GRE Scores, Appropriate GPA, Current Teaching Certificate, 2 Letters of Recommendation, Official
Transcripts, Letter of Intent)
Benchmarks for Transition Point I
Professional Growth Plan
Dispositions Self-Assessment
Institutional Dispositions Assessment

__________
__________
__________

II. Graduate Core Strand Requirements: 9 semester hours
Course

Title

ED 601
ED 644

Research Methodology for School Leaders
Teacher Leadership for Equity in Schools and
Community
Teacher Leadership Practices in Academic Literacy

ED 645

Hrs.

Term Comp.

Grade

3

__________

_____

3
3
____
9 hours

__________
__________

_____
_____

Hrs.

Term Comp.

Grade

__________
__________
__________

_____
_____
_____

__________

_____

III. Teacher Leadership Strand Requirements: 12 credit hours
Course

Title

ED 670

School Improvement Through Assessment,
Evaluation and Data Analysis (Anchor Assessment 1) 3
ED 671
Teacher Leadership To Improve Student Achievement 3
ED 672
Dynamic Teacher Leadership
3
ED 673
Teacher Leadership for Communities of Practice
(Anchor Assessment 2)
3
____
12 hours
Benchmarks for Transition Point 2
Professional Growth Plan (updated)
__________
Dispositions Self-Assessment
__________
Institutional Dispositions Assessment
__________
Anchor Assessment 1
__________
Anchor Assessment 2
__________
IV. Individual Professional Growth Strand Requirements: 6 credit hours
*Other courses may be substituted for this strand.
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ED 640
ED 641

Individual Professional Development (P-12) for
Teacher and Instructional Leadership
Special Topics in Professional Development (P-12)
for Teacher and Instructional Leadership

3
3
_____
6 hours

__________

_____

__________

_____

*Course credit for the professional growth strand #IV, may be earned through professional development experiences, graduate
coursework in pedagogy or content such as EDUC 512, 514, 622, 627, 625, etc. The plan will be developed in collaboration with
the advisor and the candidate and credit earned must meet the goals of the professional growth plan.

V. Capstone Experience in Teacher Leadership Requirement: 3 credit hours
Candidates select one option for their capstone project.
ED 697
ED 699

Applying Research to Practice
Capstone: Anchor Assessment 3
or
Capstone: Master’s Thesis in Education

3
3

____

__________
__________

_____
_____

3 hours
Benchmarks for Transition Point 3
Professional Growth Plan Final Summary
Dispositions Self-Assessment
Institutional Dispositions Assessment
Anchor Assessment 3 (Capstone)

__________
__________
__________
__________

Comments:

All students seeking a Master’s degree in Teacher Leadership must successfully complete 30 hours of graduate coursework including
a Capstone Project, which candidates select from the following options: Action Research Project, National Board Certification
Project or Master’s Thesis. There is no Praxis requirement for the Teacher Leadership Endorsement.
Any changes to this contract must meet the curriculum guidelines for the certification sought and be approved by Bellarmine
University’s School of Education.

Candidate’s Signature

Date

Graduate Advisor’s Signature

Date

98

Bellarmine University Curriculum Contract
Endorsement in Teacher Leadership (P -12)
This Program of Studies leads to an endorsement in Teacher Leadership and Rank I certification.
Student: ________________________________________

ID #______________________

I. Program of Studies: This contract states the requirements for all candidates seeking an endorsement in Teacher
Leadership (P-12).
Complete Graduate Admission Packet
__________
(Application, Current Teaching Certificate, Official Transcripts, Letter of Intent)
Benchmarks for Transition Point I
Professional Growth Plan
Dispositions Self-Assessment
Institutional Dispositions Assessment
Course

Title

__________
__________
__________
Hrs.

ED 644

Teacher Leadership for Equity in Schools and
Community
3
ED 670
School Improvement Through Assessment,
Evaluation and Data Analysis (Anchor Assessment 1) 3
ED 671
Teacher Leadership To Improve Student Achievement 3
ED 672
Dynamic Teacher Leadership
3
ED 673
Teacher Leadership for Communities of Practice
(Anchor Assessment 2)
3
____
15 hours
Benchmarks for Transition Point 2
Professional Growth Plan (updated)
__________
Dispositions Self-Assessment
__________
Institutional Dispositions Assessment
__________
Anchor Assessment 1
__________
Anchor Assessment 2
__________

Term Comp.

Grade

__________

_____

__________
__________
__________

_____
_____
_____

__________

_____

Capstone Experience in Teacher Leadership Requirement: 3 credit hours
Candidates select one option for their capstone project.
ED 697

ED 699

Applying Research to Practice
Capstone: Anchor Assessment 3
or

3

__________

_____

Capstone: Master’s Thesis in Education

3

__________

_____

____
3 hours
Benchmarks for Transition Point 3
Professional Growth Plan Final Summary

__________
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Dispositions Self-Assessment
Institutional Dispositions Assessment
Anchor Assessment 3 (Capstone)

__________
__________
__________

Comments:

All students seeking the Teacher Leadership Endorsement (P-12) must successfully complete 18 hours of designated coursework including a
Capstone Project, which students will select from the following options: Action Research Project, National Board Certification Project or Master’s
Thesis. There is no Praxis requirement for the Teacher Leadership Endorsement.
Any changes to this contract must meet the curriculum guidelines for the certification sought and be approved by Bellarmine University’s School of
Education.

Candidate’s Signature

Date

Graduate Advisor’s Signature

Date
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Appendix b.
MASTER OF ARTS IN EDUCATION IN TEACHER LEADERSHIP (P-12)
COURSE DESCRIPTIONS
EDUC 601
Research Methodology for School Leaders
EDUC 601 is an introduction to the basic methods of research in education with primary emphasis on
large scale data analysis within classroom and school contexts as well as ethnographic and evaluation
methods. This course is designed to prepare school leaders to evaluate research on P-12 student
learning, including college readiness curricula and standards.
EDUC 644
Teacher Leadership for Equity in Schools and Community
EDUC 644 will focus on characteristics of equitable schools for students, parents and communities as
well as specific teacher communication skills and leadership strategies to enhance parent involvement.
Teacher leader candidates will explore socio-economic, linguistic and cultural factors that impact
students, parents and families in the context of social justice and equity. Strategies that create more
just and caring classrooms will be the focus of teacher leader initiatives in schools. Field component
required.
EDUC 645
Teacher Leadership Practices in Academic Literacy
EDUC 645 is designed to deepen teacher leaders‘ skills in advanced reading processes related to
teaching content area material and differentiation of literacy practices. Teacher leader candidates will
have the opportunity to evaluate effective school-wide literacy practices and to develop diagnostic
tools and skills for assessing, teaching, and coaching reading in specific content areas. Field
component required.
EDUC 670
School Improvement Through Assessment, Evaluation and Data Analysis
EDUC 670 is designed to train educators to use information effectively and accurately, establish clear
goals and high expectations, evaluate student progress using fundamentals of assessment for learning,
coordinate instructional programs, and improve school climate. The teacher leader candidate, in
collaboration with school personnel in authentic settings, will design a plan to impact student
achievement of an underachieving population.
EDUC 671
Teacher Leadership to Improve Student Achievement
EDUC 671 is designed to enhance a teacher leader candidate‘s ability to synthesize and evaluate best
practices in curriculum, instruction and assessment and explore school, teacher, and student factors
that positively impact student achievement. Teacher leader candidates will analyze effective strategies
and plans that advance school improvement efforts in actual school settings. Through an authentic
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school improvement planning project, students will participate in problem-based learning opportunities
to evaluate and apply effective strategies that advance school improvement efforts.
EDUC 672
Dynamic Teacher Leadership
EDUC 672 is designed to provide the teacher leader with a rationale for teacher leadership and an
understanding of the challenges and opportunities of the teacher leader role. Teacher leader candidates
will explore the fundamental knowledge, skills, and dispositions to use a variety of leadership styles;
effective communication skills; the basic tenets of facilitation, motivation and conflict resolution; and
the processes of planning, coordination, and monitoring strategies for effective teacher leadership.
.
EDUC 673
Teacher Leadership for Communities of Practice
EDUC 673 is designed to provide the teacher leader with the fundamental knowledge and dispositions
to utilize best practices in professional learning communities; the skills of coaching and mentoring for
the improvement of student achievement; the characteristics of the change process to successfully lead
school improvement projects; the tenets of good professional development, presentation skills, and jobembedded professional growth; and knowledge of the fundamental issues of school law and finance
pertinent to the classroom teacher, school, and teacher leader.
EDUC 640
Individual Professional Development (P-12) for Teacher and Instructional Leadership
EDUC 640, a required course in the Master of Arts in Education in Teacher Leadership (P-12)
program, is designed to provide candidates with job-embedded professional development opportunities
in alignment with individual candidate needs (determined by an individual Professional Growth Plan)
as they develop the knowledge, skills, and dispositions of a teacher leader. This course provides
opportunities for the candidate, the faculty mentor, and other professionals in the Annsley Frazier
Thornton School of Education to work collaboratively with local school districts on programming,
instruction, and skills as they relate to teacher leadership development and assessment for student
learning.
EDUC 641
Special Topics in Professional Development (P-12) for Teacher and Instructional Leadership
EDUC 641 is a continuation of EDUC 640 (Individual Professional Development for Teacher
Leadership) and is designed to provide candidates with additional job-embedded professional
development opportunities in alignment with individual candidate needs (determined by an individual
Professional Growth Plan) as they develop the knowledge, skills, and dispositions of a teacher leader.
This course provides opportunities for the candidate, the faculty mentor, and other professionals in the
Annsley Frazier Thornton School of Education to work collaboratively with local school districts on
programming, instruction, and skills as they relate to teacher leadership development and assessment
for student learning.
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EDUC 697
Applying Research to Practice
EDUC 697 is centered on a Capstone Project that is a required culminating task in partial fulfillment of
the Masters of Arts in Education in Teacher Leadership (P-12) degree. The candidate demonstrates
leadership through planning and executing a school or community-based action research project aimed
at education al improvement, or may choose to plan and implement a National Board Certified Teacher
project leading to National Board Certification.
OR
EDUC 699
Master’s Thesis in Education
EDUC 699, which culminates in a thesis as the capstone project, provides the teacher leader candidate
with the opportunity to develop and master skills related to the foundations, procedures, application,
analysis, and defense of research techniques in educational settings, with an emphasis on student
learning and school improvement. The candidate develops a research question in consultation with a
faculty thesis advisor and appropriate school-based personnel, writes and defends a scholarly thesis,
and presents this work to the School of Education faculty and appropriate school-based personnel.
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Appendix c. COURSE SYLLABI

BELLARMINE UNIVERSITY
ANNSLEY FRAZIER THORNTON SCHOOL OF EDUCATION
EDUC 601: Research Methodology for School Leaders
3 Credit Hours

THEME: EDUCATOR AS REFLECTIVE LEARNER
UNIVERSITY MISSION STATEMENT
Bellarmine University is an independent Catholic university serving the region, nation and world by educating talented,
diverse students of all faiths and many ages, nations, and cultures, and with respect for each individual‘s intrinsic value and
dignity. We educate our students through undergraduate and graduate programs in the liberal arts and professional studies,
within which students develop the intellectual, moral, ethical and professional competencies for successful living, work,
leadership and service to others. We achieve these goals in an educational environment committed to excellence, academic
freedom, and authentic conversations not dominated by particular political or other single perspective and thus to
thoughtful, informed consideration of serious ideas, values, and issues, time-honored and contemporary, across a broad
range of compelling regional, national and international matters. By these means, Bellarmine University seeks to benefit the
public interest, to help create the future, and to improve the human condition. Thus we strive to be worthy of our
foundational motto: In Veritatis Amore,
In the Love of Truth.

LEAD INSTRUCTOR: Corrie Orthober, Ph.D.
OFFICE: BOB 335
PHONE: (502) 452 8190
E-MAIL: corthober@bellarmine.edu
OFFICE HOURS: To be determined
CLASS MEETING TIMES: To be determined
TEXTBOOK: Thomas, R.M. (2005) Teachers doing research: An introductory guidebook.
Pearson Education, Inc.
RECOMMENDED TEXTBOOKS:
Publication Manual of the American Psychological Association, Fifth Edition
(2001)
Schack, G. D. & Starko, A. J. (1998). Research Comes Alive: Guidebook for
Conducting Original Research with Middle and High School Student
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COURSE DESCRIPTION: EDUC 601 is an introduction to the basic methods of research in
education with primary emphasis on large scale data analysis within classroom and school contexts as
well as ethnographic and evaluation methods. This course is designed to prepare school leaders to
evaluate research on P-12 student learning, including college readiness curricula and standards.
Each candidate will develop a research question based on an educational problem in his/her school,
classroom or community and will design an action research proposal to include appropriate research
methods. Each candidate will analyze classroom level assessments and make meaningful reflections
and judgments about student learning based on data and sound research methods to ensure application
of large-scale data analysis.
This course relates to the Annsley Frazier Thornton School of Education‘s conceptual framework,
theme, and Valli‘s (1997) types of reflection by emphasizing the need for students to be active
investigators by engaging in inquiry and dialogue as outlined by state and national guidelines
(technical reflection) and weighing competing research methodologies to determine the appropriate
method for the research question (deliberative reflection).
Kentucky‘s Core Content for Assessment, Commonwealth Accountability Testing System, Program of
Studies, Learner Goals and Expectations, Kentucky Teacher Standards (Advanced Level
Performance), and College Readiness Standards are explored and addressed through discussion, course
and anchor assessments, and projects as they relate to the integration of theory into practice for the
teacher leader candidate. Additionally, EPSB themes of diversity, assessment, literacy/reading, and
closing the achievement gap, are integrated into coursework and assessments as detailed in the Master
of Arts in Education in Teacher Leadership (P-12) Matrix (www.bellarmine.edu/education/forms.asp).
ANNSLEY FRAZIER THORNTON SCHOOL OF EDUCATION PROGRAM OBJECTIVES:
The AFTSE prepares caring and effective educators with the knowledge, skills, and dispositions to
teach and lead in diverse settings. Candidates demonstrate proficient to distinguished performance
through the following criteria: individual course assessments, field and clinical evaluations,
dispositional assessments, benchmarks assignments, and standardized exams. Based on this program
assessment data, the candidate who achieves proficiency:
 works collaboratively across disciplines, school corridors/environments, and community
settings to foster student learning;
 participates and reflects on field and clinical experiences requiring decision-making,
intercultural experiences, and collaboration with professionals;
 exhibits educator dispositions that respect and foster the uniqueness and dignity of each
individual learner as well as value intellectual, moral, ethical, and professional competencies;
 constructs pedagogical and content based decisions including, but not limited to methods of
instruction, classroom management, professional relationships, and methods of assessment;
 incorporates Valli‘s five reflective processes which include technical, personalistic,
deliberative, in and on action, and critical reflection.
COURSE/LEARNER OBJECTIVES [with connections to strands of the Master of Arts in
Education in Teacher Leadership (P-12) Matrix]:
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Through readings, class presentations, assignments, authentic projects, and active peer and selfassessment:
1. The candidate actively participates in a community of learners (Strand VIII).
2. The candidate develops a research question based on an area of scholarly research interest in
his/her own classroom, school, or community (Strands I, V, VI, VIII- X).
3. The candidate constructs an annotated bibliography, literature review, and research proposal on the
area of interest (Strands I, VI, VIII- X).
4. The candidate examines research methodologies and data collection strategies to determine which
are appropriate for the research question (Strands V, VII & IX).
5. The candidate develops a research proposal (Strands I, VI-X).
6. The candidate uses the American Psychological Association (APA) guidelines to demonstrate
appropriate manuscript elements (Strands I, VI-X).
7. The candidate analyzes student learning with assessment data using EXCEL & SPSS (Strands I, VX).
8. The candidate maps assessment items and content based on levels of cognitive complexity (Strands
III- VI).
9. The candidate draws pictures of assessment data (Strands V & VI).
10. The candidate provides evidence of Valli‘s reflective processes with Technical and Deliberative
Reflections (Strands V & VII).
COURSE REQUIREMENTS AND ASSIGNMENTS:
Detailed rubrics will be provided for each assignment. Rubrics for some assignments may be designed
collaboratively with students as a learning task.
Assessment Analysis, Cognitive and Affective Assessments
Use Excel & SPSS for large-scale analysis of assessment data
Various components are due throughout the semester, see below.
Due:
Analysis of Assessments: Total 50 points
Reflection of Assessment Results: 50 points
Annotated Bibliography
Create an Annotated Bibliography on your research topic.
Points: 100
Due:
To include an annotation for 10 research articles.
Examples and Scoring rubric to be provided.
Literature Review
Points: 20
First Draft Due Date:
Subsequent Drafts Due: To be determined
Candidates will be required to locate a variety of sources on a teaching topic of interest, then
will evaluate these sources and create a literature review using APA guidelines. The literature
review will include a minimum of 10 research articles. Details forthcoming.
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MA Research Proposal
Grade: see MA Research Proposal Rubric at the end of the syllabus
First Draft Due:
Summative Draft Due:
Points: 120
The final assignment for this class will be an action research paper that
addresses teaching and learning in the candidate‘s classroom showing the
progression of thinking about how to research topics of interest as a teacher
leader candidate and how to connect this research to pedagogical knowledge
and emerging practice. The MA Research Proposal Rubric and
description are at the end of this syllabus.
Poster Session
Research Proposal
Points: 15 points
Due Date:
 Share the Highlights of your action research project with your cohort using a tri-fold
poster board
 10-15 minute presentation
GRADING SCALE: A
AB
BC
F

= 355- 343
= 342- 319
= 318- 300
= 299- 287
= 286- 275
= 274 - 0

Note: A scoring rubric will be given or reviewed and developed for major assignments in conjunction
with the candidates enrolled in EDUC 601.
INCOMPLETE GRADES: An incomplete (I) grade will be issued by the instructor only if there is a
medical or personal emergency with verification from the student,
or if there are mitigating circumstances discussed with the instructor prior to the end
of the semester. The student must complete an Incomplete Grade Form, with the instructor‘s
permission, specifying how and when the course requirements will be completed.
ATTENDANCE:
Attendance will serve as a reflection of the candidate‘s commitment to his/her program. Attendance at
all class sessions is expected. Participation is expected. If you are not here you cannot participate.
Please discuss any exceptions with the instructor – in advance. Candidates are allowed to miss 1
classes. Absences beyond 1 class may require documentation. Your final grade can be dropped a
letter grade for each instance of inability to participate due to extensive absences.
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ASSIGNMENT FORMAT AND EXPECTATIONS: Assignments should be word processed, size
12 font, with the Final Research Proposal in APA format. The late work policy is that 10 points will
be deducted for each day that the assignment is late.
The university requires students who will be absent from class while representing the university to
inform their instructors in two steps. During the first week of the course, students must meet with each
instructor to discuss the attendance policy and arrangements for absences related to Universitysponsored events. Second, students must provide the instructor with a signed Student Absentee
Notification Form, available via the student portal on the university intranet, at the earliest possible
opportunity, but not later than the week prior to the anticipated absence. The Student Absentee
Notification Form does not serve as an excused absence from class. Your instructor has the final say
about excused and unexcused absences and it is the student‘s responsibility to know and abide by the
instructor‘s policy.
INSTRUCTIONAL MODIFICATION/SYLLABUS MODIFICATION: Students with disabilities,
who require accommodations such as academic adjustments and/or auxiliary aids or services for this
course, must contact the Disability Services Coordinator (located in the Counseling Center, 4th Floor,
BOB, 452-8480). The instructor, upon notification from Disability Services, will then meet with the
student to discuss appropriate strategies. Please do not request accommodations directly from the
instructor.
(The instructor reserves the right to modify the course syllabus, calendar, and/or due dates in order to
accommodate unforeseen events or changes in course content.)
The Academic Resource Center (ARC) is available to every student to support academic progress.
Students needing or wanting additional and/or specialized assistance related to study techniques,
writing, time management, tutoring, test-taking strategies, etc. should seek out the resources of the
ARC, located on A-level of the W.L. Lyons Brown Library (452-8071).
Should you decide to withdraw from this course, please be aware that __________is the last day to
withdraw with a ―W‖ grade. Specific withdrawal dates regarding tuition refund percentages and the
university Withdrawal Policy are available in the printed Class Schedule from the Registrar‘s Office or
the electronic Bellarmine University Master Calendar (Student Portal). Withdrawal forms may be
accessed at http://www.bellarmine.edu/registrar/RegForms.asp.
CLASS FORMAT AND METHODOLOGY:
A folder system will be used for attendance and return of assignments. A variety of methods will be
used for instruction including lecture and discussion, collaborative work groups, professional learning
communities, and a variety of media.
DIVERSITY/TECHNOLOGY/DISPOSITIONS: EDUC 601 is a required course for the Masters
in Education in Teacher Leadership (P-12) program. Candidates demonstrate evidence of the
Kentucky Teacher Standards (Advanced Level) related to the ways the standards apply to course
content. Students are expected to display appropriate professional dispositions when working with the
instructor and in collaborative groups. Openness to feedback from the instructor (and other
educational professionals) is an integral professional disposition.
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EDUC 601 candidates will enhance their assessment skills relative to student diversity and
demonstrate evidence of assessing the learning of the students within their classrooms (or potential
classrooms). Each P-12 student has unique learning and diverse needs. Course content addresses
diversity components including making accommodations for learner needs within lesson planning and
in reflections of teaching and learning based on assessment data.
Candidates will enhance technology skills to make assessment decisions based on their use of data
analysis using EXCEL and SPSS (or other preferred software). Technology is incorporated into the
candidate‘s research proposal, literature review, and course assignments.
ACADEMIC HONESTY: As a Bellarmine University student, you are expected to
demonstrate a high standard of academic honesty in all aspects of your academic work and university
life. I strongly endorse and will follow the academic honesty policy as published in Bellarmine‘s
Course Catalog 2007-2009 (pp.315 – 316) and in the 2008-2009 Student Handbook; both documents
are available online via the student portal on the University‘s intranet. Academic dishonesty can take a
number of forms, including but not limited to cheating, plagiarism, fabrication, aiding and abetting,
multiple submissions, obtaining unfair advantage, and unauthorized access to academic or
administrative systems or information. The following university policies govern this course:
 Initial sanctions for instances of academic dishonesty may be imposed by the instructor or the
appropriate dean. The choice of penalty ranges from a minimum penalty of failing the assignment
or test to failing the course itself.
 Following initial sanctions, all cases of academic dishonesty will be reported by the faculty to the
Vice President of Academic Affairs of the university, who has the authority to determine a more
stringent penalty including dismissal for the reported act, depending in part, on the student‘s
previous record of academic dishonesty. The student will be required to have a conference with
the dean of his/her college, or the dean‘s designee.
 A second offense during the course of a student‘s academic career at Bellarmine will result in
immediate suspension of the student for the semester in which the most recent offense took place.
 A third incidence of academic dishonesty during a student‘s academic career at Bellarmine will
result in immediate academic dismissal from the university by the Vice President of Academic
Affairs.
 Plagiarism or cheating on field placement will result in ―0‖ credit for field hours
under question, and may result in permanent dismissal from the education program.
Plagiarism on field placement may include: falsifying the number of
hours, forging a teacher‘s signature, falsifying the content/nature of what is observed,
and/or ―double-dipping‖ hours intended for credit in another placement or course.
SEVERE WEATHER: Refer to the current student handbook for details regarding changes in
schedule due to bad weather. Faculty will arrange class schedules to meet course objectives in the
event classes are cancelled.
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ASSESSMENT/OBJECTIVE MATRIX FOR EDUCATION 601
Strands
ASSESSMENT
Participation/
Attendance
Assessment
Analysis
Assessment
Reflection

Course
Learner
Goals
1

I, V, VI, IX
&X
4, 5, 6, 7
V, VI, VIII
& IX
2-10
V, VI, VIII
& IX

Literature Review

2, 3, 6
I, VI, VIII- X

MA Research
Proposal

5, 6, 7, 8, 9
I, VI-X

Poster Presentation

4-9
I, VI-X

Annotated
Bibliography

2, 3
I, VI, VIII- X
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Research Proposal Description and Scoring Rubric
All teacher candidates for advanced programs in the Annsley Frazier Thornton School of Education are
required to write a research proposal and meet ―Acceptable‖ on 5 of the 7 aspects of the assessment
rubric.
The research proposal has four components and should be approximately 15-20 pages.
1. Provide an introduction. In the introduction, be sure to describe your research topic and
include the research question. The introduction should also include why the topic is of interest
to you. Introduce the research methods. Your introduction should conclude with a brief
overview of your research methodology and a time frame for completing such a study.
2. Literature Review—this section should include a review of other studies related to your
research question. Synthesize the literature on your research topic. Name the participants.
How might your study differ or bring something unique to the research literature? Finally,
what theoretical frame/paradigm are you using through which to view your research study?
(e.g., positivistic, critical, feminist, post-modernist, etc.?)
3. Methodology—this section should include a description of the type of research methodology
you intend to use (e.g., survey, case study, ethnography, etc.). Here, you should also describe
the participants and their recruitment for the study. You should describe your data collection
methods. And, finally, you should describe how you intend to analyze your data.
4. Conclusion: Validity and Reliability, Ethics, and Suggested Time-Frame—this section should
conclude your proposal by discussing the methodology to address issues such as validity and
reliability. You should also discuss what ethical considerations you will make throughout the
study in order to make sure that your participants are protected and that your research moves
in a direction of reciprocity. Finally, you should propose a suggested time frame for
completing your study.
Reflection
For the MA Research Proposal, a four page (max) reflective essay, which adequately addresses the
following, is required:
 Reflections provide clear connections to performance criteria of Kentucky‘s Teacher Standards:
Experienced Level.
 Areas of strength and for growth within Kentucky‘s Teacher Standards: Experienced Level are
clear.
 Use two forms of Valli‘s reflection styles: Technical and Deliberative to elaborate on decisions
related to the assignment connected with your performance at some of the Kentucky‘s Teacher
Standards: Experienced Level.
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ANALYTIC SCORING OF THE MASTER of ARTS in EDUCATION
in TEACHER LEADERSHIP (P-12) RESEARCH PROPOSAL
Rating →
Indicator ↓

a. Introduction
(20 points)

b. Literature
Review
(20 points)

c. Methodology
(20 points)

e. Organization
and Style
(10 points)
f. Mechanics
(10 points)

Acceptable

Not Acceptable

The introduction is
comprehensive and very
well-organized and
articulated. It addresses the
topic of interest. A
hypothesis is conjectured or
(a) research question(s)
offered. A brief
methodology and a detailed
time frame is included
The literature review
contains a detailed
summary and synthesis of
related studies. A concise,
yet in-depth,
reaction/reflection is
provided which details how
this study will add to the
literature. A theoretical
tradition/paradigm is wellarticulated.
The section includes a
detailed description of the
methodology used,
describes the participants in
the study, what methods
will be used to collect data,
and how the data will be
analyzed
The paper has excellent
organization and a readable
style that enhances
comprehension.

The introduction is not wellorganized and does not
address why the topic is of
interest; and a hypothesis is
not conjectured or (a) research
question(s) offered; and a
brief methodology and
suggested time frame are not
included

No mechanical, APA style,
and/or grammatical errors
are evident.

The literature review does not
contain a summary and
synthesis of related studies;
and a brief reaction/reflection
is not provided which details
how this study will add to the
literature; and a theoretical
tradition/paradigm is not
offered.

The section does not include:
a description of the
methodology used, and who
will participate in the study,
and what methods will be
used to collect data, and how
the data will be analyzed
Organization and style
problems are evident
throughout the paper, making
it difficult to read and
comprehend.
Numerous mechanical, APA
style, and/or grammatical
errors are evident.
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g. Reflection
and
Connection to
Standards
(20 points)

Reflection specifically
connects assignment to
performance criteria of
standards; areas of strength
and for growth within the
standards are explicit;
extensive use of two forms
of Valli‘s reflection styles,
Technical and Deliberative,
to elaborate on decisions
related to the assignment.

Reflection does not
adequately or accurately
connect performance criteria
to standards; areas of strength
and for growth within the
standards are vague and/or
ambiguous; minimal use of
two forms of Valli‘s reflection
styles, Technical and
Deliberative, to elaborate on
decisions related to the
assignment.
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BELLARMINE UNIVERSITY
ANNSLEY FRAZIER THORNTON SCHOOL OF EDUCATION
EDUC 644: Teacher Leadership for Equity in Schools and
Community
3 Credit Hours
THEME: EDUCATOR AS REFLECTIVE LEARNER
UNIVERSITY MISSION STATEMENT
Bellarmine University is an independent Catholic university serving the region, nation and world by
educating talented, diverse students of all faiths and many ages, nations, and cultures, and with respect for
each individual‘s intrinsic value and dignity. We educate our students through undergraduate and graduate
programs in the liberal arts and professional studies, within which students develop the intellectual, moral,
ethical and professional competencies for successful living, work, leadership and service to others. We
achieve these goals in an educational environment committed to excellence, academic freedom, and
authentic conversations not dominated by particular political or other single perspective and thus to
thoughtful, informed consideration of serious ideas, values, and issues, time-honored and contemporary,
across a broad range of compelling regional, national and international matters. By these means, Bellarmine
University seeks to benefit the public interest, to help create the future, and to improve the human
condition. Thus we strive to be worthy of our foundational motto: In Veritatis Amore, In the Love of
Truth.

LEAD INSTRUCTOR: Dr. Jan Calvert
OFFICE:
PHONE:
E-MAIL:
OFFICE HOURS:
CLASS MEETING TIMES: To Be Determined
REQUIRED TEXTBOOKS AND MATERIALS:


Stegelin, Hartle and Wright. (2006) Building Family, School and Community
Partnerships. Upper Saddle River, NJ: Prentice Hall.
.



Anyon, J. Radical Possibilities: Public Policy, Urban Education, and A New
Social Movement (Critical Social Thought ( 2005) RoutledgeFalmer.
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SUPPLIES NEEDED: Journal notebook
COURSE DESCRIPTION: EDUC 644 will focus on characteristics of equitable
schools for students, parents and communities as well as specific teacher communication
skills and leadership strategies to enhance parent involvement. Teacher leader candidates
will explore socio-economic, linguistic and cultural factors that impact students, parents
and families in the context of social justice and equity. Strategies that create more just
and caring classrooms will be the focus of teacher leader initiatives in schools. Field
component required.
This course connects to both the theme of the School of Education (Educator as
Reflective Learner) and to its Conceptual Framework by requiring students to use Valli‘s
(1997) types of reflection: personalistic reflection will lead students to self assess their
own cultural biases and stereotypes; critical reflection will challenge students to confront
social inequities and reduce barriers to students and parents; and reflection in-and-on
action will result in student decisions to develop and promote caring communities.
Candidates will apply content learned from readings, classroom activities and reflections
to self assess their knowledge, skills and dispositions as educators. These types of
reflection relate to specific course content, field experiences, and professional
development. Each course objective is tied to the Annsley Frazier Thornton School of
Education Conceptual Framework and connects with one or more EPSB themes:
diversity, literacy, closing the achievement gap and assessment (see below).
ANNSLEY FRAZIER THORNTON SCHOOL OF EDUCATION PROGRAM
OBJECTIVES:
The AFTSE prepares caring and effective educators with the knowledge, skills, and
dispositions to teach and lead in diverse settings. Candidates demonstrate proficient to
distinguished performance through the following criteria: individual course assessments,
field and clinical evaluations, dispositional assessments, benchmarks assignments, and
standardized exams. Based on this program assessment data, the candidate who achieves
proficiency:
 Works collaboratively across disciplines, school corridors/environments, and
community settings to foster student learning;
 Participates and reflects on field and clinical experiences requiring decisionmaking, intercultural experiences, and collaboration with professionals;
 Exhibits educator dispositions that respect and foster the uniqueness and dignity
of each individual learner as well as value intellectual, moral, ethical, and
professional competencies;
 Constructs pedagogical and content based decisions including, but not limited to
methods of instruction, classroom management, professional relationships, and
methods of assessment;
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Incorporates Valli‘s five reflective processes which include technical,
personalistic, deliberative, in and on action, and critical reflection.

ALIGNMENT WITH TEACHER LEADER CRITERIA AND EPSB THEMES
Kentucky‘s Core Content for Assessment, Commonwealth Accountability Testing
System, Program of Studies, Learner Goals and Expectations, College Readiness
Standards and Kentucky Teacher Standards (Advanced Level Performance) are explored
and addressed through discussion, course and anchor assessments, and projects with a
focus on integrating theory into practice for the teacher leader candidate. Alignment with
above standards and other standards are integrated into coursework and assessments as
detailed in the Master of Arts in Education in Teacher Leadership (P-12 ) Matrix
(www.bellarmine.edu/education/forms.asp).
This course addresses EPSB themes in the following ways: through readings and
discussion, students will respond positively to the imperative to address diverse
populations equitably; students will confront the problems of stereotyping and inequity
that present barriers to closing the achievement gap in schools and society; based on best
practice assessment tools for parent involvement, students will analyze parent
involvement data of a school and develop a parent involvement plan; and students will
self assess the equitable characteristics of their own classrooms to improve literacy and
student achievement..
COURSE/LEARNER OBJECTIVES:
Through readings, class presentations, case studies, reflective writing assignments,
authentic projects, and active self-assessment, students will:
1. Using a variety of tools, identify demographic and socio-economic trends,
nationally and within the school community, that pose challenges to increasing
student achievement and ensuring equity for students, parents and schools.
(Strands III, V, V III, X)
2. After investigating the impact of economic disparities in a particular
neighborhood, predict ways these disparities will impact local schools and engage
in a social reform effort to impact children, youth and families using relevant
partners, agencies, and/or charitable organizations in the community. (Strands
VIII, X)
3. After exploring the systems, policies and norms that lessen the harmful effects of
‗isms‘ (racisim, sexism, heterosexism, classism, ablism, isolationism, religious
discrimination, and other barriers), investigate one ‗ism‘, describe its effects on
students, schools, families and themselves and propose strategies to ameliorate its
negative effects. (Strands VI, VIII, IX, X)
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4. Based on principles of democratic education, explain and describe characteristics
of an equitable classroom and evaluate their own classroom instructional and
assessment practices using equitable classroom criteria. (Strands (I, II, III, IV, V,
VI, VII, IX, X)
5. After exploring socio-economic, linguistic and cultural factors that impact family
systems, demonstrate communication and sensitivity skills that support students,
parents and families. (Strands III, IV, V, VII, VIII, X)
6. After assessing the quality of a school‘s parent/community involvement using
recommended protocols, create a parent involvement plan that incorporates
successful programs, strategies and policies for increasing parent, student and
community involvement. (Strands VIII, X)
COURSE REQUIREMENTS AND ASSIGNMENTS:
1. Attendance, Participation and Class Leadership (10% of course grade):
 Teacher leader candidates will be expected to actively and thoughtfully
contribute to whole class and small group discussions and activities.
Candidates will be assessed on their ability to integrate course material,
engage peers, and positively shape class discussions through critical
questions, active listening, and reflective thinking.


Participation involves a combination of attendance, punctuality, appropriate
discussion, completion of assignments, and active listening. Attendance
serves as a reflection of the student‘s commitment to his/her program.
Attendance at all class sessions is expected. Please discuss any exceptions
with the instructor- in advance. Participation points cannot be earned when
absent, regardless of the reason for the absence. Six points will be deducted
from the attendance, participation, and class leadership grade for each
absence; more than one absence from the class could seriously jeopardize
academic standing in this class and in the program.



Each candidate is responsible for the assigned reading in this course and is
expected to have read the assignments prior to coming to class. Candidates are
responsible for textbook readings and any additional readings provided by the
instructor

2. Weekly Readings & Reflections, Written Assignments and Performance Tasks
(10% of course grade)
Teacher leader candidates will complete weekly reflections, assignments and
performance tasks in response to readings and course content.
3. Jigsaw activity (10% of course grade)
Teacher leader candidates will participate in a Jigsaw reading activity in
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which readings will be divided among class groups for jigsaw presentations
in class. Students will choose either readings with an Urban orientation from
Anyon‘s Radical Possibilities or a Rural orientation from:
http://eric.ed.gov/ERICDocs/data/ericdocs2sql/content_storage_01/0000019b
/80/17/0d/de.pdf
http://www.mcrel.org/PDF/PolicyBriefs/5993PI_PBRuralSchools.pdf
http://nces.ed.gov/surveys/ruraled/
4. Field Work and Reflective Journal (20% of course grade)
Teacher leader candidates will select a local community agency that serves
the social needs of the community, such as Volunteers of America, Salvation
Army, a community school setting, a neighborhood center, etc. Based upon a
minimum of 5 hours volunteering in that agency, the teacher leader candidate
will complete a reflective journal that describes the clients and services of the
agency; eligibility for services; funding of the agency; and how the agency
interfaces with the school setting of the families served.
Teacher leader candidates will select a local school that serves a diverse
population. Based upon a minimum of 5 hours volunteering in that school,
the teacher leader candidate will complete a reflective journal that describes
the school demographics; identifies key barriers to achievement for all
students; describes how demographic characteristics impact school culture;
and recommends strategies to overcome barriers to equity for students.
5. School Profile (10 % of course grade)
The teacher leader candidate will develop a data profile of a school that
assesses the school environment and the strengths and challenges faced by the
school community. The teacher leader must present the profile to a group of
school-based stakeholders, such as the school council, and engage them in a
discussion of his/her data and analysis and implications for instruction based
on the data.
6. ‗Ism‘ Paper and Professional Development (10% of course grade)
The teacher leader candidate will research one of the ―isms‖ to create a four –
six page paper of a social barrier or ‗ism‘. The participant‘s submission shall
include:
a) Identification of the barrier
b) Discussion of its harmful effects
c) Review of solutions and resources, including
classroom-based/school-based items
d) Outline of a PD session that could be offered in participant‘s
school, including the session goals, objectives and activities
e) Bibliography
f) Peer review by five school based colleagues, including administrators
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7. Equitable Classroom Characteristics (10% of course grade)
Teacher leader candidates will self assess their own teaching practice for
equitable classroom characteristics by completing the ―Checking My
Systems For Equity‖ inventory and incorporating findings into their
professional growth plan. Candidates will reflect on student access to and
use of technology for instructional purposes and propose strategies for
increasing equitable use of technology in their school.
8.

Parent Conference

(10% of course grade)

Teacher leader candidates will conduct a mock parent conference with class
member participants who will represent various student and parent
challenges. Teacher leader candidates will be assessed on demonstration of
sensitivity and communication skills based on course content. The
conference will be video-taped and assessed by the candidate as well as the
university instructor.
9.

Parent Involvement Plan ( 10 % of course grade)
Teacher leader candidates will use The Missing Pieces of the Proficiency
Puzzle document to assess a school‘s quality of parent/community
involvement and develop a plan with stakeholder involvement to recommend
improvement. The plan should include at least the following components:
A. A rationale for involving parents/guardians in the classroom/school.
B. A detailed list of the strategies currently utilized for involving
parents/guardians in the classroom/school.
C. A description of any specific evidence that indicates that parent/guardian
involvement has had an impact on student behavior and/or student
performance in your current or past classrooms.
D. A description of the problems you have encountered in attempting to
involve parents/guardians in the classroom/school.
E. A description of the changes you will recommend for your school‘s
parent involvement plan.
F. A description of how you will evaluate the effectiveness of the proposed
plan.
G. In conjunction with guidance from the school principal, the teacher leader
candidate will present the parent involvement plan to the School Based
Decision Making Council, PTA or other stakeholder group for
consideration and implementation.

ASSESSMENT POLICY AND PRACTICE:
Grading Scale:
A

100 – 94

B+

90 – 89

C

81-75

A-

93 – 91

B

88 – 85

F

74 and below

B-

84 – 82
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ASSIGNMENT FORMAT AND EXPECTATIONS:
As teacher candidates, the quality of all written products should be excellent, the quality
of class participation should be active and inquisitive, and the quality of group projects
and interactions should be cooperative and responsible. All of the work of this module
must be completed to receive a satisfactory grade.
All assignments must be neatly word-processed using 12 point font, double spaced,
consistent with the rules of college-level grammar, spelling, punctuation and style.
All assignments with references or citations should use APA style. An incomplete grade,
though rare, may be recorded if there is verification of illness, death in the family, or
some other extenuating circumstance that has prohibited the student from completing the
course work and/or taking a final exam.
Assignments must be submitted by due dates assigned. Late assignments, accepted only
with PRIOR APPROVAL of instructor, will receive a 5-point reduction per day, and
will not be accepted after one week from the due date.
The University requires students who will be absent from class while representing the
University to inform their instructors in two steps.
1. During the first week of the course, students must meet with each instructor to discuss
the attendance policy and arrangements for absences related to University-sponsored
events.
2. Students must provide the instructor with a signed Student Absentee Notification
Form, available via the student portal on the University intranet, at the earliest
possible opportunity, but not later than the week prior to the anticipated absence. The
Student Absentee Notification Form does not serve as an excused absence from class.
Your instructor has the final say about excused and unexcused absences and it is the
student‘s responsibility to know and abide by the instructor‘s policy.
INSTRUCTIONAL MODIFICATION/SYLLABUS MODIFICATION: Students
with disabilities, who require accommodations such as academic adjustments and/or
auxiliary aids or services for this course, must contact the Disability Services Coordinator
(located in the Counseling Center, 4th floor of BOB, 452-8480). The instructor, upon
notification from Disability Services, will then meet with the student to discuss
appropriate strategies. Please do not request accommodations directly from the
instructor.
As course instructor, I reserve the right to modify the course syllabus or due dates due to
unforeseen circumstances. Students will be given timely notice for changes in course
instruction.
The Academic Resource Center (ARC) is available to every student to support academic
progress. Students needing or wanting additional and/or specialized assistance related to
study techniques, writing, time management, tutoring, test-taking strategies, etc. should
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seek out the resources of the ARC, located on A-level of the W.L. Lyons Brown Library
(452-8071).
Should you decide to withdraw from this course, please be aware that ____ is the last day
to withdraw (FA 09) with a ―W‖ grade. Specific withdrawal dates regarding tuition
refund percentages and the university Withdrawal Policy are available in the printed
Class Schedule, from the Registrar‘s Office or the electronic Bellarmine University
Master Calendar (Student Portal). Withdrawal forms may be accessed at
http://www.bellarmine.edu/registrar/RegForms.asp.
CLASS FORMAT AND METHODOLOGY:
This course employs the following teaching strategies:
 Lecture and discussion
 Small and large group exercises for problem solving, project development and the
application of course content
 Guest speakers
 Critical friends /professional learning community
 Field placement/site visits
 Presentations
 Written reflection through journal entries and papers
 Course readings, web sites, media
DIVERSITY/TECHNOLOGY/DISPOSITIONS:
This class will focus on the development of teacher leaders who teach to the high
standards of social justice, equity, and equality and who are caring and compassionate
practitioners. Furthermore, this class will focus on developing teacher leaders who are
committed to providing equitable opportunities for all students, based on their diverse
backgrounds and learning styles, and on preparing teacher leaders who have the
knowledge, skills, and dispositions necessary to successfully teach diverse learners.
Course content includes diversity components including making accommodations for
learner needs, culturally responsive teaching, and appreciating student diversity.
Candidates will use technology in the classroom, as well as for assignments and projects.
Candidates will use technology to assess student learning, manage assessment data,
communicate results to stakeholders and conduct web based research and online learning
activities. Candidates will also make recommendations for technology integration that
supports authentic opportunities for student learning, particularly to promote equitable
classrooms for diverse populations. Field observations will permit exploration of
technology, especially assistive technology, and its use in the school setting.
ACADEMIC HONESTY: As a Bellarmine University student, you are expected to
demonstrate a high standard of academic honesty in all aspects of your academic work
and university life. I strongly endorse and will follow the academic honesty policy as
published in Bellarmine‘s Course Catalog and in the Student Handbook; both documents
are available online via the student portal on the University‘s intranet. Academic
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dishonesty can take a number of forms, including but not limited to cheating, plagiarism,
fabrication, aiding and abetting, multiple submissions, obtaining unfair advantage, and
unauthorized access to academic or administrative systems or information. The following
university policies govern this course:
 Initial sanctions for instances of academic dishonesty may be imposed by the
instructor or the appropriate dean. The choice of penalty ranges from a minimum
penalty of failing the assignment or test to failing the course itself.
 Following initial sanctions, all cases of academic dishonesty will be reported by the
faculty to the Senior Vice-President for Academic Affairs, who has the authority to
determine a more stringent penalty for the reported act, depending in part, on the
student‘s previous record of academic dishonesty. The student will be required to
have a conference with the dean of his/her college, or the dean‘s designee.
 A second offense during the course of a student‘s academic career at Bellarmine will
result in immediate suspension of the student for the semester in which the most
recent offense took place.
 A third incidence of academic dishonesty during a student‘s academic career at
Bellarmine will result in immediate academic dismissal from the University by the
Senior Vice-President of Academic Affairs.
 Plagiarism or cheating on field placement will result in ―0‖ credit for field hours
under question, and may result in permanent dismissal from the education
program. Plagiarism on field placement may include: falsifying the number of
hours, forging a teacher‘s signature, falsifying the content/nature of what is observed,
and/or ―double-dipping‖ hours intended for credit in another placement or course.
SEVERE WEATHER: Refer to the current student handbook for details regarding
changes in schedule due to bad weather. Faculty will arrange class schedules to meet
course objectives in the event classes are cancelled.
ASSESSMENT

LEARNER
OBJECTIVE
1-6

STRAND

Weekly Readings & Reflections, Written Assignments and
Performance Tasks
Jigsaw activity

1-6

I-X

1

Field Work and Reflective Journal

1&2

III, VI, VII,
VIII, IX, X
I-X

School Profile

1&2

I, II, III, IV,
V, VIII, X

‗Ism‘ Paper and Professional Development

3&5

III, IV, VI,
VII, IX, X

4

I, II, III,
IV,V, VI,

Attendance/ Participation

Equitable Classroom Characteristics

I-X

111

VII, IX
Parent Conference

5

I-X

Parent Involvement Plan

6

III, VII, VIII,
X
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BELLARMINE UNIVERSITY
ANNSLEY FRAZIER THORNTON SCHOOL OF EDUCATION

EDUC 645: Teacher Leadership Practices in Academic Literacy
3 Credit Hours

THEME: EDUCATOR AS REFLECTIVE LEARNER
UNIVERSITY MISSION STATEMENT
Bellarmine University is an independent Catholic university serving the region, nation and world by
educating talented, diverse students of all faiths and many ages, nations, and cultures, and with respect for
each individual‘s intrinsic value and dignity. We educate our students through undergraduate and graduate
programs in the liberal arts and professional studies, within which students develop the intellectual, moral,
ethical and professional competencies for successful living, work, leadership and service to others. We
achieve these goals in an educational environment committed to excellence, academic freedom, and
authentic conversations not dominated by particular political or other single perspective and thus to
thoughtful, informed consideration of serious ideas, values, and issues, time-honored and contemporary,
across a broad range of compelling regional, national and international matters. By these means, Bellarmine
University seeks to benefit the public interest, to help create the future, and to improve the human
condition. Thus we strive to be worthy of our foundational motto: In Veritatis Amore,
In the Love of Truth.

LEAD INSTRUCTOR: Robert Cooter, Ed.D.
OFFICE: BOB 334
PHONE: 473-3992
E-MAIL: rcooter@bellarmine.edu
OFFICE HOURS: To be determined
CLASS MEETING TIMES: To be determined
TEXTBOOKS:
Required:
1. Cooter, R.B. (Ed.). (2004). Perspectives on rescuing urban literacy education:
Spies, saboteurs & saints. Mahwah, NJ: Lawrence Erlbaum Associates.
2. Brozo, W.G., & Simpson, M.L. (2007). Content Literacy for Today's
Adolescents: Honoring Diversity and Building Competence (5th ed.). Upper
Saddle River, NJ: Pearson/Prentice Hall.
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3. Reutzel, D.R., & Cooter, R.B. (2007). Strategies for reading assessment and
instruction: Helping every child succeed (3rd ed.). Upper Saddle River, NJ:
Pearson/Merrill/Prentice-Hall.
Suggested:
4. Allen, J. (2008) Reading History: A Practical Guide to Improving Literacy.
New York: Oxford University Press.
SUPPLIES NEEDED: You will need a notebook for maintaining a journal
(handwritten) that will be turned in to the professor every week.
COURSE DESCRIPTION: EDUC 645 is designed to deepen teacher leaders‘ skills in
advanced reading processes related to teaching content area material and differentiation
of literacy practices. Teacher leader candidates will have the opportunity to evaluate
effective school-wide literacy practices and to develop diagnostic tools and skills for
assessing, teaching, and coaching reading in specific content areas. Field component
required.
This literacy course is guided by a socioconstructivist view of knowing and learning and
deals with a range of topics including: understanding the role of content text structure and
its relationship to reading and writing, and understanding the importance of domain
specific knowledge and pedagogical content knowledge in scaffolding how to
comprehend and write.
This course connects to both the theme of the School of Education (Educator as
Reflective Learner) and to its Conceptual Framework by requiring students to use Valli‘s
(1997) types of reflection, particularly critical, and in-and-on action. Candidates will
apply content learned from professional reading and development experiences to their
reflections on their beliefs, roles and skills as educators
ANNSLEY FRAZIER THORNTON SCHOOL OF EDUCATION PROGRAM
OBJECTIVES:
The AFTSE prepares caring and effective educators with the knowledge, skills, and
dispositions to teach and lead in diverse settings. Candidates demonstrate proficient to
distinguished performance through the following criteria: individual course assessments,
field and clinical evaluations, dispositional assessments, benchmarks assignments, and
standardized exams. Based on this program assessment data, the candidate who achieves
proficiency:
 works collaboratively across disciplines, school corridors/environments, and
community settings to foster student learning;
 participates and reflects on field and clinical experiences requiring decisionmaking, intercultural experiences, and collaboration with professionals;
 exhibits educator dispositions that respect and foster the uniqueness and dignity
of each individual learner as well as value intellectual, moral, ethical, and
professional competencies;
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constructs pedagogical and content based decisions including, but not limited to
methods of instruction, classroom management, professional relationships, and
methods of assessment;
incorporates Valli‘s five reflective processes which include technical,
personalistic, deliberative, in and on action, and critical reflection.

Alignment with Teacher Leader Criteria and EPSB themes
Kentucky‘s Core Content for Assessment, Commonwealth Accountability Testing
System, Program of Studies, Learner Goals and Expectations, and Kentucky Teacher
Standards (Advanced Level Performance) and ACT‘s College Readiness Standards are
explored and addressed through discussion, course and anchor assessments, and projects
as they relate to the integration of theory into practice for the teacher leader candidate.
Alignment with above standards and others as well are integrated into coursework and
assessments and detailed in the Masters of Arts in Education in Teacher Leadership (P12) Matrix (www.bellarmine.edu/education/forms.asp). Additionally, this course
addresses themes of diversity and literacy with particular focus on closing the
achievement gap. The focus is on various forms of assessment for learning including
formative, interim, and summative, with special emphasis on modification of instruction.
COURSE/LEARNER OBJECTIVES [with connections to strands of the Master of
Arts in Education in Teacher Leadership (P-12) Matrix]:
1. Each candidate will complete a literacy observation checklist in four classrooms
using a literacy utilization (walk through) rubric. From these observations the candidate
will create for one classroom a ―classroom literacy action plan‖ using one research-based
literacy strategy denoting plans for teacher professional development and curricular
implementations. These classroom observations shall be completed in a variety of schools
which reflect the diversity of the local population and settings and will serve as models of
assessment for student learning. (Strands II, III, IV, V and VII)
2. Each candidate shall collect and use historical/current literacy data of an individual
classroom and school to create both a classroom and a school-wide literacy strength and
challenge outline. Suggestions for school literacy actions will be presented to the building
administrator and site-based decision making/school council for feedback. Candidates
will specifically look for data histories that impact student performance. (Strands I, II, IV,
V, VI, VIII, IX, X)
3. Each candidate will learn, model, and utilize 6 specific content literacy strategies that
are research-based and age/grade appropriate. These will include a set of six lesson plans
and data collection about strategy efficacy. Candidates will present learning outcomes in
a class poster presentation to model assessment for learning. These strategies are to be
specific to content that prepares a P-12 student for successful secondary and postsecondary school success. (Strands I, II, V, VI, and VII)
4. Each candidate shall demonstrate an understanding of societal or environmental
impediments to literacy development in a paper or multimedia presentation. Leading and
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planning collaboratively with school personnel, the building administrator and/or site
based decision making/school advisory council, the candidate will present, either solo or
with the instructor, at both a teachers‘ meeting/inservice and a parent meeting. The final
paper/presentation will be evaluated by participants/instructor. A substitute presentation
may be considered at the discretion of the instructor. (Strands I, III, V, VII, VIII, IX and
X)
COURSE REQUIREMENTS AND ASSIGNMENTS:
1. Active participation as judged by peers and professor as well as punctual attendance
at all class meetings held online or face to face.
2. Literacy observations checklists, reflective paper and classroom action plan.
3. Literacy school and classroom data analysis and presentation.
4. Tests over Text and Required Readings.
5. Strategy use lesson plans and data poster presentation.
6. Paper and artifacts or video of parent/teacher literacy presentation with evaluations
7. Online class sessions (3) using Facebook technology for the completion of Joint
Productive Activities (JPA).
Total points possible =
TESTS: There will be 3 tests over text readings, class notes, handouts, and
articles. Tests will be a combination of short answer, multiple choice, and
essay questions. Students missing a test due to illness/emergency must notify the
instructor the day of the test that he/she will be absent and the reason for the absence.
The instructor will then determine if and when a make-up exam will be given. The formal
make-up exam is at the discretion of the instructor, and may be essay.
HOMEWORK: These assignments will vary weekly. No late work is accepted nor is any
partial grade given. Should the work presented be of poor quality, the professor may only
once at his discretion ask for the student to complete it again for a re-scoring.
GRADING SCALE:
A (94-100%) A- (90-93%) B+ (87-89%)
79%) F (Below 70%)

B (84-86%)

B- (80-83%)

C (70-

Note: A scoring rubric will be provided for each major assignment in conjunction with
the detailed assignment description and date the assignment is due.
INCOMPLETE GRADES: An incomplete (I) grade will be issued by the instructor
only if there is a medical or personal emergency with verification from the student,
or if there are mitigating circumstances discussed with the instructor prior to the end
of the semester. The student must complete an Incomplete Grade Form, with the
instructor‘s permission, specifying how and when the course requirements will be
completed.
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ASSIGNMENT FORMAT AND EXPECTATIONS: You are expected to be a
thoughtful, active, and informed member of class discussions, lectures, individual
presentations, and group activities. You are expected to attend each class session,
arrive punctually, and be prepared by having read the required assignments. Missing
more than two class sessions (even due to illness/emergency) is considered excessive,
will require conferencing with the instructor, and will result in point deductions from
the participation grade at 10 points per absence beginning with the 2nd absence.
All assignments, must be neatly word processed using 12 point Arial font, double-spaced,
adhere to rules of Standard English grammar, spelling and punctuation. Assignments
must be submitted by due dates assigned. Late assignments will not be accepted.
The University requires students who will be absent from class while representing the
University to inform their instructors in two steps. During the first week of the course,
students must meet with each instructor to discuss the attendance policy and
arrangements for absences related to University-sponsored events. Second, students must
provide the instructor with a signed Student Absentee Notification Form, available via
the student portal on the University intranet, at the earliest possible opportunity, but not
later than the week prior to the anticipated absence. The Student Absentee Notification
Form does not serve as an excused absence from class. Your instructor has the final say
about excused and unexcused absences and it is the student‘s responsibility to know and
abide by the instructor‘s policy.
INSTRUCTIONAL MODIFICATION/SYLLABUS MODIFICATION: Students
with disabilities, who require accommodations such as academic adjustments and/or
auxiliary aids or services for this course, must contact the Disability Services Coordinator
(located in the Counseling Center, 4th floor of BOB, 452-8480). The instructor, upon
notification from Disability Services, will then meet with the student to discuss
appropriate strategies. Please do not request accommodations directly from the
instructor.
****The professor reserves the right to modify the course syllabus, calendar, and/or due
dates in order to accommodate unforeseen events or changes in course content. Students
will be notified via ___________________should these changes occur.
The Academic Resource Center (ARC) is available to every student to support academic
progress. Students needing or wanting additional and/or specialized assistance related to
study techniques, writing, time management, tutoring, test-taking strategies, etc. should
seek out the resources of the ARC, located on A-level of the W.L. Lyons Brown Library
(452-8071).
Should you decide to withdraw from this course, please be aware that ___ is the last day
to withdraw with a ―W‖ grade. Specific withdrawal dates regarding tuition refund
percentages and the university Withdrawal Policy are available in the printed Class
Schedule, from the Registrar‘s Office or the electronic Bellarmine University Master
Calendar (Student Portal). Withdrawal forms may be accessed at
http://www.bellarmine.edu/registrar/RegForms.asp
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CLASS FORMAT AND METHODOLOGY:
Methods of Instruction: CREDE principles will serve as the primary pedagogical
platform interspersed with lectures, guest speakers and technology when appropriate. The
CREDE principles are:
 Joint Productive Activity (Online via Facebook): Facilitate learning and
development through joint productive activity among leaders and participants.
 Language Development: Promote learners‘ expertise in professional relevant
discourse.
 Making Meaning: Contextualize teaching, learning, and joint productive activity
in the experience and skills of participants.
 Cognitive Challenge: Challenge participants toward more complex solutions in
addressing problems.
 Instructional Conversation: Engage participants in dialogue, especially the
instructional conversation.
There will also be multiple opportunities to use a variety of web-based discussion tools,
instructional webinars, podcasts and interactive opportunities.
DIVERSITY/TECHNOLOGY/DISPOSITIONS:
EDUC 645 is a required course for elementary, middle and secondary teacher leader
candidates. Candidates are reintroduced to the Kentucky Teacher Standards and the
International Reading Association Standards and how these apply to course content.
Candidates are also introduced to teacher dispositions in relation to developmentally
appropriate instruction and working effectively with all students and families in a variety
of cultural milieus.
EDUC 645 candidates identify those factors of student and family diversity that affect
literacy outcomes as well as effective teaching practice. Course content also includes
diversity components including making accommodations for family or learner needs,
culturally responsive teaching, and appreciating student diversity particularly in utilizing
the family as a responsive partner.
Candidates will be asked to investigate the use of technology in the classroom and home,
as well as use it themselves for assignments and projects. The candidate will be required
to access and use a variety of government documents/reports available online, subscribe
to a variety of literacy related professional sites, and utilize online professional
development instruction such as the Vanderbilt IRIS series. The teacher leader candidate
will be required to evaluate online child instructional and assessment
programs/techniques for applicability to the presenting literacy issues, investigate cost
and function, and determine appropriate classroom or home use.
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ACADEMIC HONESTY:
As a Bellarmine University student, you are expected to demonstrate a high standard of
academic honesty in all aspects of your academic work and university life. I strongly
endorse and will follow the academic honesty policy as published in the Bellarmine
Course Catalog 2007-2009 (pp.48-49) and in the 2008-2009 Student Handbook (pp.1619); both documents are available online via the student portal on the University‘s
intranet. Academic dishonesty can take a number of forms, including but not limited to
cheating, plagiarism, fabrication, aiding and abetting, multiple submissions, obtaining
unfair advantage, and unauthorized access to academic or administrative systems or
information. The following university policies govern this course:
 Initial sanctions for instances of academic dishonesty may be imposed by the
instructor or the appropriate dean. The choice of penalty ranges from a minimum
penalty of failing the assignment or test to failing the course itself.
 Following initial sanctions, all cases of academic dishonesty will be reported by the
faculty to the Senior Vice-President for Academic Affairs, who has the authority to
determine a more stringent penalty for the reported act, depending in part, on the
student‘s previous record of academic dishonesty. The student will be required to
have a conference with the dean of his/her college, or the dean‘s designee.
 A second offense during the course of a student‘s academic career at Bellarmine will
result in immediate suspension of the student for the semester in which the most
recent offense took place.
 A third incidence of academic dishonesty during a student‘s academic career at
Bellarmine will result in immediate academic dismissal from the University by the
Senior Vice-President of Academic Affairs.
 Plagiarism or cheating on field placement will result in ―0‖ credit for field hours
under question, and may result in permanent dismissal from the education
program. Plagiarism on field placement may include: falsifying the number of
hours, forging a teacher‘s signature, falsifying the content/nature of what is observed,
and/or ―double-dipping‖ hours intended for credit in another placement or course.
SEVERE WEATHER: Refer to the current student handbook for details regarding
changes in schedule due to bad weather. Faculty will arrange class schedules to meet
course objectives in the event classes are cancelled.
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ASSESSMENT/OBJECTIVE MATRIX FOR EDUC 645

ASSESSMENT

LEARNER
OBJECTIVE

KY
TEACHER
STANDARDS

1. Participation/
Attendance
2.Written Home
work/Assignments

1
1

1, 7, 8

3. Reflective
Journal
4. Tests

AFTSE
Objectives

IRA STRAND
Technology
Strand

3
3, 4

1, 2, 5
1, 4

2, 3, 5

5

4

2, 3, 4

3, 4

2, 3

6.3

1, 2, 3, 4, 5

3

6.4

1,2,3,4

2,3

1, 6, 7
1,2,3
1, 7, 8
1,2,3
1, 7

5. Literacy
observations
checklists,
reflective paper
and classroom
action plan

2,3

6. Literacy school
and classroom
data analysis and
presentation

1,2,3,4

7.Strategy use
lesson plans
and data poster
presentation

1,2,3,4

1, 6, 8

1, 3, 5, 7, 8, 10

1,3,5,7,8,10
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8. Paper and artifacts
or video of
parent/teacher
literacy
presentation with
evaluations

1, 2, 4

1, 2, 3

1, 2

1, 2, 4, 5

*Each assessment tool reflects particular learner objectives, Kentucky Teacher
Standards, International Reading Association Standards as outlined in the Master of
Arts in Education in Teacher Leadership Matrix (P-12).

6.4
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BELLARMINE UNIVERSITY
ANNSLEY FRAZIER THORNTON SCHOOL OF EDUCATION

EDUC 670: School Improvement Through Assessment, Evaluation,
and Data Analysis
3 Credit Hours

THEME: EDUCATOR AS REFLECTIVE LEARNER
UNIVERSITY MISSION STATEMENT
Bellarmine University is an independent Catholic university serving the region, nation and world by
educating talented, diverse students of all faiths and many ages, nations, and cultures, and with respect for
each individual‘s intrinsic value and dignity. We educate our students through undergraduate and graduate
programs in the liberal arts and professional studies, within which students develop the intellectual, moral,
ethical and professional competencies for successful living, work, leadership and service to others. We
achieve these goals in an educational environment committed to excellence, academic freedom, and
authentic conversations not dominated by particular political or other single perspective and thus to
thoughtful, informed consideration of serious ideas, values, and issues, time-honored and contemporary,
across a broad range of compelling regional, national and international matters. By these means, Bellarmine
University seeks to benefit the public interest, to help create the future, and to improve the human
condition. Thus we strive to be worthy of our foundational motto: In Veritatis Amore, In the Love of
Truth.

LEAD INSTRUCTOR: Corrie Orthober, Ph.D.
OFFICE: BOB 335
PHONE: (502) 452 8190
E-MAIL: corthober@bellarmine.edu
OFFICE HOURS: To be determined
CLASS MEETING TIMES: To Be Determined
TEXTBOOKS:
DATA WISE: a Step-by-Step Guide to Using Assessment Results to Improve Teaching
and Learning (2005) by Boudett, City, and Murnane. ISBN: 978-1-891792-67-0
Building School-based Teacher Learning Communities: Professional Strategies to
Improve Student Achievement (2006) by McLaughlin, M. & Talbert, J.E. ISBN: 978- 08077-4680-6
Assessing Affective Characteristics in Schools (2000) by Anderson, L. & Bourke, S.
ISBN: 978-0805831986
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Recommended Textbook:
Data Analysis for Continuous School Improvement by Victoria Bernhardt
ISBN: 1-930556-74-8
Other supplementary reading materials will be provided by the instructor.
COURSE DESCRIPTION: EDUC 670 is designed to train educators to use
information effectively and accurately, establish clear goals and high expectations,
evaluate student progress using fundamentals of assessment for learning, coordinate
instructional programs, and improve school climate. The teacher leader candidate, in
collaboration with school personnel in authentic settings, will design a plan to impact
student achievement of an underachieving population.
Educators will use school level data to establish clear curricular goals and classroom
level learning expectations, and to evaluate student progress, review school processes and
improve school climate using the Standards and Indicators for School Improvement
components to guide discussion and analysis.
Kentucky‘s Core Content for Assessment, Commonwealth Accountability Testing
System, Program of Studies, Learner Goals and Expectations, and Kentucky Teacher
Standards (Advanced Level Performance) are explored and addressed through discussion,
course and anchor assessments, and projects as they relate to the integration of theory
into practice for the teacher leader candidate. Emphasis on analysis of data to assess
impact on Pre K-12 student learning will be addressed. Additionally, EPSB themes of
diversity, assessment, literacy/reading, and closing the achievement gap, are integrated
into coursework and assessments as detailed in the Master of Arts in Education in
Teacher Leadership (P-12) Matrix (www.bellarmine.edu/education/forms.asp). The
School of Education‘s theme, EDUCATOR AS REFLECTIVE LEARNER, is manifest
through Valli‘s (1997) types of reflection as part of the course assignments and anchor
assessments (where applicable) as the types of reflection relate to course content, field
experiences, and professional development.
ANNSLEY FRAZIER THORNTON SCHOOL OF EDUCATION PROGRAM
OBJECTIVES: The AFTSE prepares caring and effective educators with the
knowledge, skills, and dispositions to teach and lead in diverse settings. Candidates
demonstrate proficient to distinguished performance through the following criteria:
individual course assessments, field and clinical evaluations, dispositional assessments,
benchmarks assignments, and standardized exams. Based on this program assessment
data, the candidate who achieves proficiency:
 works collaboratively across disciplines, school corridors/environments, and
community settings to foster student learning;
 participates and reflects on field and clinical experiences requiring decisionmaking, intercultural experiences, and collaboration with professionals;
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exhibits educator dispositions that respect and foster the uniqueness and dignity
of each individual learner as well as value intellectual, moral, ethical, and
professional competencies;
constructs pedagogical and content based decisions including, but not limited to
methods of instruction, classroom management, professional relationships, and
methods of assessment;
incorporates these two forms of Valli‘s reflective processes; In and On Action,
and Critical Reflection.

COURSE OBJECTIVES:
(NOTE: Each objective is tied to one (or more) of the six strands in the Master of
Arts in Education in Teacher Leadership (P – 12) Matrix.
The candidate:
 Demonstrates conceptual knowledge of key types of data: cognitive/achievement,
affective/perceptual, school process, and demographic data (Strands I, V & VI);
 Develops school and classroom needs and goals based on analysis of assessment
for learning using various types of data (cognitive/achievement,
affective/perceptual, school process, and demographic data), both at the school
and classroom level, with EXCEL and/or SPS technology (Strand (I, II, V, VI,
VII, IX & X)
 Constructs an Annotated Bibliography on assistive/adaptive technology (Strands
I, II, V, VI, VII, IX & X )
 Using PowerPoint or other presentation software, conducts a presentation that
communicates a profile of an individual school and demonstrates steps for
effective school wide planning using the Comprehensive School Improvement
Plan model or other school plan document. Candidates will collaborate with the
school principal to conduct this presentation at the school to a stakeholder group,
such as the site-based decision-making council or instructional leadership team,
and write a reflection on feedback from the experience (Strands I, II, V, VI, VII,
IX & X).
COURSE METHODOLOGIES:
In order to achieve the course objectives, the following instructional strategies may be
employed:








Lecture and discussion, small and large group exercises for problem solving, project
development and the application of course content
Guest speakers from local schools and districts
Independent methodologies may include: individual study and reflection; reviewing
journal articles; searching the Internet, texts, reference materials and professional
journals; and searching local and national media for issues that relate to the course
content
Student and instructor presentations
Data analysis
Research
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In-class search of internet resources

COURSE REQUIREMENTS:
Intersection of Data: Developing and Using Our School Profiles
Candidate will use PowerPoint (or other presentation software) to present a profile of a
school based on comprehensive data and meaningful analysis.
School Planning Project
Candidates will develop school and classroom curricular and instructional goals based on
the Intersection of Data: Developing and Using Our School Profiles process.
Assistive Technology Annotated Bibliography
Candidates will use resources at the Assistive Technology Lab of the WHAS Crusade for
Children Assessment Clinic at Bellarmine University as well as other resources to
develop an Assistive Technology Annotated Bibliography.
Course Reading Requirements
Each candidate is responsible for the assigned reading in this course. Candidates are
expected to have read the assignments prior to coming to class. Candidates are
responsible for the textbook readings and any additional readings provided by the
instructor or referenced via a website.
Class Discussions
Class discussions are critical to the course. Candidates‘ contributions are valued and
encouraged. All are expected to participate in class discussions in both small and large
groups, treating each other with courtesy, respect, and an open mind to experiences and
viewpoints that may differ from one‘s own perspective. Specific guided readingdiscussion groups will be utilized as a daily opportunity to review reading assignments
and raise topics for whole class discussion.
ASSIGNMENT FORMAT AND EXPECTATIONS:
Attendance and In-Class / Homework Assignments
Attendance will serve as a reflection of the candidate‘s commitment to his/her program.
Attendance at all class sessions is expected. Please discuss any exceptions with the
instructor – in advance. Participation points cannot be earned when absent, regardless of
the reason for the absence.
Late Work
All assignments are expected at the beginning of class on the day listed in the class
schedule. Please discuss any exceptions with the instructor – in advance. Two points will
be deducted for late work. Work more than seven days late will not be accepted.
Incomplete ―I‖ Grade
An incomplete ―I‖ grade may be recorded by an instructor if there is verification of
illness, death in the family, or some other extenuating circumstance that has prohibited
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the candidate from completing the course work and examinations. A grade of ―I‖ is rarely
recorded at Bellarmine University, and will be done only on the basis of extreme
emergency. This must be discussed with the instructor in advance, when possible.
ASSIGNMENTS AND GRADING:
Activity
School Planning Project
Intersection of Data: Developing and Using
Our School Profiles Presentation
Assistive Technology Annotated Bibliography
Assessment Analysis: Cognitive Data
Assessment Analysis: Affective Data
Analysis of School Process Data
Analysis of Demographic Data
Assigned Readings and Participation
Anchor Assessment I:
Total possible points

Points
100
100
100
100
100
100
100
100
200
1000

Grading Scale
A = 93-100
A- = 92-91
B+ = 90-89
B = 88-85
B- = 84-83
C = 83-79
DIVERSITY/TECHNOLOGY/DISPOSITIONS: EDUC 670 is a required course
for the Masters in Education in Teacher Leadership (P-12) program. Candidates
demonstrate evidence of the Kentucky Teacher Standards (Advanced Level) related to
the ways the standards apply to course content. Students are expected to display
appropriate professional dispositions when working with the instructor and in
collaborative groups. Openness to feedback from the instructor (and other
educational professionals) is an integral professional disposition.
EDUC 670 candidates will enhance their assessment skills relative to student diversity
and demonstrate evidence of assessing the learning of the students within their
classrooms (or potential classrooms). Each P-12 student has unique learning and diverse
needs. Course content addresses diversity components including making
accommodations for learner needs within all forms of assessment and instructional
programming and in reflections of teaching and learning based on assessment data.
Candidates will enhance technology skills to make assessment decisions based on their
use of data analysis using EXCEL and SPSS (or other preferred software). Technology is
incorporated into the candidate‘s course assignments including the school planning
project and the annotated bibliography on assistive technology.
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INSTRUCTIONAL MODIFICATION/SYLLABUS MODIFICATION: Students
with disabilities, who require accommodations such as academic adjustments and/or
auxiliary aids or services for this course, must contact the Disability Services Coordinator
(located in the Counseling Center, 4th Floor, BOB, 452-8480). The instructor, upon
notification from Disability Services, will then meet with the student to discuss
appropriate strategies. Please do not request accommodations directly from the
instructor.
(The instructor reserves the right to modify the course syllabus, calendar, and/or due
dates in order to accommodate unforeseen events or changes in course content.)
The Academic Resource Center (ARC) is available to every student to support academic
progress. Students needing or wanting additional and/or specialized assistance related to
study techniques, writing, time management, tutoring, test-taking strategies, etc. should
seek out the resources of the ARC, located on A-level of the W.L. Lyons Brown Library
(452-8071).
Should you decide to withdraw from this course, please be aware that __________is the
last day to withdraw with a ―W‖ grade. Specific withdrawal dates regarding tuition
refund percentages and the university Withdrawal Policy are available in the printed
Class Schedule from the Registrar‘s Office or the electronic Bellarmine University
Master Calendar (Student Portal). Withdrawal forms may be accessed at
http://www.bellarmine.edu/registrar/RegForms.asp.
ACADEMIC HONESTY: As a Bellarmine University student, you are expected to
demonstrate a high standard of academic honesty in all aspects of your academic work
and university life. I strongly endorse and will follow the academic honesty policy as
published in Bellarmine‘s Course Catalog 2007-2009 (pp.315 – 316) and in the 20082009 Student Handbook; both documents are available online via the student portal on
the University‘s intranet. Academic dishonesty can take a number of forms, including but
not limited to cheating, plagiarism, fabrication, aiding and abetting, multiple submissions,
obtaining unfair advantage, and unauthorized access to academic or administrative
systems or information. The following university policies govern this course:
 Initial sanctions for instances of academic dishonesty may be imposed by the
instructor or the appropriate dean. The choice of penalty ranges from a minimum
penalty of failing the assignment or test to failing the course itself.
 Following initial sanctions, all cases of academic dishonesty will be reported by the
faculty to the Vice President of Academic Affairs of the university, who has the
authority to determine a more stringent penalty including dismissal for the reported
act, depending in part, on the student‘s previous record of academic dishonesty. The
student will be required to have a conference with the dean of his/her college, or the
dean‘s designee.
 A second offense during the course of a student‘s academic career at Bellarmine will
result in immediate suspension of the student for the semester in which the most
recent offense took place.
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A third incidence of academic dishonesty during a student‘s academic career at
Bellarmine will result in immediate academic dismissal from the university by the
Vice President of Academic Affairs.
Plagiarism or cheating on field placement will result in ―0‖ credit for field hours
under question, and may result in permanent dismissal from the education
program. Plagiarism on field placement may include: falsifying the number of
hours, forging a teacher‘s signature, falsifying the content/nature of what is observed,
and/or ―double-dipping‖ hours intended for credit in another placement or course.

SEVERE WEATHER: Refer to the current student handbook for details regarding
changes in schedule due to bad weather. Faculty will arrange class schedules to meet
course objectives in the event classes are cancelled.

128

BELLARMINE UNIVERSITY
ANNSLEY FRAZIER THORNTON SCHOOL OF EDUCATION

EDUC 671: Teacher Leadership to Improve Student Achievement
3 Credit Hours

THEME: EDUCATOR AS REFLECTIVE LEARNER
UNIVERSITY MISSION STATEMENT
Bellarmine University is an independent Catholic university serving the region, nation and world by
educating talented, diverse students of all faiths and many ages, nations, and cultures, and with respect for
each individual‘s intrinsic value and dignity. We educate our students through undergraduate and graduate
programs in the liberal arts and professional studies, within which students develop the intellectual, moral,
ethical and professional competencies for successful living, work, leadership and service to others. We
achieve these goals in an educational environment committed to excellence, academic freedom, and
authentic conversations not dominated by particular political or other single perspective and thus to
thoughtful, informed consideration of serious ideas, values, and issues, time-honored and contemporary,
across a broad range of compelling regional, national and international matters. By these means, Bellarmine
University seeks to benefit the public interest, to help create the future, and to improve the human
condition. Thus we strive to be worthy of our foundational motto: In Veritatis Amore,
In the Love of Truth.

LEAD INSTRUCTOR: Dr. Jan Calvert
OFFICE: BOB 329
PHONE: 473-3984
E-MAIL: jcalvert@bellarmine.edu
OFFICE HOURS: To Be Determined
CLASS MEETING TIMES: To Be Determined
REQUIRED TEXTS AND MATERIALS:
Robert Marzano (2003). What Works in Schools, Translating Research Into Action.
ASCD: Alexandria, VA. (ISBN 0-87120-717-6)
Robert Marzano (2001). What Works In Classroom Instruction. ASCD: Alexandria, VA.
(ISBN 0-87120-504-1)
Supplemental reading materials provided by the instructor.
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COURSE DESCRIPTION: EDUC 671 is designed to enhance a teacher leader
candidate‘s ability to synthesize and evaluate best practices in curriculum, instruction and
assessment and explore school, teacher and student level factors that positively impact
student achievement. Teacher leader candidates will analyze effective strategies and
plans that advance school improvement efforts in actual school settings. Through an
authentic school improvement planning project, co-designed and co-delivered by local
district staff, candidates will participate in problem-based learning opportunities to
evaluate and apply effective strategies that advance school improvement efforts.
This course provides experiences that enhance a candidate‘s ability in the following
components of the Standards and Indicators for School Improvement (SISI): Curriculum,
Instruction, Assessment, Leadership, Collaboration, and Planning.
This course connects to both the theme of the School of Education (Educator as
Reflective Learner) and to its Conceptual Framework by requiring students to use Valli‘s
(1997) types of reflection: technical, deliberative, personalistic, critical, and reflection
in-and-on action. Candidates will apply content learned from readings, classroom
activities and reflections to self assess their knowledge, skills and dispositions as
educators. These types of reflection relate to specific course content, field experiences,
and professional development. Each course objective is tied to the Annsley Frazier
Thornton School of Education Conceptual Framework and connects with one or more
EPSB themes: diversity, literacy, closing the achievement gap and assessment (see
below).
ANNSLEY FRAZIER THORNTON SCHOOL OF EDUCATION PROGRAM
OBJECTIVES:
The AFTSOE prepares caring and effective educators with the knowledge, skills, and
dispositions to teach and lead in diverse settings. Candidates demonstrate proficient to
distinguished performance through the following criteria: individual course assessments,
field and clinical evaluations, dispositional assessments, benchmark assignments, and
standardized exams. Based on this program assessment data, the candidate who achieves
proficiency:
 works collaboratively across disciplines, school corridors/environments, and
community settings to foster student learning;
 participates and reflects on field and clinical experiences requiring decisionmaking, intercultural experiences, and collaboration with professionals;
 exhibits educator dispositions that respect and foster the uniqueness and dignity of
each individual learner as well as value intellectual, moral, ethical, and
professional competencies;
 constructs pedagogical and content based decisions including, but not limited to
methods of instruction, classroom management, professional relationships, and
methods of assessment; and
 incorporates Valli‘s five reflective processes which include technical,
personalistic, deliberative, in and on action, and critical reflection.
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ALIGNMENT WITH TEACHER LEADER CRITERIA AND EPSB THEMES:
Kentucky‘s Core Content for Assessment, Commonwealth Accountability Testing
System, Program of Studies, Learner Goals and Expectations, Kentucky Teacher
Standards (Advanced-level) and College Readiness Standards and are explored and
addressed through discussion, course assignments and projects, and anchor assessments
with a focus on integrating theory into practice for the teacher leader candidate.
Alignment with above standards and other standards are integrated into coursework and
assessments as detailed in the Master of Arts in Education in Teacher Leadership (P-12)
Matrix (www.bellarmine.edu/education/forms.asp). This course addresses EPSB themes
in the following ways: through readings and discussion, candidates will respond
positively to the imperative to address diverse populations equitably; based on
assessment best practices, candidates will analyze data from state and other sources to
recommend strategies for school improvement planning as well as explore successful
models of assessment for learning (formative, interim and summative). Candidates will
investigate case studies of successful school literacy initiatives with particular focus on
closing the achievement gap.
COURSE OBJECTIVES:
(NOTE: Each objective is tied to one (or more) of the strands in the Master of Arts
in Education in Teacher Leadership (P – 12) Matrix
(www.bellarmine.edu/education/forms.asp)
Through readings, class presentations, lecture, discussion, cooperative groups, case
studies, reflective writing assignments, guest speakers, authentic projects and peer and
self-assessment as well as other methodologies, teacher leader candidates will address the
following objectives:





Upon examining a variety of national, state, district and local standards
(particularly the Program of Studies, Core Content for Assessment and College
Readiness Standards) as well as curriculum documents and protocols for
analyzing student/teacher work, candidates will evaluate alignment of curriculum
with content and performance standards (Strands I, II, V, X);
Based on assessment goals and evaluation of data, teacher leader candidates will
recommend strategies to align assessment with curriculum and instruction through
professional learning communities of practice (Strands I, II, IV, V, VII, IX, X);
Using the Kentucky state data report (formerly the Kentucky Performance Report)
and the No Child Left Behind report, teacher leader candidates will construct a
school profile that prioritizes curriculum, instruction, and assessment needs and
create components of a Comprehensive School Improvement Plan to address
deficiencies in student achievement, relative to the Program of Studies, Core
Content for Assessment and College Readiness Standards in an authentic case
study of a school (Strands I - X);
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Using a variety of readings, web sites, class activities, written reflection and
independent work, teacher leader candidates will demonstrate a knowledge base
of research-based curriculum, instruction and assessment best practices across
disciplines (Strands I - X);
Through course readings, projects and discussions, teacher leader candidates will
explore and evaluate school, teacher, and student level factors that positively
impact student achievement, including the role of the School Council (Strands I X).
Based on course readings, projects and discussions, teacher leader candidates will
recommend strategies to guide curriculum alignment and implementation,
instructional best practices, continuous assessment and school planning to
systemically achieve school goals (Strands I – X).

COURSE ASSIGNMENTS:
1. Attendance, Participation and Class Leadership (10% of course grade):
 Teacher leader candidates will be expected to actively and thoughtfully contribute
to whole class and small group discussions and activities. Candidates will be
assessed on their ability to integrate course material, engage peers, and positively
shape class discussions through critical questions, active listening, and reflective
thinking.


Participation involves a combination of attendance, punctuality, appropriate
discussion, completion of assignments, and active listening. Attendance serves as
a reflection of the candidate‘s commitment to his/her program. Attendance at all
class sessions is expected. Please discuss any exceptions with the instructor- in
advance. Participation points cannot be earned when absent, regardless of the
reason for the absence. Six points will be deducted from the attendance,
participation, and class leadership grade for each absence; more than one absence
from the class could seriously jeopardize academic standing in this class and in
the program.



Each candidate is responsible for the assigned reading in this course. Candidates
are expected to have read the assignments prior to coming to class. Candidates are
responsible for textbook readings and any additional readings provided by the
instructor.

3. Weekly Readings & Reflections, Written Assignments and Performance Tasks (10%
of course grade)
Teacher Leader candidates will complete weekly reflections, assignments and
performance tasks in response to readings and course content. Topics to be
explored include reflection upon the Kentucky Teacher Standards Advanced-level
and the Professional Code of Ethics for Kentucky School Certified Personnel and
their application to teacher leadership in schools and communities.
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3. Analysis of a Kentucky Performance Report (10% of course grade)
Teacher leader candidates will analyze the Kentucky Performance Report of a
selected school (or alternative profile report for a school) to disaggregate the data
and identify priority needs.
4. Best Practices Teacher Leader Mentoring Conference (10% of course grade)
Teacher leader candidates will recommend instructional best practices by
conducting a collegial mentoring conference using best practice strategies from
Marzano (Classroom Instruction That Works) and Zimmelman (Best Practices)
5. Textbook Alignment (10% of course grade)
Teacher leader candidates will align a textbook or other instructional resource
with a selected set of content and performance standards.
6. Leading Lesson/Assessment Analysis in a Professional Learning Community (10% of
course grade)
 Teacher leader candidates will lead a professional learning community of practice
using a tuning protocol to model self-assessment of his/her lesson or assessment
and development of a revised lesson or assessment based on knowledge of
standards of pedagogy presented in course content. Candidates will then lead
colleagues at their schools to participate in this reflective practice;
 Teacher leader candidates will model self-reflection of a video of his/her
classroom instruction and formative assessment work samples as evidence that
supports assessment for learning. Candidates will then lead a professional
learning community of colleagues at their schools to participate in this reflective
practice.
7. Culminating Assessment: School Plan Project (40% of course grade)
After completing a thorough case study of a school‘s data based on the KPR or
alternative profile, the candidate will complete a culminating presentation that
highlights key priority needs of the school and one fully developed component of
the Comprehensive School Improvement Plan or alternative strategic plan. This
culminating assessment has been co-designed and will be co-facilitated in
conjunction with local school district personnel.
ASSESSMENT CRITERIA
A (94-100) A- (91-93) B+ (88-90)
75)


B (84-87)

B- (81-83) C (75-80)

F (Below

Note: This course requires a minimum of a B- to continue in the program.

OTHER RELEVANT POLICIES AND PROCEDURES
Class Discussions
Class discussions are critical to the course. Candidates‘ contributions are valued and
encouraged. All candidates are expected to participate in class discussions in both small
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and large groups and to treat one another with courtesy, respect, and an open mind to
viewpoints that may differ from their own perspective. We are all learners in this process;
sharing ideas will serve to strengthen the meaningfulness of the course content.
Late Work
Students are expected to meet all deadlines for the course. Failure to do so will result in a
reduction in grade.
Incomplete ―I‖ Grade
An incomplete ―I‖ grade may be recorded by an instructor if there is verification of
illness, death in the family, or some other extenuating circumstance that has prohibited
the student from completing the course work. A grade of ―I‖ is rarely recorded at
Bellarmine University and done so only in circumstances of extreme emergency.
Candidates must discuss this possibility in advance (when possible) with the instructor.
DIVERSITY/TECHNOLOGY/DISPOSITIONS CONTENT:
Awareness and avoidance of bias related to gender, culture, ethnicity, disabilities,
religion, economic and environmental equity issues are embedded throughout the course
content and subject matter including all texts. Course content includes diversity
components including making accommodations for learner needs, culturally responsive
teaching, and appreciating student diversity. Candidates will be challenged to address
diversity in his/her own professional development and the professional development plan
to be implemented with colleagues.
Students will use technology to obtain data using the Kentucky Department of
Education‘s website. They will analyze data using the CATS Calculator and the
Kentucky Performance Report, both of which are electronic data tools. Web based
research will be required throughout the course. Students will use the local district
Comprehensive School Improvement Planning training site and tools to develop a
culminating product. Course delivery uses a variety of formats, including data displays,
power points, media presentations as well as participation in online learning.
Candidates are expected to apply course content to the Kentucky Teacher Standards –
Advanced-level. Candidates also are expected to apply professional teacher
dispositions in relation to developmentally appropriate instruction and effective work
with all students and other professionals. Openness to feedback from the candidate‘s
faculty mentor is an integral professional disposition.
INSTRUCTIONAL MODIFICATION/SYLLABUS MODIFICATION: Students
with disabilities, who require accommodations such as academic adjustments and/or
auxiliary aids or services for this course, must contact the Disability Services Coordinator
(located in the Counseling Center, 4th floor of BOB, 452-8480). The instructor, upon
notification from Disability Services, will then meet with the student to discuss
appropriate strategies. Please do not request accommodations directly from the
instructor.
****The professor reserves the right to modify the course syllabus, calendar, and/or due
dates in order to accommodate unforeseen events or changes in course content. Students
will be notified via ___________________should these changes occur.
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The Academic Resource Center (ARC) is available to every student to support academic
progress. Students needing or wanting additional and/or specialized assistance related to
study techniques, writing, time management, tutoring, test-taking strategies, etc. should
seek out the resources of the ARC, located on A-level of the W.L. Lyons Brown Library
(452-8071).
Should you decide to withdraw from this course, please be aware that ____ is the last day
to withdraw with a ―W‖ grade. Specific withdrawal dates regarding tuition refund
percentages and the university Withdrawal Policy are available in the printed Class
Schedule, from the Registrar‘s Office or the electronic Bellarmine University Master
Calendar (Student Portal). Withdrawal forms may be accessed at
http://www.bellarmine.edu/registrar/RegForms.asp.
ACADEMIC HONESTY:
As a Bellarmine University student, you are expected to demonstrate a high standard of
academic honesty in all aspects of your academic work and university life. I strongly
endorse and will follow the academic honesty policy as published in the Bellarmine
Course Catalog 2007-2009 (pp.48-49) and in the 2008-2009 Student Handbook (pp.1619); both documents are available online via the student portal on the University‘s
intranet. Academic dishonesty can take a number of forms, including but not limited to
cheating, plagiarism, fabrication, aiding and abetting, multiple submissions, obtaining
unfair advantage, and unauthorized access to academic or administrative systems or
information. The following university policies govern this course:
 Initial sanctions for instances of academic dishonesty may be imposed by the
instructor or the appropriate dean. The choice of penalty ranges from a minimum
penalty of failing the assignment or test to failing the course itself.
 Following initial sanctions, all cases of academic dishonesty will be reported by the
faculty to the Senior Vice-President for Academic Affairs, who has the authority to
determine a more stringent penalty for the reported act, depending in part, on the
student‘s previous record of academic dishonesty. The student will be required to
have a conference with the dean of his/her college, or the dean‘s designee.
 A second offense during the course of a student‘s academic career at Bellarmine will
result in immediate suspension of the student for the semester in which the most
recent offense took place.
 A third incidence of academic dishonesty during a student‘s academic career at
Bellarmine will result in immediate academic dismissal from the University by the
Senior Vice-President of Academic Affairs.
 Plagiarism or cheating on field placement will result in ―0‖ credit for field hours
under question, and may result in permanent dismissal from the education
program. Plagiarism on field placement may include: falsifying the number of
hours, forging a teacher‘s signature, falsifying the content/nature of what is observed,
and/or ―double-dipping‖ hours intended for credit in another placement or course.
SEVERE WEATHER: Refer to the current student handbook for details regarding
changes in schedule due to bad weather. Faculty will arrange class schedules to meet
course objectives in the event classes are cancelled.
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ASSESSMENT MATRIX FOR EDUC 671

ASSESSMENT
Attendance/Participation/Leadership
Analysis of a Kentucky Performance Report
Best Practices Teacher Leader Mentoring
Conference
Textbook Alignment
Lesson/Assessment Analysis

Weekly Readings & Reflections, Written
Assignments and Performance Tasks
CSIP Plan

LEARNER
OBJECTIVE
1-6

STRAND

2, 3, 5

I-X

4, 5

I-X

1, 2

1-6

I, II, V,
VII
I, II,
III,IV, V,
VI, VII
I-X

1-6

I-X

1, 4, 5

I-X
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BELLARMINE UNIVERSITY
ANNSLEY FRAZIER THORNTON SCHOOL OF EDUCATION

EDUC 672: Dynamic Teacher Leadership
3 Credit Hours

THEME: EDUCATOR AS REFLECTIVE LEARNER
UNIVERSITY MISSION STATEMENT
Bellarmine University is an independent Catholic university serving the region, nation and world by
educating talented, diverse students of all faiths and many ages, nations, and cultures, and with respect for
each individual‘s intrinsic value and dignity. We educate our students through undergraduate and graduate
programs in the liberal arts and professional studies, within which students develop the intellectual, moral,
ethical and professional competencies for successful living, work, leadership and service to others. We
achieve these goals in an educational environment committed to excellence, academic freedom, and
authentic conversations not dominated by particular political or other single perspective and thus to
thoughtful, informed consideration of serious ideas, values, and issues, time-honored and contemporary,
across a broad range of compelling regional, national and international matters. By these means, Bellarmine
University seeks to benefit the public interest, to help create the future, and to improve the human
condition. Thus we strive to be worthy of our foundational motto: In Veritatis Amore,
In the Love of Truth.

LEAD INSTRUCTOR: Prof. John Sizemore
OFFICE: BOB 320
PHONE: 473-3982
E-MAIL: jsizemore@bellarmine.edu
OFFICE HOURS: To be determined
CLASS MEETING TIMES: To be determined
REQUIRED TEXTS:
M. Katzenmeyer & G Moller. Awakening the Sleeping Giant: Helping Teachers Develop
as Leaders. ISBN 0-7619-7830-5
P. Lencioni. The FIVE Dysfunctions of a TEAM. ISBN 0-7879-6075-6
Supplemental reading materials provided by the instructor.
COURSE DESCRIPTION: EDUC 672 is designed to provide the teacher leader with a
rationale for teacher leadership and an understanding of the challenges and opportunities
of the teacher leader role. Teacher leader candidates will explore the fundamental
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knowledge, skills, and dispositions to use a variety of leadership styles; effective
communication skills; the basic tenets of facilitation, motivation and conflict resolution;
and the processes of planning, coordination, and monitoring strategies for effective
teacher leadership.
This course connects to both the theme of the School of Education (Educator as
Reflective Learner) and to its Conceptual Framework by requiring candidates to use
Valli‘s (2003) five types of reflection: technical, deliberative, personalistic, critical, and
reflection in-and-on action. Candidates will apply content from text reading, class
discussion, field observation, and group experiences to their reflections on their role as
teacher leaders.
Kentucky‘s Core Content for Assessment, Commonwealth Accountability Testing
System, Program of Studies, Learner Goals and Expectations, and Kentucky Teacher
Standards (Advanced Level Performance) are explored and addressed through discussion,
course and anchor assessments (where applicable), and projects as they relate to the
integration of theory into practice for the teacher leader candidate. Additionally, EPSB
themes of diversity, assessment, literacy/reading, and closing the achievement gap, are
integrated into coursework and assessments as detailed in the Master of Arts in Education
in Teacher Leadership (P – 12) Matrix (www.bellarmine.edu/education/forms.asp).
ANNSLEY FRAZIER THORNTON SCHOOL OF EDUCATION PROGRAM
OBJECTIVES:
The AFTSE prepares caring and effective educators with the knowledge, skills, and
dispositions to teach and lead in diverse settings. Candidates demonstrate proficient to
distinguished performance through the following criteria: individual course assessments,
field and clinical evaluations, dispositional assessments, benchmarks assignments, and
standardized exams. Based on this program assessment data, the candidate who achieves
proficiency:






works collaboratively across disciplines, school corridors/environments, and
community settings to foster student learning;
participates and reflects on field and clinical experiences requiring decisionmaking, intercultural experiences, and collaboration with professionals;
exhibits educator dispositions that respect and foster the uniqueness and dignity
of each individual learner as well as value intellectual, moral, ethical, and
professional competencies;
constructs pedagogical and content based decisions including, but not limited to
methods of instruction, classroom management, professional relationships, and
methods of assessment;
incorporates Valli‘s five reflective processes which include technical,
personalistic, deliberative, in and on action, and critical reflecttion

COURSE/LEARNER OBJECTIVES:
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(NOTE: Each objective is tied to one (or more) of the strands in the standards crosswalk
available at this link: Master of Arts in Education in Teacher Leadership
P – 12 Matrix (www.bellarmine.edu/education/forms.asp)
The candidate will:







Use Valli‘s five types of reflections to reflect upon leadership contributions and
progress toward attainment of Kentucky Teacher Standards Advanced-level
performance (Strands VII, IX);
Assess his/her leadership style and identify leadership styles that are appropriate
for a variety of situations to impact student achievement (Strands VII, IX);
Identify a rationale for and the challenges of teacher leadership in P-12 schools
(Strands VII, VIII, X);
Demonstrate skills needed to build and lead effective teams (Strands I, II, III, IV
V, VI, VII, VIII, IX, X);
Conduct an audit of teacher leadership in a school and make recommendation to
increase it (Strands I, II, III, IV, V, VI, VII, VIII, IX, X).

COURSE METHODOLOGIES:
In order to achieve the course objectives, the following instructional strategies may be
employed. This list is not meant to be all-inclusive.
 Lecture and discussion, small and large group exercises for problem solving, project
development and the application of course content
 Guest speakers
 Independent methodologies including: individual study and reflection; reviewing
journal articles; searching the Internet, texts, reference materials and professional
journals; and attending to local and national media for issues that relate to the course
content
 Job-embedded field experiences
 Candidate presentations
 Search of internet resources
 Interpretation of self-assessment instruments
COURSE REQUIREMENTS:
Demonstrate A Variety of Written Reflections (10 pts)
Using the article linked below, candidates will demonstrate at least three of Valli‘s
reflective genre in a reflective essay that assesses their leadership contributions in their
schools and evidence of their implementation of Kentucky Teacher Standards Advancedlevel performance. http://www.jstor.org/stable/1493261
Complete Self Assessments of Leadership Style and Capacity (10 pts.)
Each candidate will be expected to complete at least three self assessments designed to
inform his/her awareness of leadership style and capacity. (Below are links to such
instruments, although the candidate is encouraged to explore other websites and the
instructor will provide paper-copies of other options.) Once completed, the candidate
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must write a four-to-five page reflective paper, using Valli‘s genre and providing insight
into what he/she has learned about his/her own abilities and styles relative to schoolbased leadership and addressing how they can implement leadership processes
recommended in the Standards and Indicators for School Improvement.
http://www.skillsusa.org/educators/pli.shtml
http://www.iel.org/pubs/collaborative_leadership_qualities_inventory.pdf
http://www.iknowpolitics.org/files/leadership%20inventory.pdf
Demonstrate Both Ethical and Situational Leadership (10 pts.)
After discussions and readings relative to the concepts of ethical and situational
leadership and the articles linked below, each candidate will propose a leadership
initiative that will impact student achievement using strategies for either literacy,
diversity, assessment or closing the achievement gap. Each candidate will conduct a
presentation using multimedia designed to highlight the following principles of
situational leadership: consideration of the situation; adaptation to the environment;
adjustment to those to be led; communication of expectations; use of listening skills;
delegation of responsibilities; and provision for feedback.
http://www.allbusiness.com/buying_exiting_businesses/3503508-1.html
http://www.kyepsb.net/legal/ethics.asp
Develop An Audit Instrument to Measure Teacher Leadership (20 pts.)
Utilizing the information gleaned from the study of the Katzenmeyer and Moller text, the
class will work in groups of three to four to develop a Teacher Leader Audit Protocol.
Each candidate will implement the audit at his/her school (or field placement) to measure
knowledge of, support for, development of, appreciation of, influence of, and time
allotted for teacher leadership. Candidates will present results of the audit to a
stakeholder group, such as the site-based decision-making council or instructional
leadership team, and make recommendations for future plans for teacher leadership to
positively affect student achievement in their schools.
Demonstrate the Ability to Lead a Functional Team (30 pts.)
Utilizing the simulation exercise provided, candidates will work in teams to model
effective meeting strategies, effective communication, facilitation and motivation skills,
conflict resolution, and productive planning strategies within the context of developing a
solution to a common K-12 school-based problem that would be addressed in the
Comprehensive School Improvement Plan. The instructor as well as school-based
personnel will collaborate in analysis of each team‘s effectiveness.
Class Discussions (5 pts.)
Class discussions are critical to the course. Candidates‘ contributions are valued and
encouraged. All candidates are expected to participate in class discussions in both small
and large groups, treating one another with courtesy, respect, and an open mind to
experiences and viewpoints that may differ from their own perspective. Specific guided
reading-discussion groups will be utilized as a daily opportunity to review reading
assignments and raise topics for whole class discussion. Candidates must be present to
earn these points.
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Course Reading Assignments (10 pts.)
Each candidate is responsible for the assigned reading in this course and is expected to
have read the assignments prior to coming to class. Candidates are responsible for the
textbook readings and any additional readings provided by the instructor. The instructor
reserves the right to interject mini quizzes and activities designed to determine the
candidate‘s preparedness to discuss readings due prior to the beginning of a specific class
session.
Attendance and In Class / Homework Assignments (5 pts.)
Attendance will serve as a reflection of the candidate‘s commitment to his/her program.
Attendance at all class sessions is expected. Please discuss any exceptions with the
instructor – in advance. Participation points cannot be earned when absent, regardless of
the reason for the absence.
GRADING:
Activity
Reflection essay
Leadership style
Ethical and situational leadership
School leadership audit
Lead a team
Class participation
Completion of readings
Attendance
Total possible points
A (94-100) A- (91-93)
75)

B+ (88-90)

Points
10
10
10
20
30
5
10
5
_________________
100
B (84-87)

B- (81-83) C (75-80)

F (Below

OTHER RELEVANT POLICIES AND PROCEDURES:
Late Work
Candidates are expected to meet all deadlines for the course. Failure to do so will result
in a reduction in grade.
Incomplete ―I‖ Grade
An incomplete ―I‖ grade may be recorded by an instructor if there is verification of
illness, death in the family, or some other extenuating circumstance that has prohibited
the student from completing the course work. A grade of ―I‖ is rarely recorded at
Bellarmine University and will be used only in the case of extreme emergency. When
possible, the candidate should discuss and incomplete grade in advance with the
instructor.
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DIVERSITY/TECHNOLOGY/DISPOSITIONS: EDUC 672 is a required course for
the Masters of Arts in Education program. Candidates are expected to apply course
content to the Kentucky Teacher Standards – Advanced Level and their selfassessment relative to those standards. Candidates also are expected to apply
professional teacher dispositions in relation to developmentally appropriate instruction,
effective work with all students and other professionals, and in those activities
commensurate with teacher leadership. Openness to feedback from the candidate’s
faculty mentor (and other educational professionals) is an integral professional
disposition.
Course content includes diversity components including making accommodations for
learner needs, culturally responsive teaching, and appreciating student diversity
particularly as each relates to the candidate‘s own professional development and the
professional development plan in teacher leadership to be implemented with colleagues.
Working effectively with diverse learners and professionals may be a focal point of
the candidate’s professional growth plan as it relates to the teacher leadership role,
and certainly is a focal point of this course in developing effective teacher leadership
skills and dispositions.
Candidates will be expected to use technology in their course assessments as well as
determine areas of growth (from their technology screening) in the use of standard and
assistive technology in their own teaching. The integration of technology into the
classroom or school may be a focal point of the candidate’s professional growth plan
as well as the school improvement plan of the candidate’s school or field placement.
INSTRUCTIONAL MODIFICATION/SYLLABUS MODIFICATION: Students
with disabilities, who require accommodations such as academic adjustments and/or
auxiliary aids or services for this course, must contact the Disability Services Coordinator
(located in the Counseling Center, 4th Floor, BOB, 452-8480). The instructor, upon
notification from Disability Services, will then meet with the student to discuss
appropriate strategies. Please do not request accommodations directly from the
instructor.
(The instructor reserves the right to modify the course syllabus, calendar, and/or due
dates in order to accommodate unforeseen events or changes in course content.)
The Academic Resource Center (ARC) is available to every student to support academic
progress. Students needing or wanting additional and/or specialized assistance related to
study techniques, writing, time management, tutoring, test-taking strategies, etc. should
seek out the resources of the ARC, located on A-level of the W.L. Lyons Brown Library
(452-8071).
Should you decide to withdraw from this course, please be aware that __________is the
last day to withdraw with a ―W‖ grade. Specific withdrawal dates regarding tuition
refund percentages and the university Withdrawal Policy are available in the printed
Class Schedule from the Registrar‘s Office or the electronic Bellarmine University
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Master Calendar (Student Portal). Withdrawal forms may be accessed at
http://www.bellarmine.edu/registrar/RegForms.asp.
ACADEMIC HONESTY: As a Bellarmine University student, you are expected to
demonstrate a high standard of academic honesty in all aspects of your academic work
and university life. I strongly endorse and will follow the academic honesty policy as
published in Bellarmine‘s Course Catalog 2007-2009 (pp.315 – 316) and in the 20082009 Student Handbook; both documents are available online via the student portal on
the University‘s intranet. Academic dishonesty can take a number of forms, including but
not limited to cheating, plagiarism, fabrication, aiding and abetting, multiple submissions,
obtaining unfair advantage, and unauthorized access to academic or administrative
systems or information. The following university policies govern this course:
 Initial sanctions for instances of academic dishonesty may be imposed by the
instructor or the appropriate dean. The choice of penalty ranges from a minimum
penalty of failing the assignment or test to failing the course itself.
 Following initial sanctions, all cases of academic dishonesty will be reported by the
faculty to the Vice President of Academic Affairs of the university, who has the
authority to determine a more stringent penalty including dismissal for the reported
act, depending in part, on the student‘s previous record of academic dishonesty. The
student will be required to have a conference with the dean of his/her college, or the
dean‘s designee.
 A second offense during the course of a student‘s academic career at Bellarmine will
result in immediate suspension of the student for the semester in which the most
recent offense took place.
 A third incidence of academic dishonesty during a student‘s academic career at
Bellarmine will result in immediate academic dismissal from the university by the
Vice President of Academic Affairs.
 Plagiarism or cheating on field placement will result in ―0‖ credit for field hours
under question, and may result in permanent dismissal from the education
program. Plagiarism on field placement may include: falsifying the number of
hours, forging a teacher‘s signature, falsifying the content/nature of what is observed,
and/or ―double-dipping‖ hours intended for credit in another placement or course.
SEVERE WEATHER: Refer to the current student handbook for details regarding
changes in schedule due to bad weather. Faculty will arrange class schedules to meet
course objectives in the event classes are cancelled.
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BELLARMINE UNIVERSITY
ANNSLEY FRAZIER THORNTON SCHOOL OF EDUCATION

EDUC 673: Teacher Leadership for Communities of Practice
3 Credit Hours

THEME: EDUCATOR AS REFLECTIVE LEARNER
UNIVERSITY MISSION STATEMENT
Bellarmine University is an independent Catholic university serving the region, nation and world by
educating talented, diverse students of all faiths and many ages, nations, and cultures, and with respect for
each individual‘s intrinsic value and dignity. We educate our students through undergraduate and graduate
programs in the liberal arts and professional studies, within which students develop the intellectual, moral,
ethical and professional competencies for successful living, work, leadership and service to others. We
achieve these goals in an educational environment committed to excellence, academic freedom, and
authentic conversations not dominated by particular political or other single perspective and thus to
thoughtful, informed consideration of serious ideas, values, and issues, time-honored and contemporary,
across a broad range of compelling regional, national and international matters. By these means, Bellarmine
University seeks to benefit the public interest, to help create the future, and to improve the human
condition. Thus we strive to be worthy of our foundational motto: In Veritatis Amore,
In the Love of Truth.

LEAD INSTRUCTOR: John Sizemore
OFFICE: BOB 320
PHONE: 473-3982
E-MAIL: jsizemore@bellarmine.edu
OFFICE HOURS: To be determined
CLASS MEETING TIMES: To be determined
TEXTBOOKS:
M. McLaughlin & J. Talbert. Building School-Based Teacher Learning Communities:
Professional Strategies to Improve Student Achievement. ISBN 0-8077-4679-7
M. Krovetz and G. Arriaza. Collaborative Teacher Leadership: How Teachers Can
Foster Equitable Schools. ISBN 1-4129-0502-8
Supplemental reading materials provided by the instructor.
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COURSE DESCRIPTION: EDUC 673 is designed to provide the teacher leader with
the fundamental knowledge and dispositions to utilize best practices in professional
learning communities; the skills of coaching and mentoring for the improvement of
student achievement; the characteristics of the change process to successfully lead school
improvement projects; the tenets of good professional development, presentation skills,
and job-embedded professional growth; and knowledge of the fundamental issues of
school law and finance pertinent to the classroom teacher, school, and teacher leader.
The course connects to both the theme of the School of Education (Educator as Reflective
Learner) and to its Conceptual Framework by requiring candidates to use Valli‘s (2003)
five types of reflection: technical, deliberative, personalistic, critical, and reflection inand-on action. Candidates will apply content from text reading, class discussion, field
observation, and group experiences to their reflections on their role as teacher leaders.
Kentucky‘s Core Content for Assessment, Commonwealth Accountability Testing
System, Program of Studies, Learner Goals and Expectations, and Kentucky Teacher
Standards (Advanced Level Performance) are explored and addressed through discussion,
course and anchor assessments, and projects as they relate to the integration of theory
into practice for the teacher leader candidate. Additionally, EPSB themes of diversity,
assessment, literacy/reading, and closing the achievement gap, are integrated into
coursework and assessments as detailed in the Master of Arts in Education in Teacher
Leadership (P-12) Matrix (www.bellarmine.edu/education/forms.asp).
ANNSLEY FRAZIER THORNTON SCHOOL OF EDUCATION PROGRAM
OBJECTIVES:
The AFTSE prepares caring and effective educators with the knowledge, skills, and
dispositions to teach and lead in diverse settings. Candidates demonstrate proficient to
distinguished performance through the following criteria: individual course assessments,
field and clinical evaluations, dispositional assessments, benchmarks assignments, and
standardized exams. Based on this program assessment data, the candidate who achieves
proficiency:
 works collaboratively across disciplines, school corridors/environments, and
community settings to foster student learning;
 participates and reflects on field and clinical experiences requiring decisionmaking, intercultural experiences, and collaboration with professionals;
 exhibits educator dispositions that respect and foster the uniqueness and dignity
of each individual learner as well as value intellectual, moral, ethical, and
professional competencies;
 constructs pedagogical and content based decisions including, but not limited to
methods of instruction, classroom management, professional relationships, and
methods of assessment;
 incorporates Valli‘s five reflective processes which include technical,
personalistic, deliberative, in and on action, and critical reflection.
COURSE/LEARNER OBJECTIVES:
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(NOTE: Each objective is tied to one (or more) of the strands in the standards crosswalk
available at this link: Master of Arts in Education in Teacher Leadership (P – 12) Matrix
(www.bellarmine.edu/education/forms.asp)
The candidate will:
 Explore the research base and processes involved in the establishment of a
Professional Learning Community (Strands I, II, III, IV, V, VII, VIII, IX, X);
 Demonstrate competency with coaching and mentoring protocols through
application of strategies used in various coaching roles (Strands I, II, III, IV, V,
VI, VII, VIII, IX, X);
 Demonstrate ability to apply understanding of the change process to the
challenges teacher leaders face in leading/implementing reforms (Strands VII,
VIII, X);
 Design a professional development session for elementary, middle or high school
staff (Anchor Assessment 2)
 Design and facilitate high quality professional development (Strands I, II, III, IV,
V, VI, VII, VIII, IX, X); and
 Explore the ethical, legal, and resource management issues pertinent to the role of
teacher leader (Strands VII, X).
COURSE METHODOLOGIES:
In order to achieve the course objectives, the following instructional strategies may be
employed. This list is not meant to be all-inclusive.
 Lecture and discussion, small and large group exercises for problem solving, project
development and the application of course content
 Guest speakers
 Independent methodologies including: individual study and reflection; reviewing
journal articles; searching the Internet, texts, reference materials and professional
journals; and attending to local and national media for issues that relate to the course
content
 Candidate presentations
 Search of internet resources
 Interpretation of self-assessment instruments
COURSE REQUIREMENTS:
Define Professional Learning Community (PLC) ((10 pts.)
Candidates will implement a Professional Learning Community in their schools at the
department, team or grade level, using the model described in course content. In a short
(4-5 pages) reflective essay, candidates will use Valli‘s reflective genre to articulate the
benefits of and the obstacles to implementing or sustaining PLC‘s in their own school
setting.
Demonstrate Knowledge and Skills for Mentoring and Coaching (10 pts)
The candidate will utilize the resources of the Bellarmine Center for Leadership and
Excellence to explore the domains of mentoring standards and coaching protocols.
Candidates will coach and mentor a new teacher at their school in an area of growth
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related to the teacher‘s professional growth plan. Candidates will mentor and coach at
least one teacher in his/her school using mentoring standards and coaching protocols.
Subsequently, the candidate as well as the teacher will complete an assessment of the
candidate‘s performance using the standards to identify areas of strength and
opportunities for growth.
Design a Proposal for a Cultural, Instructional, or Organizational Change (10 pts)
The candidate will use the IBM Reinventing Education Change Toolkit
(www.reinventingeducation.org) to develop a plan for change that aligns with the
Standards and Indicators for School Improvement and demonstrates impact on Pre K-12
student learning in one of the following focus areas: improving achievement levels of
diverse populations; developing skills to assess student learning; implementing literacy
initiatives; designing strategies to close the achievement gap; and/or incorporating the
Educational Planning and Assessment System (EPAS) College Readiness Standards and
Program of Studies Alignment into teaching practice in their schools. In collaboration
with school or district personnel, the candidate will present the proposal to the site-based
decision-making council or instructional leadership team. (The candidate may propose
the professional development initiative selected for Anchor Assessment 2).
Complete Anchor Assessment 2: Leadership in School Improvement Through
Professional Development (40 pts.) The candidate will design a professional
development session for elementary, middle or high school staff based on assessment
data and the school improvement plan. (See Anchor Assessment 2).
Professional Responsibilities of the Teacher Leader (10 pts.) Using a template
provided by the instructor, the candidate will review his/her school‘s Site-Based
Decision-Making Council‘s policies for relevance to ethical, legal, and financial policies
and regulations.
Class Discussions (5 pts.)
Class discussions are critical to the course. Candidates‘ contributions are valued and
encouraged. All students are expected to participate in class discussions in both small and
large groups, treating one another with courtesy, respect, and an open mind to
experiences and viewpoints that may differ from their own perspective. Specific guided
reading-discussion groups will be utilized as a daily opportunity to review reading
assignments and raise topics for whole class discussion. Candidates must be present to
earn these points.
Course Reading Assignments (10 pts.)
Each candidate is responsible for the assigned reading in this course and is expected to
have read the assignments prior to coming to class. Candidates are responsible for the
textbook readings and any additional readings provided by the instructor. The instructor
reserves the right to interject mini quizzes and activities designed to determine the
candidate‘s preparedness to discuss readings due prior to the beginning of a specific class
session.
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Attendance and In Class / Homework Assignments (5 pts.)
Attendance will serve as a reflection of the candidate‘s commitment to his/her program.
Attendance at all class sessions is expected. Please discuss any exceptions with the
instructor – in advance. Participation points cannot be earned when absent, regardless of
the reason for the absence.
GRADING:
Activity
Professional learning community
Coaching and mentoring
Change
Anchor assessment 2
Professional responsibilities
Class participation
Completion of readings
Attendance
Total possible points
A (94-100) A- (91-93)
75)

B+ (88-90)

Points
10
10
10
40
10
5
10
5
_________________
100
B (84-87)

B- (81-83) C (75-80)

F (Below

OTHER RELEVANT POLICIES AND PROCEDURES
Late Work
Students are expected to meet all deadlines for the course. Failure to do so will result in a
reduction in grade.
Incomplete ―I‖ Grade
An incomplete ―I‖ grade may be recorded by an instructor if there is verification of
illness, death in the family, or some other extenuating circumstance that has prohibited
the student from completing the course work. A grade of ―I‖ is rarely recorded at
Bellarmine University and will be used only in the case of extreme emergency. When
possible, the candidate should discuss and incomplete grade in advance with the
instructor.
DIVERSITY/TECHNOLOGY/DISPOSITIONS: EDUC 673 is a required course for
the Masters of Arts in Education program. Candidates are expected to apply course
content to the Kentucky Teacher Standards – Advanced Level and their selfassessment relative to those standards. Candidates also are expected to apply
professional teacher dispositions in relation to developmentally appropriate instruction,
effective work with all students and other professionals, and in those activities
commensurate with teacher leadership. Openness to feedback from the candidate’s
faculty mentor (and other educational professionals) is an integral professional
disposition.
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Course content includes diversity components including making accommodations for
learner needs, culturally responsive teaching, and appreciating student diversity
particularly as each relates to the candidate‘s own professional development and the
professional development plan in teacher leadership to be implemented with colleagues.
Working effectively with diverse learners and professionals may be a focal point of the
candidate‘s professional growth plan as it relates to the teacher leadership role, and
certainly is a focal point of this course in developing effective teacher leadership skills
and dispositions within the context of communities of practice.
Candidates will be expected to use technology in their course assessments and Anchor
Assessment 2 as well as determine areas of growth (from their technology screening) in
the use of standard and assistive technology in their own teaching and leading. The
integration of technology into the classroom or school may be a focal point of the
candidate’s professional growth plan as well as the professional development
plan/session in the candidate’s school or field placement.
INSTRUCTIONAL MODIFICATION/SYLLABUS MODIFICATION: Students
with disabilities, who require accommodations such as academic adjustments and/or
auxiliary aids or services for this course, must contact the Disability Services Coordinator
(located in the Counseling Center, 4th Floor, BOB, 452-8480). The instructor, upon
notification from Disability Services, will then meet with the student to discuss
appropriate strategies. Please do not request accommodations directly from the
instructor.
(The instructor reserves the right to modify the course syllabus, calendar, and/or due
dates in order to accommodate unforeseen events or changes in course content.)
The Academic Resource Center (ARC) is available to every student to support academic
progress. Students needing or wanting additional and/or specialized assistance related to
study techniques, writing, time management, tutoring, test-taking strategies, etc. should
seek out the resources of the ARC, located on A-level of the W.L. Lyons Brown Library
(452-8071).
Should you decide to withdraw from this course, please be aware that __________is the
last day to withdraw with a ―W‖ grade. Specific withdrawal dates regarding tuition
refund percentages and the university Withdrawal Policy are available in the printed
Class Schedule from the Registrar‘s Office or the electronic Bellarmine University
Master Calendar (Student Portal). Withdrawal forms may be accessed at
http://www.bellarmine.edu/registrar/RegForms.asp.
ACADEMIC HONESTY: As a Bellarmine University student, you are expected to
demonstrate a high standard of academic honesty in all aspects of your academic work
and university life. I strongly endorse and will follow the academic honesty policy as
published in Bellarmine‘s Course Catalog 2007-2009 (pp.315 – 316) and in the 20082009 Student Handbook; both documents are available online via the student portal on
the University‘s intranet. Academic dishonesty can take a number of forms, including but
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not limited to cheating, plagiarism, fabrication, aiding and abetting, multiple submissions,
obtaining unfair advantage, and unauthorized access to academic or administrative
systems or information. The following university policies govern this course:
 Initial sanctions for instances of academic dishonesty may be imposed by the
instructor or the appropriate dean. The choice of penalty ranges from a minimum
penalty of failing the assignment or test to failing the course itself.
 Following initial sanctions, all cases of academic dishonesty will be reported by the
faculty to the Vice President of Academic Affairs of the university, who has the
authority to determine a more stringent penalty including dismissal for the reported
act, depending in part, on the student‘s previous record of academic dishonesty. The
student will be required to have a conference with the dean of his/her college, or the
dean‘s designee.
 A second offense during the course of a student‘s academic career at Bellarmine will
result in immediate suspension of the student for the semester in which the most
recent offense took place.
 A third incidence of academic dishonesty during a student‘s academic career at
Bellarmine will result in immediate academic dismissal from the university by the
Vice President of Academic Affairs.
 Plagiarism or cheating on field placement will result in ―0‖ credit for field hours
under question, and may result in permanent dismissal from the education
program. Plagiarism on field placement may include: falsifying the number of
hours, forging a teacher‘s signature, falsifying the content/nature of what is observed,
and/or ―double-dipping‖ hours intended for credit in another placement or course.
SEVERE WEATHER: Refer to the current student handbook for details regarding
changes in schedule due to bad weather. Faculty will arrange class schedules to meet
course objectives in the event classes are cancelled.
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BELLARMINE UNIVERSITY
ANNSLEY FRAZIER THORNTON SCHOOL OF EDUCATION

EDUC 640: Individual Professional Development (P-12) for
Teacher and Instructional Leadership
3 Credit Hours

THEME: EDUCATOR AS REFLECTIVE LEARNER
UNIVERSITY MISSION STATEMENT
Bellarmine University is an independent Catholic university serving the region, nation and world by
educating talented, diverse students of all faiths and many ages, nations, and cultures, and with respect for
each individual‘s intrinsic value and dignity. We educate our students through undergraduate and graduate
programs in the liberal arts and professional studies, within which students develop the intellectual, moral,
ethical and professional competencies for successful living, work, leadership and service to others. We
achieve these goals in an educational environment committed to excellence, academic freedom, and
authentic conversations not dominated by particular political or other single perspective and thus to
thoughtful, informed consideration of serious ideas, values, and issues, time-honored and contemporary,
across a broad range of compelling regional, national and international matters. By these means, Bellarmine
University seeks to benefit the public interest, to help create the future, and to improve the human
condition. Thus we strive to be worthy of our foundational motto: In Veritatis Amore, In the Love of Truth.

LEAD INSTRUCTOR: Dr. Anne Bucalos
OFFICE: BOB 324
PHONE: 452-8405
E-MAIL: abucalos@bellarmine.edu
OFFICE HOURS: to be determined
CLASS MEETING TIMES: To be determined in conjunction with faculty mentor.
TEXTBOOK: Specific readings as assigned by faculty mentor.
COURSE DESCRIPTION: EDUC 640, a required course in the Master of Arts in
Education in Teacher Leadership (P-12) program, is designed to provide candidates with
job-embedded professional development opportunities in alignment with individual
candidate needs (determined by an individual Professional Growth Plan) as they develop
the knowledge, skills, and dispositions of a teacher leader. This course provides
opportunities for the candidate, the faculty mentor, and other professionals in the Annsley
Frazier Thornton School of Education to work collaboratively with local school districts
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on programming, instruction, and skills as they relate to teacher leadership development
and assessment for student learning.
Candidates will engage in a variety of professional development activities in conjunction
with their individual Professional Growth Plans (including information from their
school district‘s District Improvement Plan, their school‘s School Improvement Plan,
their own school-related professional growth plans), with supervision by their assigned
faculty mentor. Candidates can meet the objectives and requirements of EDUC 640 in a
variety of ways:
 Attending a variety of planned professional development activities from among
venues including district programming, state or national programming, or the
Bellarmine Center;
 Taking a course(s) in the candidate‘s teaching content area to further content and
pedagogical knowledge as they relate to teacher leadership;
 Designing a highly individualized professional development activity with the
faculty mentor (and others as necessary) to address areas for growth; and
 Participating in other learning experiences as determined by the candidate and
faculty mentor, which may include field experiences to enhance one‘s
professional growth in teacher leadership.
This course connects to both the theme of the School of Education (Educator as
Reflective Learner) and to its Conceptual Framework by requiring students to use Valli‘s
(2003) types of reflection: technical, deliberative, personalistic, critical, and reflection
in-and-on action. Candidates will apply content learned from professional reading and
development experiences to their reflections on their beliefs, roles and skills as educators
and future teacher leaders.
ANNSLEY FRAZIER THORNTON SCHOOL OF EDUCATION PROGRAM
OBJECTIVES:
The AFTSE prepares caring and effective educators with the knowledge, skills, and
dispositions to teach and lead in diverse settings. Candidates demonstrate proficient to
distinguished performance through the following criteria: individual course assessments,
field and clinical evaluations, dispositional assessments, benchmarks assignments, and
standardized exams. Based on this program assessment data, the candidate who achieves
proficiency:
 works collaboratively across disciplines, school corridors/environments, and
community settings to foster student learning;
 participates and reflects on field and clinical experiences requiring decisionmaking, intercultural experiences, and collaboration with professionals;
 exhibits educator dispositions that respect and foster the uniqueness and dignity of
each individual learner as well as value intellectual, moral, ethical, and
professional competencies;
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constructs pedagogical and content based decisions including, but not limited to
methods of instruction, classroom management, professional relationships, and
methods of assessment;
incorporates Valli‘s five reflective processes which include technical,
personalistic, deliberative, in and on action, and critical reflection.

Kentucky‘s Core Content for Assessment, Commonwealth Accountability Testing
System, Program of Studies, Learner Goals and Expectations, Kentucky Teacher
Standards (Advanced Level Performance), and College Readiness Standards are explored
and addressed through discussion, course and anchor assessments, and projects as they
relate to the integration of theory into practice for the masters candidate. Additionally,
EPSB themes of diversity, assessment, literacy/reading, and closing the achievement gap,
are integrated into coursework and assessments as detailed in the Master of Arts in
Education in Teacher Leadership (P-12) Matrix
(www.bellarmine.edu/education/forms.asp. The School of Education‘s theme,
EDUCATOR AS REFLECTIVE LEARNER, is manifest through Valli‘s (1997) types of
reflection as part of the course assignments and anchor assessments (where applicable) as
the types of reflection relate to course content, field experiences, and professional
development in teacher leadership.
COURSE/LEARNER OBJECTIVES [with connections to strands of the Master of
Arts in Education in Teacher Leadership (P-12) Matrix]:
Through independent and assigned (as appropriate) readings, professional development
experiences, and written reflections, candidates will:
1) Determine appropriate areas for professional growth in knowledge, skills, or
dispositions of teacher leadership from the candidate‘s Professional Growth Plan
(including information from their school district‘s District Improvement Plan (or
equivalent), their school‘s School Improvement Plan (or equivalent), their own
school-related professional growth plans, their self-assessment on the Kentucky
Teacher Standards – Advanced Level, and their technology screening results), in
consultation with the candidate‘s mentor (and other professionals as deemed
necessary). (Strands I through X)
2) Attend a variety of professional development activities/programming that address
areas for growth in the candidate‘s Professional Growth Plan. Professional growth
may include observation and consultation by the faculty mentor within the candidate‘s
classroom/school or as field experiences in another master teacher‘s classroom.
(Strands I through X)
3) Write a comprehensive written reflection using Valli‘s five types of reflection
(technical, personalistic, deliberative, in and on action, and critical reflection) for each
activity and/or experience of professional development as delineated in the
candidate‘s Professional Growth Plan. (If the candidate chooses to
take a content-related course, a reflection on how that course has further developed the
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candidate‘s expertise is written.) (Strands VII, IX)
4) Complete each phase of the Professional Growth Plan: Initial, Mid-point, and Final
Summary). (Strands I through X)
COURSE REQUIREMENTS AND ASSIGNMENTS:




Active participation and punctual attendance at all designated professional
development activities/experiences.
Written reflective responses as determined by faculty mentor/course
instructor on each professional development activity/experience.
Collegial group participation when appropriate.

GRADING SCALE: A = 90-100; B = 80 – 89; below 80 = failure
Note: A scoring rubric will be provided for each reflection. Written reflections may be
assigned by the faculty mentor on required readings and will be evaluated as follows:
Clear/Pass = Reflective: Reaction is elaborate, tightly organized, well-detailed and
supported, clear, focused, complex, well-written and produced, and task is fully
completed. Generally, a clear pass is the equivalent of an ―A‖. Responses will be given a
―+‖.
Pass = Analytic: Reaction is interesting but not complex or evaluative, generally
acceptable, contains minimal errors, and task is mostly complete. Generally, a pass is the
equivalent of a ―B‖. Responses will be given a ― ‖.
Not Passing = Descriptive: Reaction contains significant errors, lacks focus and/or
supporting evidence for claims, requires more organization, needs better development,
and lacks coherence. Generally, a not passing is the equivalent of a ―C‖ and should be
redone. Responses will be given a ―-‖
INCOMPLETE GRADES: An incomplete (I) grade will be issued by the instructor
only if there is a medical or personal emergency with verification from the student,
or if there are mitigating circumstances discussed with the instructor prior to the end
of the semester. The student must complete an Incomplete Grade Form, with the
instructor‘s permission, specifying how and when the course requirements will be
completed.
ASSIGNMENT FORMAT AND EXPECTATIONS:
You are expected to be a thoughtful, active, and informed member of professional
development activities or sessions and any additional activities as determined by your
faculty mentor. Attendance at professional development activities/sessions must have
accompanying documentation. All reflections must be neatly word processed using 12
point font, double-spaced, adhere to rules of Standard English grammar, spelling and
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punctuation. Reflections and any assignments as determined by the faculty mentor must
be submitted by due dates indicated.
INSTRUCTIONAL MODIFICATION/SYLLABUS MODIFICATION: Students
with disabilities, who require accommodations such as academic adjustments and/or
auxiliary aids or services for this course, must contact the Disability Services Coordinator
(located in the Counseling Center, 4th Floor, BOB, 452-8480). The instructor, upon
notification from Disability Services, will then meet with the student to discuss
appropriate strategies. Please do not request accommodations directly from the
instructor.
(The instructor reserves the right to modify the course syllabus, calendar, and/or due
dates in order to accommodate unforeseen events or changes in course content.)
The Academic Resource Center (ARC) is available to every student to support academic
progress. Students needing or wanting additional and/or specialized assistance related to
study techniques, writing, time management, tutoring, test-taking strategies, etc. should
seek out the resources of the ARC, located on A-level of the W.L. Lyons Brown Library
(452-8071).
Should you decide to withdraw from this course, please be aware that __________is the
last day to withdraw with a ―W‖ grade. Specific withdrawal dates regarding tuition
refund percentages and the university Withdrawal Policy are available in the printed
Class Schedule from the Registrar‘s Office or the electronic Bellarmine University
Master Calendar (Student Portal). Withdrawal forms may be accessed at
http://www.bellarmine.edu/registrar/RegForms.asp.
CLASS FORMAT AND METHODOLOGY: This course is designed to be
independently focused, based on the needs of the individual candidate, under the
supervision of a faculty mentor. Methodologies may include written responses and
reflections, as well as designated conferences with the faculty mentor. Course time may
involve collaborative work within the candidate‘s own classroom or school, or in
collaborative professional development activities. Periodic course meetings may be held
at the discretion of the faculty mentor/instructor.
DIVERSITY/TECHNOLOGY/DISPOSITIONS: EDUC 640 is a required course for
the Masters of Arts in Education program. Candidates are expected to apply course
content to the Kentucky Teacher Standards – Advanced Level and their selfassessment relative to those standards. Candidates also are expected to apply
professional teacher dispositions in relation to developmentally appropriate instruction,
effective work with all students and other professionals, and in those activities
commensurate with teacher leadership. Openness to feedback from the candidate’s
faculty mentor (and other educational professionals) is an integral professional
disposition.
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Course content includes diversity components including making accommodations for
learner needs, culturally responsive teaching, and appreciating student diversity
particularly as each relates to the candidate‘s own professional development and the
professional development plan in teacher leadership to be implemented with colleagues.
Working effectively with diverse learners and professionals may be a focal point of
the candidate’s professional growth plan as it relates to the teacher leadership role.
Candidates will be expected to use technology in their anchor assessments as well as
determine areas of growth (from their technology screening) in the use of standard and
assistive technology in their own teaching. The integration of technology into the
classroom or school may be a focal point of the candidate’s professional growth
plan.
ACADEMIC HONESTY: As a Bellarmine University student, you are expected to
demonstrate a high standard of academic honesty in all aspects of your academic work
and university life. I strongly endorse and will follow the academic honesty policy as
published in Bellarmine‘s Course Catalog 2007-2009 (pp.315 – 316) and in the 20082009 Student Handbook; both documents are available online via the student portal on
the University‘s intranet. Academic dishonesty can take a number of forms, including but
not limited to cheating, plagiarism, fabrication, aiding and abetting, multiple submissions,
obtaining unfair advantage, and unauthorized access to academic or administrative
systems or information. The following university policies govern this course:
 Initial sanctions for instances of academic dishonesty may be imposed by the
instructor or the appropriate dean. The choice of penalty ranges from a minimum
penalty of failing the assignment or test to failing the course itself.
 Following initial sanctions, all cases of academic dishonesty will be reported by the
faculty to the Vice President of Academic Affairs of the university, who has the
authority to determine a more stringent penalty including dismissal for the reported
act, depending in part, on the student‘s previous record of academic dishonesty. The
student will be required to have a conference with the dean of his/her college, or the
dean‘s designee.
 A second offense during the course of a student‘s academic career at Bellarmine will
result in immediate suspension of the student for the semester in which the most
recent offense took place.
 A third incidence of academic dishonesty during a student‘s academic career at
Bellarmine will result in immediate academic dismissal from the university by the
Vice President of Academic Affairs.
 Plagiarism or cheating on field placement will result in ―0‖ credit for field hours
under question, and may result in permanent dismissal from the education
program. Plagiarism on field placement may include: falsifying the number of
hours, forging a teacher‘s signature, falsifying the content/nature of what is observed,
and/or ―double-dipping‖ hours intended for credit in another placement or course.
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SEVERE WEATHER: Refer to the current student handbook for details regarding
changes in schedule due to bad weather. Faculty will arrange class schedules to meet
course objectives in the event classes are cancelled.
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BELLARMINE UNIVERSITY
ANNSLEY FRAZIER THORNTON SCHOOL OF EDUCATION

EDUC 641: Special Topics in Professional Development (P-12)
for Teacher and Instructional Leadership
3 Credit Hours

THEME: EDUCATOR AS REFLECTIVE LEARNER
UNIVERSITY MISSION STATEMENT
Bellarmine University is an independent Catholic university serving the region, nation
and world by educating talented, diverse students of all faiths and many ages, nations,
and cultures, and with respect for each individual‘s intrinsic value and dignity. We
educate our students through undergraduate and graduate programs in the liberal arts and
professional studies, within which students develop the intellectual, moral, ethical and
professional competencies for successful living, work, leadership and service to others.
We achieve these goals in an educational environment committed to excellence,
academic freedom, and authentic conversations not dominated by particular political or
other single perspective and thus to thoughtful, informed consideration of serious ideas,
values, and issues, time-honored and contemporary, across a broad range of compelling
regional, national and international matters. By these means, Bellarmine University seeks
to benefit the public interest, to help create the future, and to improve the human
condition. Thus we strive to be worthy of our foundational motto: In Veritatis Amore, In
the Love of Truth.
LEAD INSTRUCTOR: Dr. Anne Bucalos
OFFICE: BOB 324
PHONE: 452-8405
E-MAIL: abucalos@bellarmine.edu
OFFICE HOURS: to be determined
CLASS MEETING TIMES: To be determined in conjunction with faculty mentor.
TEXTBOOK: Specific readings as assigned by faculty mentor.
COURSE DESCRIPTION: EDUC 641 is a continuation of EDUC 640 (Individual
Professional Development for Teacher Leadership) and is designed to provide candidates
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with additional job-embedded professional development opportunities in alignment with
individual candidate needs (determined by an individual Professional Growth Plan) as
they develop the knowledge, skills, and dispositions of a teacher leader. This course
provides opportunities for the candidate, the faculty mentor, and other professionals in
the Annsley Frazier Thornton School of Education to work collaboratively with local
school districts on programming, instruction, and skills as they relate to teacher
leadership development and assessment for student learning.
Candidates will engage in a variety of professional development activities in conjunction
with their individual Professional Growth Plans (including information from their
school district‘s District Improvement Plan, their school‘s School Improvement Plan, and
their own school-related professional growth plans), with supervision by their assigned
faculty mentor. Candidates can meet the objectives and requirements of EDUC 641 in a
variety of ways:
 Attending a variety of planned professional development activities from among
venues including district programming, state or national programming, or the
Bellarmine Center;
 Attending Mentoring and School Leadership Seminars through the Bellarmine
Center as a follow-up to EDUC 673 (Teacher Leadership for Communities of
Practice)
 Taking a course(s) in the candidate‘s teaching content area to further content and
pedagogical knowledge as they relate to teacher leadership;
 Designing a highly individualized professional development activity with the
faculty mentor (and others as necessary) to address areas for growth; and
 Participating in other learning experiences as determined by the candidate and
faculty mentor, which may include field experiences to enhance one‘s
professional growth in teacher leadership.
This course connects to both the theme of the School of Education (Educator as
Reflective Learner) and to its Conceptual Framework by requiring students to use Valli‘s
(2003) types of reflection: technical, deliberative, personalistic, critical, and reflection
in-and-on action. Candidates will apply content learned from professional reading and
development experiences to their reflections on their beliefs, roles and skills as educators
and future teacher leaders.
ANNSLEY FRAZIER THORNTON SCHOOL OF EDUCATION PROGRAM
OBJECTIVES:
The AFTSE prepares caring and effective educators with the knowledge, skills, and
dispositions to teach and lead in diverse settings. Candidates demonstrate proficient to
distinguished performance through the following criteria: individual course assessments,
field and clinical evaluations, dispositional assessments, benchmarks assignments, and
standardized exams. Based on this program assessment data, the candidate who achieves
proficiency:
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works collaboratively across disciplines, school corridors/environments, and
community settings to foster student learning;
participates and reflects on field and clinical experiences requiring decisionmaking, intercultural experiences, and collaboration with professionals;
exhibits educator dispositions that respect and foster the uniqueness and dignity of
each individual learner as well as value intellectual, moral, ethical, and
professional competencies;
constructs pedagogical and content based decisions including, but not limited to
methods of instruction, classroom management, professional relationships, and
methods of assessment;
incorporates Valli‘s five reflective processes which include technical,
personalistic, deliberative, in and on action, and critical reflection.

Kentucky‘s Core Content for Assessment, Commonwealth Accountability Testing
System, Program of Studies, Learner Goals and Expectations, Kentucky Teacher
Standards (Advanced Level Performance), and College Readiness Standards are explored
and addressed through discussion, course and anchor assessments, and projects as they
relate to the integration of theory into practice for the masters candidate. Additionally,
EPSB themes of diversity, assessment, literacy/reading, and closing the achievement gap,
are integrated into coursework and assessments as detailed in the Master of Arts in
Education in Teacher Leadership (P-12) Matrix
(www.bellarmine.edu/education/forms.asp. The School of Education‘s theme,
EDUCATOR AS REFLECTIVE LEARNER, is manifest through Valli‘s (1997) types of
reflection as part of the course assignments and anchor assessments (where applicable) as
the types of reflection relate to course content, field experiences, and professional
development in teacher leadership.
COURSE/LEARNER OBJECTIVES [with connections to strands of the Master of
Arts in Education in Teacher Leadership (P-12) Matrix]:
Through independent and assigned (as appropriate) readings, professional development
experiences, and written reflections, candidates will:
1) Determine appropriate areas for professional growth in knowledge, skills, or
dispositions from the candidate‘s Professional Growth Plan (including information
from their school district‘s District Improvement Plan (or equivalent), their school‘s
School Improvement Plan (or equivalent), their own school-related professional
growth plans, their self-assessment on the Kentucky Teacher Standards – Advanced
Level, and their technology screening results), in consultation with the candidate‘s
mentor (and other professionals as deemed necessary). (Strands I through X)
2) Attend a variety of professional development activities/programming that address
areas for growth in the candidate‘s Professional Growth Plan. Professional growth
may include observation and consultation by the faculty mentor within the candidate‘s
classroom/school or field experiences in another master teacher‘s classroom. (Strands

160

I through X)
3) Write a comprehensive written reflection using Valli‘s five types of reflection
(technical, personalistic, deliberative, in and on action, and critical reflection) for each
activity and/or experience of professional development. (If the candidate chooses to
take a content-related course, a reflection on how that course has further developed the
candidate‘s expertise is written.) (Strands VII, IX)
4) Complete each phase of the Professional Growth Plan: Initial, Mid-point, and Final
Summary). (Strands I through X)
COURSE REQUIREMENTS AND ASSIGNMENTS:




Active participation and punctual attendance at all designated professional
development activities/experiences.
Written reflective responses as determined by faculty mentor/course
instructor on each professional development activity/experience.
Collegial group participation when appropriate.

GRADING SCALE: A = 90-100; B = 80 – 89; below 80 = failure
Note: A scoring rubric will be provided for each reflection. Written reflections may be
assigned by the faculty mentor on required readings and will be evaluated as follows:
Clear/Pass = Reflective: Reaction is elaborate, tightly organized, well-detailed and
supported, clear, focused, complex, well-written and produced, and task is fully
completed. Generally, a clear pass is the equivalent of an ―A‖. Responses will be given a
―+‖.
Pass = Analytic: Reaction is interesting but not complex or evaluative, generally
acceptable, contains minimal errors, and task is mostly complete. Generally, a pass is the
equivalent of a ―B‖. Responses will be given a ― ‖.
Not Passing = Descriptive: Reaction contains significant errors, lacks focus and/or
supporting evidence for claims, requires more organization, needs better development,
and lacks coherence. Generally, a not passing is the equivalent of a ―C‖ and should be
redone. Responses will be given a ―-‖
INCOMPLETE GRADES: An incomplete (I) grade will be issued by the instructor
only if there is a medical or personal emergency with verification from the student,
or if there are mitigating circumstances discussed with the instructor prior to the end
of the semester. The student must complete an Incomplete Grade Form, with the
instructor‘s permission, specifying how and when the course requirements will be
completed.
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ASSIGNMENT FORMAT AND EXPECTATIONS:
You are expected to be a thoughtful, active, and informed member of professional
development activities or sessions and any additional activities as determined by your
faculty mentor. Attendance at professional development activities/sessions must have
accompanying documentation. All reflections must be neatly word processed using 12
point font, double-spaced, adhere to rules of Standard English grammar, spelling and
punctuation. Reflections and any assignments as determined by the faculty mentor must
be submitted by due dates indicated.
INSTRUCTIONAL MODIFICATION/SYLLABUS MODIFICATION: Students
with disabilities, who require accommodations such as academic adjustments and/or
auxiliary aids or services for this course, must contact the Disability Services Coordinator
(located in the Counseling Center, 4th Floor, BOB, 452-8480). The instructor, upon
notification from Disability Services, will then meet with the student to discuss
appropriate strategies. Please do not request accommodations directly from the
instructor.
(The instructor reserves the right to modify the course syllabus, calendar, and/or due
dates in order to accommodate unforeseen events or changes in course content.)
The Academic Resource Center (ARC) is available to every student to support academic
progress. Students needing or wanting additional and/or specialized assistance related to
study techniques, writing, time management, tutoring, test-taking strategies, etc. should
seek out the resources of the ARC, located on A-level of the W.L. Lyons Brown Library
(452-8071).
Should you decide to withdraw from this course, please be aware that _______is the last
day to withdraw with a ―W‖ grade. Specific withdrawal dates regarding tuition refund
percentages and the university Withdrawal Policy are available in the printed Class
Schedule from the Registrar‘s Office or the electronic Bellarmine University Master
Calendar (Student Portal). Withdrawal forms may be accessed at
http://www.bellarmine.edu/registrar/RegForms.asp.
CLASS FORMAT AND METHODOLOGY: This course is designed to be
independently focused, based on the needs of the individual candidate, under the
supervision of a faculty mentor. Methodologies may include written responses and
reflections, as well as designated conferences with the faculty mentor. Course time may
involve collaborative work within the candidate‘s own classroom or school, or in
collaborative professional development activities. Periodic course meetings may be held
at the discretion of the faculty mentor/instructor.
DIVERSITY/TECHNOLOGY/DISPOSITIONS: Candidates are expected to apply
course content to the Kentucky Teacher Standards – Advanced Level and their selfassessment relative to those standards. Candidates also are expected to apply
professional teacher dispositions in relation to developmentally appropriate instruction,
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effective work with all students and other professionals, and in those activities
commensurate with teacher leadership. Openness to feedback from the candidate’s
faculty mentor (and other educational professionals) is an integral professional
disposition.
Course content will focus on diversity components including making accommodations
for learner needs, culturally responsive teaching, and appreciating student diversity
particularly as each relates to the candidate‘s own professional development and the
professional development plan to be implemented with colleagues. Working effectively
with diverse learners and professionals may be a focal point of the candidate’s
professional growth plan as it relates to the teacher leadership role.
Candidates will be expected to use technology in their anchor assessments as well as
determine areas of growth (from their technology screening) in the use of standard and
assistive technology in their own teaching. The integration of technology into the
classroom or school may be a focal point of the candidate’s professional growth plan
requiring development opportunities.
ACADEMIC HONESTY: As a Bellarmine University student, you are expected to
demonstrate a high standard of academic honesty in all aspects of your academic work
and university life. I strongly endorse and will follow the academic honesty policy as
published in Bellarmine‘s Course Catalog 2007-2009 (pp.315 – 316) and in the 20082009 Student Handbook; both documents are available online via the student portal on
the University‘s intranet. Academic dishonesty can take a number of forms, including but
not limited to cheating, plagiarism, fabrication, aiding and abetting, multiple submissions,
obtaining unfair advantage, and unauthorized access to academic or administrative
systems or information. The following university policies govern this course:
 Initial sanctions for instances of academic dishonesty may be imposed by the
instructor or the appropriate dean. The choice of penalty ranges from a minimum
penalty of failing the assignment or test to failing the course itself.
 Following initial sanctions, all cases of academic dishonesty will be reported by the
faculty to the Vice President for Academic Affairs of the university, who has the
authority to determine a more stringent penalty including dismissal for the reported
act, depending in part, on the student‘s previous record of academic dishonesty. The
student will be required to have a conference with the dean of his/her college, or the
dean‘s designee.
 A second offense during the course of a student‘s academic career at Bellarmine will
result in immediate suspension of the student for the semester in which the most
recent offense took place.
 A third incidence of academic dishonesty during a student‘s academic career at
Bellarmine will result in immediate academic dismissal from the university by the
Vice President of Academic Affairs.
 Plagiarism or cheating on field placement will result in ―0‖ credit for field hours
under question, and may result in permanent dismissal from the education
program. Plagiarism on field placement may include: falsifying the number of
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hours, forging a teacher‘s signature, falsifying the content/nature of what is observed,
and/or ―double-dipping‖ hours intended for credit in another placement or course.
SEVERE WEATHER: Refer to the current student handbook for details regarding
changes in schedule due to bad weather. Faculty will arrange class schedules to meet
course objectives in the event classes are cancelled.
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BELLARMINE UNIVERSITY
ANNSLEY FRAZIER THORNTON SCHOOL OF EDUCATION

EDUC 697: Applying Research to Practice (Capstone: Anchor
Assessment 3)
3 Credit Hours

Teacher Leader Capstone:
Anchor Assessment 3
THEME: EDUCATOR AS REFLECTIVE LEARNER
UNIVERSITY MISSION STATEMENT
Bellarmine University is an independent Catholic university serving the region, nation and world by
educating talented, diverse students of all faiths and many ages, nations, and cultures, and with respect for
each individual‘s intrinsic value and dignity. We educate our students through undergraduate and graduate
programs in the liberal arts and professional studies, within which students develop the intellectual, moral,
ethical and professional competencies for successful living, work, leadership and service to others. We
achieve these goals in an educational environment committed to excellence, academic freedom, and
authentic conversations not dominated by particular political or other single perspective and thus to
thoughtful, informed consideration of serious ideas, values, and issues, time-honored and contemporary,
across a broad range of compelling regional, national and international matters. By these means, Bellarmine
University seeks to benefit the public interest, to help create the future, and to improve the human
condition. Thus we strive to be worthy of our foundational motto: In Veritatis Amore ,In the Love of
Truth.

LEAD INSTRUCTOR: Sonya Mooser Burton
OFFICE: BOB 315
PHONE: 452-8339
E-MAIL: sburton@bellarmine.edu
OFFICE HOURS: By appointment
CLASS MEETING TIMES: To be determined (National Board Certification
option requires seminar participation throughout the year-long project; Action
Research Project requires collaboration with faculty mentor and school/community
personnel).
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COURSE DESCRIPTION: EDUC 697 is centered on a Capstone Project that is a
required culminating task in partial fulfillment of the Masters of Arts in Education in
Teacher Leadership (P-12) degree. The candidate demonstrates leadership through
planning and executing a school or community-based action research project aimed at
education al improvement, or may choose to plan and implement a National Board
Certified Teacher project leading to National Board Certification.
The candidate will address the KERA initiatives (Learner Goals based on Academic
Expectations, Program of Studies, Core Content/Commonwealth Accountability Testing
System (CATS), and Standards and Indicators for School Improvement (SISI) as an
integral part of the Capstone. The Capstone project will address any or all of the
following themes: diversity of learners; assessment for learning; literacy/reading; closing
the achievement gap (identifying highly effective strategies); instructional technology;
and/or constructing differentiated lessons for the learner. Capstone projects must address
competencies aligned with the Kentucky Teacher Standards (Advanced Level). For
details on the above, see the Masters of Arts in Education in Teacher Leadership (P-12)
Program Matrix in the Appendix: (www.bellarmine.edu/education/forms.asp).
ANNSLEY FRAZIER THORNTON SCHOOL OF EDUCATION PROGRAM
OBJECTIVES:
The AFTSE prepares caring and effective educators with the knowledge, skills, and
dispositions to teach and lead in diverse settings. Candidates demonstrate proficient to
distinguished performance through the following criteria: individual course assessments,
field and clinical evaluations, dispositional assessments, benchmarks assignments, and
standardized exams. Based on this program assessment data, the candidate who achieves
proficiency:
 works collaboratively across disciplines, school corridors/environments, and
community settings to foster student learning;
 participates and reflects on field and clinical experiences requiring decisionmaking, intercultural experiences, and collaboration with professionals;
 exhibits educator dispositions that respect and foster the uniqueness and dignity of
each individual learner as well as value intellectual, moral, ethical, and
professional competencies;
 constructs pedagogical and content based decisions including, but not limited to
methods of instruction, classroom management, professional relationships, and
methods of assessment;
 incorporates Valli‘s five reflective processes which include technical,
personalistic, deliberative, in and on action, and critical reflection.
COURSE/LEARNER OBJECTIVES for Capstone Action Research Project (with
connections to strands of the Master of Arts in Education in Teacher Leadership P12 Matrix):
The candidate will be able to demonstrate the following abilities:
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1. To analyze school and community data for developing and implementing a school
improvement plan and to assess the effectiveness of an instructional program
component and/or practice. Linked to STRAND(S): I, II, III, V, VI, VIII, X
2. To conduct action research in consultation with the principal and School Based
Decision- Making Council in the context of the local school and/or community
which is focused on solution(s) for increased student achievement in the school
setting. Linked to STRAND(S): I, II, III, IV, V, VI, VII, VIII, IX, X
3. To design, supervise, and evaluate a school improvement project using diagnostic,
formative and summative assessment techniques. Linked to STRAND(S): I, II,
III, V, VI, VIII, IX, X.
4. To develop, write, and present the action research project to stakeholders. Linked
to STRAND(S): I, II, III, IV, V, VI, VII, IX, X.
5. To use self-reflective and critical thinking skills (application through evaluation)
as well as Valli‘s (1997) Critical form of reflection in an applied problem-solving
context. Linked to STRAND(S): I, III, IV, V, VI, VII, X.
6. To demonstrate technology competency skills by using applications that address
multiple media showing student work samples as evidence that supports teaching
and student learning Linked to STRAND VI.
DESCRIPTION OF THE ACTION RESEARCH PROJECT
The goal of the action research project is for the teacher leader to identify a problem,
refine strategies for problem investigation, improve educational decision-making, and
serve alongside school administrators as instructional leaders in effecting positive change
in the school and/or community.
Each student will develop one (1) project focusing on one of the following areas:
 KERA initiatives
 Diversity
 Assessment
 Literacy
 Closing the achievement gap
This capstone is designed to help the teacher leader develop as a researcher by designing
an action research project to implement in their individual school or community. The
teacher leader will use systematic inquiry to investigate a problem of interest and
significance to school improvement. The project will show connections and
collaboration with the school‘s administrative leadership, Instructional Leadership Team,
any pertinent district officials, and the school community The candidate will choose a
focus for the project around the following:
 Determine a research question
 Use cognitive data to describe the setting around which the research is to be
conducted
 Review related literature
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Use quantitative and/or qualitative research methods to collect, analyze, and
interpret data
Develop the plan of action to effect change
Provide a summary and discussion of impact of the action research
Use assessment data to inform developmental aspects of the action research,
including summative assessment
Present the outcomes of the project

Timeline of Action Research Capstone:
ELEMENT
1. In concert with school
leadership identify an area or
topic for the action research
project
2. Develop the hypothesis or
research question to inform
your action research
3. Identify the goal(s) and
objectives for the project
4. Conduct a literature review
related to your topic
5. Implement the action research
plan
6. Collect, analyze, and assemble
data
7. Develop the summary and
conclusions for the action
research project
8. Prepare the action research
document
9. Present the action research
project to appropriate audiences
10. Write an impact reflection on
your research
11. Submit your scholarly
document for publication
(optional)
12. Peer review

Aug

Sep

Oct Nov Dec Jan Feb Mar Apr

May

√
√

√
√
√

√
√

√

√

√

√

√

√

√

√

√

√

√
√
√
√
√
√

√

√

√

Rubric to assess the action research project accompanies this syllabus.
COURSE/LEARNER OBJECTIVES for National Board Certification Project (with
connections to strands of the Master of Arts in Education in Teacher Leadership P12 Matrix):
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The candidate will be able to demonstrate the following abilities:
1. Identify certificate area that clearly represents the candidate‘s experiences in the
field. Linked to STRAND(S): I, II, III, V, VI, X.
2. Create three portfolio entries which are classroom-based and include videotaped
recordings of classroom instruction and student work samples as evidence that
supports their teaching and more importantly, student learning. Linked to
STRAND(S): I, V, VI, VII, VII, IX, X.
3. Develop one entry outside of the classroom which demonstrates teacher
leadership with families, the community, and/ or colleagues in the field and how
these relationships/ activities impact student learning. Linked to STRAND(S):
I, II, III, IV, V, VI, VIII, X.
4. Demonstrate competency in their content knowledge by completing six computerbased exercises in the chosen certificate area at an Assessment Center. Linked to
STRAND(S): I, II, III, IV, V, VI, VII, X.
5. Organize work, including a self-reflection, into a final presentation to be given at
the end of the capstone semester. Linked to STRAND(S): I, II, III, IV, V, VI,
VII, VIII, IX, X.
DESCRIPTION OF THE NATIONAL BOARD CERTIFICATION PROJECT
This capstone experience offers the student the opportunity to demonstrate competencies
as a leader in the field of education and earn certification as a Nationally Board Certified
Teacher. This course provides the structure/ framework for students to complete the
necessary components of the portfolio as evidence of accomplished teacher leadership.
The student may choose from 25 certificate areas which cover 15 subjects and seven
student age categories.
Additional details will be provided in the required seminars for those candidates choosing
this capstone option.
Timeline of the National Board Certification Capstone:
August
September October November December January February March
Choose
Portfolio
certificate Peer
mailed
area;
Review
to
Assign
NBCT
mentor &
2 Faculty
members

GRADING: See Attached Evaluation Rubrics for both the Action Research Project
and the National Board Certification Project.
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(Candidates are reminded that the final course grade in National Board Certification
(EDUC 697) is not an indication of how successful a candidate will be in achieving
National Board Certification. Only the National Board for Professional Teaching
Standards can evaluate the quality of the candidate‘s school-site portfolio and
performance on the Assessment Center exercises.)
INCOMPLETE GRADES: An incomplete (I) grade will be issued by the instructor
only if there is a medical or personal emergency with verification from the student,
or if there are mitigating circumstances discussed with the instructor prior to the end
of the semester. The student must complete an Incomplete Grade Form, with the
instructor‘s permission, specifying how and when the course requirements will be
completed.
DIVERSITY/TECHNOLOGY/DISPOSITIONS: Awareness and avoidance of bias
related to gender, culture, ethnicity, disability, religion, economic and environmental
equity issues are embedded throughout the course content and subject matter including all
texts.
Each student will meet course objectives by completing assignments and projects that
require the use of technology. Communication with teachers, other students, web-based
research, and development of multimedia presentations are all part of the course work.
Dispositional expectations for school leaders are identifed as part of the continuous
assessment plan of the Master of Arts in Education in Teacher Leadership (P-12).
Students complete self-evaluations and receive feedback from the instructor/faculty
mentor throughout the teacher leadership program.
INSTRUCTIONAL MODIFICATION/SYLLABUS MODIFICATION: Students
with disabilities, who require accommodations such as academic adjustments and/or
auxiliary aids or services for this course, must contact the Disability Services Coordinator
(located in the Counseling Center, 4th Floor, BOB, 452-8480). The instructor, upon
notification from Disability Services, will then meet with the student to discuss
appropriate strategies. Please do not request accommodations directly from the
instructor.
(The instructor reserves the right to modify the course syllabus, calendar, and/or due
dates in order to accommodate unforeseen events or changes in course content.)
The Academic Resource Center (ARC) is available to every student to support academic
progress. Students needing or wanting additional and/or specialized assistance related to
study techniques, writing, time management, tutoring, test-taking strategies, etc. should
seek out the resources of the ARC, located on A-level of the W.L. Lyons Brown Library
(452-8071).
Should you decide to withdraw from this course, please be aware that _______is the last
day to withdraw with a ―W‖ grade. Specific withdrawal dates regarding tuition refund
percentages and the university Withdrawal Policy are available in the printed Class
Schedule from the Registrar‘s Office or the electronic Bellarmine University Master
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Calendar (Student Portal). Withdrawal forms may be accessed at
http://www.bellarmine.edu/registrar/RegForms.asp.
ACADEMIC HONESTY: As a Bellarmine University student, you are expected to
demonstrate a high standard of academic honesty in all aspects of your academic work
and university life. I strongly endorse and will follow the academic honesty policy as
published in Bellarmine‘s Course Catalog 2007-2009 (pp.315 – 316) and in the 20082009 Student Handbook; both documents are available online via the student portal on
the University‘s intranet. Academic dishonesty can take a number of forms, including but
not limited to cheating, plagiarism, fabrication, aiding and abetting, multiple submissions,
obtaining unfair advantage, and unauthorized access to academic or administrative
systems or information. The following university policies govern this course:
 Initial sanctions for instances of academic dishonesty may be imposed by the
instructor or the appropriate dean. The choice of penalty ranges from a minimum
penalty of failing the assignment or test to failing the course itself.
 Following initial sanctions, all cases of academic dishonesty will be reported by the
faculty to the Vice President for Academic Affairs of the university, who has the
authority to determine a more stringent penalty including dismissal for the reported
act, depending in part, on the student‘s previous record of academic dishonesty. The
student will be required to have a conference with the dean of his/her college, or the
dean‘s designee.
 A second offense during the course of a student‘s academic career at Bellarmine will
result in immediate suspension of the student for the semester in which the most
recent offense took place.
 A third incidence of academic dishonesty during a student‘s academic career at
Bellarmine will result in immediate academic dismissal from the university by the
Vice President of Academic Affairs.
 Plagiarism or cheating on field placement will result in ―0‖ credit for field hours
under question, and may result in permanent dismissal from the education
program. Plagiarism on field placement may include: falsifying the number of
hours, forging a teacher‘s signature, falsifying the content/nature of what is observed,
and/or ―double-dipping‖ hours intended for credit in another placement or course.
SEVERE WEATHER: Refer to the current student handbook for details regarding
changes in schedule due to bad weather. Faculty will arrange class schedules to meet
course objectives in the event classes are cancelled.
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Elements
Introduction and
Connection to KY
Teacher Standards (To
be identified based on
project)
(3)

MASTER OF ARTS IN EDUCATION IN TEACHER LEADERSHIP (P-12)
ACTION RESEARCH PROJECT RUBRIC (EDUC 697)
Connections
Acceptable
Unacceptable
to Strands
The introduction includes a summary of a compelling rationale for the
The introduction meets all
I, II, III,
action research; a detailed description, including figures and tables, of
but one of the criteria.
IV, V, VI,
the innovation applied to the intended audience; the objectives and goals
VII, VIII,
of the project aligned with state and national standards; a detailed
IX, X
description of the setting including demographics of the student
population, achievement and culture data, and other relevant contextual
information; and a detailed disclosure of any limitations that may exist
for future implementation of the innovation.

Comments:
Elements
Literature Review
and Connection to
KY Teacher
Standards (To be
identified)
(3)

Connections
to Strands
I, II, III, IV,
V, IX

Acceptable
Includes extensive and significant literature review; adequate depth and
breadth of research; the educational significance for the innovation;
includes a minimum of 20-30 research-and practitioner-based resources
related to the study; relevant variables or factors connecting the
literature to the research; and includes research questions on which the
inquiry was based, are relevant to the literature, and will add
understanding to the body of educational research.

Unacceptable
The literature review meets
all but one of the criteria.

Comments:

Connections to
Strands

Connections
to Strands

Acceptable

Unacceptable

172

Action Plan and
Connection to KY
Teacher Standards
(To be identified)
(3)

I, II, III,
IV, V, VI,
VII, VIII,
IX, X

The action plan includes a detailed narrative of the innovation created as a plan of The action plan meets
action; the plan aligns with the goals of the innovation; the action plan is
all but one of the
designed to replicate the process; the data-gathering instruments are shared and
criteria.
aligned with the goals of the project; and the action plan includes a process of ongoing assessment.

Comments:
Data Analysis and
Connection to KY
Teacher Standards
(To be identified)
(3)

I, II, III, V,
VI, VII, X

The narrative of the data analysis provides external criteria that compel
convincing conclusions; provides an external basis that the conclusions reflect
unbiased findings rather than an invention of the researcher‘s preconceptions;
provides enough description to determine the context in which similar
conclusions might be found for other persons in other places at other times;
shows that data are collected from a variety of instruments that provide multiple
perspectives on the innovation; and includes a detailed assessment and summary.

The data analysis
meets all but one of
the criteria.

I, II, III,
IV, V, VII,
VIII, IX, X

The summary and discussion contain a thoughtful and thorough discussion on the
implications for the school‘s practice, including details of what is being learned
and specific ways the action research will impact future practice; appropriate
suggestions for school policy; any correlation with the information found in the
review of literature; changes that might be made prior to continuation of the
innovation; and specific details of successes and ways to improve.

The summary and
discussion meets all
but one of the
criteria.

Acceptable

Unacceptable

Comments:
Summary and
Discussion and
Connection to KY
Teacher Standards
(To be identified)
(3)
Comments:
Elements
Organization, Style and
Mechanics
(1)

I, II, V,
VI, X

The paper/presentation has an excellent organizational and readable style that
enhances comprehension; few to no mechanical and/or grammatical errors are
evident.

Organizational and
style problems are
evident throughout the
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paper/presentation,
and/or mechanical
and/or grammatical
errors are numerous.
Comments:

Reflection and
Connection to KY
Teacher Standards (To
be identified)
(3)

Comments:

I, V, VI,
VII, X

Reflection specifically connects assignment to performance criteria of
standards; areas of strength and for growth within the standards are explicit;
extensive use of Deliberative, In & On Action, and Critical reflection styles
from Valli‘s forms of reflection is evident to elaborate on decisions related to
the assignment.

Reflection does not
adequately or
accurately connect
performance criteria to
standards; areas of
strength and for growth
within the standards are
vague and/or
ambiguous; minimal
use of Deliberative, Inand-On Action, and
Critical Reflection
styles of Valli‘s forms
of reflection is evident
to elaborate on
decisions related to the
assignment.
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MASTER OF ARTS IN EDUCATION IN TEACHER LEADERSHIP (P-12)
NATIONAL BOARD CERTIFICATION PROJECT RUBRIC (EDUC 697)
AREA
EVIDENCE OF
PROFESSIONAL
DEVELOPMENT

Connections
to Strands
I, II, III, IV,
V, VI, VII,
VIII, IX, X

LEVEL 4

LEVEL 3

LEVEL 2

LEVEL 1

There is clear and
convincing evidence
that the teacher‘s
selected activity has
had a significant,
positive impact on
student learning.

There is clear, but
not convincing
evidence that the
teacher‘s selected
activity provides
positive impact on
student learning

There is an
explanation of the
activity, but there is
limited evidence to
support its
significance and
impact on student
learning.
The teacher‘s
reflection provides: ♦
a minimal
explanation of the
nature of the teaching
experience, ♦ little
evidence of analysis,
and ♦ little evidence
of the impact of the
analysis on planning
for future instruction.

There is an unclear
explanation of the
activity, and there is
little or no evidence to
support its significance
or impact on student
learning.

The teacher‘s
The teacher‘s
reflection provides: ♦ reflection provides: ♦
a clear explanation of
a clear explanation
the nature of the
of the nature of the
teaching experience, teaching experience,
♦ convincing
♦ some evidence of
evidence of analysis, analysis, and ♦ some
and ♦ convincing
evidence of the
evidence of the
impact of the
impact of the analysis analysis on planning
on planning for future for future instruction.
instruction.
There
is clear and
There is clear, but
EVIDENCE OF
I, II, III, IV,
convincing evidence
not convincing
PROFESSIONAL
V, VI, VII,
that the teacher‘s
evidence that the
CONTRIBUTIONS VIII, IX, X
selected activity has
teacher‘s selected
had a significant,
activity provides
positive impact on
positive impact on
teaching and learning.
teaching and
learning.
PROFESSIONAL
REFLECTION

I, II, III, IV,
V, VI, VII,
VIII, IX, X

There is an
explanation of the
activity, but there is
limited evidence to
support its
significance and
impact on teaching
and learning.

The teacher’s
reflection provides: ♦
an unclear
explanation of the
nature of the
teaching experience,
♦ no evidence of
analysis, and ♦ no
evidence of the
impact of the
analysis on planning
for future instruction.
There is an unclear
explanation of the
activity, and there is
little or no evidence to
support its significance
or impact on teaching
and learning.
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Comments:
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BELLARMINE UNIVERSITY
ANNSLEY FRAZIER THORNTON SCHOOL OF EDUCATION
EDUC 699: Master’s Thesis in Education
3 Credit Hours

THEME: EDUCATOR AS REFLECTIVE LEARNER
UNIVERSITY MISSION STATEMENT
Bellarmine University is an independent Catholic university serving the region, nation and world by educating
talented, diverse students of all faiths and many ages, nations, and cultures, and with respect for each individual‘s
intrinsic value and dignity. We educate our students through undergraduate and graduate programs in the liberal arts
and professional studies, within which students develop the intellectual, moral, ethical and professional
competencies for successful living, work, leadership and service to others. We achieve these goals in an educational
environment committed to excellence, academic freedom, and authentic conversations not dominated by particular
political or other single perspective and thus to thoughtful, informed consideration of serious ideas, values, and
issues, time-honored and contemporary, across a broad range of compelling regional, national and international
matters. By these means, Bellarmine University seeks to benefit the public interest, to help create the future, and to
improve the human condition. Thus we strive to be worthy of our foundational motto: In Veritatis Amore,
In the Love of Truth.

LEAD INSTRUCTOR: Dr. Kathleen Cooter
OFFICE: BOB 317
PHONE: 473-3987
E-MAIL: kcooter@bellarmine.edu
OFFICE HOURS: By appointment
CLASS MEETING TIMES: As determined by instructor.
COURSE DESCRIPTION: EDUC 699, which culminates in a thesis as the capstone project,
provides the teacher leader candidate with the opportunity to develop and master skills related to
the foundations, procedures, application, analysis, and defense of research techniques in
educational settings, with an emphasis on student learning and school improvement. The
candidate develops a research question in consultation with a faculty thesis advisor and
appropriate school-based personnel, writes and defends a scholarly thesis, and presents this work
to the School of Education faculty and appropriate school-based personnel.
The thesis question/topic targets student learning, specifically within the framework of school
improvement, while focusing on the candidate‘s professional growth needs as a teacher leader.
Completion of the thesis and its presentation to faculty and school personnel will advance the
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candidate‘s knowledge, skills, and dispositions as a teacher leader, in addition to having an
impact on P-12 student learning.
This course connects to both the theme of the School of Education (Educator as Reflective
Learner) and to its Conceptual Framework by requiring students to use Valli‘s (1997) types of
reflection: technical, deliberative, personalistic, critical, and reflection in-and-on action.
Candidates will apply their knowledge and skills related to the foundations, procedures,
application, analysis, and defense of research to reflections on their beliefs, roles and skills as
educators and future teacher leaders.
ANNSLEY FRAZIER THORNTON SCHOOL OF EDUCATION PROGRAM
OBJECTIVES:
The AFTSE prepares caring and effective educators with the knowledge, skills, and dispositions
to teach and lead in diverse settings. Candidates demonstrate proficient to distinguished
performance through the following criteria: individual course assessments, field and clinical
evaluations, dispositional assessments, benchmarks assignments, and standardized exams. Based
on this program assessment data, the candidate who achieves proficiency:
 works collaboratively across disciplines, school corridors/environments, and community
settings to foster student learning;
 participates and reflects on field and clinical experiences requiring decision-making,
intercultural experiences, and collaboration with professionals;
 exhibits educator dispositions that respect and foster the uniqueness and dignity of each
individual learner as well as value intellectual, moral, ethical, and professional
competencies;
 constructs pedagogical and content based decisions including, but not limited to methods
of instruction, classroom management, professional relationships, and methods of
assessment;
 incorporates Valli‘s five reflective processes which include technical, personalistic,
deliberative, in and on action, and critical reflection.
Kentucky‘s Core Content for Assessment, Commonwealth Accountability Testing System,
Program of Studies, Learner Goals and Expectations, Kentucky Teacher Standards (Advanced
Level Performance), and College Readiness Standards are explored and addressed through
discussion, course and anchor assessments, and projects as they relate to the integration of theory
into practice for the masters candidate. Additionally, EPSB themes of diversity, assessment,
literacy/reading, and closing the achievement gap, are integrated into coursework, projects, and
assessments as detailed in the Master of Arts in Education in Teacher Leadership (P-12) Matrix
(www.bellarmine.edu/education/forms.asp. The School of Education‘s theme, EDUCATOR AS
REFLECTIVE LEARNER, is manifest through Valli‘s (1997) types of reflection as part of the
course assignments and anchor assessments (where applicable) as the types of reflection relate to
course content, field experiences, professional development, and action research in teacher
leadership.
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COURSE/LEARNER OBJECTIVES (with connections to strands of the Master of Arts in
Education in Teacher Leadership (P-12) Matrix:
In this course, teacher leader candidate will:
1. Formulate and present a research question (Strands V, VIII, X)
2. Conduct effective searches for relevant research literature and write a critical review of
the literature. (Strands I, V, VI,VII, IX)
3. Design a research study using qualitative or quantitative methods (Strands I, VIII, IX, X)
4. Analyze data, including its impact on student learning and implications for instructional
and school change. (Strands I – X)
5. Conduct an oral defense and presentation based on a written thesis (Strands I, V, VIII,
IX, X)
COURSE REQUIREMENTS AND ASSIGNMENTS:
Rationale for a Thesis essay 5%
Describe the assumptions, purposes, data collection methods, and analytical strategies used in
major scientific research in education in an essay
Power Point project 5 %
Analyze application of ethical principles and IRB submission protocol for conducting research
Research Question 10%
Design research question to be used in the design of the thesis
Annotated Bibliography 10%
Develop an annotated list of relevant literature
Data Analysis and Methodology 25%
Design research study using qualitative or quantitative methods
Thesis and Defense 45%
Complete a scholarly thesis and its oral defense and presentation. (See attached rubric for both
the written thesis and its oral presentation)
ASSESSMENT CRITERIA/GRADING:
A (94-100) A- (90-93)

B+ (87-89)

B (84-86)

B- (80-83) C (70-79)

F (Below 70)
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ASSIGNMENT FORMAT AND EXPECTATIONS: All assignments must conform to APA
style (5th Edition) and be submitted within the time frame or due date as specified by the
instructor. Candidates are expected to attend all required meetings with the instructor.
INCOMPLETE GRADES: An incomplete (I) grade will be issued by the instructor only if
there is a medical or personal emergency with verification from the student,
or if there are mitigating circumstances discussed with the instructor prior to the end
of the semester. The student must complete an Incomplete Grade Form, with the instructor‘s
permission, specifying how and when the course requirements will be completed.
INSTRUCTIONAL MODIFICATION/SYLLABUS MODIFICATION: Students with
disabilities, who require accommodations such as academic adjustments and/or auxiliary aids or
services for this course, must contact the Disability Services Coordinator (located in the
Counseling Center, 4th Floor, BOB, 452-8480). The instructor, upon notification from Disability
Services, will then meet with the student to discuss appropriate strategies. Please do not request
accommodations directly from the instructor.
(The instructor reserves the right to modify the course syllabus, calendar, and/or due dates in
order to accommodate unforeseen events or changes in course content.)
The Academic Resource Center (ARC) is available to every student to support academic
progress. Students needing or wanting additional and/or specialized assistance related to study
techniques, writing, time management, tutoring, test-taking strategies, etc. should seek out the
resources of the ARC, located on A-level of the W.L. Lyons Brown Library (452-8071).
Should you decide to withdraw from this course, please be aware that __________is the last day
to withdraw with a ―W‖ grade. Specific withdrawal dates regarding tuition refund percentages
and the university Withdrawal Policy are available in the printed Class Schedule from the
Registrar‘s Office or the electronic Bellarmine University Master Calendar (Student Portal).
Withdrawal forms may be accessed at http://www.bellarmine.edu/registrar/RegForms.asp.
The teaching methodology of the course involves students in learning by doing, with guided
feedback (reflection in and on action, deliberative reflection, personality reflection, and critical
reflection). Assessment is largely based upon the literature review, research design and written
findings which are undertaken on a research question within an individual‘s specific discipline
and area of interest.
DIVERSITY/TECHNOLOGY/DISPOSITIONS: Educ 699 addresses student diversity and
strategies for teaching a diverse population of students through ongoing discussion and research
with diverse student populations as evident in the thesis proposal, literature review, body of
thesis, and references. Candidates also are expected to apply professional teacher dispositions
in relation to all facets of their thesis development and production. Openness to feedback from
the candidate’s thesis advisor (and other educational professionals) is an integral
professional disposition. Candidates are expected to use technology in the production and
presentation of their thesis as well as its integration into their roles as teacher leaders.
ACADEMIC HONESTY: As a Bellarmine University student, you are expected to
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demonstrate a high standard of academic honesty in all aspects of your academic work and
university life. I strongly endorse and will follow the academic honesty policy as published in
Bellarmine‘s Course Catalog 2007-2009 (pp.315 – 316) and in the 2008-2009 Student
Handbook; both documents are available online via the student portal on the University‘s
intranet. Academic dishonesty can take a number of forms, including but not limited to cheating,
plagiarism, fabrication, aiding and abetting, multiple submissions, obtaining unfair advantage,
and unauthorized access to academic or administrative systems or information. The following
university policies govern this course:







Initial sanctions for instances of academic dishonesty may be imposed by the instructor or
the appropriate dean. The choice of penalty ranges from a minimum penalty of failing the
assignment or test to failing the course itself.
Following initial sanctions, all cases of academic dishonesty will be reported by the faculty
to the Vice President of Academic Affairs of the university, who has the authority to
determine a more stringent penalty including dismissal for the reported act, depending in
part, on the student‘s previous record of academic dishonesty. The student will be required
to have a conference with the dean of his/her college, or the dean‘s designee.
A second offense during the course of a student‘s academic career at Bellarmine, as a
minimum additional penalty, the Vice President of Academic Affairs will immediately
suspend the student for the semester in which the most recent offense took place.
A third incidence of academic dishonesty during a student‘s academic career at Bellarmine
will result in immediate academic dismissal from the University by the VPAA.
Plagiarism or cheating on field placement will result in ―0‖ credit for field hours
under question, and may result in permanent dismissal from the education program.
Plagiarism on field placement may include: falsifying the number of
hours, forging a teacher‘s signature, falsfying the content/nature of what is observed,
and/or ―double-dipping‖ hours intended for credit in another placement or course.

It is generally assumed that graduate students fully understand what constitutes Academic
Dishonesty. Thus, no leniency of penalty will be applied in cases involving graduate students,
and the harshest penalty (dismissal from the University) may be imposed upon report of the
first offense, if deemed appropriate by the Academic Vice President.
Detection of Plagiarism
Bellarmine University has an account with an automated plagiarism detection service which
allows instructors to submit student assignments to be checked for plagiarism. I reserve the right
to 1) request that assignments be submitted to me as electronic files and 2) electronically submit
assignments to Turnitin.com. Assignments are compared automatically with a huge database of
journal articles, web articles, and previously submitted papers. The instructor receives a report
showing exactly how a student‘s paper was plagiarized. For more information, go to
www.turnitin.com.
SEVERE WEATHER: Refer to the current student handbook for details regarding changes in
schedule due to bad weather. Faculty will arrange class schedules to meet course objectives in
the event classes are cancell
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ANNSLEY FRAZIER THORNTON SCHOOL OF EDUCATION
SCORING RUBRIC FOR MASTER OF ARTS in EDUCATION THESIS (EDUC 699)
Student:_________________________

Rater:_____________________

Project:__________________________

Date:______________________

This rubric will be used to score all theses.

I. Content Related Components
1
A. Specify Topic
Domain
B. Integrate
Literature
C. Establish
Importance of
Topic
D. Identify
Research
Opportunity
E. Demonstrate
Command of
Foundational
Concepts (i.e.,
theory, models)
Related to
Literature

5

Topic is unspecified,
unfocused

Insufficient topic
breath or depth

Appropriate breath;
only relevant work
cited

Studies cited w/o
connection

Studies cited with
some linkage

Fluent, well integrated
connections made

Topic relayed without
context in literature

Some indication of
topic importance
noted

Topic importance for
research confirmed

Work cited without
research context

Gaps in research
findings noted;
opportunity cited

Formulation of new
research ideas

Related foundation
concepts ignored
glossed over

Foundational
Concepts included;
understanding not
well demonstrated

Foundation concepts
well integrated

Technical concepts
stilted and/or
definition-like without
clear presentation

Technical concepts
understandably
presented-clearly
summarized

Technical concepts
F. Demonstrate
confusing, obscure, or
Command of
misused
Technical
Concepts
Related to Study
Design and Data
analysis
Comments:

3
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II: Written Delivery Components
1

3

5

A. Coherence

Does not develop
ideas cogently,
organize them
logically within
paragraphs or connect
them with clear
transitions

Develops ideas
cogently, organizes
them logically within
paragraphs, connects
them with effective
transitions

B. Overall
Organization

Ineffective overall
organization

Develops and
organizes ideas in
paragraphs that are
not necessarily
connected with
transitions; some
ideas may seem
illogical and/or
unrelated
Uneven organization;
some sections well
organized and others
ineffective

C. Conventions of
written English
(e.g., grammar,
punctuation,
spelling, word
choice, syntax,
etc.)
D. Critical Thinking

Contains a
combination of errors
that frequently
interfere with
meaning

Competence with the
conventions of
standard written
English but may have
some errors

Superior facility with
the conventions of
standards written
English

Contains no
interpretations,
interferences,
analysis, synthesis, or
judgments, or the use
is inappropriate

E. APA Style

Does not follow APA
style

Contains some
interpretations,
interferences,
analysis, synthesis, or
judgments but not
enough or they are
inadequate
Attempts to follow
APA style but does so
with some minor
errors

Contains an
appropriate amount of
interpretations,
interferences,
analysis, synthesis, or
judgments that are
used appropriately
Follows APA style
accurately with few or
no errors

Comments:

Clear and well
organized throughout

183

III: Oral Delivery Components
1

3

5

A. Demonstrate
Effective
Organization

No apparent
organization;
presentation rambles

Organization lacking
or loses track;
transitions lacking

Presentation is
organized with clear
transitions

B. Demonstrative
Effective Verbal
and Nonverbal
Delivery

Weak eye contact,
voice tone, or
audibility

Confident delivery
(both verbal and
nonverbal)

Sustained contact with
audience; poised
fielding of questions

C. Respond
Effectively to
Questions

Defensive interaction,
halting, or hesitant,
Avoided direct
questions

Inconsistent quality of
responses; sporadic
confidence

Sustained confidence;
Answered questions
directly and
adequately

D. Professional
Demeanor

Presentation
weakened by
inappropriate dress,
language, attitude, or
demeanor

Presentation style,
delivery, or demeanor
mismatched to
audience or occasion

Professional
demeanor matches
audience and occasion

Comments

0

1

Overall Rating
Based on the current product, this candidate is not prepared and has not successfully
completed his/her program of studies.
Based on the current product, this candidate is minimally prepared for successfully
completing his/her program of studies. A candidate at this level may have a difficult time
stating research questions, identifying an appropriate research design, analyzing data, or
interpreting the results without assistance from an advisor. This scores represents a grade of
C.

Based on the current product, this candidate is satisfactorily prepared and has successfully
completed his/her program of studies. This score represents a grade of B.
2

3

Based on the current product, this candidate is well prepared and has successfully
completed his/her program of studies. This score represents a grade of A.
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Comments:
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Appendix d.

MASTER OF ARTS IN EDUCATION IN TEACHER LEADERSHIP (P – 12)
MATRIX
Crosswalk Between Kentucky Teacher Standards (KTS), Council on Exceptional Children Advanced Common Core
Standards (CEC), Association for Childhood Education International Standards for Elementary Education (ACEI), National
Council for the Accreditation of Teacher Education Standards 2008 Standards (NCATE) Kentucky Education Professional
Standards Board Themes (EPSB), Kentucky’s Standards and Indicators for School Improvement (SISI), College Readiness
Standards (CRS) and the Annsley Frazier Thornton School of Education Objectives (AFTSE)

CURRICULUM

I

STRANDS

KTS

CEC

STANDARD 1: THE TEACHER
DEMONSTRATES APPLIED
CONTENT KNOWLEDGE
The teacher demonstrates a
current and sufficient
academic knowledge of
certified content areas to
develop student knowledge
and performance in those
areas.

STANDARD
2.0: PROGRAM
DEVELOPMEN
T AND
ORGANIZATI
ON

ACEI
STANDARD 2:
CURRICULUM

NCATE

EPSB

SISI

STANDARD
1:
CANDIDATE
KNOWLEDG
E SKILLS
AND
DISPOSITIO
NS

DIVERSITY
ASSESSMENT
LITERACY/REA
DING
CLOSING THE
ACHIEVEMENT
GAP

STANDARD 1: The
school develops and
implements a
curriculum that is
rigorous,
intentional, and
aligned to state and
local standards.

CRS
ENGLISH
MATH
READING
SCIENCE
WRITING

AFTSE
OBJECTIVE 1:
Works
collaboratively
across disciplines,
school corridors/
environments, and
community
settings to foster
student learning.
OBJECTIVE 4:
Constructs
pedagogical and
content based
decisions
including, but not
limited to methods
of instruction,
classroom
management,
professional
relationships, and
methods of
assessment.

Instructional design

INSTRUCTIONAL DESIGN

STANDARD 2: THE TEACHER
DESIGNS AND PLANS
INSTRUCTION
The teacher designs/plans
instruction that develops
student abilities to use
communication skills, apply
core concepts, become selfsufficient individuals, become
responsible team members,
think and solve problems,
and integrate knowledge.

II

II
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STANDARD
2.0: PROGRAM
DEVELOPMEN
T AND
ORGANIZATI
ON

STANDARD 3.1
INTEGRATION
AND APPLYING
KNOWLEDGE
FOR
INSTRUCTION
Candidates plan and
implement
instruction based on
knowledge of
students, learning
theory, subject
matter, curricular
goals, and
community.
STANDARD 3.3
DEVELOPMENT
OF CRITICAL
THINKING,
PROBLEM
SOLVING AND
PERFORMANCE
SKILLS
Candidates
understand and use a
variety of teaching
strategies that
encourage
elementary students'
development of
critical thinking,
problem solving, and
performance skills.

STANDARD
1:
CANDIDATE
KNOWLEDG
E SKILLS
AND
DISPOSITIO
NS
STANDARD
3:
FIELD
EXPERIENC
ES AND
CLINICAL
PRACTICE
STANDARD
4:
DIVERSITY

DIVERSITY
ASSESSMENT
LITERACY/REA
DING
CLOSING THE
ACHIEVEMENT
GAP

STANDARD I: The
school develops and
implements a
curriculum that is
rigorous,
intentional, and
aligned to state and
local standards.
STANDARD 3: The
school’s
instructional
program actively
engages all students
by using effective,
varied, and
research-based
practices to improve
student academic
performance.
STANDARD 8:
There is evidence
that the school is
organized to
maximize use of all
available resources
to support high
student and staff
performance.
STANDARD 9:
The school/district
develops,
implements, and
evaluates a
comprehensive
school improvement
plan that
communicates a
clear purpose,
direction and action
plan focused on
teaching and
learning.

ENGLISH
MATH
READING
SCIENCE
WRITING

OBJECTIVE 1:
Works
collaboratively
across disciplines,
school corridors/
environments, and
community
settings to foster
student learning.
OBJECTIVE 3:
Exhibits educator
dispositions that
respect and foster
the uniqueness
and dignity of
each individual
learner as well as
value intellectual
and moral, ethical,
and professional
competencies.
OBJECTIVE 4:
Constructs
pedagogical and
content based
decisions
including, but not
limited to methods
of instruction,
classroom
management,
professional
relationships, and
methods of
assessment.
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Learning Environment

LEARNING ENVIRONMENT

III

STANDARD 3: THE TEACHER
CREATES AND MAINTAINS
LEARNING CLIMATE
The teacher creates a
learning climate that
supports the development of
student abilities to use
communication skills, apply
core concepts, become selfsufficient individuals, become
responsible team members,
think and solve problems,
and integrate knowledge.

STANDARD
2.0: PROGRAM
DEVELOPMEN
T AND
ORGANIZATI
ON
STANDARD
5.0:
PROFESSIONA
L
DEVELOPMEN
T AND
ETHICAL
PRACTICE

STANDARD I:
DEVELOPMENT,
MOTIVATION
AND LEARNING
Candidates know,
understand, and use
the major concepts,
principles, theories,
and research related
to development of
children and young
adolescents to
construct learning
opportunities that
support individual
students'
development,
acquisition of
knowledge, and
motivation.
STANDARD 3.2
ADAPTATION TO
DIVERSE
STUDENTS
Candidates
understand how
elementary students
differ in their
development and
approaches to
learning, and create
instructional
opportunities that are
adapted to diverse
students.
STANDARD 3.4
ACTIVE
ENGAGEMENT IN
LEARNING
Candidates use their
knowledge and
understanding of
individual and group
motivation and
behavior among
students at the K-6
level to foster active
engagement in
learning, self
motivation, and
positive social
interaction and to
create supportive
learning
environments.

STANDARD
1:
CANDIDATE
KNOWLEDG
E SKILLS
AND
DISPOSITIO
NS
STANDARD
3:
FIELD
EXPERIENC
ES AND
CLINICAL
PRACTICE
STANDARD
4:
DIVERSITY

DIVERSITY
ASSESSMENT
LITERACY/REA
DING
CLOSING THE
ACHIEVEMENT
GAP

STANDARD 4: The
school/district
functions as an
effective learning
community and
supports a climate
conducive to
performance
excellence.
STANDARD 7:
School/district
instructional
decisions focus on
support for teaching
and learning,
organizational
direction, high
performance
expectations,
creating a learning
culture, and
developing
leadership capacity.

ENGLISH
MATH
READING
SCIENCE
WRITING

OBJECTIVE 1:
Works
collaboratively
across disciplines,
school corridors/
environments, and
community
settings to foster
student learning.
OBJECTIVE 3:
Exhibits educator
dispositions that
respect and foster
the uniqueness
and dignity of
each individual
learner as well as
value intellectual
and moral, ethical,
and professional
competencies.
OBJECTIVE 4:
Constructs
pedagogical and
content based
decisions
including, but not
limited to methods
of instruction,
classroom
management,
professional
relationships, and
methods of
assessment.

MANAGEMENT OF INSTRUCTION

IV
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STANDARD 4: THE TEACHER
IMPLEMENTS AND
MANAGES INSTRUCTION
The teacher
introduces/implements/man
ages instruction that
develops student abilities to
use communication skills,
apply core concepts, become
self-sufficient individuals,
become responsible team
members, think and solve
problems, and integrate
knowledge.

STANDARD
2.0: PROGRAM
DEVELOPMEN
T AND
ORGANIZATI
ON
STANDARD
5.0:
PROFESSIONA
L
DEVELOPMEN
T AND
ETHICAL
PRACTICE

STANDARD 3.5
COMMUNICATOI
N TO FOSTER
LEARNING
Candidates use their
knowledge and
understanding of
effective verbal,
nonverbal, and media
communication
techniques to foster
active inquiry,
collaboration, and
supportive interaction
in the elementary
classroom.

STANDARD
1:
CANDIDATE
KNOWLEDG
E SKILLS
AND
DISPOSITIO
NS
STANDARD
3:
FIELD
EXPERIENC
ES AND
CLINICAL
PRACTICE
STANDARD
4:
DIVERSITY

DIVERSITY
ASSESSMENT
LITERACY/REA
DING
CLOSING THE
ACHIEVEMENT
GAP

STANDARD 3: The
school’s
instructional
program actively
engages all students
by using effective,
varied, and
research-based
practices to improve
student academic
performance.

ENGLISH
MATH
READING
SCIENCE
WRITING

OBJECTIVE 1:
Works
collaboratively
across disciplines,
school corridors/
environments, and
community
settings to foster
student learning.
OBJECTIVE 3:
Exhibits educator
dispositions that
respect and foster
the uniqueness
and dignity of
each individual
learner as well as
value intellectual
and moral, ethical,
and professional
competencies.
OBJECTIVE 4:
Constructs
pedagogical and
content based
decisions
including, but not
limited to methods
of instruction,
classroom
management,
professional
relationships, and
methods of
assessment.
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V

STANDARD 5: THE TEACHER
ASSESSES AND
COMMUNICATES LEARNING
RESULTS
The teacher assesses learning
and communicates results to
students and others with
respect to student abilities to
use communication skills,
apply core concepts, become
self-sufficient individuals,
become responsible team
members, think and solve
problems, and integrate
knowledge.

STANDARD 4.0
EVALUATION

STANDARD 4
ASSESSMENT
FOR
INSTRUCTION
Candidates know,
understand, and use
formal and informal
assessment strategies
to plan, evaluate, and
strengthen instruction
that will promote
continuous
intellectual, social,
emotional, and
physical development
of each elementary
student.

STANDARD
1:
CANDIDATE
KNOWLEDG
E SKILLS
AND
DISPOSITIO
NS
STANDARD
4:
DIVERSITY

DIVERSITY
ASSESSMENT
CLOSING THE
ACHIEVEMENT
GAP

STANDARD 2: The
school utilizes
multiple evaluation
and assessment
strategies to
continuously
monitor and modify
instruction to meet
student needs and
support proficient
student work.

ENGLISH
MATH
READING
SCIENCE
WRITING

OBJECTIVE 1:
Works
collaboratively
across disciplines,
school corridors/
environments, and
community
settings to foster
student learning.
OBJECTIVE 3:
Exhibits educator
dispositions that
respect and foster
the uniqueness
and dignity of
each individual
learner as well as
value intellectual
and moral, ethical,
and professional
competencies.
OBJECTIVE 4:
Constructs
pedagogical and
content based
decisions
including, but not
limited to methods
of instruction,
classroom
management,
professional
relationships, and
methods of
assessment.

TECHNOLOGY
REFLECTION

VII

VI
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STANDARD 6: THE TEACHER
DEMONSTRATES THE
IMPLEMENTATION OF
TECHNOLOGY
The teacher uses technology
to support instruction; access
and manipulate data;
enhance professional growth
and productivity;
communicate and collaborate
with colleagues, parents, and
the community; and conduct
research.

STANDARD 2.0
PROGRAM
DEVELOPMEN
T AND
ORGANIZATI
ON

STANDARD 7: REFLECTS ON
AND EVALUATES TEACHING
AND LEARNING
The teacher reflects on and
evaluates specific
teaching/learning situations
and/or programs.

STANDARD
5.0:
PROFESSIONA
L
DEVELOPMEN
T AND
ETHICAL
PRACTICE

STANDARD
1:
CANDIDATE
KNOWLEDG
E SKILLS
AND
DISPOSITIO
NS

DIVERSITY
ASSESSMENT
LITERACY/REA
DING
CLOSING THE
ACHIEVEMENT
GAP

ENGLISH
MATH
READING
SCIENCE
WRITING

OBJECTIVE 4:
Constructs
pedagogical and
content based
decisions
including, but not
limited to methods
of instruction,
classroom
management,
professional
relationships, and
methods of
assessment.

ENGLISH
MATH
READING
SCIENCE
WRITING

OBJECTIVE 5:
Incorporates
Valli’s five
reflective
processes which
include technical,
personalistic,
deliberative, in
and on action, and
critical reflection.

STANDARD
3:
FIELD
EXPERIENC
ES AND
CLINICAL
PRACTICE
STANDARD 5.2
REFLECTION
AND
EVALUATION
Candidates are aware
of and reflect on their
practice in light of
research on teaching
and resources
available for
professional learning;
they continually
evaluate the effects
of their professional
decisions and actions
on students, parents,
and other
professionals in the
learning community
and actively seek out
opportunities to grow
professionally.

STANDARD
3:
FIELD
EXPERIENC
ES AND
CLINICAL
PRACTICE

COLLABORATION

VIII
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STANDARD 8:
COLLABORATES WITH
COLLEAGUES/PARENTS/OTH
ERS
The teacher collaborates with
colleagues, parents, and
other agencies to design,
implement, and support
learning programs that
develop student abilities to
use communication skills,
apply core concepts, become
self-sufficient individuals,
become responsible team
members, think and solve
problems, and integrate
knowledge.

STANDARD 6.0
COLLABORAT
ION

STANDARD 5.3
COLLABORATIO
N WITH
FAMILIES
Candidates know the
importance of
establishing and
maintaining a
positive collaborative
relationship with
families to promote
the intellectual,
social, emotional,
and physical growth
of children.
STANDARD 5.4
COLLABORATIO
N WITH
COLLEAGUES
AND THE
COMMUNITY
Candidates foster
relationships with
school colleagues and
agencies in the larger
community to
support students'
learning and wellbeing.

STANDARD
1:
CANDIDATE
KNOWLEDG
E SKILLS
AND
DISPOSITIO
NS
STANDARD
4:
DIVERSITY

DIVERSITY
ASSESSMENT
LITERACY/REA
DING
CLOSING THE
ACHIEVEMENT
GAP

STANDARD 4: The
school/district
functions as an
effective learning
community and
supports a climate
conducive to
performance
excellence.
STANDARD 5: The
school/district
works with families
and community
groups to remove
barriers to learning
in an effort to meet
the intellectual,
social, career, and
developmental
needs of students.

ENGLISH
MATH
READING
SCIENCE
WRITING

OBJECTIVE 1:
Works
collaboratively
across disciplines,
school corridors/
environments, and
community
settings to foster
student learning.

LEADERSHIP

X

IX
PROFESSIONAL DEVELOPMENT
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SOURCE

STANDARD 9: EVALUATES
TEACHING AND
IMPLEMENTS PROFESSIONAL
DEVELOPMENT
The teacher evaluates his/her
overall performance with
respect to modeling and
teaching Kentucky’s learning
goals, refines the skills and
processes necessary, and
implements a professional
development plan.

STANDARD
5.0:
PROFESSIONA
L
DEVELOPMEN
T AND
ETHICAL
PRACTICE

STANDARD 10: PROVIDES
LEADERSHIP WITHIN
SCHOOL/COMMUNITY/PROF
ESSION
The teacher provides
professional leadership
within the school,
community, and education
profession to improve
student learning and wellbeing.

STANDARD 1.0
LEADERSHIP
AND POLICY

http://www.kyepsb.net/

http://www.cec.s
ped.org/AM/Te

STANDARD 5.1
PRACTICES
BEHAVIORS OF
DEVELOPING
CAREER
TEACHERS
Candidates
understand and apply
practices and
behaviors that are
characteristic of
developing career
teachers.

STANDARD
3:
FIELD
EXPERIENC
ES AND
CLINICAL
PRACTICE

STANDARD 5.1
PRACTICES
BEHAVIORS OF
DEVELOPING
CAREER
TEACHERS
Candidates
understand and apply
practices and
behaviors that are
characteristic of
developing career
teachers.

STANDARD
1:
CANDIDATE
KNOWLEDG
E SKILLS
AND
DISPOSITIO
NS

http://www.acei.org/
Rubrics.htm

http://www.nc
ate.org/public/

STANDARD
4:
DIVERSITY

DIVERSITY
ASSESSMENT
LITERACY/REA
DING
CLOSING THE
ACHIEVEMENT
GAP

DIVERSITY
ASSESSMENT
LITERACY/REA
DING
CLOSING THE
ACHIEVEMENT
GAP

STANDARD 6: The
school/district
provides researchbased, results
driven professional
development
opportunities for
staff and
implements
performance
evaluation
procedures in order
to improve teaching
and learning.

ENGLISH
MATH
READING
SCIENCE
WRITING

STANDARD 5: The
school/district
works with families
and community
groups to remove
barriers to learning
in an effort to meet
the intellectual,
social, career, and
developmental
needs of students.

ENGLISH
MATH
READING
SCIENCE
WR ITING

OBJECTIVE 1:
Works
collaboratively
across disciplines,
school corridors/
environments, and
community
settings to foster
student learning.

http://www.act.or
g/standard/

AFTSOE Program
Objectives were

STANDARD 7:
School/district
instructional
decisions focus on
support for teaching
and learning,
organizational
direction, high
performance
expectations,
creating a learning
culture, and
developing
leadership capacity.
http://www.kde.state.
ky.us/KDE/Administ

OBJECTIVE 1:
Works
collaboratively
across disciplines,
school corridors/
environments, and
community
settings to foster
student learning.
OBJECTIVE 5:
Incorporates
Valli’s five
reflective
processes which
include technical,
personalistic,
deliberative, in
and on action, and
critical reflection.
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mplate.cfm?Sect
ion=Ethics_and_
Practice_Standa
rds&Template=/
CM/ContentDis
play.cfm&Conte
ntID=9113

unitStandards
Rubrics.asp?c
h=4

rative+Resources/Sch
ool+Improvement/St
andards+and+Indicat
ors+for+School+Imp
rovement/SISI+Tool
kit/

adopted by the
Faculty of the
AFTSOE on
8/23/06. They were
designed to
operationalize the
mission of
Bellarmine
University.
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Appendix e.
The AFTSE worked collaboratively with a number of school, district, and
community partners on the planning, design, and proposed execution of the Master of Arts in
Education in Teacher Leadership (P-12) program. The attached letter from Dean Gnadinger of
the AFTSE detailed some of these collaborative efforts. There are three partners in particular, the
Jefferson County Public Schools, the Archdiocese of Louisville, and the Bullitt County Public
Schools, who have an ongoing collaboration with the AFTSE on professional development,
delivery of programs, and the hiring of our graduates. The AFTSE sought Memoranda of
Agreement with each of these school districts as main partners in the Master of Arts in Education
in Teacher Leadership program. These Memoranda follow as evidence of this collaborative
agreement.
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June 23, 2009
Dear Members of the EPSB Program Review Committee:
This letter serves to summarize our collaborative work in the Annsley Frazier Thornton School
of Education at Bellarmine University regarding the development of the Masters of Arts in
Education in Teacher Leadership and the Endorsement in Teacher Leadership programs.
Over the pat two years, our education faculty have engaged in a variety of planning sessions,
meetings, and workshops with educational professionals, including our P-12 district partners and
our colleagues in the Bellarmine College of Arts and Sciences, to design an effective Teacher
Leadership program that will meet the challenges of today‘s P-12 schools. Our collaborators
include (among others) classroom teachers, school principals, district level administrators, and
representatives from local organizations. This work has culminated in the program we are
proposing for approval and has strengthened relationships with our local school districts.
The following list provides a sample of the various types of meetings in which we have engaged:
 MA Redesign Teacher Leadership Community Dinner on February 27, 2008
 Archdiocese of Louisville Superintendent‘s Leadership Team Meeting on September 18,
2008
 Advisory Committee for Education (ACE) Meeting on October 9, 2008
 Archdiocese of Louisville School Administrators Meeting on December 10, 2008
 College of Arts & Sciences Luncheon on January 23, 2009
 MA Redesign Teacher Leadership Follow up Dinner on April 16, 2009
 Meeting with representatives (Ruth Ann Sweazy and Will Parker) from the National
Board for Professional Teaching Standards on March 4, 2009
 Advisory Committee for Education (ACE) Meeting on May 7, 2009
This program, which has been a collaborative effort in its design, will continue to be
collaborative throughout program implementation. The attached Memoranda of Agreement
demonstrate the commitment of our local school district officials to partner with us in the
development of highly effective teacher leaders for Kentucky.
Thank you for your service on the review committee. If you have further questions regarding the
development of this program, please feel free to contact me at cgnadinger@bellarmine.edu.
Regards,
Cindy Gnadinger, Ed.D.
Dean of Education
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Master of Arts in Education in Teacher Leadership
Bellarmine University
Collaborator List
The faculty members in the School of Education have collaborated with various groups over the
past 18 months to design the Master of Arts in Education in Teacher Leadership program. We
have sought collaborative partners from multiple venues, engaging them in a variety of ways
including planning sessions, lunch and dinner meetings, and work groups, including our
Advisory Committee on Education (ACE) meetings. The following list includes the names of
people who participated in the planning, development, and approval process of Bellarmine
University‘s Teacher Leader program.

Name
Jennifer Ackerman
Cindy Adkins
Alicia Averette
Dr. Houston Barber
Deb Baker
Dr. Sheldon Berman
Margaret Bowen
Dr. Anne Bucalos
Deborah Buck
Dr. Kate Bulinski
Dr. Jan Calvert
Dr. Bob Cooter
Rita Cron
Keith Davis
Dianna Decker
Jim Decker

Title
Instructor of Mathematics
Bellarmine College of Arts & Sciences
Principal, Heritage Elementary
Shelby County Public Schools
Principal, Breckinridge-Franklin Elementary
Jefferson County Public Schools
Principal, Fern Creek High School
Jefferson County Public Schools
Instructor
Bellarmine University School of Education
Superintendent,
Jefferson County Public Schools
Principal – St. Stephen Martyr School
ACE Member
Associate Dean
Bellarmine University School of Education
Personnel Specialist, Middle Schools
Jefferson County Public Schools
Assistant Professor of Physics
Bellarmine College of Arts & Sciences
Assistant Professor
Bellarmine University School of Education
Professor
Bellarmine University School of Education
Teacher, Atherton High School, JCPS
ACE Member
Superintendent, Bullitt County Schools
Director, Personnel Services
Jefferson County Public Schools
Deputy Director, Kentucky Youth Advocates
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Dr. Joey Dobbins
Dr. Graham Ellis
Dr. Bill Fenton

Sara Foreman
Dr. Cindy Gnadinger
Jean Green
Mary Goral
John Heyburn

Dr. Frank Hutchins
Dr. Rob Kingsolver
Sr. Paula Kleine-Kracht
Dr. Sandy Ledford
Dr. Tony Lentz
Dr. Margaret Mahoney
Glenn Manns
David Marshall
Beverly McCaulliffe
Dr. Christy McGee
Linda Miller
Bernard Minnis
Nate Meyer
Adam Molnar
Angela Newcomb

ACE Member
Professor of Biology
Bellarmine College of Arts & Sciences
Chair of the Chemistry Department
Bellarmine College of Arts & Sciences
Chair, Mathematics Department
Bellarmine College of Arts & Sciences
ACE Member
Teacher, Stonestreet Elementary
Jefferson County Public Schools
Dean, School of Education
Field Placement Director
Bellarmine University School of Education
Associate Professor
Bellarmine University School of Education
Adjunct Bellarmine Faculty
Retired attorney and past member of the JCPS Board of
Education, ACE Member
Assistant Professor of Sociology
Bellarmine College of Arts & Sciences
Dean
Bellarmine College of Arts & Sciences
Executive Director,
Nativity Academy
Assistant Superintendent, JCPS
ACE Member
Professor of Biology
Bellarmine College of Arts & Sciences
Professor of History
Bellarmine College of Arts & Sciences
Social Studies Coordinator
Ohio Valley Educational Cooperative
Director of Secondary Schools
Bullitt County Schools, ACE Member
Principal, Sacred Heart High School
Louisville, KY
Associate Professor
Bellarmine University School of Education
Retired Teacher
Jefferson County Public Schools
Assistant Superintendent
Jefferson County Public Schools
Assistant Principal, Fern Creek High School
Jefferson County Public Schools
Instructor, Mathematics Department
Bellarmine College of Arts & Sciences
Teacher, North Oldham Middle School
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Ron Newton
Dr. Corrie Orthober
Wil Parker
Bob Pfaadt
Dr. Carole Pfeffer

Lauren Pohl
Sharon Portman
Seth Pollitt
Dr. Annette Powell
Dr. Anne Raymond
Dr. Adam Renner
John Russ
Brenda Schmidt
Leisa Speers Schulz
John Sizemore
Fred Smock
Mary Ann Steutermann
Ruth Ann Sweazy
Dr. Kevin Thomas
Nicole Travis
Dr. Aimee Webb
Dr. Dottie Willis
Dr. Steve Wilt

Oldham County Public Schools
Teacher, St. Xavier High School, Louisville, KY
Assistant Professor
Bellarmine University School of Education
National Board for Professional Teaching Standards
Regional Outreach Director
Professor of History
Bellarmine College of Arts & Sciences
Associate Vice President – Academic Affairs,
Bellarmine University
ACE Member
Instructor
Bellarmine University School of Education
Principal, Churchill Park Elem. School
Jefferson County Public Schools
Social Studies Teacher, Iroquois High School Jefferson
County Public Schools
Assistant Professor of English
Bellarmine College of Arts & Sciences
Professor of Mathematics
Bellarmine College of Arts & Sciences
Associate Professor
Bellarmine University School of Education
School Administration Internship Coordinator
Jefferson County Public Schools
Assistant Principal, Seneca High School, JCPS
ACE Member
Superintendent, Catholic Schools
Archdiocese of Louisville
Instructor
Bellarmine University School of Education
Chair of the English Department
Bellarmine College of Arts & Sciences
Principal – Assumption High School
ACE Member
National Board for Professional Teaching Standards
Board of Directors
Assistant Professor
Bellarmine University School of Education
Associate Principal, The Brook-DuPont, JCPS
ACE Member
HR Specialist, Jefferson County Public Schools
ACE Member
Assistant Professor
Bellarmine University School of Education
Chair of the Biology Department
Bellarmine College of Arts & Sciences
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Jodie Zeller
Dan Zoeller

District Student Achievement Advocate
Shelby County Public Schools
Principal, Trinity High School, Louisville, KY
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