
Exhibit 1.3.l.5   Secondary Field Placement Revisions 

Secondary Field Placement Revisions 

 This exhibit showcases the more in-depth and varied field experiences for AFTSE 

secondary education candidates.  It is difficult for teachers, particularly those in Persistently Low 

Achieving Schools, to meet the individual needs of their diverse students. As part of their junior 

field practicum, secondary education candidates spent 30 hours during fall 2011 helping teachers 

in their subject area with this challenge. AFTSE juniors worked with struggling students referred 

by their teachers one-on-one or in small groups to overcome academic problems.  According to 

candidates’ journals, many of these adolescents actually managed to pass a trimester class by 

meeting the target standard(s) as a result of these interventions. As a group, secondary candidates 

provided over seventy-five interventions for students who were failing.   

 In Spring Semester, 2012, AFTSE candidates recorded almost 100 interventions because 

1) they were required to serve 50 field hours and 2) their host teachers who were familiar with 

how valuable the intervention process had been during the past semester utilized them even more.   

Candidates were even better able to collaborate during the second semester because they posted 

each intervention on a class wiki and offered supportive strategies to improve their students’ 

achievement.   

Secondary candidates were also assigned to non-traditional placement sites to better 

understand the full spectrum of P-12 schooling options and the needs of students in alternative 

settings. One of these placements was Maryhurst, which provides intensive treatment in 

residential settings for girls with severe emotional trauma and destructive behaviors.  

The following are included in this exhibit: 

 Constructed Response Scoring Protocol used by Bellarmine candidates at Doss High 

School; 

 Sample of an intervention plan in social studies; and 

 Journal entry from a candidate placed at Maryhurst. 

 

 

 

 

 

 

 

 

 



Constructed Response 
Live Scoring Protocol 

 

This is a formative assessment day for students – no prior knowledge will be given. They will 

read the passage and prompt for the first time. They will use allotted 45 minutes to 

prewrite/brainstorm, write, and revise.  

When students are complete with a paragraph of their response they will raise their hand and will 

either be rewarded with a color-coded sticker OR given some feedback to aide in the 

development of their paragraph. Color codes and Guidelines for each paragraph can be found 

below.  

Color code for stickers  

A gold sticker -- means they did it well on their first try, no feedback was needed.  

A silver sticker -- means they needed a small intervention -- grammar, punctuation, etc.  

A red sticker -- means that a conversation was needed-- maybe a thesis was missing, or the body paragraph needed more 

explanation. 

A blue sticker -- means that more than one conversation was needed. 

 

Essay Guidelines: 

Step 1 – Introductions should include the following: 

 __Lead/attention grabber 

 __Background information 

 __Thesis statement  

 

If a student has all three components and has written a well-developed introduction, then mark 

the paragraph and allow student to move on to the first body paragraph.  

 

Step 2 – Body Paragraphs should include the following: 

 

 __Topic sentence that uses exact words from thesis 

 __ Evidence from text 

 __ Link to the thesis/universal idea 

 

A student should write one paragraph and have it approved before moving on to the next 

paragraph. 

 

Step 3 – Conclusion should include the following:  

 __Links back to the universal idea 

 

 Scorers should also look for glaring grammatical errors and/or major errors in 

voice/tone and lead students to the correction of these errors.  



Live Scoring Day – Teacher Protocol 

 

 Take Attendance and Explain Live Scoring Procedures to Students – Key points include:  

o Students may be assisted by other teachers 

o Students will be timed and should work hard to finish their work in the time 

allotted.  

o Students will enter the TV room and sit no more than 4 to a table. 

o Once they enter the cafeteria, students should behave as if they are in a testing 

environment.  This means no talking, cell phones, or other inappropriate behavior.     

o A timer will be projected onto the wall and students will be told they may begin. 

The timer will then be set and reset at intervals decided upon by the Sophomore 

English teachers. 

o Students are expected to keep notes in a Writer’s Notebook or some other form of 

the various revision strategies that were shared with them during their live 

scoring.  

 

 Make sure your students have all necessary testing materials (test packet, writer’s 

notebook or blank paper, pen/pencil, etc.)   

 Walk your students to the TV Room and begin live scoring.  Please try to be in the 

cafeteria within the first 10 minutes of each class.   

 Students will release from the TV Room; they will not return to class.    

 

 

Schedule for January 20
th

  

 

1
st
 period  Smuskiewicz 30 students  Allison, Hill, 

Hamilton, Holbrook, 

Smuskiewicz 

Bellarmine students  

2
nd

 period  Davis  

Smuskiewicz 

34 students  Allison, Hill, 

Hamilton, Holbrook, 

Davis, Smuskiewicz, 

Bellarmine students.  

3
rd

 period  Davis  

Lopez 

Smuskiewicz 

77 students  Allison, Hill, 

Hamilton, Holbrook, 

Shartzer, Davis, 

Smuskiewicz , Lopez, 

Bellarmine students  

4
th

 period   Planning  Debrief if possible.  

5
th

 period  Davis  

Smuskiewicz 

37  Allison, Hill, 

Hamilton, Holbrook, 

Davis, Smuskiewicz, 

Bellarmine students  

 

 



 Intervention Prescription           

Doss High School and Bellarmine University Partners in Learning 
 

DOSS TEACHER:  Mr. Shane Caple                         Subject: World History 
 
Identify below the specific skill, problem, or content for targeted intervention. Include student 
work if possible. 
 
Student was asked to list the three factors of production and explain each in his own words. 
While the student correctly listed the three factors (land, labor, and capital), he was unable to 
provide an explanation in his own words. 
 
SUMMARY OF INTERVENTION BY BELLARMINE STUDENT 

1. Describe below specific methods or strategies that you used in this intervention 
process.  Explain clearly what you did.  

 
I worked with the student to provide a full and complete answer. He had sketchy detail that did 
not show knowledge of content. I had him look at his notes from the previous class, but he had 
not provided details on the content. Thus, I had to help him recall that information through 
dialogue/conversation. I basically had an interview and discussed the teacher’s lecture from the 
previous day, trying to translate into his own words.  He knew the gist of the material he just 
needed a quick one-on-one refresher.  
 

2. Analyze the student’s progress. What did this student learn as a result of today’s 
intervention? How did you determine/assess the learning? (attach work if 
appropriate) 

 
After the intervention, the student was able to formulate a fully correct answer. Hopefully, the 
student learned that it is not acceptable to provide and “almost” or “partially” correct answer. I 
was encouraged that the student got what I was telling him when he masterfully answered 
questions related to the content in a class discussion.  Part of his problem was a lack of 
confidence, and another was not realizing how to communicate what he knew in clear, 
elaborated ways.  Questioning him was the best strategy. 
 

3. Reflect on your own learning. What new insight(s) about teaching did you discover? 
 
At times teachers have to push and pry complete answers out of students because some students will 
do the bare minimum. Also, teachers must be aware of their students note taking skills. This student did 
not take sufficient notes and was unable to fully answer.  As a future teacher, I will need to teach 
essential skills like notetaking and provide guided notetaking to help all students, especially ECE and 
struggling learners. 

 



 
Journal #1 
1/29/2012 

 According to the Jefferson County Public Schools website, “*The+ Maryhurst *school+ 
provides residential treatment, an accredited on-campus school, treatment-oriented foster 
care, and supervised transitional living… Maryhurst provides intensive treatment into two 
residential settings for girls with out-of-control, highly destructive behaviors. A large portion of 
*them are+ chemically dependent… *and+ may need psychotropic medication.” (JCPS, 2012) 
Many [of these girls] have suffered severe emotional, physical, or sexual abuse as well. 
(Maryhurst, 2011) 
 The physical environment of the school reminded me much of that of a jail. Upon 
entering the building, I had to be escorted through a series of metal, windowless, padlocked 
doors to my assigned classroom. In all of my classes there were, at most, five students with the 
teacher and a “staff” (much like a security guard, equipped with walkie talkie) in the classroom. 
 The classroom is arranged with two half circle tables pressed together to form an entire 
circle. There are two computers along the wall, and the class is equipped with a smart board, 
projector, and wall speakers. There are positive quotations posted all of the walls of the room 
to remind the students of the positive actions and choices they should be making daily, as well 
as to remind them that their negative behaviors always follow with consequences. These 
quotations are meant to provide inspiration and positive reflections. 
 The physical environment of the classroom, just like the school, is full of positive, 
reflective ideas for students to allow their minds to marinate on throughout their time spent at 
Maryhurst. This is much like the environment at Doss High School, in that the classroom there is 
flourishing to provide positive intellectual ideals to students. 
 The physical layout of Maryhurst is designed specifically to meet the needs of the 
school. There are few windows in the building thus reducing risk of injury from glass. The doors 
are all metal and highly secured and patrolled. This is a very different setup from Doss, or any 
other public school I have ever been to. Despite that, I think that the buildings of each of these 
schools are designed to fit the needs that the school has. 
 I do not think there is anything that I would change about the layout of Maryhurst, it is 
meant to be a very low tolerance facility. I do think that the structure of the school is built well, 
but while observing there was a fight that had broken out in my classroom. The response from 
security was extremely delayed, and seemed like it was really disorganized. These students do 
not receive many consequences for their actions. When they are in the classroom swearing, 
they are told “now stop that” because they are not to be reprimanded harsher, as informed by 
my host teacher. I was very surprised that these girls were able to act like this, enabling them to 
keep acting out.  
 I was surprised at the lack of discipline structure that the school had with these girls, it 
would seem to me that they would need more structure than any other students since they are 
so out of control.  
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