
Addendum Exhibit 4.4.2  

Diversity Proficiencies and Their Assessment 

The university and the unit are dedicated to diversifying the student body and the faculty who 

teach our candidates as well as placing a high priority on diverse field, internship, and clinical 

placement settings, closely monitoring the range of placements of candidates with regard to 

diversity of P-12 students, cooperating teachers, and building leaders. Since the previous re-

accreditation visit in 2004, the unit has more specifically articulated the following six diversity 

proficiencies to ensure that initial and advanced candidates have the knowledge, skills, and 

dispositions to teach and lead all learners and colleagues in the diverse environments of schools 

and communities: 

(1) Candidates demonstrate knowledge of learner differences across the full spectrum 

of diversity, including gender, ethnicity, race, socioeconomic status, exceptionalities, 

language, culture, sexual orientation, and geographic area. 

(2) Candidates demonstrate respect, empathy, and caring for others, fostering a 

positive and safe learning environment. 

(3) Candidates demonstrate unbiased, fair, and non-prejudicial treatment of each 

person, including P-12 students, parents, colleagues and other professionals. 

(4) Candidates hold high expectations for each student. 

(5) Candidates use culturally responsive strategies and non-discriminatory assessment 

in applying effective instruction so that all students can learn. 

(6) Candidates use student performance data to adapt instruction and assessments to 

accommodate diverse learning needs in both teaching and leading capacities. 

The unit embeds the above proficiencies and their assessment throughout all initial and advanced 

programs, while targeting specific assessments to determine candidates’ performance on these 

proficiencies as follows: 

 Field and Practicum Experience Evaluations from cooperating teachers, university 

supervisors, building principals (or their designee), and community personnel that 

address candidate dispositions in working with all learners/colleagues and the creation of 

a safe and respectful learning environment; 

 Writing Prompts and Admission Interviews (Initial Certification Programs) which 

include questions on experiences with diverse candidates and strategies to address diverse 

learners; 

 Self-and Institutional Dispositions Assessments that include prompts on culturally 

responsive pedagogy, high expectations for all students, and non-prejudicial treatment of 

each person; 

 Benchmark and Anchor Assessments that validate candidates’ abilities to use culturally 

responsive strategies and non-discriminatory assessment in applying effective instruction 

and leadership skills, and to use student performance data to adapt instruction and 

institute practices to accommodate diverse learning needs; and 

 Course Assessments that holistically and specifically target diversity proficiencies, 

particularly knowledge of learner differences across the full spectrum of diversity. 

Candidate performance on these assessments is monitored by individual course 



instructors who use rubrics within their course evaluation system to determine 

proficiency. 

Candidates’ performance on diversity proficiencies is monitored individually by course grades, 

progression through transition points, and LiveText data (benchmark/anchor assessments, 

dispositions assessments, and field evaluations). Additionally, the unit monitors diversity 

proficiencies by program as it collects and analyzes data for program improvement. Addendum 

Exhibits 4.4.2.a, 4.4.2.b, and 4.4.2.c more specifically address each diversity proficiency and its 

measures of assessment. Addendum Exhibits 4.4.2.d (initial programs) and 4.4.2.f (advanced 

programs) provide supporting evidence specifically for the diversity proficiencies. These files are 

in the IR Exhibits (1.3.d.1 and 1.3.d.2), but are duplicated with highlighted sections that specify 

diversity proficiency data in Addendum Exhibits 4.4.2.d and 4.4.2.f. For example, a number of 

benchmark assessments in the initial certification programs address diversity proficiencies, 

including the philosophy benchmark, classroom management benchmark, standards-based unit 

of study benchmark, and the candidate performance record completed during the professional 

semester (for specific rubric criteria, see the Advising, Benchmarks and Data Handbook, IR 

Exhibit 1.3.c.1).  

Addendum Exhibit 4.4.2.e contains data from the Candidate Performance Record (recorded 

during the professional semester in initial certification programs) that address standards relevant 

to diversity proficiencies. The professional semester experience is the “capstone” opportunity to 

assess candidates’ impact on P-12 student learning with regard to diverse learners. The 

Candidate Performance Record data provide crucial feedback on candidate performance in 

meeting the needs of all students. 

Similarly, anchor assessments in the MAED, Rank I, and EdS in Instructional Leadership 

programs, are designed to assess diversity proficiencies as they relate to teaching and leading in 

highly diverse schools. Advanced programs are based in reflective practice as candidates 

continuously reflect on their own development as professionals, using a variety of evidence to 

determine their strengths and areas for growth as they relate to the increasing diversity of 

learners and professionals in P-12 schools. Thus, dispositions assessments, technology surveys, 

and surveys on Kentucky Teacher Standards (Advanced Level) and ISLLC Standards, as well as 

field and practicum experiences, serve to inform advanced candidates’ Professional Growth 

Plans at transition points. The ability to teach and lead effectively is dependent on candidates’ 

ability to see diversity as an asset. 

Additionally, dispositions assessments target diversity proficiencies in initial and advanced 

programs, as represented in IR Exhibits 1.3.f.1, 1.3.f.2, 1.3.f.3, and 1.3.f.3, and Addendum 

Exhibit 1.5.3. The Self-and Institutional Dispositions Assessments, as well as specific 

Disposition Intervention Plan data, provide the unit with individual candidate data and unit data 

to determine the success of program curricula and field experiences in equipping candidates to 

address the needs of all learners and to exhibit leadership skills that embody all aspects of 

diversity. 

Understanding that an essential aspect of meeting diversity proficiencies is collaboration with 

diverse candidates, faculty, and school personnel, the unit actively continues initiatives to 

diversify its population of candidates and faculty as well as provide diverse experiences in P-12 

schools. Addendum Exhibit 4.3.(1) provides a comparison of candidate diversity across 

programs, comparing 2006 with 2012. While the diversity of undergraduate students overall in 



the university has increased to 12% students of color (fall 2012) and 14% students of color who 

are the first generation in their families to attend college, the unit continues to struggle with 

diversifying its undergraduate program in particular. Efforts to increase diversity have included 

scholarship initiatives, recruitment initiatives at fairs for underrepresented populations, and 

involvement with Black Achievers, Urban League and Whitney Young Scholars to encourage 

individuals to enter the AFTSE (see IR Exhibit 4.3.h). Additionally, the unit submitted a two 

million dollar grant proposal for a Teacher Quality Partnership Grant in July 2009 to recruit 

minority education candidates with scholarships in a 1-to-1 match with the U.S. Department of 

Education. Unfortunately, the grant was not funded. 

  

For the 2012-13 academic year, the following candidates are enrolled as first-year students in the 

undergraduate education program: 

 

53 Education majors in the 2012 class (total 606 students in the class) 

 1 Asian student (.02%) 

 2 Black students (.04%) 

 1 Pacific Islander student (.02%) 

 45 White students (71%) 

 3 Multi-racial students (2 white/Asian, 1 white/native American) (.06%) 

 1 Unknown student  

 

The unit is hopeful to retain these students and admit them to the AFTSE in an effort to continue 

to diversify our candidate population. 

 

Addendum Exhibit 4.5.3 compares the diversity of unit faculty in 2004 with unit and university 

faculty in 2012. As indicated by the chart, significant growth has occurred particularly in the 

unit’s full-time faculty with regard to race/ethnicity and gender. 

Finally, the unit strives to provide all candidates with diverse field, practicum, and clinical 

experiences as an integral part of their preparation as educators and school leaders. Addendum 

Exhibits 3.5.4 and 3.5.4.a delineate these experiences by program, course, number of hours, and 

area of diversity focus. These charts emphasize the highly diverse populations with which initial 

and advanced candidates work, providing opportunities for the assessment of diversity 

proficiencies through accompanying course assessments, field and professional semester journals, 

and cooperating teacher evaluations. The use of non-traditional field settings has further 

expanded the diversity of experiences for initial and advanced candidates (see IR Exhibit 3.3.a.5). 

 

 


