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Overview:

· IDC Taskforce Report, Spring 2007 (https://secure.bellarmine.edu/home/) 

· May, 2008 Workshop

· Evaluation and Analysis: Fall 2008

· Other Data points

· Senior Sem Evals

· Use of adjuncts

· Student evals, chair/director observations
IDC Taskforce Report Recommendations

· The IDC Core should be viewed as the flagship program of the university.  Given the boldness and several impressive goals within Vision 2020, the Taskforce believed that this vision of the premier, independent, Catholic university of the south might be realized (particularly connected to internationalization, Thomas Merton, and academic excellence) through more attention to and enhancement of the IDC Core.  
· The IDC Core will need to become central to university in terms of scheduling (time slots held for the IDC Core first) and faculty (hiring a requisite number of faculty in each school/department in order to meet internal as well as IDC Core needs).

· The IDC Core will need to become clearer relative to its content such that it can work side by side and in cooperation with the already identified strength of its skill development.  

· This content and a logical integrative framework might most easily be brought to fruition by offering thematic tracks with Freshmen Seminar (what we would rename, First Year Experience) providing the homogenous foundation upon which each track is built.  

· As well, these thematic tracks might help inform the QEP and would lead more naturally to a capstone experience that highlights a student’s academic experience at Bellarmine University.   

· Some ideas related to making the IDC Core the flagship:

· As a stopgap measure, while the modifications are made to the IDC Core, the Taskforce recommends that a number of full-time, non-tenure track instructors be hired to teach in the IDC Core, particular the First-Year Experience, which would focus on general skill development.  

· As well, we might also consider connecting the First Year Experience with English 101 (6 hours total, taking 3 each semester).  

· The IDC Core Director position should be made a Dean or Associate Dean (in the CAS) position, with directors serving at each of the levels in the IDC Core.  

· Schools and departments should be required to contribute an equitable proportion of teaching in the IDC Core, overseen by the IDC Dean, and enforced by the SVPAA.  
· One critical task connected to featuring the IDC Core as the flagship should be reiterated here: an increase in full-time faculty.  

· Another critical task connected to featuring the IDC Core as the flagship will be faculty development.  

· Similar to this issue of development, compensation needs to be a consideration. How do we incentivize teaching in the IDC Core (e.g. workshop stipends, faculty development money, more salary, travel money)? This should, ultimately, become a very attractive program in which to teach.  
MAY, 2008 WORKSHOP
· Based on the recommendations from our SACS visit, more attention to assessment
· The birth of IDC Assessment 1.0
· See http://www.bellarmine.edu/faculty/arenner/idc/curriculum%20assessment.htm
· See Appendix 1
EVALUATION AND ANALYSIS: FALL 2008
· Chair meetings: 8/22, 9/19, 10/3, 11/7, 2/11, 3/11
· Birth of IDC Assessment 2.0

· See http://www.bellarmine.edu/faculty/arenner/idc/curriculum%20assessment.htm
· See Appendices 2 and 3
· Process of Evaluation Fall 2008 data
· Fall 2008 assessment consisted mostly of self-reported evaluations by instructors of the courses (in such areas as participation, seminar skills, presentations, writing/research, etc.)

· 101—23 sections—@250 students—@1000 rubrics

· 200—9 sections--@200 students--@200 rubrics

· 301—10 sections--@220 students--@440 rubrics

· 401—11 sections--@150 students--@750 rubrics

· @2400 rubrics overall (research, writing, participation, discussion-leading, seminar skills, cultural competency)

· In order to more effectively weigh the performance of students in IDC, specifically relative to writing/research, outside readers (full time faculty at BU) were employed to read randomly selected papers from Fall 2008 IDC courses (at all levels).  

· A call was put out to all full-time faculty in November, 2008 requesting readers with promise of a stipend for their work.  The first 13 responders were chosen and an orientation was offered in December, 2008, which covered the requirements for reading the papers. 

· Five randomly selected papers were requested from all faculty to be turned into their chairs by December 12, 2008.  Packets of papers for readers were prepared for pickup on December 15, 2008.  Readers were required to return evaluations by January 5, 2009.

· timely turn in of randomly selected papers from faculty.  Since papers were not turned in by December 12, 2008, all classes were not represented in the papers outside readers evaluated, since the papers needed to be ready for pickup prior to the winter break.  Some solutions to this for the spring might include:

· More communication with faculty during the semester preparing them for end of semester turn-in of materials (though chairs in the fall did stay on top of this)

· Earlier deadlines for some materials

· Expressing the importance of timely turn-in

· We ran 53 sections of IDC in the fall.  10 sections of 101 papers, 5 sections of 200 papers, 5 sections of 301 papers, and 6 sections of 401 papers were represented (so, a little less than half of the fall IDC sections had randomly selected papers evaluated)

· The 13 readers included a diverse array of faculty: Elizabeth Hinson-Hasty (Theology), Tom Wilson (Psychology), Evanthia Speliotis (Philosophy), Beth Ennis (Physical Therapy), Adam Molnar (Mathematics), Frederick Smock (English), Kathy Hager (Nursing), Kathy Cooter (Education), David Mosley (Philosophy), Graham Ellis (Chemistry), Corrie Orthober (Education), Mary Pike (Nursing), Joan Masters (Nursing)

· Reader’s qualitative comments could be broken down into five main themes:

· Writing style—Readers commented that often the writing style was too colloquial and lacked fluidity.  Many readers commented that the papers were more competent and technically accurate than interesting or informative.  It was also evident to many of the readers, where they saw excellent papers, that writing had been focused on during the instruction of the IDC course

· Organizational Problems—Often, the readers remarked that the papers were unfocused or were filled with unrelated facts, leading to unsupported conclusions

· Thesis—Related to organization, readers commented that the thesis often lacked focus, which led to disorganization in the paper.  Other readers noted that students could often state the thesis, but did not know how to support it. Some readers felt that the students possessed a general lack of curiosity which led to blasé papers.  They also felt there was little cross-disciplinary thinking.  As well, some questioned the assignments that were given (e.g., one paper assignment at the 401 level was entitled “My job, my self”)

· Critical Thinking—Most readers noticed that there was little in the way of critiquing and/or deliberating over sources. They felt that students were mostly unable to set the context of an author’s work and/or to understand that data derived from authors should be sufficient to stand on their own merits.

· Sources—Readers commented that students mostly did a good job with documenting their sources—that is, they knew how to document.  However, there was often an insufficient number of sources to support the development of an argument.  Where there was trouble with documentation, it was in switching back and forth between MLA and APA.  And, like critical thinking, most readers felt the level of scholarship was poor—that students could not discern between quality sources 

· Reader’s quantitative markings included:

· 101 (on a scale of 1-4)

· 2.63—Thesis

· 2.7—Structure

· 2.59—Rhetoric

· 2.74—Mechanics

· 2.77—Resources
· 2.53—Analysis

· 2.48—Style

· 200 (on a scale of 1-5)

· 4.86—Page length

· 4.24—Thesis

· 4.03—Logic/organization

· 3.96—Audience

· 3.69—Research

· 3.81—Documentation

· 3.46—language

· 301 (on a scale of 1-3)

· 2.2—Analysis

· 2.22—Thesis/Conclusion

· 2.52—Argument

· 2.67—Documentation

· 2.61—Diction

· 401 (on a scale of 1-4)
· 2.77—Analysis

· 2.76—Thesis/Conclusion

· 2.6—Argument

· 2.77—Mechanics

· 2.79—Sources

· 2.76—Source analysis

· 2.64—Style 

· Concluding thoughts on Fall 2008

· Inter-rater reliability appeared low (at least at Freshman level—Will run inter-rater reliability test)

· Outside readers seemed to offer different evaluation (much lower evaluation, in fact) of Freshman papers than course instructors

· Assignments from faculty

· There was some concern over the quality of assignments

· Unsure if some assignments were connected to rubric in anyway—could the students have scored better if they were?

· Should we provide growth opportunities in assessment for faculty?

· Tension in dictating assignments to faculty

· What this data can tell us

· Different rubrics make it difficult to establish any baseline
· Too much information to collect and analyze

· What it may show us is that students still need help with their writing

· Conversations are ongoing with Lynnell Edwards and Fred Smock

· More ENGL 101 faculty have been employed for fall to teach IDC 101 (has resulted in higher adjunct ratio though)

· What’s up for 2009

· New rubrics that collect the same information across all levels relative to writing/research (collecting less information overall)
· More training/orientation on writing/assessment
· For readers

· For all IDC faculty and interested faculty

· IDC Open House (how to build an IDC class, 4/7)

· IDC  Workshop, May 6

· More $ to faculty for development (travel to interdisciplinary conferences?)

· Investigate electronic platform for collecting data

· Alumni survey

· Build skills early in program; focus more on content as one moves through courses (exploration of thematic tracks)
· Investigate course offering times to give students more choice

· Continue to offer courses which 

· Explore contemporary social issues

· Disentangle popular culture 

· Examine issues related to social difference

· Expand student lenses (through courses that offer compelling/provocative content, international experiences, etc.) 

DATA POINTS

Senior Seminar Evaluations

Quantitative:

	
	RATING AVERAGES (RANKINGS)
	

	OBJECTIVES
	S02
	S03
	S04
	S05
	F05
	S06
	F06
	S07
	Su08

	1. SKILL DEVELOPMENT OBJECTIVES
	
	
	
	
	
	
	
	
	

	1.1 Reading Skills
	4.09(8)
	3.93(12)
	3.94(12)
	4.08(13)
	4.45(4)
	4.23(11)
	4.15(13)
	4.10(13)
	4.11

	1.2 Critical Thinking Skills
	4.19(2)
	4.09(4)
	4.12(5)
	4.28(8)
	4.45(4)
	4.36(4)
	4.23(8)
	4.26(9)
	4.26

	1.3 Small Group Work
	4.24(1)
	4.14(1)
	4.23(2)
	4.43(2)
	4.45(4)
	4.48(2)
	4.38(1)
	4.39(2)
	4

	1.4 Seminar Skills
	4.17(5)
	4.06(5)
	4.17(4)
	4.37(3)
	4.49(1)
	4.49(1)
	4.37(2)
	4.41(1)
	4.18

	1.5 Oral Communication Skills1
	4.19(2)
	4.05(6)
	4.03(9)
	4.31(5)
	4.47(2)
	4.44(3)
	4.35(4)
	4.37(3)
	3.94

	1.6 Written Communication Skills1
	4.19(2)
	4.12(2)
	4.07(8)
	4.36(4)
	4.43(7)
	4.23(11)
	4.32(5)
	4.29(7)
	4.32

	1.7 Reflect/Self-evaluate IDC Experience
	3.99(10)
	3.97(11)
	4.12(5)
	4.18(10)
	4.46(3)
	4.27(6)
	4.26(7)
	4.19(10)
	4.3

	1.8 Technology Integration
	4.14(7)
	4.05(6)
	4.11(7)
	4.28(8)
	4.36(10)
	4.26(8)
	4.22(9)
	4.32(5)
	4.2

	SET AVERAGE
	4.15
	4.05
	4.10
	4.29
	4.45
	4.35
	4.29
	4.29
	4.16

	2. DISCIPLINE INTEGRATION OBJECTIVES
	
	
	
	
	
	
	
	
	

	2.1 Explored 2 or More Subject Areas
	4.01(9)
	4.03(8)
	4.23(2)
	4.30(6)
	4.37(9)
	4.15(13)
	4.30(6)
	4.30(6)
	4.38

	2.2 Interaction & Integration Among Areas
	3.93(11)
	3.98(9)
	4.03(9)
	4.30(6)
	4.34(11)
	4.30(6)
	4.16(12)
	4.19(10)
	4.15

	2.3 Integrated Curricular & Ex-curricular Activities2
	
	3.98(11)
	3.95(11)
	4.14(11)
	4.38(8)
	4.25(9)
	4.20(10)
	4.19(10)
	4.12

	SET AVERAGE
	3.97
	4.00
	4.07
	4.25
	4.36
	4.23
	4.22
	4.23
	4.22

	3. SOCIAL ISSUES OBJECTIVES
	
	
	
	
	
	
	
	
	

	3.1 Examined Contemporary Social Issues
	4.17(2)
	4.12(2)
	4.25(1)
	4.47(1)
	4.18(13)
	4.25(9)
	4.36(3)
	4.37(3)
	4.21

	3.2 Understood Catholic Perspective on Social Issues
	2.99(13)
	3.36(14)
	3.42(14)
	3.72(14)
	3.55(14)
	4.31(5)
	3.85(14)
	3.91(14)
	4.21

	3.3 Engaged in Responsible Citizenship Activities
	3.63(12)
	3.74(13)
	3.82(13)
	4.10(12)
	4.01(12)
	4.07(14)
	4.19(11)
	4.29(7)
	4.17

	SET AVERAGE
	3.60
	3.74
	3.83
	4.10
	3.91
	4.21
	4.13
	4.19
	4.20

	4. COURSE RELATIONSHIP OBJECTIVES2
	
	
	
	
	
	
	
	
	

	4.1 IDC Courses Helped with Other G E Courses
	
	3.28
	3.38
	3.34
	3.51
	3.47
	3.42
	3.50
	3.66

	4.2 Other GE Courses Helped with IDC Courses
	
	3.69
	3.75
	3.68
	3.59
	3.71
	3.76
	3.66
	3.62

	4.3 IDC Courses Helped with Courses in Major
	
	3.13
	3.11
	3.16
	3.09
	3.27
	3.29
	3.32
	3.72

	4.4 Courses in Major Helped with IDC Courses
	
	3.40
	3.57
	3.50
	3.45
	3.68
	3.60
	3.62
	3.86

	SET AVERAGE
	
	3.38
	3.45
	3.42
	3.41
	3.53
	3.52
	3.53
	3.72


Qualitative (from Summer, Fall 2008)

· I have really enjoyed the IDC classes because I have had the chance to look outside the box.  Also, look at main social justice issues and raise my international awareness (Communications)
· My main problem with the IDC classes was that freshman and sophomore classes required more work than all of my other classes combined. Is there a reason?  Benefit:  Writing a research paper and learning the process in Freshman IDC (Communications)

· From freshman level to senior level, it seems the IDC courses are somewhat repetitive in the objectives.  Sometimes, it seems only one or two of such classes would be sufficient (Accounting)

· Senior Seminar took more time than I wanted away from important classes for my major (Physical Therapy)
· Some of the IDC classes are a waste of time.  More variety needs to be offered.  If the class is interesting, students will get more out of it.  One of the best classes I have ever taken was an IDC, but it was a course that was of interest to me (Business Administration)

· I liked the IDC classes.  I liked how well-rounded Bellarmine curriculum makes its students.  I liked the variety of IDC classes (Business Administration)

· The IDC classes helped improve me by broadening my horizons and being able to apply concepts to the real world (Business Administration)

· Some of the IDC courses could have been better planned, but overall were somewhat helpful to understanding other concepts in other courses as well as gaining more skills (Respiratory Therapy) 

· IDC classes have been beneficial only if the topic was useful.  Topics are sometimes vague or uninteresting (History and Sec. Ed.)

· The seminar class was well above the others that I have participated in. it was more conversation than lecture (Business Administration)

· Look at the work of Dr. Renner’s IDC class of 07 and 08--our project to improve IDC courses to achieve the goals it was created for (Business/Econ)

· Dr. Durso is a great leader (Psychology)

· The IDC classes helped me in expanding my thinking and opening my mind to new ideas.  The topics of the courses were not as diverse that I thought they should be.  The only IDC class I enjoyed was cross-cultural sexuality my junior year.  I also think that the work for it being an IDC course was too much.  I had more to write and do in my IDC classes than a class required for my major (Communications)

· Since you offer varying subjects within each IDC course level, I was able to take a course in which the subject was of interest to me.  The US experience course actually gave me a desire to pursue a career in politics.  My IDC professor encouraged me to pursue this passion and I changed my major.  Every year, I find that my IDC relates to and influences one or more of my required classes.  My IDC classes have been the best experiences throughout my four years at Bellarmine (Poly Sci)

· I loved my IDC classes.  It offered variety to my classes.  It gave me an opportunity to expand my knowledge.  Sometimes, when you are in your major core classes, it can give you something to look forward to and give you different perspectives on issues you would have never thought about.  Dr. Cruz’s class has taught me a lot about expanding my knowledge (Respiratory Therapy)
· Discussions within my classes are the most beneficial to me, especially when other students are involved in conversations.  I have frequently been able to connect ideas in many of my IDCs and my other classes (Communication)

· IDC 301 and IDC 401 with Dr. Renner and Dr. Rothgerber were very helpful in understanding current issues facing this country.  I also learned how to make myself more vocal in the classroom.  If all IDC classes were focused on current issues I think it would help students to have a more rounded education at Bellarmine.  I think students should be required to learn about social justice in the IDC program and should be challenged to learn more.  Also, I think students should be able to take one IDC focusing on aspects of their major and social issues that may arise in their concerns (Elem Ed.)

· IDC courses are useless (no major entered)
USE OF ADJUNCTS

· Overall at BU, 28% of courses taught by part-timers

· In the IDC--last 4 semesters--173 sections—77 sections taught by adjuncts--42%

· Fall 2008—53 sections—24 sections by adjunct—45%
· Spring 2009—50 sections—21 sections by adjuncts—42%
· Summer 2009—14 sections—1 section by adunct—7%

· Fall 2009 (projected)—56 sections—31 adjuncts—55%
A WORD ABOUT STUDENT EVALS AND CHAIR/DIRECTOR OBSERVATIONS

Oh, and then there is the QEP…
1

